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Abstract
Persons with autism spectrum disorder (ASD) and/or intellectual disability (ID) have difficulties in planning, organising and
coping with change, which impedes the learning of daily living skills (DLSs), social participation and self-management across
different environmental settings. Assistive technologies (ATs) is a broad term encompassing devices and services designed to
support individuals with disabilities, and if used in a self-controlled manner, they may contribute inclusion in all domains of
participation. This comprehensive literature review aims to critically assess and unify existing research that investigates the
use of assistive technology within the practical domain for individuals with ASD and/or ID. The 18 relevant studies included in
this review highlighted the benefits of AT for social participation and independence in daily activities of individuals with ASD
and/or ID. Professionals working with this target group should be knowledgeable of the speedy progress of AT products and
the potential of persons with ASD and/or ID to use mainstream devices to meet their individual needs. This awareness pro-
vides an opportunity to advocate for the universal benefits of AT for everyone. Technologies such as virtual reality, mobile
applications and interactive software have been shown to improve DLSs, communication and social interaction. These tools
offer engaging, user-friendly platforms that address the specific needs of these individuals, enhancing their learning and
independence.
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Introduction

Initial problematisation

People with autism spectrum disorder (ASD) and those with
intellectual disabilities (IDs) both face challenges in social
participation.1–4 Studies indicate that this population has
fewer social participation opportunities than typical develop-
ing peers.5 In this context, the literature refers to participation
in various aspects of daily life (e.g., education,6–9 social activ-
ities, spending time with family, friends10–12 and recreational
activities11,13,14) and in several stages of life (childhood, ado-
lescence and adulthood). This is in line with the barriers faced
by individuals with ASD and ID due to the impairments asso-
ciated with their diagnosis. According to the Diagnostic and
Statistical Manual of Mental Disorders (DSM-5),15 both
ASD and ID are classified as neurodevelopmental disorders,
meaning that the disorders typically manifest early in devel-
opment and are characterised by developmental impairments
leading to limitations in personal, social, academic or occupa-
tional functioning. Specifically, the ID-diagnosis includes
deficits in intellectual and adaptive functioning in conceptual,
social and practical domains. Without ongoing support, the
adaptive deficits limit functioning in one or more activities
of daily life, such as communication, social participation
and independent living, across multiple environments
(home, school, work, and community). Regarding the
ASD-diagnosis, the DSM-5 refers to persistent deficits in
both social communication and social interaction and
restricted repetitive behaviours. Symptoms cause clinically
significant impairment in social, occupational or other import-
ant areas of functioning.15 Adaptive skills are typically below
those for measured IQ, which applies to persons with ASD
with and without ID.16 Difficulties in planning, organising
and coping with change negatively impact academic achieve-
ment, even for students with above-average intelligence. In
adulthood, individuals with ASD face difficulties in inde-
pendent living and gainful employment.15

Common for ID and ASD is the impairment in individual
adaptive functioning. Complying with a social-ecological
view on disability, the level of functioning results from a
dynamic interaction between a person’s health conditions,
personal factors and environmental factors.17 Disability is
not considered a characteristic of the individual but a
problem of alignment between the person with functional

limitations and abilities on the one hand and society on
the other hand.18 This way, the impact of the environment
can be stimulating (enabling environment) or constraining
(disabling environment), which may influence a person’s
full and effective participation in society on an equal basis
with others.19 Consequently, the emphasis shifts from a dis-
order or impairment in functioning to a need for support to
perform activities and participate in society.20 One of the
enhancement strategies to address this need for support is
the use of technology to strengthen cognitive, social and
practical skills.17,21 This comprehensive literature review
aims to assess and unify existing research that investigates
the use of AT within the practical domain for individuals
with ASD and/or ID.

The knowledge gained will benefit the development of
methodologies for AT applications to accommodate and
facilitate practical skills. Emphasis is placed on user-
centred design principles, ensuring that the technologies
are tailored to meet the unique needs of individuals with
ASD and ID. It highlights the integration of various disci-
plines such as psychology, computer science and engineer-
ing in developing assistive technologies. The review
identifies a lack of standardised metrics for evaluating the
effectiveness of ATs for ASD and ID. It proposes a frame-
work for consistent assessment, facilitating comparative
studies and evidence-based practice, and the need for cost-
effective solutions that are widely accessible, particularly in
low-resource settings.

The review also addresses some existing gaps in the
research – notable deficiency in longitudinal studies that
assess the long-term impact of ATs; the gap in training and
support for caregivers and professionals using these technolo-
gies; and the need for better integration of ATs within existing
educational and therapeutic frameworks – and discusses strat-
egies for seamless incorporation, ensuring that these tools
complement and enhance the traditional approaches.22–24

This review makes significant contributions by thoroughly
analysing current ATs for ASD and ID, highlighting novel
advancements and addressing critical gaps in the research.
Its comprehensive and interdisciplinary approach, coupled
with practical recommendations, paves the way for future
innovation and improved outcomes for individuals with
ASD and ID. This knowledge will be beneficial in the devel-
opment of targeted tools that accommodate the individuals’
needs for support in promoting practical skills.
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Definition of the key concepts

Following the review aim, the four key concepts in relation
to persons with ID and/or ASD are defined: (a) social par-
ticipation, (b) adaptive functioning in the practical
domain, (c) AT and (d) empowerment.

Social participation. Social participation refers to the
involvement of individuals in activities and interactions
within their community or society. It encompasses
various forms of engagement, collaboration and contribu-
tion to a community’s social, cultural, political or economic
aspects. Social participation is a crucial aspect of a person’s
wellbeing and plays a significant role in building and sus-
taining a healthy, vibrant society. Participating in a
diverse range of activities and experiences across life
domains is central to the lives of all people, including
people with ASD and ID.25,26

The World Health Organization (WHO)18 defines par-
ticipation as ‘involvement in a life situation, influenced
by the environment’, which corresponds to the social
model of disability. However, this definition focuses on
the objective condition and does not adequately capture
the subjective experience of involvement with others in
society. Therefore, in research, the concept of social partici-
pation is frequently used. Notwithstanding the above, there
is no single definition of social participation. Piškur et al.27

identified three ways in which authors refer to social partici-
pation as a distinct entity: (a) as consumer participation
(involvement in decision-making to increase wellbeing),
(b) social activity (involvement in activities that provide
interaction with others) and (c) levels of involvement in
society (continuum from relatively passive to very active).
Within the scope of this literature review, the term social
participation is used as defined in the Quality of Life con-
ceptual and measurement model, a widely used model in
research with persons with ASD and ID as well.2,28–30

Social participation, besides independence and wellbeing,
is one of the three higher-order factors that constitute this
Quality of Life concept. Each factor reflects multiple
domains. Social participation is related to the following
three domains: (a) interpersonal relations (social networks,
friendships, social activities, interactions and relationships),
(b) social inclusion (community integration/participation,
community roles and supports) and (c) rights (human –
respect, dignity, equality, legal access and due process).28

This description is largely consistent with the interpretation
of social participation27 as a social activity because of its
focus on interpersonal relationships and social inclusion.

Adaptive functioning in the practical domain. Adaptive
functioning refers to an individual’s ability to carry
out everyday tasks necessary for self-sufficiency and
independence. It refers to the person’s ability to meet com-
munity standards of personal independence and social

responsibility compared to individuals of similar age and
socio-cultural background.15 It is often assessed across
various domains, including the practical skills or DLSs
domain. For individuals with ASD and ID, adaptive func-
tioning in the practical domain can be particularly challen-
ging. To meet the demands of their environments, each
person must learn a set of conceptual, social and practical
skills. As environments change (e.g., in place, in time),
people must learn new skills to continue to meet the envir-
onmental demands.31 Examples of conceptual skills are lit-
eracy, concepts of numbers, money and time. Social skills
may include interpersonal skills, social responsibility, self-
esteem and social problem-solving. Practical skills involve
learning and self-management across life settings, including
skills such as personal care (e.g., hygiene, eating, dressing
and household tasks), job responsibilities, money manage-
ment, recreation, self-management of behaviour and
school and work task organisation.15,31–33 Thus, in both
ASD and ID, a person-centred and individualised approach
to adaptive functioning in the practical domain is crucial.

Assistive technology. AT refers to devices, tools, software or
equipment designed to enhance the independence, func-
tional capabilities and quality of life of individuals with dis-
abilities. These technologies are intended to help people
overcome limitations related to physical, cognitive,
sensory or communication impairments. The WHO
defines AT as ‘assistive products and related systems and
services developed for people to maintain or improve func-
tioning and thereby promote well-being’34 (e.g., wheel-
chairs, prosthetic devices, hearing aids, communication
boards).35 AT is an overarching term for products and
related services used by persons with disabilities to enable
and enhance their inclusion in all domains of participation.
AT can be used by people of all ages, with all types of dis-
abilities and all kinds of limitations in activities, for short or
long periods.36 AT can contribute to promoting access to
education, employment, justice, health and wellbeing, as
well as broader cross-cutting values of promoting social
inclusion and participation, independence and autonomy,
as well as leading a dignified and meaningful life.37

In recent decades, besides specially developed products
for people with disabilities, there has been an emerging
trend on developing mainstream products accessible to a
broader audience, including people with disabilities.35,36

There is an increasing focus on developing products accord-
ing to the principles of Universal Design, Design for All,
and Inclusive Design.38–40 Among other things, techniques
mainly used in ATs are being integrated into mainstream
technologies (e.g., text-to-speech, speech-to-text, augmen-
tative and alternative communication, navigation support
apps and eye-gaze technology).36,37 As such, mainstream
technologies offer features that allow them to function as
assistive products (e.g., smartphones, computers).35,41 An
assistive product can consequently be described as any
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product, either specially designed and produced or gener-
ally available, whose primary purpose is to maintain or
improve an individual’s functioning and independence
and thereby promote their wellbeing.36 The field of AT con-
tinues to evolve, incorporating advancements in electronics,
robotics and artificial intelligence to create innovative solu-
tions that enhance accessibility and inclusion for indivi-
duals with disabilities. This technological evolution runs
parallel to the paradigm shift from the medical model to
the social-ecological model. While ATs have historically
been developed to address the deficits of people with dis-
abilities, there is a tendency to use ATs, and universally
designed technologies in general, to support people to be
active members of society.42,43 Currently, there is an emer-
ging trend of using participatory methods in AT develop-
ment and research.44,45 However, from a disability studies
perspective, it is argued that research on AT is still
mostly technical or therapeutic in nature and that the
importance of AT deserves even more attention from
social science disciplines.42

Empowerment. It refers to the process of enabling indivi-
duals or communities gain control over their lives, make
informed decisions, and take action to improve their well-
being. It involves fostering a sense of self-efficacy, confi-
dence and autonomy. Empowerment can manifest in
various aspects of life, including personal, social, economic
and political domains. The term empowerment originated in
the last century and was a central theme of civil rights asso-
ciations, striving to give all people a voice, including mar-
ginalised groups.46,47 Over time, the concept of
empowerment has been explored in depth in multiple con-
texts and ecological levels: individual, organisational and
community.48–50 Empowerment can be seen as an open-
ended construct that can vary by context or person, have
a different meaning for each person and evolve over
time.50 Definitions of empowerment differ depending on
the level or context in which the term is used. A common
element in the definitions across time is that empowerment
is a process. According to Zimmerman and Warschausky,51

empowerment can be defined as ‘processes and efforts that
support people to gain control and influence of issues
that concern them as well as to participate in decisions
that affect their lives’. More recently, Haddad and
Toney-Butler52 defined empowerment as ‘the interpersonal
process of providing the proper tools, resources, and envir-
onment to build, develop, and increase the ability and
effectiveness of others to set and reach individual goals’.
The WHO53 defines empowerment as ‘the process by
which people gain control over the factors and decisions
that shape their lives. It is the process by which they
increase their assets and attributes and build capacities to
gain access, partners, networks, and/or a voice to gain
control’.

