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Entrepreneurship is a sustainable development tool that supports the alleviation of poverty 
and unemployment. Focusing on the promotion of entrepreneurial intention (EI) under the 
background of entrepreneurship education (EE), this study used a structural equation 
model to examine the role of entrepreneurship policy (EPo), entrepreneurial practice (EPr), 
and entrepreneurial spirit (ES) on the EI of 384 college students from 22 universities in 
Guangdong Province. The test results show that there are significant positive correlations 
between EPo and EI; EPo and EPr; EPo and ES; and EPr and EI. They also support the 
hypothesis that EPr enhances the positive effect that EPo has on EI. This study puts forth 
measures to improve EI and makes contributions to future research on EE.

Keywords: entrepreneurship policy, entrepreneurial spirit, entrepreneurial intention, entrepreneurial practice, 
entrepreneurship education, empirical study

INTRODUCTION

Since the dawn of the 21st century, the world has attached more importance to sustainable 
development. Business enterprises and entrepreneurs play an important role in sustainable development 
(Pizzi et  al., 2020; Veleva, 2020) from the poverty and unemployment reduction perspective, 
whereas entrepreneurship, to some extent, can be  interpreted as the process of establishing a new 
enterprise (Gartner, 1985). Entrepreneurship has become an important vehicle for sustainable 
development: helping to increase employment and promote economic growth (Urbano et al., 2020).

Education is also linked to sustainable development. In 2015, the United Nations placed 
education at the heart of its sustainable development strategy and many schools now incorporate 
sustainability education into their curriculum (Annan-Diab and Molinari, 2017). Individual 
entrepreneurial activities are the process from idea to practice, that is, from intention to 
behavior. There is a positive correlation between entrepreneurial intention (EI) and entrepreneurial 
behavior (Kong et  al., 2020). When coupled with EI, entrepreneurship education (EE) can 
promote students’ entrepreneurial behavior (Ginanjar, 2016). Along with flexible and coherent 
public policies, EE is conducive to entrepreneurship (Bagiatis et  al., 2019). EE and policy 
are therefore, key considerations. Researching the influence of entrepreneurship policy (EPo) 
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EI can help us to understand whether EPo can improve the 
interest of students receiving EE, and how to better stimulate 
their EI, with the aim of reducing the employment pressure 
faced by college students.

Following the advent of emerging technologies, many industries 
have become more complex and are characterized by the 
requirement for increasingly diverse capabilities. In this global 
innovation environment, entrepreneurship is a challenge. For 
college students in particular, competition is increasingly fierce, 
and navigating the challenges of entrepreneurship has become 
more difficult. Unfortunately, the pedagogy of innovation and 
entrepreneurship in schools has yet to come of age. There is 
little literature that further elaborates the intermediary mechanism 
between EPo and EI. Thus, to better equip college students to 
start businesses and develop entrepreneurial talents, it is imperative 
for the academic community to develop the practice of EE 
more intensively. This study used the EI of university students 
in the Guangdong Province, China, as the basis for its investigation 
and research. It explores the role of EPo, ES, and EPr in EI 
and also considers the intermediary role of EPr (coupled with 
ES), on EPo and how this may influence EI.

LITERATURE REVIEW AND 
HYPOTHESES

Entrepreneurship Education
Entrepreneurship education aims to impart entrepreneurship 
knowledge, skills, and experience to students through 
entrepreneurship courses, entrepreneurship competitions, and 
other training, to cultivate innovative thinking and 
entrepreneurial ability. The development of EE began in 1947 
when Harvard Business School opened the first EE course, 
“Management of New Enterprises,” and has continued to 
develop gradually since then. EE in colleges guides students 
to exercise their comprehensive abilities such as the ability 
to identify opportunities, the ability to innovate, and 
psychological strength. For example, it is helpful for students 
wishing to succeed in entrepreneurship to engage in a series 
of EE experiences and cultivate their analytical ability and 
intuition (Raposo and Do Paco, 2011). In the current era of 
rapid scientific and technological development, EE can cultivate 
more entrepreneurial talents with innovative spirit, create 
more enterprises, adapt to the trends of the times, and promote 
economic development (Henry et  al., 2003).

Entrepreneurial Intention
This study focuses on EI in the context of EE. Entrepreneurship 
is a kind of planned behavior (Yi, 2018). According to the 
psychological theory of planned behavior (Ajzen, 1991), it can be 
predicted by the intention of this behavior. EI is the subjective 
attitude of potential entrepreneurs about whether they want to 
engage in entrepreneurial activities. It precedes entrepreneurship 
(Maâlej and Cabagnols, 2020) and is a necessary condition for 
entrepreneurship to occur. The higher the individual’s intention, 
the higher their entrepreneurial disposition (Kong et  al., 2020). 

EI is influenced by the individual entrepreneur as well as the 
contingent environment that surrounds them. Personality traits 
like extroversion and emotional stability can affect EI indirectly 
through entrepreneurial self-efficacy (Mei et  al., 2017). Attitude 
toward entrepreneurship (Law and Breznik, 2016), the need for 
achievement, and the inclination toward risk-taking (Popescu et al., 
2016) all significantly influence EI. External factors like EE can 
cultivate more entrepreneurs (Asimakopoulos et al., 2019; Boldureanu 
et al., 2020) by identifying young people’s entrepreneurial interests 
early and developing them further (Escolar-Llamazares et al., 2019). 
A Malaysian empirical study illustrates that EE and EI are positively 
correlated (Abdullah et  al., 2014) and a South  African study finds 
that EE is closely related to the antecedents of EI (Michelle and 
Tendai, 2016). Paco et  al. (2015) also suggest that other factors 
besides education will influence EI. Empirical research under 
different circumstances is of great significance to the aim of 
strengthening college students’ EI through EE.

Entrepreneurship Policy
Entrepreneurship policy is comprised of actionable macro-, 
meso-, and micro-strategies implemented by the government 
to promote entrepreneurship. Academic circles only began to 
pay attention to EPo in the mid-1990s, and there is as yet 
no authoritative definition (Zhao and Li, 2011). Collins (2003) 
defined EPo as the policies and supporting measures adopted 
by the government to promote the establishment and growth 
of small enterprises. Globally, government policies are increasingly 
inclined to promote entrepreneurship (O’Connor, 2012). Hannon 
(2006) points out that the development of entrepreneurship 
is the center of many government policies because 
entrepreneurship can promote sustainable economic and social 
development. College students, as the most likely potential 
entrepreneurs, often give up entrepreneurship because of the 
lack of venture capital, financing, and policy support.

Entrepreneurial Practice
Entrepreneurial practice (EPr) comprises a series of activities 
in which entrepreneurs engage to further their business 
ventures. Studies have shown that entrepreneurship is not an 
overnight process. Instead, there is a buffer period (Buttler 
and Sierminska, 2020) before achieving full entrepreneurship. 
During this time, necessary and practical entrepreneurship-
related experience is acquired. One requirement to establish 
a successful enterprise is practical experience, which some 
scholars call “tacit knowledge” (Hellmann and Thiele, 2019). 
This cannot be learned through theoretical instruction because 
entrepreneurship is a highly practical activity. At present, EE 
in colleges pays attention to the combination of theoretical 
and practical education, so that students can experience the 
process of entrepreneurship and gain entrepreneurial knowledge 
through personal practice (Leitch and Harrison, 1999).