Concerning the quality of life concept mentioned earlier in
this introduction, empowerment is, besides skill development
and involvement, one of the quality of life-related principles
at the individual system level. Examples of enhancement
strategies are decision-making, choice-making, risk-taking,
goal-setting, self-advocacy and self-management.17

Empowerment is a dynamic and multifaceted concept
that recognises the importance of addressing various
factors contributing to individuals’ ability to shape their
lives. It plays a crucial role in fostering resilience, promot-
ing social justice and building strong, vibrant communities.

Specific objectives and research questions

The specific objectives of the present review were (a) to
systematically scrutinise and evaluate research studies
delving into the applicability of ATs concerning adaptive
behaviour within the practical domain for individuals with
ASD and ID; (b) to gauge the influence of AT on the
empowerment of individuals with ASD and ID, with a spe-
cific emphasis on its potential to promote self-management,
independence and self-determination in daily activities and
(c) to investigate the association between the utilisation of
AT and the augmentation of social participation for indivi-
duals with ASD and ID. This encompasses its applicability
and role in communication, community engagement and
access to educational and vocational opportunities.

This analysis of the literature aims to answer the follow-
ing three research questions: (a) What is the applicability of
AT in facilitating behavioural adaptations related to prac-
tical skills in individuals with ASD and ID? (b) How
does AT empower individuals with ASD and ID, enabling
them to attain greater independence and make informed
choices that contribute to their overall well-being? And
(c) Does the incorporation of AT lead to improvements in
social interactions, communication and participation
within educational and occupational environments for indi-
viduals with ASD and ID?

Methods
We performed a methodological examination adhering to
the PRISMA guidelines54 (see PRISMA checklist,
Supplementary File 1), encompassing peer-reviewed
journal articles and full-text conference papers published
in English from 2011 to 2021. Subsequent subsections
explain the individual components of our approach in
detail. The review was registered with PROSPERO
(CRD42022350242). Briefly, we devised two sets of eli-
gibility criteria, each applied at distinct stages of the
review process. We employed a comprehensive approach
for information retrieval, probing databases across
various disciplines and adapting the search string for
each database. The selection process encompassed
nearly 3000 papers. The 18 studies selected for this
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review were reviewed for quality and analysed using the-
matic synthesis and variables selected to address the for-
mulated research questions.

Eligibility criteria

The eligibility criteria set 1 was established to include any
study that (a) evaluated the effectiveness of interventions
using AT, either alone or in combination with other tools;
(b) involved individuals who had been diagnosed with
autism and/or with ID and directly used the AT being inves-
tigated; (c) had applied empirical research designs, which
could be quantitative, qualitative or mixed-methods, in
any type of setting and (d) the outcomes measured were
the effect of the AT investigated on any learning skill
(e.g., reading, dressing) and, in turn, on the empowerment
and social participation of people with autism people and/
or with ID. The definitions provided in the introduction
were considered to assess empowerment and social partici-
pation. Both primary and secondary outcomes on empower-
ment and social participation were deemed appropriate for a
study to be included in our systematic review. Any study
that did not meet these criteria was excluded.

Once the target skills of the studies were manually iden-
tified and classified according to the three domains
described in the introduction (i.e., conceptual, social and
practical) and the articles focusing on practical skills,
which are the focus of our work, were selected, the eligibil-
ity criteria set 2 was established to exclude (a) AT-mediated
intervention studies that included people with ASD and/or
with ID who also had a comorbid sensory-motor (e.g.,
visual, auditory or motor) disorder; (b) AT-mediated inter-
vention studies aimed at parents, professionals, employers,
etc., instead of individuals with ASD or people with ID; (c)
surveys or interviews on individuals with ASD and/or with
ID’s perspectives with no direct interaction with AT; (d)
studies on the development of AT for therapists to evaluate
children’s behaviour and (e) studies on the use of ATs to
empower family members or professionals working with
individuals with ASD and/ or with ID, and not to them
directly.

Information sources

Our systematic search was designed to thoroughly gather
relevant studies from the following scientific databases:
Web of Science, ACM Digital Library, IEEE Xplore,
Scopus, EBSCO, APA PsycInfo, PubMed, Embase,
ASSIA, Medline (Pubmed), CINAHL Complete,
Education Resources Information Center (ERIC), Google
Scholar and Allied and Complementary Medicine
Database (AMED). The selection of these databases was
made to encompass a wide range of disciplines, including
technology, education, psychology, medicine and allied
health, among others. Google Scholar and AMED were

used to capture grey literature and complementary
sources, ensuring a comprehensive approach to information
retrieval.55

Search strategy

Our search strategy aimed to identify relevant studies by
employing a systematic combination of keywords and con-
trolled vocabulary terms. The Boolean operator “AND”
was used to combine three concepts, and the Boolean oper-
ator “OR” was used to connect search terms within each
concept. The search strategy included the following con-
cepts and terms:

Concept 1. Intellectual Disability and autism-related terms:
(“Intellectual* Disab*” OR “Intellectual* Impair*” OR
“Intellectual* Retard*” OR “Intellectual* Handicap*” OR
“Intellectual* Defici*” OR “Mental* Disab*” OR
“Mental* Impair*” OR “Mental* Retard*” OR “Mental*
Handicap*” OR “Mental* Defici*” OR “Learning
Disabilit*” OR “Developmental Disorder” OR Autis* OR
“Autism Spectrum Disorder” OR “Autism Spectrum
Condition” OR “Asperger* Syndrome” OR “Pervasive
Developmental Disorder”) AND

Concept 2. Assistive Technologies related terms:
(Technolog* OR Digital OR “Internet of Things” OR
Computer OR “Electronic device” OR “Speech
Generating Device” OR Wearable OR Smartphone OR
iPhone OR Smartwatch OR iWatch OR “Mobile phone”
OR Tablet OR iPad OR iPod OR Robot OR “Virtual
Reality” OR “Augmented Reality” OR “Eye tracking”
OR “Smart Glasses” OR “Artificial Intelligence” OR
“Global Positioning System”) AND
Concept 3. Empowerment and Inclusion: (empowerment
OR inclusion)

Concepts 1 and 2 had to appear in the title, the abstract or
the keywords, and Concept 3 could appear in any section of
the article. The search string was adapted for each database
to ensure compatibility with their specific requirements,
ensuring a comprehensive retrieval of relevant literature.

Selection process

The flowchart in Figure 1 illustrates the selection process
used for the final sample. The identification phase was con-
ducted by implementing the search strategy to locate and
retrieve data from the information sources. The results
obtained through the 14 databases used (n= 2909) were
transferred to Rayyan (https://www.rayyan.ai), an artificial
intelligence tool to collaboratively work on systematic
reviews, which facilitated the process of removing dupli-
cates (n= 1350). During the first part of the screening
phase, the eligibility criteria set 1 were applied focusing
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exclusively on titles and abstracts. Then, 197 full-text
papers were retrieved and assessed for eligibility according
to the same set of criteria. As a result, 96 papers were
excluded. The remaining 101 papers were then classified
according to the three domains described in the introduction
section: 72 papers focused on conceptual and/or social
skills, and 29 papers focused on abilities, which included
at least one practical skill. Given that this paper focused
on practical skills, as described in the introduction, the cor-
responding 29 full-text papers were reassessed with the

eligibility criteria set 2. After excluding 11 papers for not
meeting these criteria, 18 studies were finally included in
our systematic review.

Data retrieval

The 18 selected papers were thoroughly examined, and data
were extracted for the following variables: (a) author(s)
name(s) of the article, (b) year in which the article was pub-
lished, (c) journal or conference title in which the article

Figure 1. The selection process following the PRISMA 2020 updated guideline for reporting systematic reviews.54
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was published, (d) characteristics of the participants
included in the study (i.e., number, sex, age and diagnoses),
(e) technology used (i.e., hardware (HW), software (SW)
and its availability for the public), (f) which specific prac-
tical skill was targeted in the study, (g) research design
applied, (h) characteristics of the intervention (i.e., length
and intensity of the sessions, who implemented the study
sessions and the setting in which the intervention took
place and the country in which the intervention was imple-
mented) and (i) the results obtained in the study about the
effect of the intervention on both the practical skill(s) tar-
geted and the social inclusion and/or empowerment of the
participants included. These variables were selected to
respond to the formulated research questions and allow us
to discuss the matter reviewed thoroughly.

Quality assessment of the studies

All studies that met the eligibility criteria were reviewed
for quality using the Critical Appraisal Skills Program
(CASP) (see Tables 1 and 2). To ensure objectivity in
the quality review, CASP reviews were first carried out
individually, independently of each other, by three
co-authors (ZP, KF and TØ). Then, each other’s reviews
were compared and discussed until a consensus was
reached (ZP, KF and TØ). CASP assessment ranges
from 0 to 10 for studies with qualitative design and for
other designs from 0 to 12. Studies with 10 and 12
points are considered being of high quality. Studies with
a quality assessment below 10 points were excluded to
ensure validity and reliability. Meanwhile, none was
excluded after the CASP assessment.

Data synthesis and analyses

To synthesise and analyse the data, studies were subdivided
by the type of technology used and practical skill assessed.
The narrative summary was used to discuss the experience
of AT use for persons with ASD and/or with IDs in the
practical domain. Thematic synthesis, as outlined by
Thomas and Harden,56 was employed for data analysis.
This included extracting primary themes and subthemes

from the studies included in the analysis. The focus of the
discussions was limited to AT, specifically related to the
practical domain.

Results

Study characteristics

Study characteristics are summarised in Table 3. The
research described in the articles was conducted in different
countries and continents. Seven studies were carried out in
the United States (#1, 2, 5, 6, 11, 13 and17), two in France
(#12 and16), and two in Great Britain (#15 and 18). One
each was carried out in Norway (#3), Saudi Arabia (#4),
Australia (#7), Canada (#8), Spain (#9), Brazil (#10) and
Sweden (#14). Such international diversity reflects a
global interest in understanding and implementing ATs
for individuals with ASD and IDs in the analysed period.

No specific and global methodological trend emerged
from the analysed papers. On the contrary, significant vari-
ation was observed in terms of research design. In the
context of studies with small research samples, case
studies dominated. In contrast, in the case of larger research
samples, the research often had the character of an experi-
ment with an intervention. However, it was rarely an experi-
ment controlled by a control group. Moreover, many
projects concluded the effects based on qualitative data,
e.g., interview based. There were also mixed approaches
in which the effects were diagnosed based on qualitative
and quantitative data. Focus groups (with relatively small
research samples) were also organised in several cases. It
should be emphasised that there has yet to be a study
with an identical methodology or any study in which previ-
ous procedures were replicated. Moreover, 22% were
marked as a pilot study, i.e., one in which the sample
needs to be bigger or there are no differentiated measure-
ments and control conditions. All these studies are, there-
fore, complicated to compare and it is even more
challenging to build convergent knowledge from them.
Consequently, it is impossible to point out the statistics
here (in the methodological area of analysis). Combining
these observations with the differences in age and disability

Table 1. CASP assessment of included studies with qualitative design.

Study Q1 Q2 Q3 Q4 Q5 Q6 Q7 Q8 Q9 Q10

Alanazi (2020) Y Y Y Y Y X X X Y X

Cumming (2014) Y O Y Y Y Y Y Y Y Y

Mintz (2013) Y Y Y Y Y Y Y Y Y Y

Wass (2020) Y Y Y Y Y Y Y Y Y Y

Note. CASP Checklist (Yes= 1; Can’t tell= X; No= 0).
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of the participants, we can see that there is a great need to
standardise procedures and emphasise on the publication
of the definitive outcomes, presenting both the results of
the pilot and the final research, with a detailed description
of the participants and much larger groups representing
the tested developmental disorder.