Entrepreneurial Spirit
The entrepreneurial spirit (ES) concept in this study is taken 
from the 2017–2018 Global Entrepreneurship Monitor (GEM) 
report, which refers to the overall ES of a region, rather than 
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the narrow sense (the entrepreneur’s subjective thoughts, personality, 
character, etc.). According to the 2017–2018 GEM Report, 
entrepreneurial awareness, entrepreneurial opportunity perception, 
and entrepreneurial self-efficacy are the three ES variables with 
the most significant effect. The first, entrepreneurial awareness 
is a powerful internal driving force for people to engage in 
entrepreneurial activities. The second, entrepreneurial opportunity 
perception refers to people’s subjective perception of the 
entrepreneurial opportunities around them. Finally, the third 
variable, entrepreneurial self-efficacy, refers to the degree of 
confidence that individuals have in their own ability to be successful 
entrepreneurs (Chen et  al., 1998).

Entrepreneurship Education and Policy in 
China
Countries worldwide attach great importance to entrepreneurship 
and development and have introduced policies to promote 
entrepreneurship. In Sweden, EPo implementation promotes 
entrepreneurship learning and culture more widely in higher 
education (Hoppe, 2016). In Turkey, structural support (whether 
supported by the structural system including private, public and 
NON-GOVERNMENTAL organizations) is vital for college students 
that are starting their own businesses (Turker and Senem Sonmez, 
2008). Moreover, the Japanese government supports the 
establishment of an entrepreneurial culture by implementing policies 
that improve the climate for startup businesses (Ibata-Arens, 2008).

In 2014, Chinese Premier Li Keqiang put forward the slogan 
“Mass entrepreneurship and innovation” at the Summer Davos 
forum, and wrote it into the government work report the following 
year, which set off a wave of innovation and entrepreneurship 
in China. In 2018, the State Council of China issued the Opinions 
on Promoting High-quality Development of Innovation and 
Entrepreneurship and Building an Upgraded Version of Mass 
Entrepreneurship and Innovation, which emphasizes the promotion 
of mass entrepreneurship and innovation on a larger scale and 
at higher and deeper levels. EE in China started later than in 
western countries, but in recent years, it has also attracted much 
attention because of the country’s great efforts to promote 
innovation and entrepreneurship development. In contemporary 
China, formative instruction regarding innovation and 
entrepreneurship is relatively weak (Hong, 2018) owing to the 
lack of instructors with practical experience. Consequently, it is 
difficult for students to apply the principles of innovation and 
entrepreneurship successfully in practice. Some scholars have 
studied strategies to improve the efficacy of EE in colleges and 
universities using EPr as the principal vehicle (Wang, 2020). 
Some foreign scholars have put forward remedial measures and 
countermeasures for the challenges faced by Chinese students 
engaged in EE (Bell, 2020). Mok et  al. (2019) show that China 
should consistently revise innovation policies, to adapt to the 
ever-changing environment and to support transformation into 
a more dynamic entrepreneurial nation. To stimulate college 
students’ willingness to engage in entrepreneurship and to alleviate 
the difficulty of entrepreneurship, the Central and local governments 
in China have successively issued policies supporting college 
students’ entrepreneurship, thus optimizing the policy environment 

for starting their own businesses. These include support policies, 
preferential tax policies, and other policies that encourage college 
graduates to start their own businesses.

Hypotheses
Entrepreneurship policies have been shown to have a positive 
effect on entrepreneurship. For instance, research of Barreneche  
García’s (2013) shows that policies that encourage entrepreneurship 
stimulate the development of new enterprises. Autio and Rannikko 
(2016) believe that growth-oriented policy initiatives would affect 
the development of startup businesses. As previously stated, 
studies demonstrate that comprehensive EPos have a positive 
effect on EI. For example, the EI of individuals dwelling in 
rural areas can be improved through effective EPo implementation 
as well as education (Lin and Si, 2014). EPo and EE can further 
influence EI for e-business through indicators like entrepreneurial 
attitude, subjective norms, and perceived behavior control (Lai 
and To, 2020). According to this literature, EPo has a positive 
effect on entrepreneurship, whereas both EE and EPo have a 
positive effect on EI. These findings inform this study’s aim to 
explore the influence of EPo on EI. Therefore hypothesis 1 
is posited.

H1: EPos have a positive effect on EI.

Since the implementation of EPos in Sweden, there has 
been an increase in the recognition that entrepreneurship is 
learned through practice (Hoppe, 2016). Opportunities for 
college students to practice entrepreneurship are limited. Most 
come from entrepreneurship competitions and courses, and 
they rely more on the guidance of schools and entrepreneurship 
teachers. Many countries have introduced new policies to 
promote entrepreneurial activities, with the focus on promoting 
entrepreneurship and the viability of start-up companies (Gilbert 
and Mcdougall, 2004). However, it is not clear whether EPos 
do promote EPr. Therefore, this study explores the influence 
of EPos on EPr and proposes hypothesis 2a.

H2a: EPos have a positive effect on EPr.

Governments can contribute by helping to raise awareness 
of successful entrepreneurial role models, removing bureaucratic 
barriers to start-ups, and reducing the social stigma of failure 
(Wang and Wong, 2004). Government support, EE, and the 
social climate all contribute to the identification of 
entrepreneurship opportunities among adults (Moon and Kim, 
2018). The stronger the influence of entrepreneurship support 
on entrepreneurial self-efficacy, the more it will promote 
entrepreneurship (Malebana, 2017). Because there is little 
literature on the effect of EPos on ES, this study proposes 
hypothesis 2b.

H2b: EPos have a positive effect on ES.

Entrepreneurial practice is not only a learning process for 
students, but is also a demonstration of the very skills that 
they learn. Through this practical learning, students can better 
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apply their knowledge and skills (Wee, 2004). Some scholars 
have highlighted the importance of students obtaining practical 
experience through entrepreneurial internship (Higgins et  al., 
2018). They emphasize the huge effect that practical training 
has on college students’ EI (Zhang et  al., 2020), and that lack 
of practice is likely to affect students’ entrepreneurial success. 
Most of the literature finds that EE helps to improve EI. 
Nevertheless, some literature suggests that EE cannot improve 
EI (Chen et  al., 2015). We  think this is because the EE in 
their research only includes the study of theoretical knowledge 
without the combination with practice. Presently, in-depth 
studies concerning EPr are limited. Therefore, this study hopes 
to explore the influence of EPr on EI, and puts forward 
hypothesis 3a.

H3a: EPr has a positive effect on EI.

Entrepreneurial role models usually create entrepreneurial 
awareness, the first variable of ES. They stimulate entrepreneurial 
passion (Fellnhofer, 2017), thereby promoting EI. Notably, when 
the entrepreneurial atmosphere is strong, entrepreneurial role 
models can alleviate individuals’ fear of failure (Wyrwich et al., 
2015). Previous studies on the influence of entrepreneurial 
role models on EI largely used the parental figure as the 
exemplar. Conversely, more recent studies have shown that 
entrepreneurial parents have no significant influence on their 
children’s entrepreneurial attitudes, and offspring are influenced 
by other factors (e.g., social pressure, personal views, etc.; 
Zapkau et  al., 2015). In light of this, this study has selected 
the indicators of entrepreneurial awareness from the perspective 
of classmates or friends as entrepreneurial role models. The 
second variable, opportunity perception, forms a part of 
entrepreneurial readiness, which has a significant effect on EI 
(Schillo et  al., 2016). The third variable, entrepreneurial self-
efficacy is a prerequisite for the formation of EI (Zhang et  al., 
2020). Particular skills and experiences also affect 
entrepreneurship. Polin and Ehrman (2018) studied 500 veterans 
enrolled at Israeli universities and found that those with 
command experience were more willing to engage in 
entrepreneurship. Moreover, veterans from technological units 
usually showed greater interest in entrepreneurship than those 
from combat units. According to this literature, ES has a certain 
positive influence on EI. This study explores the influence of 
ES on EI and posits hypothesis 3b.