Setting and participants. The final research samples varied
greatly in size. The average sample size was 17 people, but
the standard deviation was as high as 16. In two studies, N
was only 3. The largest N (two studies) was 48 (originally N
= 50, but two participants were not included in the final ana-
lysis). The samples exhibited diversity also in terms of
gender. For instance, some studies focused on males exclu-
sively,57–61,69,71–73 while others included a mix of males
and females.63–66,68,70 The age range was also diverse,
ranging from children to adults, covering a broad spectrum
of developmental stages. Most (nearly half) of the studies
focused on teenagers, with an average age of 15, and the
fewest studies focused exclusively on adults (only one
study: 18–26 years) or only on children (two studies: 4–9
and 5–7 years). The second most common sample structure
was a mix of teenagers and young adults (e.g., 14–22 or 16–
25). There was also a structure, such as a mix of children
and teenagers (e.g., 6–13 years old). The youngest partici-
pants were 4-year-olds, and the oldest were 26-year-olds.

In two studies, it was impossible to determine the partici-
pants’ age.

Most studies (39%) focused on people with ID. About
22% referred to individuals with ASD. Other papers
included participants with diverse conditions, showing a
comprehensive approach to intellectual disabilities. To be
precise, 28% referred to ASD and ID, 6% (one study) to
ASD and Down syndrome,66 and another one to ASD, ID
and Down syndrome.61 Only some studies (less than one-
fourth) specified (or considered in analyses) the severity,
such as mild or moderate ID, which is an essential
problem because including different severity levels and
conditions contributes to a richer understanding of how
ATs can cater to various needs.1

Settings ranged from public schools (Studies #1, 9, 11,
12, 15, 16, 17 and 18), university campuses (#2 and 7),
sheltered workplaces (#3), home environments (#5 and
13), health care centres (#8 and14) and community loca-
tions (e.g., Starbucks) (#4, 6 and 10). The choice of
diverse study locations ensured contextual relevance and
practical insights into the implementation of ATs.

Major findings

Upon examining the outcomes of this review, the Evidence
Standards Framework for Digital Health Technologies was

Table 2. CASP examination of pilot and intervention and feasibility studies.

Study Q1 Q2 Q3 Q4 Q5 Q6 Q7 Q8a Q8b Q9 Q10 Q11 Q12

Backman (2018) Y Y Y 0 Y Y Y Y 0 X X X Y

Canella-Malone (2012) Y Y Y 0 Y Y Y Y 0 Y Y Y Y

Campos Panceri (2021) Y Y Y 0 Y Y Y Y 0 Y Y Y Y

Evmenova (2019) Y Y Y 0 Y Y Y Y 0 Y Y Y Y

Fage (2018) Y Y Y 0 Y Y Y Y 0 Y Y Y Y

Kelley (2013) Y Y Y 0 Y Y Y Y 0 Y Y Y Y

Kramer (2017) Y Y Y 0 Y Y Y Y 0 0 Y Y Y

Kossyvaki (2020) Y Y Y X Y Y Y Y X 0 Y Y 0

Lindsay (2016) Y 0 Y 0 Y Y Y Y Y X 0 Y Y

Slocum (2022) y 0 Y Y X Y Y Y X Y Y Y 0

von Barnekow (2014) Y Y Y Y Y Y Y Y Y Y Y Y 0

Wahlbrink (2022) Y Y Y Y Y Y Y Y Y Y Y Y Y

Vargo (2019) Y Y Y Y Y Y Y Y Y Y Y Y Y

Note. Y= Yes; X=No; 0= Don’t know.
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om

er
at
io
n.

Th
e
as
si
st
iv
e

te
ch
no
lo
gy

in
cl
ud

ed
a
pa
ck
ag
e

of
m
ob
ile

ap
pl
ic
at
io
ns

na
m
ed

‘S
ch
oo
l+
’

de
si
gn
ed

to

su
pp

or
t
th
e

in
cl
us
io
n
of

ch
ild
re
n
w
ith

A
SD

in
m
ai
ns
tr
ea
m

cl
as
sr
oo
m
s.
Ti
er

C

13
Kr
am

er
et

al
.
(2
01
7)
69

U
ni
te
d
St
at
es

N
=
42

(2
6
m
al
es
)
an
d
9

m
en
to
rs

(4
m
al
es
);
ag
e:

14
–
22

ye
ar
s
(t
ra
ns
iti
on

ag
e)

In
te
lle
ct
ua
l
an
d/
or

de
ve
lo
pm

en
ta
l

di
sa
bi
lit
ie
s

Q
ua
lit
at
iv
e
an
d

qu
an
tit
at
iv
e
an
al
ys
is

of
vi
de
o
ca
lls
,

fe
as
ib
ili
ty
st
ud

y

In
te
ra
ct
io
ns

ab
ou
t
ba
rr
ie
rs

in

ph
ys
ic
al

an
d
so
ci
al

en
vi
ro
nm

en
ts
,
ge
ne
ra
te

so
lu
tio
ns

to
re
so
lv
e
ba
rr
ie
rs
an
d

re
qu

es
t
m
od
ifi
ca
tio
ns

to

in
cr
ea
se

pa
rt
ic
ip
at
io
n
in

a

pe
rs
on
al

ac
tiv
ity

go
al

re
la
te
d
to

sc
ho
ol
,w

or
k
or

co
m
m
un

ity

pa
rt
ic
ip
at
io
n
(s
ho
pp

in
g,

ea
tin
g

ou
t,
fa
vo
ur
ite

sc
ho
ol

ac
tiv
iti
es

an
d
ge
tti
ng

a
jo
b)

A
t
th
e
ho
m
e
of

pa
rt
ic
ip
an
ts

Ph
on
e
or

vi
de
o
ch
at

te
ch
no
lo
gy

(e
.g
.,

Sk
yp
e)
,
Ti
er

B

14
B
ac
km

an
et

al
.
(2
01
8)
70

Sw
ed
en

N
=
28

(1
2
m
al
es
);
ag
e
16
–

25
ye
ar
s

H
ig
h-
fu
nc
tio
ni
ng

A
SD

O
pe
n
w
ith
in
-g
ro
up

fe
as
ib
ili
ty
st
ud

y

Fe
as
ib
ili
ty
in

a
cl
in
ic
al

se
tti
ng

(p
ar
tic
ip
an
t
at
tr
iti
on

In
te
rn
et

H
ab
ili
ta
tio
n
U
ni
t,

H
ab
ili
ta
tio
n
&
H
ea
lth

In
te
rn
et
-d
el
iv
er
ed

co
ac
h-
gu
id
ed

ps
yc
ho
ed
uc
at
io
na
l

in
te
rv
en
tio
n,

Sp
ec
tr
um

CO
m
pu

te
ri
ze
d

Ps
yc
ho
Ed
uc
at
io
n

(S
CO

PE
),

m
ul
tim

ed
ia

le
ar
ni
ng

co
m
po
ne
nt
s,
Ti
er

C

15
Ko
ss
yv
ak
i
an
d
Cu
rr
an

(2
01
8)
71

U
K

N
=
5
(4

m
al
es
);
ag
e
5–
7

ye
ar
s

A
ut
is
m

an
d
ID

A
ca
se

st
ud

y
En
ga
ge
m
en
t
in

ed
uc
at
io
n
se
ss
io
ns

Pr
im
ar
y
sp
ec
ia
l
sc
ho
ol

Co
sm

o
ha
rd
w
ar
e
(a

se
t

of
si
x
sw

itc
he
s

w
hi
ch

pr
ov
id
e
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on
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Ta
bl
e
3.

Co
nt
in
ue
d.

M
an
us
cr
ip
t

nu
m
be
r

A
ut
ho
rs

Co
un

tr
y

Sa
m
pl
e
(n

m
al
es
),
ag
e

ra
ng
e,

ge
nd

er

Ty
pe

an
d
se
ve
ri
ty
of

in
te
lle
ct
ua
l

di
sa
bi
lit
y

R
es
ea
rc
h
de
si
gn

Pr
ac
tic
al

sk
ill

St
ud

y
lo
ca
tio
n

Ty
pe

of
as
si
st
iv
e

te
ch
no
lo
gy

(A
T)

an
d

tie
r
cl
as
si
fi
ca
tio
n*

au
di
to
ry

(i
.e
.,

so
un

ds
an
d
m
us
ic
)

an
d
vi
su
al

cu
es

(i
.e
.,
m
ul
tic
ol
ou
re
d

lig
ht
s)
,
Ti
er

B

16
Fa
ge

et
al
.
(2
01
6)
72

Fr
an
ce

N
=
15

(1
0
m
al
es
),
ag
e
13
–

17
ye
ar
s

A
SD

an
d
ID

Pa
rt
ic
ip
at
or
y
de
si
gn

A
ct
iv
ity

sc
he
du

le
s
fo
r
bo
th

cl
as
sr
oo
m

an
d
ve
rb
al

co
m
m
un

ic
at
io
n
ro
ut
in
es

Se
co
nd

ar
y
sc
ho
ol
s
(s
pe
ci
al

ed
uc
at
io
n
cl
as
se
s)

Ta
bl
et
-b
as
ed

ap
pl
ic
at
io
n,

na
m
ed

Cl
as
sr
oo
m

Sc
he
du

le
+
(C
S+

),

Ti
er

B

17
Ca
nn

el
la
-M

al
on
e
et

al
.

(2
01
2)
73

U
ni
te
d
St
at
es

N
=
3
(2

m
al
es
),
ag
e:

15

ye
ar
s

M
od
er
at
e
to

pr
of
ou
nd

ID
A
da
pt
ed

al
te
rn
at
in
g

tr
ea
tm

en
ts
de
si
gn

w
ith
in

a
m
ul
tip
le

pr
ob
e
ac
ro
ss

pa
rt
ic
ip
an
ts
de
si
gn

W
as
hi
ng

th
e
ta
bl
e,

sw
ee
pi
ng

Se
lf-
co
nt
ai
ne
d
ur
ba
n
sc
ho
ol

fo
r

st
ud

en
ts
w
ith

m
od
er
at
e
to

pr
of
ou
nd

ID
an
d
ph

ys
ic
al

di
sa
bi
lit
y

iP
od

To
uc
h,

Ti
er

C

18
M
in
tz
(2
01
3)
74

U
K

N
=
8,
ag
e
12
–
18

ye
ar
s

A
SD

Fo
cu
s
gr
ou
p
in
te
rv
ie
w
s

Li
fe

sk
ill
s
(e
.g
.,
co
ok
in
g,

at
te
nd

in
g

de
nt
is
t,
tr
av
el

by
pu

bl
ic

tr
an
sp
or
t,
or
ga
ni
za
tio
n
ro
ut
in
es
,

et
c.
)

Th
re
e
m
ai
ns
tr
ea
m

U
K
se
co
nd

ar
y

sc
ho
ol
s

A
m
ob
ile

ph
on
e
ap
p

H
el
pi
ng

A
ut
is
m

D
ia
gn
os
ed

N
av
ig
at
e
an
d

D
ev
el
op

So
ci
al
ly

(H
A
N
D
S)
,
Ti
er

C

*T
ie
r
A
=
D
ig
ita
l
H
ea
lth

Te
ch
no
lo
gi
es

th
at

do
no
t
de
m
on
st
ra
te

m
ea
su
ra
bl
e
pa
tie
nt

ou
tc
om

es
bu

t
pr
ov
id
es

se
rv
ic
es

to
th
e
he
al
th

an
d
so
ci
al

ca
re

pr
of
es
si
on
al
s;
Ti
er

B
=
D
ig
ita
l
H
ea
lth

Te
ch
no
lo
gi
es

th
at

pr
ov
id
e
in
fo
rm

at
io
n,

re
so
ur
ce
s
or

ac
tiv
iti
es

to
th
e
pu

bl
ic
,
pa
tie
nt
s
or

he
al
th

ca
re

pr
of
es
si
on
al
s
ab
ou
t
a
co
nd

iti
on

or
ge
ne
ra
l
he
al
th

an
d
lif
es
ty
le
;
Ti
er

C
=
In
te
rv
en
tio
ns

to
fa
ci
lit
at
e
pr
ev
en
tiv
e
be
ha
vi
ou
r
ch
an
ge
,
se
lf-
m
an
ag
em

en
t,
tr
ea
tm

en
t
ac
tiv
e
m
on
ito
ri
ng
,c
al
cu
la
tio
ns

th
at

im
pa
ct
tr
ea
tm

en
t,
di
ag
no
se

co
nd

iti
on
s.
75
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Ta
bl
e
4.