H3b: ES has a positive effect on EI.

The literature reviewed above, brings us to the conclusion 
that (1) in the EE process, EPo support will play its role 
through supporting students’ real EPr needs, giving them 
confidence in their entrepreneurship skills and finally improving 
their EI. (2) The large-scale implementation of EE will improve 
students’ entrepreneurial awareness, opportunity perception, 
and self-efficacy, in other words, it will improve the ES of the 
region, thereby strengthening the positive effect of EPo on EI.

In summary, we  think that EPr and ES are intermediaries 
and may mediate the stimulating effect of EPo and EI. 

The fourth hypothesis discusses these intermediary roles in 
the relationship between EPo and EI (Figure  1).

H4a: EPr conciliates the positive effect of EPo on EI.
H4b: ES conciliates the positive effect of EPo on EI.

MATERIALS AND METHODS

Participants and Procedure
A separate survey was conducted in 2019 through online 
questionnaires. With 11.521 million permanent residents, 
Guangdong is one of the most open and economically 
dynamic regions in China. The dataset was based on the 
questionnaire survey and analysis of 384 students and 
graduates from 22 universities in the Guangdong Province. 
The decision was made to include undergraduate students 
and graduates who had attended university in the past 
5  years to cover college students who are about to face 
employment problems and those who already are. The effective 
recovery rate of the questionnaire was about 91.2%. Table  1 
shows the distribution of participants’ gender, major, EPr 
experience, graduate program, and entrepreneurial experience 
of family members. The respondents cover 11 majors, 62.2% 
are female and 37.8% male, 25.8% have practical experience 
in entrepreneurship, 13.3% are planning to start a business 
after graduation, and 25.8% have family members with 
experience in entrepreneurship.

Measures
Data were collected from students and graduates, through 
student class and alumni WeChat groups and emails. To 
ensure the accuracy of the scale, the questionnaire was 
reviewed and revised by experts in the research field and 
individuals or organizations with entrepreneurial experience. 
It comprised 31 questions, including multiple choice, five-
point scale, and multiple-choice ranking. The content of 
the questionnaire included students’ basic information 
(gender, grade, etc.), their cognitive attitude toward 
entrepreneurship, the current state of innovation and EE 
at their respective schools, and an evaluation of their 
satisfaction. IBM SPSS software was used to test the reliability 
of the scale (see Table  2).

Entrepreneurship Policy Perception
Guided by the scope of this study, EPo was measured according 
to four indicators: “the state has reduced or exempted taxes on 
businesses founded by self-employed college students,” “local 
governments have simplified the application process for university 
students to register their businesses,” “the school provides start-up 
funds for business (interest-free loans),” and “society offers free 
training to guide entrepreneurship.” Responses to these prompts 
were scored with a maximum of five points. The questionnaire 
adopts a retrospective longitudinal design method and asks 
students about their perception of entrepreneurship policies in 
the past year. The Cronbach’s coefficient was 0.960.
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Entrepreneurship Practice
Entrepreneurship practice was measured according to four 
indicators: “EPr has mentors both within the school, and 

without,” “EPr is supported by special venture funds,” 
“the school provides integrated EPr services,” and “there is an 
independent entrepreneurship park for college students.” 
Responses to these prompts were each scored with a maximum 
of five points. The Cronbach’s coefficient was 0.929.

Entrepreneurial Spirit
This study adopted the ES mentioned in the 2017–2018  
GEM report, including the three most significant variables: 
entrepreneurial awareness, opportunity perception, and 
entrepreneurial self-efficacy. These three variables are reflected 
in the scale as follows. Entrepreneurial awareness: “Have any 
of your classmates or friends started a business in the past 
year?” Opportunity perception: “Are the entrepreneurial 
opportunities in your province generally good?” Entrepreneurial 
self-efficacy: “Do you  think you  have the knowledge, skills 
and experience to start a business?” Responses to these prompts 
were each scored with a maximum of five points. The Cronbach’s 
coefficient was 0.842.

Entrepreneurial Intention
Referring to previous literatures on measurement of EI (Kruegerjr 
et al., 2000; Díaz-García and Jiménez-Moreno, 2010; Zhang  
et al., 2014), entrepreneurial intention was measured according 
to one indicator: “I will set up a business in the following 
year”. Responses to this prompt were each scored with a 
maximum of five points.

FIGURE 1 | Research framework.

TABLE 1 | Descriptive statistics (N = 384).

Demographic variables Dimension Percentage (%)

Gender Male 37.8
Female 62.2

Major Philosophy 0.8
Economics 8.3
Law 1.3
Pedagogy 6.0
Literature 3.9
History 0.5
Science 16.7
Engineering 19.0
Agronomy 0.5
Medical 20.6
Management 15.9
Art 6.5

Entrepreneurial practice (EPr) Yes 25.8
No 74.2

Graduate program Obtain employment 63.5
Entrance for further 
study

21.9

Entrepreneurship 13.3
Else 1.3

Entrepreneurial experience of 
family members

Yes 25.8
No 74.2
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RESULTS

Measurement Model
This study used IBM SPSS Amos 24.0.0 and IBM SPSS 25.0 for 
the analysis. Furthermore, confirmatory factor analysis was used 
to evaluate the measurement model of the study variables (see 
Table 2). The composite reliability (CR) of the constructs exceeded 
0.70 and confirmed the internal consistency reliability (Fornell 
and Larcker, 1981). The average variance extracted (AVE) value 
of the constructs exceeded the suggested benchmark of 0.50 and 
proved to have reasonable convergent validity (Segars, 1997). In 
addition, Table 3 shows that the square root of the AVE is higher 
than the value of the corresponding row and column, which 
provides support for discriminant validity (Fornell and Larcker, 
1981; Hair et  al., 2010). We  examined the fit of a model in 
which indicators loaded on one factor, partly addressing common 
method variance (CMV) concerns regarding measures used in 
the study (Podsakoff and Organ, 1986). The chi-square difference 
between the two models was significant (ΔCMIN2  =  823.66, 
ΔDF = 3, p < 0.05), indicating that there was no significant CMV.

As shown in Tables 4 and 5, p < 0.001, CMIN/DF = 3.054 < 5, 
RMSEA = 0.073 < 0.08, RMR = 0.043 < 0.05, GFI = 0.937 > 0.9, 
AGFI  =  0.901  >  0.9, NFI  =  0.965  >  0.9, CFI  =  0.976  >  0.9, 
IFI  =  0.976  >  0.9. Regarding the fitting index of the structural 
equation, all fitting indexes reach the standard, indicating that 
the scale has good structural validity (Hair et  al., 2010).

Hypothesis Testing
IBM SPSS Amos 24.0.0 and IBM SPSS 25.0 were used to 
test the model and the bootstrap method (Bootstrap = 5,000) 
was used to test the relationship between variables 
(Kinnon, 2008; Taylor et  al., 2008).

First, the data were analyzed through Amos. As shown 
in Table  6, (1) the direct effect of EPo on EI is 0.469 and 
p  <  0.001. This indicates that the path has significant 
influence. Hypothesis 1 is supported. (2) The direct effect 

of EPo on EPr and ES is 0.784 and 0.553, respectively, and 
p  <  0.001. This indicates that the path has significant 
influence. Hypotheses 2a and 2b are supported. (3) The 
direct effect of EPr on EI is 0.334 and p  <  0.001, indicating 
that the path has significant influence. Hypothesis 3a is 
supported. (4) The direct effect of ES on EI is 0.059 and 
p > 0.001 indicating that the path has no significant influence. 
Hypothesis 3b is not supported.