Su
m
m
ar
y
of

th
e
in
te
rv
en
tio
ns
,
re
su
lts
,
an
d
im
pa
ct
on

in
cl
us
io
n
an
d
w
el
lb
ei
ng
.

M
an
us
cr
ip
t

nu
m
be
r

D
ep
en
de
nt

va
ri
ab
le

In
te
rv
en
tio
n
(y
es
/n
o)
,
le
ng
th

Pr
ov
id
er
s
of

in
te
rv
en
tio
n

O
ut
co
m
e
of

th
e
st
ud

y
Im

pa
ct
of

A
T
on

in
cl
us
io
n/

em
po
w
er
m
en
t

1
Th
e
de
pe
nd
en
t
va
ri
ab
le
s
fo
r

th
e
In
te
rv
en
tio
n
G
ro
up

(I
G
)

in
cl
ud

ed
ba
se
lin
e
da
ta

re
la
te
d
to

di
sr
up

tiv
e

be
ha
vi
ou
rs
.

Ye
s,
th
re
e
va
ri
at
io
ns

of
th
e

G
B
G
(G
oo
d
B
eh
av
io
ur

G
am

e)
qu

as
ir
an
do
m
ly
,
on
e

pe
r
da
y.
Se
ss
io
ns

w
er
e

co
nd
uc
te
d
fi
ve

da
ys

a
w
ee
k

du
ri
ng

th
e
40
-m

in
m
at
h

pe
ri
od

in
a
se
lf-
co
nt
ai
ne
d

lif
e
sk
ill
s
cl
as
sr
oo
m
.
It
do
es

no
t
pr
ov
id
e
sp
ec
ifi
c
de
ta
ils

ab
ou
t
th
e
nu

m
be
r
an
d

du
ra
tio
n
of

se
ss
io
ns

pe
r
da
y

or
w
ee
k
or

th
e
to
ta
ld
ur
at
io
n

of
th
e
in
te
rv
en
tio
n.

Te
ac
he
rs

G
B
G
va
ri
at
io
ns

Th
e
re
su
lts

in
di
ca
te

th
at

al
l
th
re
e

G
B
G
va
ri
at
io
ns

(t
ra
di
tio
na
lG

B
G
,

Cl
as
sD
oJ
o
G
B
G
,
an
d

Cl
as
sB
ad
ge
s
G
B
G
)
w
er
e

ef
fe
ct
iv
e
in

de
cr
ea
si
ng

di
sr
up

tiv
e
be
ha
vi
ou
rs

am
on
g

st
ud

en
ts
w
ith

au
tis
m
.

2
D
at
a
w
er
e
co
lle
ct
ed

on
tw
o

de
pe
nd
en
t
va
ri
ab
le
s:
(1
)

co
rr
ec
t
an
d
in
de
pe
nd
en
t

tr
av
el
of
a
ro
ut
e
to
an
d
fr
om

sp
ec
ifi
ed

lo
ca
tio
ns
.
(2
)
th
e

pe
rc
en
ta
ge

of
co
rr
ec
t

pi
ct
ur
ed

la
nd
m
ar
ks

re
ac
he
d

fo
r
ea
ch

ro
ut
e.

Ye
s,
vi
de
o
iP
od

tr
ai
ni
ng

la
st
in
g

fe
w
er

th
an

10
m
in

pe
r

pa
rt
ic
ip
an
t.
In
te
rv
en
tio
n

se
ss
io
ns

la
st
ed

ap
pr
ox
im
at
el
y
15
–
30

m
in
,

fo
ur

to
fi
ve

tim
es

a
w
ee
k,

un
til

al
l
pa
rt
ic
ip
an
ts
ha
d

en
te
re
d
an
d
co
m
pl
et
ed

in
te
rv
en
tio
n
w
ith

al
l
th
re
e

ro
ut
es

(n
um

be
r
of
w
ee
ks

no
t

sp
ec
ifi
ed
).
A
ll
pa
rt
ic
ip
an
ts

co
nt
in
ue
d
na
vi
ga
tin
g

tr
ai
ni
ng

ro
ut
es

fo
r
up

to
23
2

da
ys

af
te
r
in
te
rv
en
tio
n,

us
in
g
th
e
vi
de
o
iP
od
.

R
es
ea
rc
he
rs

N
av
ig
at
in
g
to

an
d
fr
om

a
sp
ec
ifi
ed

lo
ca
tio
n
w
ith
ou
t

as
si
st
an
ce

fr
om

th
e
iP
od

or
re
se
ar
ch
er

B
as
ed

on
so
ci
al

va
lid
ity

da
ta

fr
om

pa
rt
ic
ip
an
ts
,
it
ap
pe
ar
s

pa
rt
ic
ip
an
ts
fe
lt
ex
pl
ic
it
tr
av
el

tr
ai
ni
ng

al
lo
w
ed

th
em

to
ex
pl
or
e
co
lle
ge

ac
tiv
iti
es

to
gr
ea
te
r
de
gr
ee

th
an

th
ey

w
ou
ld

ha
ve

w
ith
ou
t
in
st
ru
ct
io
n.

Pa
rt
ic
ip
an
ts
in
di
ca
te
d
th
ey

w
er
e

m
or
e
co
nfi
de
nt
in
th
ei
r
ab
ili
ty
to

tr
av
el
in
de
pe
nd
en
tly
,
to

ot
he
r

de
st
in
at
io
ns

on
ca
m
pu

s
us
in
g

iP
od

su
pp
or
t.

3
N
/A

N
o,

bu
t
th
e
qu

al
ita
tiv
e

re
se
ar
ch

pr
oj
ec
t
de
si
gn

in
cl
ud

ed
:
on
e
m
om

en
t
fo
r

in
st
ru
ct
io
n,

on
e
da
y
to

ta
ke

pi
ct
ur
es

(w
hi
le
tr
av
el
lin
g)
,

on
e
m
om

en
t
(=

da
y
af
te
r)

fo
r
th
e
in
te
rv
ie
w
(d
ur
at
io
n
is

no
t
sp
ec
ifi
ed
).

R
es
ea
rc
he
rs

N
/A

Th
e
pa
rt
ic
ip
an
ts
ex
pr
es
se
d
a
se
ns
e

of
m
ea
ni
ng
fu
ln
es
s
an
d

ow
ne
rs
hi
p.

Th
ey

vi
ew

ed
ph
ot
ov
oi
ce

as
an

op
po
rt
un

ity
to

co
nt
ri
bu

te
to

so
m
et
hi
ng

th
at

co
ul
d
le
ad

to
a
so
lu
tio
n
th
at

co
ul
d
he
lp

th
em

se
lv
es

an
d

ot
he
rs

to
tr
av
el
in
de
pe
nd
en
tly
.
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Ta
bl
e
4.

Co
nt
in
ue
d.

M
an
us
cr
ip
t

nu
m
be
r

D
ep
en
de
nt

va
ri
ab
le

In
te
rv
en
tio
n
(y
es
/n
o)
,
le
ng
th

Pr
ov
id
er
s
of

in
te
rv
en
tio
n

O
ut
co
m
e
of

th
e
st
ud

y
Im

pa
ct
of

A
T
on

in
cl
us
io
n/

em
po
w
er
m
en
t

Th
us
,
th
e
pr
oc
es
s
of

em
po
w
er
m
en
t
an
d
th
e

po
ss
ib
ili
ty
of

in
fl
ue
nc
in
g
th
e

en
vi
ro
nm

en
t
w
as

ar
tic
ul
at
ed

in
th
e
us
er

ne
ed
s
th
at

in
fl
ue
nc
ed

th
e
de
si
gn

of
th
e
pr
ot
ot
yp
e.

4
N
/A

N
o,

bu
t
in

th
e
qu

al
ita
tiv
e

re
se
ar
ch

pr
oj
ec
t,

pa
rt
ic
ip
an
ts
w
er
e
sp
lit

in
to

th
re
e
gr
ou
ps
.
Tw

o
fo
cu
s

gr
ou
p
di
sc
us
si
on
s
w
er
e

co
nd
uc
te
d
fo
r
ea
ch

gr
ou
p.

R
es
ea
rc
he
rs

N
/A

M
ob
ile

ap
ps

ca
n
im
pr
ov
e
th
e

m
ob
ili
ty
an
d
fo
st
er

so
ci
al

in
cl
us
io
n
of

pe
rs
on
s
w
ith

in
te
lle
ct
ua
l
di
sa
bi
lit
ie
s.

5
Th
e
pe
rc
en
ta
ge

of
in
de
pe
nd
en
t

re
sp
on
se
s
on

st
ep
s
of

th
e

ta
sk

an
al
ys
es

du
ri
ng

pr
ob
e

an
d
in
te
rv
en
tio
n
se
ss
io
ns
.

Ye
s,
fo
r
ea
ch

pa
rt
ic
ip
an
t,
th
e

in
ve
st
ig
at
or

co
nd
uc
te
d
a

m
in
im
um

of
fi
ve

on
e-
on
-o
ne

pr
ob
e
se
ss
io
ns

on
th
e
be
ha
vi
ou
rs

th
ey

w
ou
ld

be
le
ar
ni
ng

(t
hr
ee

tie
rs
)p

ri
or

to
in
tr
od
uc
tio
n
of

th
e
in
de
pe
nd
en
t
va
ri
ab
le
.

R
es
ea
rc
he
rs

Le
ve
l
of

re
sp
on
se

on
al
l
th
re
e

ta
sk

an
al
ys
es

w
ith
in

a
fa
ith

co
m
m
un

ity
se
tti
ng
.

Th
e
in
te
rv
en
tio
n
w
as

su
cc
es
sf
ul

in
te
ac
hi
ng

pe
op
le
w
ith

ID
to

pa
rt
ic
ip
at
e
in

co
m
m
un

ity
ac
tiv
iti
es
.
A
cq
ui
ri
ng

sk
ill
s
to

pa
rt
ic
ip
at
e
in

co
m
m
un

ity
se
tti
ng
s,
su
ch

as
pl
ac
es

of
w
or
sh
ip
,w

ill
al
lo
w
in
di
vi
du

al
s

w
ith

di
sa
bi
lit
ie
s
to
pa
rt
ic
ip
at
e
in

le
as
t
re
st
ri
ct
iv
e
en
vi
ro
nm

en
ts
,

bu
t
ac
qu

is
iti
on

of
sk
ill
s
al
on
e

w
ill

no
t
en
su
re

in
cl
us
io
n.

6
D
ep
en
de
nt

va
ri
ab
le
s
w
er
e

re
la
te
d
to

pe
rf
or
m
an
ce

st
ep
s
(a
–
d)
:
(a
)
co
rr
ec
t

w
ith
ou
t
su
pp
or
t,
(b
)
co
rr
ec
t

w
ith

su
pp
or
t,
(c
)
in
co
rr
ec
t

w
ith

su
pp
or
to
r
(d
)
in
co
rr
ec
t

w
ith
ou
t
su
pp
or
t;
an
d
er
ro
rs

(a
–
c)
:
(a
)
ou
t
of

se
qu

en
ce

er
ro
rs
,
(b
)
la
te
nc
y
er
ro
rs

an
d
(c
)
pe
rf
or
m
an
ce

er
ro
rs

Ye
s,
bu

t
th
e
pa
pe
r
do
es

no
t

pr
ov
id
e
sp
ec
ifi
c
de
ta
ils

re
ga
rd
in
g
th
e
le
ng
th

of
th
e

in
te
rv
en
tio
n
se
ss
io
ns
.
B
ut

th
e
w
ho
le
ex
pe
ri
m
en
t

in
cl
ud

in
g
th
e
ba
se
lin
e,

in
te
rv
en
tio
n
an
d
fo
llo
w
-u
p

se
ss
io
ns

la
st
ed

up
to

23
da
ys
.

R
es
ea
rc
he
rs

O
ut
co
m
es

re
la
te
d
to

th
e
us
e
of

in
te
rp
er
so
na
l
sk
ill
s
in

th
e

co
m
m
un

ity

Th
e
re
su
lts

su
gg
es
t
ad
ol
es
ce
nt
s

ca
n
ef
fe
ct
iv
el
y
ge
ne
ra
lis
e
sk
ill
s

to
ot
he
r
se
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adopted.75 As shown in Table 4, it is evident that no Tier A
studies were found in our review. Most identified studies
were categorised as Tier B (n= 14), while the remaining
were classified as Tier C (n= 4). This allows us to categor-
ise AT solutions into levels and summarise their types. Tire
B primarily focuses on solutions based on computers,
smartphones and tablet computers. However, there may
be instances where alternative hardware solutions, such as
earbuds or socially assistive robots, are also included. For
example, Kossyvaki and Curran71 implemented special
hardware with six switches which provide auditory (i.e.,
sounds and music) and visual cues (i.e., multicoloured
lights), demonstrating positive outcomes of engagement
levels and social communication skills of 5–7 years old
children with autism and ID at school (#15). Four studies
(#3, 4, 6 and 13) used smartphones and phone applications
to improve communication in the community and foster
social inclusion by increasing independence in using
public transportation. Wass and Safari59 concluded that
photovoice facilitated the understanding of the individual
and contextual experiences of participants with ID and
that they could make decisions according to their prefer-
ences. Alanazi60 presented results of the focus group dem-
onstrating strong support for using the Careem and Uber
apps to enhance the confidence of persons with ID in navi-
gating various locations. Additionally, this study’s findings
suggested that these apps are gaining popularity among
individuals with ID as they progress in the learning
process on how to use them. Wahlbrink et al.62 reported
that using the Apple iPhone 6s equipped with the List
Recorder application demonstrated improved interpersonal
DLSs and effectively used the mobile device as a prompting
system for three participants with ASD. The observed gen-
eralisation of effects indicates that the participants’ beha-
viours continued to show improvement even after the
intervention. Kramer et al.69 reported that individuals with
ID, serving as both peer mentors and mentees, can effect-
ively engage in structured mentoring relationships
through phone calls and video chats.

Computer- or tablet-based applications were implemen-
ted in four studies (#1, 5, 7 and 16). According to Vargo and
Brown, technology-enhanced Good Behaviour Games
(GBGs), namely ClassDoJo GBG, led to reductions in dis-
ruptive behaviours in high school students with ASD.57

Slocum and Ault demonstrated that the use of video model-
ling (VM) in combination with the system of least prompts
(SLPs) was effective in teaching three individually selected
behaviours to three individuals with ID and ASD for par-
ticipation in a faith community.61 iPads were used to
support researchers with ID to improve their research
skills and contribute to their social lives. Fage et al.
showed that the ‘School+’ applications empowered indivi-
duals with ASD, enabling them to enhance their socio-
cognitive functioning.72 Two studies (#8 and 10) imple-
mented robotic technologies. Lindsay and Hounsell

examined the development of an adapted robotics
program, suggesting positive effects on social interactions,
communication and participation within educational envir-
onments.64 Panceri et al. introduced a socially assistive
robot with integrated serious games, emphasising encour-
aging results in child–robot interactions and social engage-
ment.66 Both studies involved young children (age 4–13
years) with ASD, Down syndrome and other IDs.

One study used gamified vocational training simulation
(#9) to demonstrate positive outcomes, as users recognised
real-life scenarios and attempted to apply what they had
learnt.65

The study of Evmenova et al. (#11) presented stake-
holders’ feedback, including young adults (18–27 years)
with ASD and ID, on the technology prototype (application
for the smartwatch) usability to facilitate learning and self-
regulated behaviours in academic inclusive postsecondary
education (IPSE).67

Tier C studies (#12, 14, 17 and 18) primarily addressed
software solutions (phone apps, video chat and mobile
applications). All studies discussed the improvement of
social and life skills of persons with ASD and ID. Three
out of four studies aimed to promote the use of assistive
technologies in education settings. A study by Fage et al.
assessed the impact of a tablet-based application on social
interactions and socio-adaptive behaviours, suggesting
positive effects in the mainstream classroom for children
with ASD and ID.68 Also, parents reported high usability,
indicating that the applications were well-received in
daily life environments. Cannella-Malone et al. directly
addressed the incorporation of AT (video prompting with
an iPod Touch) leading to improvements in skill acquisition
(sweeping and table washing), with implications for com-
munication and participation in individuals with moderate
to profound ID.73 Smartphone technology fosters the devel-
opment of social and life skills and independence of chil-
dren with ASD and thus promotes their inclusion in
mainstream settings.74 The study by Backman et al. was
implemented by the Internet Habilitation Unit,
Habilitation & Health at the municipality council in
Stockholm (Sweden), demonstrating that internet-delivered
coach-guided psychoeducational intervention, Spectrum
Computerized PsychoEducation (SCOPE), was feasible to
increase knowledge of ASD and themselves.70

Next is the summary of study outcomes related to each
research question from the data extracted.

RQ1: Applicability of ATs for facilitating behavioural
adaptations related to practical skills.

Ten studies demonstrated the applicability of AT to
benefit behaviour adaptations related to practical skill out-
comes in individuals with ASD and ID. Three studies
(#2, 3 and 4) aimed to improve independent use of transpor-
tation and travel to novel locations. The study outcomes
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indicated positive results across interventions. For example,
15- to 30-min intervention sessions four to five times a
week, implementing video iPod training, improved inde-
pendent travel skills for young adults with ID.58

Furthermore, the practical skills needed for independent
travel were demonstrated in two qualitative studies imple-
menting photovoice59 and smartphone apps, such as Uber
and Careeem,60 for young adults with moderate to severe
ID. ATs have been shown to contribute to behavioural
adaptations across different environments (schools, public
sites, faith communities and homes). For example, in
Vargo and Brown, the daily use (40 min of math session)
of technology-enhanced GBGs was shown to lead to reduc-
tions in disruptive behaviours in high school students with
ASD.57 von Barnekow et al. demonstrated the applicability
of 3D-gamified simulations as vocational training tools for
adolescents with ID to learn practical skills related to hostel
cleaning.65 In Fage et al., a technology-based system (CS+)
for children with ASD significantly increased socio-
adaptive behaviours in both classroom and verbal commu-
nication, while improvements among children with ID were
only established during non-verbal classroom routines.72

VM on iPad combined with SLPs effectively taught three
individually selected behaviours to individuals with ID
and ASD for participation at home and in faith communities
in the United States.61 Similarly, in home environments,
phone or video chat technology (e.g., Skype) was effect-
ively used for structured mentoring relationships through
electronic communication for individuals with ID serving
as both peer mentors and mentees.69 An Apple iPhone
equipped with the List Recorder application demonstrated
improvement in interpersonal DLSs and effectively used
the mobile device as a prompting system for individuals
with ASD in public places (e.g., Dunkin Donuts,
Starbucks).62

RQ2: The impact of AT on empowering individuals with
ID and ASD.

Transportation and navigation were among the most
notable domains where using AT was particularly benefi-
cial. Specifically, three studies highlighted that AT,
mainly through picture prompts on iPod,58 photovoice59

and using the Careem and Uber apps, can increase travel
independence in individuals with ID to enable participation
in activities outside the home. In addition, other studies
showed that AT may enable people with ID and ASD to
be independently involved in activities across different
environments, for example, in church61 and educational set-
tings.65,72 Also, AT can empower individuals with ID enab-
ling them to serve as peer mentors.69 Regardless of the
domain where AT was used, enhancing the empowerment
of individuals with ID and ASD appeared to be closely
linked to respecting their needs and desires, thus strength-
ening their capacity for independent decision-making,

providing opportunities for them to take responsibility
over their lives and fostering their active social
participation.

RQ3: The role of AT in facilitating communication, social
interaction and participation in educational and occupa-
tional environments.

Fifteen studies showed that AT can improve the social
interactions of individuals with ID and ASD, contributing
to the development of their communication skills with
friends, colleagues at work locations and community
members (e.g., at faith community), and enhance their
social life.57,60–62,64–74 For example, the use of robotic pro-
grams enhanced the ability to understand and participate in
scientific activities64 and therapy sessions66 promoting
social interactions. AT can be used to improve the ability
to learn new life skills, for example, sweeping and table
washing following video prompting in individuals with
severe and profound ID,73 cooking, attending the dentist,
using public transport by using mobile phones in school-
age children with ASD,74 purchasing meals following
recorded audio messages on mobile phone62 and perform-
ing occupational skills by using 3D gamified simulations.65

The research evidence demonstrated beneficial effects in
decreasing social isolation among individuals with ID and
ASD.60,61,67,68

Discussion
This comprehensive literature review aimed to assess and
unify existing research that investigates the use of AT
within the practical domain for individuals with ASD
and/or with ID. The analysis of the literature led to answer-
ing the three predetermined research questions. Despite the
limited number of publications, evidence could be demon-
strated through various studies for each research question.
This systematic review included 18 studies addressing the
use of AT contributing to social participation and commu-
nity engagement of individuals with ASD and/or with ID.

Overall, empirical evidence indicates that interventions
employing AT are potentially beneficial in enhancing
engagement levels in the educational processes (e.g., reduc-
tion of disruptive behaviours, improvement of socio-
cognitive functioning), improving social communication
skills (e.g., joint attention, social interaction), increased
independence in using public services (e.g., public or com-
mercial transportation, shopping and church), learning
vocational skills (e.g., cleaning services) and fostering
social inclusion.

The complexity of the practical domain has resulted in
the application of various research designs across the
selected studies. The criteria for evidence of effective prac-
tices have been established to guide researchers in follow-
ing the quality indicators for selected research designs.76
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Only four of the selected studies met all the quality indica-
tors and can be defined as high-quality research designs.

This literature review broadly used the term ‘assistive
technology’. Both technologies designed specifically for
the target group and mainstream technologies were
included. This reflects the growing trend towards universal
design, where mainstream products become accessible to a
broader audience, including people with disabilities.35,36

Most of the studies used mainstream smartphones, compu-
ters or tablet computers. A few studies included alternative
hardware solutions such as earbuds,62 switches with visual
and auditory cues71 or socially assistive robots.64,66 In
terms of software, both commercial and bespoke software
were used (e.g., iMovie,61 Classroom Schedule+ 72).
Mainstream software was also used to develop specific
applications (e.g., PowerPoint58). This review echoes previ-
ous reviews demonstrating a noticeable transition in the
nature of AT over the past decade, replacing handheld com-
puters with portable electronic devices like iPods, iPads and
smartphone applications.77,78 The shift towards more
advanced technology is evident throughout the studies in
this review. For instance, video prompts are provided on
iPods and iPads, and navigation instructions are provided
on smartphone apps. The trend of using portable electronic
devices as ATs has contributed to removing social boundar-
ies between mainstream technology and AT, as many indi-
viduals without disabilities use smartphones daily.79

Moreover, when individuals with ASD and/or ID perceive
AT positively rather than as a tool to mitigate
disability-related challenges, it can promote social partici-
pation and a sense of belonging in the community.80

Overall, the variety of target behaviours and skills to
which AT was used throughout the reviewed studies illus-
trates the strong potential that these technologies can play
in supporting individuals with ASD and/or ID across differ-
ent settings and life situations.