The data were then analyzed by SPSS. The results presented 
in Tables 7 and 8 show that (1) the bootstrap  95% CI for the 
total indirect effects and the mediating effects of EPr does not 
contain zero. The total indirect effects account for 37.66% of the 
total effects and the mediating effects of EPr account for 32.61% 
of the total effects, indicating that EPr has a significant mediating 
effect. Hypothesis 4a is supported. (2) The bootstrap  95% CI for 
the mediating effects of ES does not contain zero. The mediating 
effects of ES account for 5.05% of the total effects. Hypothesis 
4b is not supported. (3) The bootstrap  95% CI does not contain 
zero, indicating that the mediating effect of EPr is significantly 
greater than that of ES (Figure  2).

TABLE 2 | The reliability and validation of the study model (N = 384).

SFL CR AVE α

Entrepreneurship Policy (Epo) 0.9603 0.858 0.96
The state has reduced or exempted taxes on college students’ self-employed businesses 0.930***

Local governments have simplified the application process for university students to register their businesses 0.938***

The School provides start-up funds for business (interest-free loans) 0.912***

Society offers free training to guide entrepreneurship 0.925***

Entrepreneurship Practice (Epr) 0.93 0.7688 0.929
Entrepreneurship practice has inside and outside the school guidance teachers 0.857***

Entrepreneurial practice is supported by special venture funds 0.889***

The school provides integrated entrepreneurial practice services 0.908***

There is an independent entrepreneurship park for college students 0.852***

Entrepreneurial Spirit (ES) 0.8466 0.6485 0.842
A classmate or friend has started a business in the past year 0.831***

Business opportunities in your province are generally good 0.739***

You think you have enough knowledge, skills and experience to start a business 0.842***

Entrepreneurial Intention (EI) / / /
I will try to set up a business in the following year /

SFL, standardized factor loading; CR, composite reliability; AVE, average variance extracted.
***p < 0.001.

TABLE 3 | Structural validity of the scale (N = 384).

AVE EPo EPr ES

EPo 0.858 0.926
EPr 0.7688 0.782 0.877
ES 0.6485 0.548 0.497 0.805
EI / 0.469 0.334 0.059

Bold numbers are the square root of the AVE of each construct. Off diagonals are 
Pearson correlation of constructs.

TABLE 4 | Structural validity of the scale.

Model CMIN DF CMIN/DF P

Default model 152.710 50 3.054 0.000
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DISCUSSION

The results have shown that (1) EPo has a significant positive 
influence on EPr, ES, and EI. (2) EPr has a significant positive 
influence on EI. (3) ES does not have a significant positive 
influence on EI. (4) EPr has a remarkable intermediary role, 
whereas the ES intermediary effect was not significant. This 
indicates that EPo has a significant positive effect on EI through EPr.

Theoretical Implications
This study has three theoretical implications.

First, it established a structural equation model of EPo, EPr, 
ES, and EI, and tested the intermediary roles of EPr and ES in 
the relationship between EPo and EI. The research verifies that 
EPr promotes EE; that EPo not only promotes the EE effect on 
college students directly, but also promotes it indirectly through EPr.

Second, some of this study’s conclusions are consistent with 
results of Higgins et  al. (2018) and Zhang et  al. (2020). 

In other words, EPr has a significant positive effect on college 
student’s EI after receiving EE, indicating that EPr is particularly 
important for generating EI. In addition, the test showed that 
EPo does not promote EI through ES, and ES has no significant 
promoting effect on EI. This is contrary to previous studies 
that improved the theory on the relationship between EI and 
its antecedent variables.

Finally, this study explored the role of the regional ES 
dimension. According to the GEM report, entrepreneurial 
awareness, opportunity perception, and self-efficacy are integrated 
into a new dimension of entrepreneurship, providing a new 
direction for research on the factors influencing EI in the future. 
Many scholars have studied the positive effect of entrepreneurship 
indicators on EI. For example, self-efficacy is considered an 
important prerequisite for EI, and entrepreneurial role models 
can only affect EI through self-efficacy (Krueger and Dickson, 
1994). Zhao et  al. (2005) confirm that entrepreneurial self-
efficacy has a significant mediating effect on the preconditions 
for and EI of starting a business. Furthermore, empirical research 
of Liu et  al. (2011) finds that identifying entrepreneurial 
opportunities is conducive to generating entrepreneurial will. 
We expected to find that ES influences EI significantly; however, 
this study’s results confirm that although ES does promote EI, 
the effect is not significant, and neither is its intermediary 
effect on the relationship between EPo and EI. This may 
be because the ES indicators are subjective and few entrepreneurial 
policies for these indicators have currently been implemented, 
which means that the current EE in colleges and universities 
cannot be  adapted to such policies. It may also be  that the 
scale maturity of the ES indicators used in this study is insufficient.

Practical Implications
This study also has several practical implications for entrepreneurship 
policymakers, college students, and related institutions.

Previous research shows that students are dissatisfied with 
entrepreneurship learning, especially with how entrepreneurship 
theory learning and practice are combined with their majors 
(Huang et  al., 2020). In the establishment of innovation and 
EE systems and the design of entrepreneurship courses, attention 
should be  paid to the integration of textbook knowledge and 
practical experience, thus handling the contradiction between 
the discontinuity of tacit knowledge, entrepreneurial experience, 
and the continuity of classroom teaching requirements. Teachers 
with practical experience in entrepreneurship should be employed 
to guide students in EPr. The respective training institutions 
should also verify the qualifications of these instructors while 
strengthening their training (Ahmad et  al., 2014). It may 
be  worthwhile to explore avenues where teachers and students 
start businesses together if the conditions permit. Through 
EE, students can enhance their sense of social responsibility 
and voluntarily devote themselves to improving the 

TABLE 7 | Indirect effect of EPo on EI.

Effect Boot SE BootLLCI BootULCI The 
proportion 

of the 
effect

TOTAL 0.274 0.053 0.177 0.386 37.66%
Epr 0.238 0.053 0.146 0.349 32.61%
ES 0.037 0.020 −0.001 0.078 5.05%
(C1) 0.201 0.060 0.094 0.327 /

Specific indirect effect contrast definitions: (C1) Epr minus ES.

TABLE 5 | Structural validity of the scale.

Model RMSEA RMR GFI AGFI NFI CFI IFI

Default model 0.073 0.043 0.937 0.901 0.965 0.976 0.976

TABLE 6 | The direct effect of the research paths.

Path Standardized 
estimate

S.E. C.R. P

H1: EPO-->EI 0.469 0.063 7.439 ***

H2a: EPO-->EPR 0.784 0.042 17.503 ***

H2b: EPO-->ES 0.553 0.057 10.467 ***

H3a: EPR-->EI 0.334 0.062 5.72 ***

H3b: ES-->EI 0.059 0.04 1.36 0.174

***p < 0.001.

TABLE 8 | The direct effect, mediating effect and total effect of each variable 
on EI.

Direct effects Indirect effect Total effect

EPo 0.454*** 0.274*** 0.729***

EPr / 0.238*** /
ES / 0.037 /

***p < 0.001.
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entrepreneurship ecosystem within their region (Sánchez and 
Maldonado, 2019), to form a sustainable virtuous circle of 
“education – entrepreneurship – economic development.”

The government should design policies to encourage college 
students to start their own businesses and encourage the 
development of EE, establish a fair and green business 
environment, and introduce policies to strongly support students’ 
participation in entrepreneurship, such as providing financial 
support and interest-free loans. For students without a fixed 
income, start-up capital is an obstacle that is difficult to 
overcome. Rather than exposing them to this open market 
environment, direct financial policies would be  more helpful 
(Lee, 2019; Wang and Huang, 2020). There is a need to create 
a cultural environment for innovation and entrepreneurship, 
cultivate students’ innovative and entrepreneurial thinking from 
an early age, eliminate their fear of entrepreneurship, and 
develop their entrepreneurial competency. Moreover, our research 
demonstrates that entrepreneurial policies are sufficient to 
promote (regional) ES (including entrepreneurial awareness, 
perceived opportunity, and entrepreneurial self-efficacy), which 
is recognized as a factor in promoting entrepreneurial willingness. 
However, these factors have no significant promoting effect 
on EI, which requires policymakers to consider whether 
redesigning policies in this area might produce better effects on EI.

CONCLUSION

This study explores the intermediary effect of ES and EPr on the 
relationship between EPos and EI. It puts forward specific directions 
for improving entrepreneurship policies, while highlighting the 

importance of EPr. It also provides a fresh perspective for subsequent 
studies, which may further explore the role that ES plays.

This study regards entrepreneurship as a benign means to 
promote economic development. In fact, too much emphasis on 
economic utility and too little attention to social and responsibility 
may lead to the wrong direction in entrepreneurship education.  
Entrepreneurship is not suitable for everyone. While teaching 
entrepreneurship, we should understand the significance of 
education and learning (Verduijn and Berglund, 2019) and carry 
out critical entrepreneurship education (Komulainen et al., 2020). 
In the process of entrepreneurship education, there may be some 
conflict between entrepreneurial culture and traditional academic 
values, especially in the area of technology transfer (Gorovitz 
and Bok, 1983). However, in the process of the development of 
The Times, academic values, and entrepreneurial culture can 
gradually balance and run in (Ylijoki, 2003; Bullard, 2007), which 
is also an aspect that entrepreneurship education research should 
pay attention to. While pursuing material things, people should 
not go beyond academic boundaries. Policy makers should stop 
subsidizing the typical start-up and focus on the subset of 
businesses with growth potential (Shane, 2009), and so on. This 
is what entrepreneurship education research should pay attention to.

One limitation of this study is that the number of participants 
(n  =  384) are small. However, the heterogeneity of the 
entrepreneurial ecosystem in different countries and cities 
(Kantis et  al., 2020) will have different effects on each local 
entrepreneurial situation. Therefore, future research might explore 
these topics in other regions to make regional comparison 
more feasible and to propose practical measures to promote 
Students’ Entrepreneurial Intention differently in different regions. 
Another limitation is the retrospective longitudinal design 

FIGURE 2 | Standardized estimates of path coefficients of the SEM model (***p < 0.001).
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method used in this study. The advantages of retrospective 
longitudinal design are: (1) simple design and less cost; (2) 
It can collect reliable information about the sequence of events, 
reconstruct the “career,” and propose some causal explanation. 
However, the disadvantages of this design are also obvious: 
(1) People may not be  able to accurately recall their sensory 
experience, and distortion will occur intentionally or 
unintentionally in recall; (2) People tend to interpret experiences 
in terms of subsequent events, which makes it difficult to 
be  objective. In addition, the EPo indicator setting standards 
are not well developed, and the measurement item of EI is 
relatively single, so we  will optimize them in future studies.

DATA AVAILABILITY STATEMENT

The datasets analyzed in this article are not publicly available. 
Requests to access the datasets should be  directed to 
673336392@qq.com.

ETHICS STATEMENT

Ethics approval for this research was not required as per 
institutional and national guidelines. Consent from all research 
participants was obtained by virtue of survey completion.

AUTHOR CONTRIBUTIONS

YH, SW, and LA described and developed the review and 
the hypothesis. YH, JW, and PW was involved in the data 
collection process. SW, YC, and LA performed the analysis, 
interpretation of the results and formulated the main 
conclusions. LA, JW, and PW formulated the study limitations 
and future directions for research. All the authors’ help editing 
and formatting the paper. All authors contributed to the 
article and approved the submitted version.

FUNDING

This research was funded by the key project of the National 
Social Science Fund, “Research on Barriers and Policy Support 
Mechanisms for Female Entrepreneurship in the Digital Era” 
(Grant Number: 20ASH012).

ACKNOWLEDGMENTS

We would like to thank the editor and reviewers whose 
suggestions and comments greatly helped to improve and clarify 
the manuscript.

 

REFERENCES

Abdullah, M., Dali, M., Ridzwan, N., Azman, H., and Nilai, B. (2014). “The 
Relationship Between Entrepreneurship Education and the Entrepreneurial 
Intention Among University Students in Malaysia” in International Muamalat 
and Entrepreneurship Conference; November 08, 2014. Available at: https://
www.researchgate.net/publication/279533605_The_Relationship_Between_
Entrepreneurship_Education_and_the_Entrepreneurial_Intention_Among_
University_Students_in_Malaysia

Ahmad, S. Z., Ismail, M. Z., and Buchanan, F. R. (2014). Examining the 
entrepreneurship curriculum in Malaysian polytechnics. IJMIE 12, 397–406. 
doi: 10.1016/j.ijme.2014.06.004

Ajzen, I. (1991). The theory of planned behavior. Organ. Behav. Hum. Decis. 
Process. 50, 179–211. doi: 10.1016/0749-5978(91)90020-T

Annan-Diab, F., and Molinari, C. (2017). Interdisciplinarity: practical approach 
to advancing education for sustainability and for the sustainable development 
goals. IJMIE 15, 73–83. doi: 10.1016/j.ijme.2017.03.006

Asimakopoulos, G., Hernández, V., and Peña Miguel, J. (2019). Entrepreneurial 
intention of engineering students: the role of social norms and entrepreneurial 
self-efficacy. Sustainability 11:4314. doi: 10.3390/su11164314

Autio, E., and Rannikko, H. (2016). Retaining winners: can policy boost high-
growth entrepreneurship? Res. Policy 45, 42–55. doi: 10.1016/j.respol.2015.06.002

Bagiatis, C., Saiti, A., and Chletsos, M. (2019). Entrepreneurship, economic 
crisis, and the role of higher education: evidence from Greece. Ind. High. 
Educ. 34, 177–189. doi: 10.1177/0950422219883832

Barreneche García, A. (2013). Analyzing the determinants of entrepreneurship 
in European cities. Small Bus. Econ. 42, 77–98. doi: 10.1007/s11187-012- 
9462-8

Bell, R. (2020). Adapting to constructivist approaches to entrepreneurship 
education in the Chinese classroom. Stud. High. Educ. 45, 1694–1710. doi: 
10.1080/03075079.2019.1655724

Boldureanu, G., Ionescu, A. M., Bercu, A. -M., Bedrule-Grigoruță, M. V., and 
Boldureanu, D. (2020). Entrepreneurship education through successful 
entrepreneurial models in higher education institutions. Sustainability 12:1267. 
doi: 10.3390/su12031267

Bullard, D. B. (2007). Academic capitalism in the social sciences: Faculty responses 

to the entrepreneurial university. Florida: University of South Florida.
Buttler, D., and Sierminska, E. (2020). Career or flexible work arrangements? 