As the first research question focused on studies that
aimed to strengthen the adaptive skills of people with
ASD and/or ID in the practical domain,15,31 results are
described as outcomes on DLSs across different environ-
ments (e.g., independent travel,58 vocational training,65

interpersonal DLSs61). Applications were also used as a
prompting system for learning and self-management
across life settings.61,73 This ties in with the second research
question concerning the impact of AT on empowering indi-
viduals with ASD and/or ID. The included studies showed
that AT could be seen as a tool to build, develop and
increase the ability of people with ASD and/or ID to set
and reach individual goals (e.g., independent involvement
in multiple environments).79

With 15 out of 18 studies showing that AT can improve
social interactions in people with ASD and/or ID (e.g., con-
tribution to communication skills in several environments71

and participation in social life62), the third research question
was also positively addressed. This is significant given that

people with ASD and/or ID often face challenges in social
participation.1,4,5 Not least because social participation can
be seen as a crucial aspect of a person’s well-being. These
studies collectively underscore the diverse ways in which
AT positively impacts social participation, communication
and inclusion within educational, occupational and different
community environments.

This review provides practitioners and policymakers
with numerous recommendations on how to maximise the
benefits of AT for persons with ASD and/or ID. First, edu-
cators, therapists, trainers and assistant personnel should
learn to use AT in various social environments and settings
as part of their professional development. For example,
integrating AT in implementing individual education
plans can be essential to support inclusive education prac-
tices.81 Second, partnerships between special schools,
social care institutions or NGOs and information technol-
ogy companies should be encouraged to generate user-
friendly and cost-effective solutions that address the
needs of people with ASD and/or ID.

Finally, it is vital to design and implement national and
international policies requiring the incorporation of AT in
public services and educational institutions, for example,
free Wi-Fi access, accessible and user-friendly infrastruc-
ture (e.g., ticket machines for public transportation).
Furthermore, improving public space infrastructure to
facilitate AT use is important, such as establishing Wi-Fi
in public locations and ensuring that public service
systems are compatible with various AT devices.82,83

Limitations

Despite the positive results, some critical comments on the
limitations of this review should be made. First, the wide
variation in study designs and the number of participants
involved made it difficult to compare studies and build con-
vergent knowledge. Moreover, one-fifth of the studies were
pilot studies, demonstrating only preliminary results. The
second limitation of the reviewed studies is that six of the
18 studies did not mention whether or not the software
was commercially or publicly available. Four other
studies definitively used a prototype. Third, there was the
heterogeneity of the participants across the reviewed
studies. In addition to the difference in the age range,
there was also a difference in the participants’ adaptive
functioning levels. Since an individual’s level of adaptive
functioning is the result of the person’s health status, per-
sonal factors and environmental factors,17,18 this varies
for each individual. Although some studies specified the
severity of ID (e.g., mild or moderate ID), there was little
to no consistency in the way the adaptive functioning of
the participants was described. A more accurate character-
isation of the participants would provide more insights
into the use of AT in relation to the various support needs
of the target group.

22 DIGITAL HEALTH



Finally, this review consists only of studies published in
the English language. Thus, some relevant studies pub-
lished in other languages might be overlooked. These lim-
itations highlight the need for ongoing research,
personalised approaches and better access to resources to
optimise the use of AT for skill development in this
population.

Relevance of studies

Despite the limitations, the reviewed studies are replicable
in different vocational, educational or community settings.
While many studies evaluating the applicability of AT were
in the development phase, the simple research designs
enabled teachers, vocational skill trainers or other profes-
sionals to obtain pre- and post-intervention data across
various environments. Most of the interventions implied a
limited number of tasks or steps, simplifying the data col-
lection process. Overall, the review outcomes are promis-
ing: most of the AT solutions used in studies led to
positive outcomes in facilitating the independence of
people with ASD and/or ID in performing relevant daily
activities and increasing their independence.

Recommendations for future research

This systematic review has identified important directions
for future research and potential ways in which ATs
should be considered and can be integrated to enable indi-
viduals with ASD and/ or ID to accomplish practical
tasks of daily life, enhancing their social participation.
Additionally, this review highlighted challenges encoun-
tered in prior research, providing valuable feedback for pro-
spective investigations. Future research should implement
interventions that consider the affordances of the applied
ATs, conduct comprehensive evaluations of research
designs and incorporate one or more components related
to the technology quality indicator. Emphasis should be
placed on the exploration of mainstream technologies and
service models offering features that allow their use as
assistive products to enhance the social inclusion and par-
ticipation of individuals with ASD and/or ID. It is important
to be meticulous about technological advances and harness
their potential for empowering individuals with ASD and/or
ID. On the other hand, previous studies have also proved
that specifically designed applications for people with dis-
abilities inspire the universal design of products that most
people can use. Therefore, future interventions should
include target groups and service models identified and
explored in previous feasibility or pilot studies described
in this review. It is recommended that people with ID
and/or ASD, as experts by experience, should be even
more directly involved in the research and development
of (assistive) technologies. To this end, participatory devel-
opment and research methods are appropriate.

Conclusions
In conclusion, this systematic review highlighted the bene-
fits of AT for social participation and independence in the
daily activities of individuals with ASD and/or ID.
Professionals working with this target group should be
knowledgeable of the speedy progress of AT products
and the potential of persons with ASD and/or ID to use
mainstream devices to meet their individual needs. In
turn, this provides an opportunity to advocate for the uni-
versal advantages of ATs for all.

This systematic review on the use of AT to promote
practical skills in individuals with ASD and/ or ID reveals
promising outcomes. Technologies such as virtual reality,
mobile applications, and interactive software have been
shown to improve DLSs, communication and social inter-
action. These tools offer engaging, user-friendly platforms
that cater to the specific needs of these individuals, enhan-
cing their learning and independence. The review highlights
the importance of integrating technology into educational
and therapeutic practices to support skill development in
this population. Also, this review addresses researchers
from underrepresented communities, particularly those
with direct experience with persons having intellectual
challenges or psychosocial disabilities. This overview
extends to voices of disability rights activists or leaders of
grassroots initiatives whose contributions are vital for fos-
tering an inclusive discourse.

Acknowledgments: This article or publication is based upon the
work from the COST Action a-STEP: advancing Social
Inclusion through Technology and EmPowerment–CA19104
(https://www.a-step-action.eu), supported by COST (European
Cooperation in Science and Technology; https://www.cost.eu).

Contributorship: PPF, AHT, and CS designed the review,
performed literature searches and documented the search results.
ED, JD, GS, SMS, TP, MK, CNL and EL screened articles,
extracted and analysed the data. The risk of bias was verified
independently by ZP, TØ, SMA and KSF. AK drafted the
manuscript with input from all authors. All authors contributed
to the study conceptualisation, scientific discussions and
manuscript review, and all have accepted the final version of the
manuscript.

Declaration of conflicting interests: The authors declared no
potential conflicts of interest with respect to the research,
authorship, and/or publication of this article. The authors declare
that the research was conducted in the absence of any
commercial or financial relationships that could be construed as
a potential conflict of interest.

Ethical Approval: This paper is a systematic review that does not
need approval from the ethics committee or institutional review
board.

Klavina et al. 23

https://www.a-step-action.eu
https://www.a-step-action.eu
https://www.cost.eu
https://www.cost.eu


Funding: The research was partially financed through COST
Action a-STEP: advancing Social Inclusion through Technology
and EmPowerment – CA19104 (https://www.a-step-action.eu),
that is supported by the European Cooperation in Science and
Technology (COST).

Guarantor: AK.

Informed Consent: Informed consent was not required as no
personal data were processed in the current study.

ORCID iDs: Aija Klavina https://orcid.org/0000-0003-1959-
9941
Zada Pajalic https://orcid.org/0000-0001-9656-1926
Gregor Stiglic https://orcid.org/0000-0002-0183-8679

Supplemental material: Supplemental material for this article is
available online.

References
1. Mamas C, Daly AJ, Cohen SR, et al. Social participation of

students with autism spectrum disorder in general education
settings. Learn Cult Soc Interact 2021; 28: 100467.

2. DaWalt LS, Usher LV, Greenberg JS, et al. Friendships and
social participation as markers of quality of life of adolescents
and adults with fragile X syndrome and autism. Autism 2019;
23: 383–393.

3. Gauthier-Boudreault C, Beaudoin AJ, Gallager F, et al.
Scoping review of social participation of individuals with pro-
found intellectual disability in adulthood: what can I do once I
finish school? J Intellect Dev Disabil 2019; 44: 248–260.

4. Smith M, Manduchi B, Burke É, et al. Communication difficul-
ties in adults with intellectual disability: results from a national
cross-sectional study. Res Dev Disabil 2020; 97: 103557.

5. Taheri A, Perry A and Minnes P. Examining the social partici-
pation of children and adolescents with intellectual disabilities
and autism spectrum disorder in relation to peers. J Intellect
Disabil Res 2016; 60: 435–443.

6. Zorn S and Puustinen M. Seeking academic help: the case of
lower secondary students with autism spectrum disorder and
their teachers. Learn Instr 2022; 80: 101624.

7. Lüddeckens J. Approaches to inclusion and social participa-
tion in school for adolescents with autism spectrum conditions
(ASC)—a systematic research review. Rev J Autism Dev
Disord 2021; 8: 37–50.

8. Klang N, Göransson K, Lindqvist G, et al. Instructional prac-
tices for pupils with an intellectual disability in mainstream
and special educational settings. Int J Disabil Dev Educ
2020; 67: 151–166.

9. Garrote A and Dessemontet RS. Social participation in
inclusive classrooms: empirical and theoretical foundations
of an intervention program. J Cogn Educ Psychol Incl Educ
2015; 14: 375–388.

10. Woodman AC, Smith LE, Greenberg JS, et al. Contextual
factors predict patterns of change in functioning over 10
years among adolescents and adults with autism spectrum dis-
orders. J Autism Dev Disord 2016; 46(1): 176–189.

11. Mihaila I, Hsieh K and Acharya K. Correlates of social partici-
pation of adults with intellectual and developmental disabilities.
J Intellect Disabil 2022; 2: 3–16.

12. Schwab S, Hessels MGP, Gerbhardt M, et al. The relationship
between social and emotional integration and reading ability
in students with and without special educational needs in
inclusive classes. J Cogn Educ Psychol 2025; 14: 180–198.

13. Simplican SC, Leader G, Kosciulek J, et al. Defining social
inclusion of people with intellectual and developmental dis-
abilities: an ecological model of social networks and commu-
nity participation. Res Dev Disabil 2015; 38: 18–29.

14. Chen YL, Martin W, Vidiksis R, et al. “A different environ-
ment for success”: a mixed-methods exploration of social par-
ticipation outcomes among adolescents on the autism
spectrum in an inclusive, interest-based school club. Int J
Dev Disabil 2023; 69: 738–747.

15. American Psychiatric Association. Diagnostic and statistical
manual of mental disorders. 5th ed. Arlington, VA:
American Psychiatric Association, 2013.

16. McQuaid GA, Pelphrey K A, Bookheimer SY, et al. The gap
between IQ and adaptive functioning in autism spectrum dis-
order: disentangling diagnostic and sex differences. Autism:
Int J Res Pract 2021; 25: 1565–1579.

17. Schalock R L, Verdugo MA, Gomez LE, et al. Moving us
toward a theory of individual quality of life. Am J Intellect
Dev Disabil 2016; 121: 1–12.

18. World Health Organization. International classification of
functioning, disability and health (ICF). Geneva: World
Health Organization, 2001.

19. United Nations. Convention on the rights of persons with dis-
abilities. Treaty Series 2006, 2515, 3.

20. Buntinx WHE and Schalock RL. Models of disability, quality
of life, and individualized supports: implications for profes-
sional practice in intellectual disability. J Policy Pract
Intellect Disabil 2010; 7: 283–294.

21. Stasolla F, Boccasini A and Perilli V. Assistive technology-
based programs to support adaptive behaviors by children
with autism spectrum disorders: a literature overview. In:
Supporting the education of children with autism spectrum
disorders. IGI Global, 2017, pp. 140–159.