Gender differences in self-employment in a young market economy. J. Fam. 
Econ. Iss. 41, 70–95. doi: 10.1007/s10834-020-09668-x

Chen, C. C., Greene, P. G., and Crick, A. (1998). Does entrepreneurial self-
efficacy distinguish entrepreneurs from managers? J. Bus. Ventur. 13, 295–316. 
doi: 10.1016/S0883-9026(97)00029-3

Chen, S. -C., Hsiao, H. -C., Chang, J. -C., Chou, C. -M., Chen, C. -P., and Shen, C. 
-H. (2015). Can the entrepreneurship course improve the entrepreneurial intentions 
of students? Int. Entrep. Manag. J. 11, 557–569. doi: 10.1007/s11365-013-0293-0

Collins, J. (2003). Cultural diversity and entrepreneurship: policy responses to 
immigrant entrepreneurs in Australia. Entrep. Reg. Dev. 15, 11–12. doi: 
10.1080/0898562032000075168

Díaz-García, M. C., and Jiménez-Moreno, J. (2010). Entrepreneurial intention: 
the role of gender. Int. Entrep. Manag. J. 6, 261–283. doi: 10.1007/
s11365-008-0103-2

Escolar-Llamazares, M., and Luis-Rico, I.,  de la Torre-Cruz, T.,   Herrero, Á.,   
Jiménez, A.,   Palmero-Cámara, C. , and  Jiménez-Eguizábal, A. (2019). The 
socio-educational, psychological and family-related antecedents of entrepreneurial 
intentions among Spanish youth. Sustainability, 11:1252. doi:10.3390/su11051252

Fellnhofer, K. (2017). The power of passion in entrepreneurship education: 
entrepreneurial role models encourage passion? JEE 20, 69–98.

Fornell, C., and Larcker, D. F. (1981). Evaluating structural equation models 
with unobservable variables and measurement error. J. Mark. Res. 18, 39–50. 
doi: 10.1177/002224378101800104

Gartner, W. B. (1985). A conceptual framework for describing the phenomenon 
of new venture creation. Acad. Manag. Rev. 10, 696–706. doi: 10.2307/ 
258039

Gilbert, B. A., Mcdougall, P. P., and Audretsch, D. B. (2004). The emergence 
of entrepreneurship policy. Small Bus. Econ. 22, 313–323. doi: 10.1023/ 
B:SBEJ.0000022235.10739.a8

Ginanjar, A. (2016). Entrepreneurship Education and Entrepreneurial Intention 
on Entrepreneurship Behavior: a Case Study. Paper presented at the 1st 
Global Conference on Business, Management and Entrepreneurship.

https://www.frontiersin.org/journals/psychology
www.frontiersin.org
https://www.frontiersin.org/journals/psychology#articles
mailto:673336392@qq.com
https://www.researchgate.net/publication/279533605_The_Relationship_Between_Entrepreneurship_Education_and_the_Entrepreneurial_Intention_Among_University_Students_in_Malaysia
https://www.researchgate.net/publication/279533605_The_Relationship_Between_Entrepreneurship_Education_and_the_Entrepreneurial_Intention_Among_University_Students_in_Malaysia
https://www.researchgate.net/publication/279533605_The_Relationship_Between_Entrepreneurship_Education_and_the_Entrepreneurial_Intention_Among_University_Students_in_Malaysia
https://www.researchgate.net/publication/279533605_The_Relationship_Between_Entrepreneurship_Education_and_the_Entrepreneurial_Intention_Among_University_Students_in_Malaysia
https://doi.org/10.1016/j.ijme.2014.06.004
https://doi.org/10.1016/0749-5978(91)90020-T
https://doi.org/10.1016/j.ijme.2017.03.006
https://doi.org/10.3390/su11164314
https://doi.org/10.1016/j.respol.2015.06.002
https://doi.org/10.1177/0950422219883832
https://doi.org/10.1007/s11187-012-9462-8
https://doi.org/10.1007/s11187-012-9462-8
https://doi.org/10.1080/03075079.2019.1655724
https://doi.org/10.3390/su12031267
https://doi.org/10.1007/s10834-020-09668-x
https://doi.org/10.1016/S0883-9026(97)00029-3
https://doi.org/10.1007/s11365-013-0293-0
https://doi.org/10.1080/0898562032000075168
https://doi.org/10.1007/s11365-008-0103-2
https://doi.org/10.1007/s11365-008-0103-2
https://doi.org/10.3390/su11051252
https://doi.org/10.1177/002224378101800104
https://doi.org/10.2307/258039
https://doi.org/10.2307/258039
https://doi.org/10.1023/B:SBEJ.0000022235.10739.a8
https://doi.org/10.1023/B:SBEJ.0000022235.10739.a8


Huang et al. The Role of Entrepreneurship Policy

Frontiers in Psychology | www.frontiersin.org 10 March 2021 | Volume 12 | Article 585698

Gorovitz, S., and Bok, D. (1983). Beyond the ivory tower: Social responsibilities 
of the modern university. MA: Harvard University Press.

Hair, J. F., Black, B., Babin, B., Anderson, R. E., and Tatham, R. L. (2010). 
Multivariate data analysis. 7th Edn. London: Pearson Prentice Hall.

Hannon, P. D. (2006). Teaching pigeons to dance: sense and meaning in entrepreneurship 
education. Educ. Train. 48, 296–308. doi: 10.1108/00400910610677018

Hellmann, T., and Thiele, V. (2019). Fostering entrepreneurship: promoting 
founding or funding? Manag. Sci. 65, 2502–2521. doi: 10.1287/mnsc.2018.3074

Henry, C., Hill, F., and Leitch, C. (2003). Developing a coherent Enterprise 
support policy: a new challenge for governments. Environ. Plan. C: Gov. 
Policy 21, 3–19. doi: 10.1068/c0220

Higgins, L. M., Schroeter, C., and Wright, C. (2018). Lighting the flame of 
entrepreneurship among agribusiness students. IFAMR 21, 121–132. doi: 
10.22434/IFAMR2016.0166

Hong, L. (2018). Analysis and countermeasures on the shortcomings of innovation 
and entrepreneurship education in Chinese Colleges and Universities. Continue 
Edu. Res. 4, 35–41. doi: 10.3969/j.issn.1009-4156.2018.04.006

Hoppe, M. (2016). Policy and entrepreneurship education. Small Bus. Econ. 
46, 13–29. doi: 10.1007/s11187-015-9676-7

Huang, Y., Liu, L., and An, L. (2020). Are the teachers and students satisfied: 
sustainable development mode of entrepreneurship education in Chinese 
Universities? Front. Psychol. 11:1738. doi: 10.3389/fpsyg.2020.01738

Ibata-Arens, K. (2008). Comparing National Innovation Systems in Japan and 
the United  States: push, pull, drag and jump factors in the development 
of new technology. Asia Pac. Bus. Rev. 14, 315–338. doi: 10.1080/1360 
2380802116765

Kantis, H. D., Federico, J. S., and García, S. I. (2020). Entrepreneurship policy 
and systemic conditions: evidence-based implications and recommendations 
for emerging countries. Socio Econ. Plan. Sci. 72:100872. doi: 10.1016/j.
seps.2020.100872

Kinnon, M. D. P. (2008). Assessing specific mediational effects in complex theoretical 
models. Mahwah, NJ: Lawrence Erlbaum Associates.

Komulainen, K., Siivonen, P., Kasanen, K., and Rty, H. (2020). “How to give 
a killer pitch?” performances of entrepreneurial narratives as identity models 
in higher education. Entrep. Educ. Pedagogy 3, 214–235. doi: 
10.1177/2515127420908039

Kong, F., Zhao, L., and Tsai, C. -H. (2020). The relationship between entrepreneurial 
intention and action: the effects of fear of failure and role model. Front. 
Psychol. 11:229. doi: 10.3389/fpsyg.2020.00229

Krueger, N. F. Jr., and Dickson, P. (1994). How believing in ourselves increases 
risk taking: self-efficacy and perceptions of opportunity. Decis. Sci. 25, 
385–400. doi: 10.1111/j.1540-5915.1994.tb00810.x

Kruegerjr, N. F., Reilly, M. D., and Carsrud, A. L. (2000). Competing models 
of entrepreneurial intention. J. Bus. Ventur. 15, 411–432. doi: 10.1016/
S0883-9026(98)00033-0

Lai, L. S. L., and To, W. M. (2020). E-entrepreneurial intention among young 
Chinese adults. Asian J. Technol. Innov. 28, 119–137. doi: 10.1080/19761597. 
2020.1713832

Law, K. M. Y., and Breznik, K. (2016). Impacts of innovativeness and attitude 
on entrepreneurial intention: among engineering and non-engineering students. 
Int. J. Technol. Des. Educ. 27, 683–700. doi: 10.1007/s10798-016-9373-0

Lee, H. J. (2019). What factors are necessary for sustaining entrepreneurship? 
Sustainability 11:3022. doi: 10.3390/su11113022

Leitch, C. M., and Harrison, R. T. (1999). A process model for entrepreneurship 
education and development. Int. J. Entrep. Behav. Res. 5, 83–109. doi: 
10.1108/13552559910284065

Lin, S., and Si, S. (2014). Factors affecting peasant entrepreneurs’ intention in the 
Chinese context. Int. Entrep. Manag. J. 10, 803–825. doi: 10.1007/s11365-014-0325-4

Liu, W., Hu, P., and Xu, K. (2011). Can entrepreneurship opportunity really 
promote entrepreneurship willingness—based on the mixed effects of 
entrepreneurial self-efficacy and perceived risk. Nankai Manag. Rev. 14, 
83–90. doi: 10.3969/j.issn.1008-3448.2011.05.011

Maâlej, A., and Cabagnols, A. (2020). The determinants of the entrepreneurial 
triggering: a study of the graduated students from the National School of 
Engineering of Sfax. Entrepreneurship Educ. 3, 37–55. doi: 10.1007/
s41959-020-00023-7

Malebana, M. J. (2017). Knowledge of entrepreneurial support and entrepreneurial 
intention in the rural provinces of South  Africa. Dev. South. Afr. 34, 1–16. 
doi: 10.1080/0376835X.2016.1259990

Mei, H., Ma, Z., Jiao, S., Chen, X., Lv, X., and Zhan, Z. (2017). The sustainable 
personality in entrepreneurship: the relationship between big six personality, 
entrepreneurial self-efficacy, and entrepreneurial intention in the Chinese 
context. Sustainability 9:1649. doi: 10.3390/su9091649

Michelle, K., and Tendai, C. (2016). The association of entrepreneurship education 
and entrepreneurial intention among university students in the eastern cape 
province of South  Africa. Int. J. Educ. Sci. 12, 200–211. doi: 10.1080/097511 
22.2016.11890427

Mok, K. -H., Welch, A., and Kang, Y. (2019). Government innovation policy 
and higher education: the case of Shenzhen, China. J. High. Educ. Pol. 
Manag. 42, 194–212. doi: 10.1080/1360080x.2019.1701851

Moon, S. -Y., and Kim, J. -H. (2018). An analysis on the effect of entrepreneurial 
ecosystem on perceiving opportunities of start-ups. JKDAS 20, 261–274. 
doi: 10.37727/jkdas.2018.20.1.261

O’Connor, A. (2012). A conceptual framework for entrepreneurship education 
policy: meeting government and economic purposes. J. Bus. Ventur. 28, 
546–563. doi: 10.1016/j.jbusvent.2012.07.003

Paco, A. D., Ferreira, J. M., Raposo, M., Rodrigues, R. G., and Dinis, A. 
(2015). Entrepreneurial intentions: is education enough? Int. Entrep. Manag. 
J. 11, 57–75. doi: 10.1007/s11365-013-0280-5

Pizzi, S., Caputo, A., Corvino, A., and Venturelli, A. (2020). Management research 
and the un sustainable development goals (sdgs): a bibliometric investigation 
and systematic review. J. Clean. Prod. 276:124033. doi: 10.1016/j.jclepro.2020. 
124033

Podsakoff, P. M., and Organ, D. W. (1986). Self-report in organizational research. 
J. Manag. 12, 531–544. doi: 10.1177/014920638601200408

Polin, B. A., and Ehrman, C. M. (2018). The curious relationship between 
military service and entrepreneurial intentions in Israel. Armed Forces Soc. 
46, 438–453. doi: 10.1177/0095327x18789074

Popescu, C., Bostan, I., Robu, I. -B., Maxim, A., and Diaconu, L. (2016).  
An analysis of the determinants of entrepreneurial intentions among students: 
a Romanian case study. Sustainability 8, 771–793. doi: 10.3390/su80 
80771

Raposo, M., and do Paco, A. (2011). Entrepreneurship education: relationship 
between education and entrepreneurial activity. Psicothema 23,  
453–457. 

Sánchez, H., and Maldonado, B. (2019). Sustainable entrepreneurial culture 
programs promoting social responsibility: a European regional experience. 
Sustainability 11:3625. doi: 10.3390/su11133625

Schillo, R. S., Persaud, A., and Jin, M. (2016). Entrepreneurial readiness in 
the context of national systems of entrepreneurship. Small Bus. Econ. 46, 
619–637. doi: 10.1007/s11187-016-9709-x

Segars, A. H. (1997). Assessing the unidimensionality of measurement: a paradigm 
and illustration within the context of information systems research. Omega 
25, 107–121. doi: 10.1016/S0305-0483(96)00051-5

Shane, S. (2009). Why encouraging more people to become entrepreneurs is 
bad public policy. Small Bus. Econ. 33, 141–149. doi: 10.1007/s11187-009-9215-5

Taylor, A. B., MacKinnon, D. P., and Tein, J. -Y. (2008). Tests of the three-path 
mediated effect. Organ. Res. Methods 11, 241–269. doi: 10.1177/1094428107300344

Turker, D., and Senem Sonmez, S. (2008). Which factors affect entrepreneurial 
intention of university students? J. Eur. Ind. Train. 33, 142–159. doi: 
10.1108/03090590910939049

Urbano, D., Audretsch, D., and Maria, N. M. (2020). Does entrepreneurial activity 
matter for economic growth in developing countries? The role of the institutional 
environment. Int. Entrep. Manag. J. 16, 1065–1099. doi: 10.1007/s11365-019-00621-5

Veleva, V. (2020). The role of entrepreneurs in advancing sustainable lifestyles: 
challenges, impacts, and future opportunities. J. Clean. Prod. 283:124658. 
doi: 10.1016/j.jclepro.2020.124658

Verduijn, K., and Berglund, K. (2019). Pedagogical invention in entrepreneurship 
education: adopting a critical approach in the classroom. Int. J. Entrep. 
Behav. Res. doi: 10.1108/IJEBR-04-2018-0274 [Epub ahead of print]

Wang, X. (2020). Research on enhancing the effectiveness of entrepreneurship 
education with entrepreneurship practice as a carrier. Creat. Educ. 11, 
275–284. doi: 10.4236/ce.2020.113021

Wang, P., and Huang, Y. (2020). Give me what I  want: identifying the support 
needs of college student entrepreneurs. Front. Psychol. 11:1428. doi: 10.3389/
fpsyg.2020.01428