22. Ahmed G. Assistive technologies and ASD: gaps between
policy and practice. Autism Open Access 2021: S5:003.
DOI: 10.35248/2165-7890.21.S5.003

23. Al-Hendawi M, Hussein E, Al Ghafri B, et al. A scoping
review of studies on assistive technology interventions and
their impact on individuals with autism spectrum disorder in
Arab countries. Children 2023; 10: 1828.

24. O’Neill SJ, Smyth S, Smeaton A, et al. Assistive technology:
understanding the needs and experiences of individuals with
autism spectrum disorder and/or intellectual disability in
Ireland and the UK. Assist Technol 2019; 32: 251–259.

25. Dean EE, Fisher KW, Shogren KA, et al. Participation and
intellectual disability: a review of the literature. Intellect
Dev Disabil 2016; 54: 427–439.

26. Cameron LA, Borland RL, Tonge BJ, et al. Community par-
ticipation in adults with autism: a systematic review. J Appl
Res Intellect Disabil 2021; 35: 421–447.

27. Piškur B, Daniëls R, Jongmans MJ, et al. Participation and
social participation: are they distinct concepts? Clin Rehabil
2014; 28: 211–220.

24 DIGITAL HEALTH

https://www.a-step-action.eu
https://www.a-step-action.eu
https://orcid.org/0000-0003-1959-9941
https://orcid.org/0000-0003-1959-9941
https://orcid.org/0000-0003-1959-9941
https://orcid.org/0000-0001-9656-1926
https://orcid.org/0000-0001-9656-1926
https://orcid.org/0000-0002-0183-8679
https://orcid.org/0000-0002-0183-8679
http://dx.doi.org/10.35248/2165-7890.21.S5.003
http://dx.doi.org/10.35248/2165-7890.21.S5.003


28. Schalock RL, Keith KD, Verdugo MÁ, et al. Quality of life
model development and use in the field of intellectual disabil-
ity. In: Kober R (ed.) Enhancing the quality of life of people
with intellectual disabilities: social indicators research
series, vol. 41. Dordrecht: Springer, 2010, pp.17–32.

29. Tobin MC, Drager KDR and Richardson LF. A systematic
review of social participation for adults with autism spectrum
disorders: support, social functioning, and quality of life. Res
Autism Spectr Disord 2014; 8: 214–229.

30. Evers K, Maljaars J, Schepens H, et al. Conceptualization of
quality of life in autistic individuals. Dev Med Child Neurol.
2022; 64: 950–956.

31. Schalock RL, Luckasson R and Tassé MJ. Intellectual disabil-
ity: definition, diagnosis, classification, and systems of sup-
ports. 12th ed. AMERASSO, 2021. ISBN: 978-0-9983983-6-5.

32. Reinders HS and Schalock RL. How organizations can
enhance the quality of life of their clients and assess their
results: the concept of QOL enhancement. Am J Intellect
Dev Disabil 2014; 119: 291–302.

33. Tamm L, Day HA and Duncan A. Comparison of adaptive
functioning measures in adolescents with autism Spectrum
disorder without intellectual disability. J Autism Dev Disord
2022; 52: 1247–1256.

34. WHO. Improving access to assistive technology. Geneva,
Switzerland, 2016, vol. EB139/4.

35. Khasnabis C, Mirza Z and MacLachlan M. Opening the
GATE to inclusion for people with disabilities. Lancet
2015; 386: 2229–2230.

36. de Witte L, Steel E, Gupta S, et al. Assistive technology provi-
sion: towards an international framework for assuring availabil-
ity and accessibility of affordable high-quality assistive
technology.Disabil Rehabil: Assist Technol 2018; 13: 467–472.

37. MacLachlan M, Banes D, Bell D, et al. Assistive technology
policy: a position paper from the first global research, innov-
ation, and education on assistive technology (GREAT)
summit. Disabil Rehabil: Assist Technol 2018; 13: 454–466.

38. Newell A. Inclusive design or assistive technology. In:
Clarkson J, Keates S, Coleman R, et al. (eds) Inclusive
design. London: Springer, 2003, pp.172–181.

39. Emiliani PL. Assistive technology (AT) versus mainstream
technology (MST): the research perspective. Technol
Disabil 2006; 18: 19–29.

40. Kille-Speckter L. The evolution of inclusive design: A first
timeline review of narratives and milestones of design for dis-
ability. Proc DRS 2022: 1–22.

41. RajaDS.Bridging the disability divide throughdigital technolo-
gies: background paper for the 2016 World Development.
Report: Digital Dividends. 2016. https://www.worldbank.org/
en/publication/wdr2016

42. Ravneberg B and Söderström S. 2017. Disability, society and
assistive technology. Florence: Routledge. DOI:10.4324/
9781315577425

43. Roulstone A. I’m not sure we’ve been introduced: disability
meets technology. In: Disability and technology. London:
Palgrave Macmillan, 2016, pp.87–121.

44. Mankoff J, Hayes GR and Kasnitz D. Disability studies as a
source of critical inquiry for the field of assistive technol-
ogy. In Proceedings of the 12th international ACM
SIGACCESS conference on Computers and accessibility
(ASSETS ‘10). New York, NY, USA: Association for

Computing Machinery, 2010, pp. 3–10. DOI:10.1145/
1878803.1878807

45. Quintero C. A review: accessible technology through partici-
patory design. Disability and rehabilitation. Assist Technol
2022; 17: 369–375.

46. Joseph R. The theory of empowerment: a critical analysis with
the theory evaluation scale. J Hum Behav Soc Environ 2020;
30: 138–157.

47. Levy SB. The empowerment tradition in american social
work: a history. New York: Columbia University Press, 1994.

48. Zimmerman. MA Taking aim on empowerment research: on
the distinction between individual and psychological concep-
tions. Am J Commun Psychol 1990; 18: 169–177.

49. Perkins DD. Empowerment. In: Couto RA (ed) Political and
civil leadership: a reference handbook. Thousand Oaks, CA:
Sage, 2010, pp.207–218.

50. Noordink T, Verharen L, Schalk R, et al. Measuring instru-
ments for empowerment in social work: a scoping review.
Br J Soc 2021; 51: 1482–1508.

51. Zimmerman MA and Warschausky S. Empowerment theory
for rehabilitation research: conceptual and methodological
issues. Rehabil Psychol 1998; 43: 3–16.

52. Haddad LM and Toney-Butler TJ. Empowerment. In:
StatPearls [Internet]. Treasure Island (FL): StatPearls
Publishing. NBK493175, https://www.ncbi.nlm.nih.gov/
books/NBK430929/ (2023, accessed 19 May 2023).

53. World Health Organization. Health promotion. Adapted
from the final report of the WHO commission on social
determinants of health. Available at: https://www.who.int/
teams/health-promotion/enhanced-wellbeing/seventh-global-
conference/community-empowerment (accessed 26 December
2023).

54. Page MJ, McKenzie JE, Bossuyt PM, et al. The PRISMA
2020 statement: an updated guideline for reporting systematic
reviews. Br Med J 2021; 372: 71.

55. Mahood Q, Van Eerd D and Irvin E. Searching for grey litera-
ture for systematic reviews: challenges and benefits. Res Synth
Methods 2013; 5: 221–234.

56. Thomas J and Harden A. Methods for the thematic synthesis
of qualitative research in systematic reviews. BMC Med Res
Methodol 2008; 8: 1–10.

57. Vargo K and Brown C. An evaluation of and preference for
variations of the Good Behavior Game with students with
autism. Behav Interv 2020; 35: 560–570.

58. Kelley KR, Test DW and Cooke NL. Effects of picture
prompts delivered by a video iPod on pedestrian navigation.
Except Child 2013; 79: 459–474.

59. Wass S and Safari MC. Photovoice—towards engaging and
empowering people with intellectual disabilities in innov-
ation. Life 2020; 10: 72.

60. Alanazi A. Smartphone apps for transportation by people
with intellectual disabilities: are they really helpful in
improving their mobility? Disabil Rehabil: Assist Technol
2022; 17: 1–7.

61. Slocum V and Ault MJ. Using video modeling plus a system
of least prompts to teach people with intellectual disability to
participate in faith communities. Intellect Dev Disabil 2022
Feb 1; 60: 16–31. PMID: 35104353.

62. Wahlbrink LL, Dukes C, Brady MP, et al. Use of an iPhone to
enhance interpersonal daily living skills in the community for

Klavina et al. 25

http://dx.doi.org/10.4324/9781315577425
http://dx.doi.org/10.4324/9781315577425
http://dx.doi.org/10.1145/1878803.1878807
http://dx.doi.org/10.1145/1878803.1878807
http://dx.doi.org/10.1145/1878803.1878807
http://dx.doi.org/10.1145/1878803.1878807
http://dx.doi.org/10.1145/1878803.1878807
http://dx.doi.org/10.1145/1878803.1878807
http://dx.doi.org/10.1145/1878803.1878807
http://dx.doi.org/10.1145/1878803.1878807
https://www.who.int/teams/health-promotion/enhanced-wellbeing/seventh-global-conference/community-empowerment
https://www.who.int/teams/health-promotion/enhanced-wellbeing/seventh-global-conference/community-empowerment
https://www.who.int/teams/health-promotion/enhanced-wellbeing/seventh-global-conference/community-empowerment
https://www.who.int/teams/health-promotion/enhanced-wellbeing/seventh-global-conference/community-empowerment


adolescents with autism Spectrum disorder. Inclusion 2022;
10: 91–103.

63. Cumming TM, Strnadová I, Knox M, et al. Mobile technol-
ogy in inclusive research: tools of empowerment. Disabil
Soc 2014; 29: 999–1012.

64. Lindsay S and Hounsell KG. Adapting a robotics program to
enhance participation and interest in STEM among children
with disabilities: a pilot study. Disabil Rehabil: Assist
Technol 2017; 12: 694–704.

65. von BarnekowA, Bonet-Codina N and Tost D. Can 3D gamified
simulations be valid vocational training tools for persons with
intellectual disability? Methods Inf Med 2017; 56: 162–170.

66. Panceri JAC, Freitas É, de Souza JC, et al. A new socially
assistive robot with integrated serious games for therapies
with children with autism spectrum disorder and down syn-
drome: a pilot study. Sensors 2021; 21: 8414.

67. Evmenova AS, Graff HJ, Genaro Motti V, et al. Designing a
wearable technology intervention to support young adults
with intellectual and developmental disabilities in inclusive
postsecondary academic environments. J Spec Educ Technol
2019; 34: 92–105.

68. Fage C, Consel CY, Balland E, et al. Tablet apps to support
first school inclusion of children with autism spectrum disor-
ders (ASD) in mainstream classrooms: a pilot study. Front
Psychol 2018; 9: 2020.

69. Kramer JM, Ryan CT, Moore R, et al. Feasibility of electronic
peer mentoring for transition-age youth and young adults with
intellectual and developmental disabilities: project teens
making environment and activity modifications. J Appl Res
Intellect Disabil 2018; 31: e118–e129.

70. Backman A, Mellblom A, Norman-Claesson E, et al.
Internet-delivered psychoeducation for older adolescents
and young adults with autism spectrum disorder (SCOPE):
an open feasibility study. Res Autism Spectr Disord 2018;
54: 51–64.

71. Kossyvaki L and Curran S. The role of technology-mediated
music-making in enhancing engagement and social communi-
cation in children with autism and intellectual disabilities. J
Intellect Disabil 2020; 24: 118–138.

72. Fage C, Pommereau L, Consel C, et al. Tablet-Based activity
schedule in mainstream environment for children with autism
and children with ID. ACMTrans Access Comput 2016; 8: 1–26.

73. Cannella-Malone HI, Wheaton JE, Wu PF, et al.
Comparing the effects of video prompting with and
without error correction on skill acquisition for students
with intellectual disability. Educ Train Autism Dev
Disabil 2012; 47: 332–344.

74. Mintz J. Can smartphones support inclusion for autism in
mainstream? J Assist Technol 2013; 7: 235–242.

75. Unsworth H, Dillon B, Collinson L, et al. The NICE evidence
standards framework for digital health and care technologies –
developing and maintaining an innovative evidence frame-
work with global impact. Digit Health 2021; 24:
20552076211018617.

76. Odom SL, Brantlinger E, Gersten R, et al. Research in special
education: scientific methods and evidence-based practices.
Except Child 2005; 71: 137–148.

77. Morash-Macneil V, Johnson F and Ryan JB. A systematic
review of assistive technology for individuals with intellectual
disability in the workplace. J Spec Educ Technol 2018; 33:
15–26.

78. Moreno TM, Sans CJ and Fosch CMT. Behavioral and cogni-
tive interventions with digital devices in subjects with intel-
lectual disability: a systematic review. Front Psychiatry
2021; 13: 647399.

79. McNicholl A, Casey H, Desmond D, et al. The impact of
assistive technology use for students with disabilities in
higher education: a systematic review. Disabil Rehabil:
Assist Technol 2021; 16: 130–143.

80. O’Shea A and Kaplan A. Disability identity and use of ser-
vices among college students with psychiatric disabilities.
Qual Psychol 2017; 5: 358–379.

81. Schaaf D. Assistive technology instruction in teacher profes-
sional development. J Spec Educ Technol 2018 Feb 5; 33:
016264341775356.

82. Department of Economic and Social Affairs. Disability and
development report: realizing the sustainable development
goals by, for, and with persons with disabilities. United
Nations, New York, 2019.

83. Directive (EU) 2019/882 of the European parliament and
of the council of 17 April 2019 on the accessibility require-
ments for products and services. Off J European Union
2019; L151: 70–115. Available at: http://data.europa.eu/eli/
dir/2019/882/oj.

26 DIGITAL HEALTH

http://data.europa.eu/eli/dir/2019/882/oj
http://data.europa.eu/eli/dir/2019/882/oj
http://data.europa.eu/eli/dir/2019/882/oj

	 Introduction
	 Initial problematisation
	 Definition of the key concepts
	 Social participation
	 Adaptive functioning in the practical domain
	 Assistive technology
	 Empowerment

	 Specific objectives and research questions

	 Methods
	 Eligibility criteria
	 Information sources
	 Search strategy
	 Selection process
	 Data retrieval
	 Quality assessment of the studies
	 Data synthesis and analyses

	 Results
	 Study characteristics
	 Setting and participants

	 Major findings

	 Discussion
	 Limitations
	 Relevance of studies
	 Recommendations for future research

	 Conclusions
	 Acknowledgments
	 References


<<
  /ASCII85EncodePages false
  /AllowTransparency false
  /AutoPositionEPSFiles true
  /AutoRotatePages /All
  /Binding /Left
  /CalGrayProfile (Dot Gain 20%)
  /CalRGBProfile (sRGB IEC61966-2.1)
  /CalCMYKProfile ()
  /sRGBProfile (sRGB IEC61966-2.1)
  /CannotEmbedFontPolicy /Warning
  /CompatibilityLevel 1.4
  /CompressObjects /Tags
  /CompressPages true
  /ConvertImagesToIndexed true
  /PassThroughJPEGImages true
  /CreateJobTicket false
  /DefaultRenderingIntent /Default
  /DetectBlends true
  /DetectCurves 0.0000
  /ColorConversionStrategy /LeaveColorUnchanged
  /DoThumbnails false
  /EmbedAllFonts true
  /EmbedOpenType false
  /ParseICCProfilesInComments true
  /EmbedJobOptions true
  /DSCReportingLevel 0
  /EmitDSCWarnings false
  /EndPage -1
  /ImageMemory 1048576
  /LockDistillerParams false
  /MaxSubsetPct 5
  /Optimize true
  /OPM 1
  /ParseDSCComments true
  /ParseDSCCommentsForDocInfo true
  /PreserveCopyPage true
  /PreserveDICMYKValues true
  /PreserveEPSInfo true
  /PreserveFlatness false
  /PreserveHalftoneInfo false
  /PreserveOPIComments false
  /PreserveOverprintSettings true
  /StartPage 1
  /SubsetFonts true
  /TransferFunctionInfo /Apply
  /UCRandBGInfo /Preserve
  /UsePrologue false
  /ColorSettingsFile ()
  /AlwaysEmbed [ true
  ]
  /NeverEmbed [ true
  ]
  /AntiAliasColorImages false
  /CropColorImages false
  /ColorImageMinResolution 300
  /ColorImageMinResolutionPolicy /OK
  /DownsampleColorImages true
  /ColorImageDownsampleType /Average
  /ColorImageResolution 300
  /ColorImageDepth -1
  /ColorImageMinDownsampleDepth 1
  /ColorImageDownsampleThreshold 1.50000
  /EncodeColorImages true
  /ColorImageFilter /DCTEncode
  /AutoFilterColorImages true
  /ColorImageAutoFilterStrategy /JPEG
  /ColorACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /ColorImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000ColorACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000ColorImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasGrayImages false
  /CropGrayImages false
  /GrayImageMinResolution 300
  /GrayImageMinResolutionPolicy /OK
  /DownsampleGrayImages true
  /GrayImageDownsampleType /Average
  /GrayImageResolution 300
  /GrayImageDepth -1
  /GrayImageMinDownsampleDepth 2
  /GrayImageDownsampleThreshold 1.50000
  /EncodeGrayImages true
  /GrayImageFilter /DCTEncode
  /AutoFilterGrayImages true
  /GrayImageAutoFilterStrategy /JPEG
  /GrayACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /GrayImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000GrayACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000GrayImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasMonoImages false
  /CropMonoImages false
  /MonoImageMinResolution 1200
  /MonoImageMinResolutionPolicy /OK
  /DownsampleMonoImages true
  /MonoImageDownsampleType /Average
  /MonoImageResolution 1200
  /MonoImageDepth -1
  /MonoImageDownsampleThreshold 1.50000
  /EncodeMonoImages true
  /MonoImageFilter /CCITTFaxEncode
  /MonoImageDict <<
    /K -1
  >>
  /AllowPSXObjects false
  /CheckCompliance [
    /PDFX1a:2003
  ]
  /PDFX1aCheck false
  /PDFX3Check false
  /PDFXCompliantPDFOnly false
  /PDFXNoTrimBoxError false
  /PDFXTrimBoxToMediaBoxOffset [
    33.84000
    33.84000
    33.84000
    33.84000
  ]
  /PDFXSetBleedBoxToMediaBox false
  /PDFXBleedBoxToTrimBoxOffset [
    9.00000
    9.00000
    9.00000
    9.00000
  ]
  /PDFXOutputIntentProfile (None)
  /PDFXOutputConditionIdentifier ()
  /PDFXOutputCondition ()
  /PDFXRegistryName ()
  /PDFXTrapped /False

  /CreateJDFFile false
  /Description <<

    /BGR <>
    /CHS <FEFF4f7f75288fd94e9b8bbe5b9a521b5efa7684002000500044004600206587686353ef901a8fc7684c976262535370673a548c002000700072006f006f00660065007200208fdb884c9ad88d2891cf62535370300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c676562535f00521b5efa768400200050004400460020658768633002>
    /CHT <FEFF4f7f752890194e9b8a2d7f6e5efa7acb7684002000410064006f006200650020005000440046002065874ef653ef5728684c9762537088686a5f548c002000700072006f006f00660065007200204e0a73725f979ad854c18cea7684521753706548679c300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c4f86958b555f5df25efa7acb76840020005000440046002065874ef63002>
    /CZE <>
    /DAN <>
    /DEU <>
    /ESP <>
    /ETI <>
    /FRA <>
    /GRE <>

    /HRV <>
    /HUN <>
    /ITA <>
    /JPN <>
    /KOR <FEFFc7740020c124c815c7440020c0acc6a9d558c5ec0020b370c2a4d06cd0d10020d504b9b0d1300020bc0f0020ad50c815ae30c5d0c11c0020ace0d488c9c8b85c0020c778c1c4d560002000410064006f0062006500200050004400460020bb38c11cb97c0020c791c131d569b2c8b2e4002e0020c774b807ac8c0020c791c131b41c00200050004400460020bb38c11cb2940020004100630072006f0062006100740020bc0f002000410064006f00620065002000520065006100640065007200200035002e00300020c774c0c1c5d0c11c0020c5f40020c2180020c788c2b5b2c8b2e4002e>
    /LTH <>
    /LVI <>
    /NLD (Gebruik deze instellingen om Adobe PDF-documenten te maken voor kwaliteitsafdrukken op desktopprinters en proofers. De gemaakte PDF-documenten kunnen worden geopend met Acrobat en Adobe Reader 5.0 en hoger.)
    /NOR <>
    /POL <>
    /PTB <>
    /RUM <>
    /RUS <>
    /SKY <>
    /SLV <>
    /SUO <>
    /SVE <>
    /TUR <>
    /UKR <>
    /ENU (Use these settings to create Adobe PDF documents for quality printing on desktop printers and proofers.  Created PDF documents can be opened with Acrobat and Adobe Reader 5.0 and later.)
  >>
  /Namespace [
    (Adobe)
    (Common)
    (1.0)
  ]
  /OtherNamespaces [
    <<
      /AsReaderSpreads false
      /CropImagesToFrames false
      /ErrorControl /WarnAndContinue
      /FlattenerIgnoreSpreadOverrides false
      /IncludeGuidesGrids false
      /IncludeNonPrinting false
      /IncludeSlug false
      /Namespace [
        (Adobe)
        (InDesign)
        (4.0)
      ]
      /OmitPlacedBitmaps false
      /OmitPlacedEPS false
      /OmitPlacedPDF false
      /SimulateOverprint /Legacy
    >>
    <<
      /AddBleedMarks true
      /AddColorBars false
      /AddCropMarks true
      /AddPageInfo true
      /AddRegMarks false
      /BleedOffset [
        9
        9
        9
        9
      ]
      /ConvertColors /NoConversion
      /DestinationProfileName ()
      /DestinationProfileSelector /NA
      /Downsample16BitImages true
      /FlattenerPreset <<
        /PresetSelector /MediumResolution
      >>
      /FormElements false
      /GenerateStructure true
      /IncludeBookmarks true
      /IncludeHyperlinks true
      /IncludeInteractive false
      /IncludeLayers false
      /IncludeProfiles false
      /MarksOffset 6
      /MarksWeight 0.250000
      /MultimediaHandling /UseObjectSettings
      /Namespace [
        (Adobe)
        (CreativeSuite)
        (2.0)
      ]
      /PDFXOutputIntentProfileSelector /NA
      /PageMarksFile /RomanDefault
      /PreserveEditing true
      /UntaggedCMYKHandling /LeaveUntagged
      /UntaggedRGBHandling /LeaveUntagged
      /UseDocumentBleed false
    >>
    <<
      /AllowImageBreaks true
      /AllowTableBreaks true
      /ExpandPage false
      /HonorBaseURL true
      /HonorRolloverEffect false
      /IgnoreHTMLPageBreaks false
      /IncludeHeaderFooter false
      /MarginOffset [
        0
        0
        0
        0
      ]
      /MetadataAuthor ()
      /MetadataKeywords ()
      /MetadataSubject ()
      /MetadataTitle ()
      /MetricPageSize [
        0
        0
      ]
      /MetricUnit /inch
      /MobileCompatible 0
      /Namespace [
        (Adobe)
        (GoLive)
        (8.0)
      ]
      /OpenZoomToHTMLFontSize false
      /PageOrientation /Portrait
      /RemoveBackground false
      /ShrinkContent true
      /TreatColorsAs /MainMonitorColors
      /UseEmbeddedProfiles false
      /UseHTMLTitleAsMetadata true
    >>
  ]
>> setdistillerparams
<<
  /HWResolution [2400 2400]
  /PageSize [612.000 792.000]
>> setpagedevice