Wang, C. K., and Wong, W. P. K. (2004). Entrepreneurial interest of university 
students in Singapore. Technovation 14, 163–172. doi: 10.1016/S0166-4972(02)00016-0

https://www.frontiersin.org/journals/psychology
www.frontiersin.org
https://www.frontiersin.org/journals/psychology#articles
https://doi.org/10.1108/00400910610677018
https://doi.org/10.1287/mnsc.2018.3074
https://doi.org/10.1068/c0220
https://doi.org/10.22434/IFAMR2016.0166
https://doi.org/10.3969/j.issn.1009-4156.2018.04.006
https://doi.org/10.1007/s11187-015-9676-7
https://doi.org/10.3389/fpsyg.2020.01738
https://doi.org/10.1080/13602380802116765
https://doi.org/10.1080/13602380802116765
https://doi.org/10.1016/j.seps.2020.100872
https://doi.org/10.1016/j.seps.2020.100872
https://doi.org/10.1177/2515127420908039
https://doi.org/10.3389/fpsyg.2020.00229
https://doi.org/10.1111/j.1540-5915.1994.tb00810.x
https://doi.org/10.1016/S0883-9026(98)00033-0
https://doi.org/10.1016/S0883-9026(98)00033-0
https://doi.org/10.1080/19761597.2020.1713832
https://doi.org/10.1080/19761597.2020.1713832
https://doi.org/10.1007/s10798-016-9373-0
https://doi.org/10.3390/su11113022
https://doi.org/10.1108/13552559910284065
https://doi.org/10.1007/s11365-014-0325-4
https://doi.org/10.3969/j.issn.1008-3448.2011.05.011
https://doi.org/10.1007/s41959-020-00023-7
https://doi.org/10.1007/s41959-020-00023-7
https://doi.org/10.1080/0376835X.2016.1259990
https://doi.org/10.3390/su9091649
https://doi.org/10.1080/09751122.2016.11890427
https://doi.org/10.1080/09751122.2016.11890427
https://doi.org/10.1080/1360080x.2019.1701851
https://doi.org/10.37727/jkdas.2018.20.1.261
https://doi.org/10.1016/j.jbusvent.2012.07.003
https://doi.org/10.1007/s11365-013-0280-5
https://doi.org/10.1016/j.jclepro.2020.124033
https://doi.org/10.1016/j.jclepro.2020.124033
https://doi.org/10.1177/014920638601200408
https://doi.org/10.1177/0095327x18789074
https://doi.org/10.3390/su8080771
https://doi.org/10.3390/su8080771
https://doi.org/10.3390/su11133625
https://doi.org/10.1007/s11187-016-9709-x
https://doi.org/10.1016/S0305-0483(96)00051-5
https://doi.org/10.1007/s11187-009-9215-5
https://doi.org/10.1177/1094428107300344
https://doi.org/10.1108/03090590910939049
https://doi.org/10.1007/s11365-019-00621-5
https://doi.org/10.1016/j.jclepro.2020.124658
https://doi.org/10.1108/IJEBR-04-2018-0274
https://doi.org/10.4236/ce.2020.113021
https://doi.org/10.3389/fpsyg.2020.01428
https://doi.org/10.3389/fpsyg.2020.01428
https://doi.org/10.1016/S0166-4972(02)00016-0


Huang et al. The Role of Entrepreneurship Policy

Frontiers in Psychology | www.frontiersin.org 11 March 2021 | Volume 12 | Article 585698

Wee, K. N. L. (2004). A problem-based learning approach in entrepreneurship 
education: promoting authentic entrepreneurial learning. Int. J. Technol. 
Manag. 28, 685–701. doi: 10.1504/IJTM.2004.005777

Wyrwich, M., Stuetzer, M., and Sternberg, R. (2015). Entrepreneurial role models, 
fear of failure, and institutional approval of entrepreneurship: a tale of two 
regions. Small Bus. Econ. 46, 467–492. doi: 10.1007/s11187-015-9695-4

Yi, G. F. (2018). Impact of internship quality on entrepreneurial intentions 
among graduating engineering students of research universities in china. 
Int. Entrep. Manag. J. 14, 1071–1087. doi: 10.1007/s11365-017-0491-2

Ylijoki, O. H. (2003). Entangled in academic capitalism? A case-study on 
changing ideals and practices of university research. High. Educ. 45, 307–335. 
doi: 10.1023/A:1022667923715

Zapkau, F. B., Schwens, C., Steinmetz, H., and Kabst, R. (2015). Disentangling 
the effect of prior entrepreneurial exposure on entrepreneurial intention. 
J. Bus. Res. 68, 639–653. doi: 10.1016/j.jbusres.2014.08.007

Zhang, Y., Duysters, G., and Cloodt, M. (2014). The role of entrepreneurship 
education as a predictor of university students’ entrepreneurial intention. 
Int. Entrep. Manag. J. 10, 623–641. doi: 10.1007/s11365-012-0246-z

Zhang, S. -N., Li, Y. -Q., Liu, C. -H., and Ruan, W. -Q. (2020). Critical factors 
identification and prediction of tourism and hospitality students’ entrepreneurial 

intention. J. Hosp. Leis. Sport Tour. Educ. 26:100234. doi: 10.1016/j.jhlste.2019. 
100234

Zhao, D., and Li, J. (2011). A review of researches on the relationship between 
entrepreneurial policy and entrepreneurial activities. Foreign Eco. Manag. 
33, 19–26. doi: 10.16538/j.cnki.fem.2011.03.004

Zhao, H., Sibert, S. E., and Hills, G. E. (2005). The mediating role of self-
efficacy in the development of entrepreneurial intentions. J. Appl. Psychol. 
90, 1265–1272. doi: 10.1037/0021-9010.90.6.1265

Conflict of Interest: The authors declare that the research was conducted in 
the absence of any commercial or financial relationships that could be  construed 
as a potential conflict of interest.

Copyright © 2021 Huang, An, Wang, Chen, Wang and Wang. This is an open-
access article distributed under the terms of the Creative Commons Attribution 
License (CC BY). The use, distribution or reproduction in other forums is permitted, 
provided the original author(s) and the copyright owner(s) are credited and that 
the original publication in this journal is cited, in accordance with accepted academic 
practice. No use, distribution or reproduction is permitted which does not comply 
with these terms.

https://www.frontiersin.org/journals/psychology
www.frontiersin.org
https://www.frontiersin.org/journals/psychology#articles
https://doi.org/10.1504/IJTM.2004.005777
https://doi.org/10.1007/s11187-015-9695-4
https://doi.org/10.1007/s11365-017-0491-2
https://doi.org/10.1023/A:1022667923715
https://doi.org/10.1016/j.jbusres.2014.08.007
https://doi.org/10.1007/s11365-012-0246-z
https://doi.org/10.1016/j.jhlste.2019.100234
https://doi.org/10.1016/j.jhlste.2019.100234
https://doi.org/10.16538/j.cnki.fem.2011.03.004
https://doi.org/10.1037/0021-9010.90.6.1265
http://creativecommons.org/licenses/by/4.0/
http://creativecommons.org/licenses/by/4.0/

	The Role of Entrepreneurship Policy in College Students’ Entrepreneurial Intention: The Intermediary Role of Entrepreneurial Practice and Entrepreneurial Spirit
	Intr o duction
	Literature Review and Hypotheses
	Entrepreneurship Education
	Entrepreneurial Intention
	Entrepreneurship Policy
	Entrepreneurial Practice
	Entrepreneurial Spirit
	Entrepreneurship Education and Policy in China
	Hypotheses

	Mate rials and Methods
	Participants and Procedure
	Measures
	Entrepreneurship Policy Perception
	Entrepreneurship Practice
	Entrepreneurial Spirit
	Entrepreneurial Intention

	Results
	Measurement Model
	Hypothesis Testing

	Discussion
	Theoretical Implications
	Practical Implications

	Conclusion
	Data Avail ability Statement
	Eth ics Statement
	Auth or Contributions

	References

