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Abstract
Background. Occupational therapists, especially those in education systems, are challenged to define their professional roles
and identities. Purpose. This research evaluated the Role-Perception Questionnaire for Occupational Therapists in the
Education System’s (RP-OT) psychometric properties, the Professional Identity Scale (PIS) internal consistency among
occupational therapists, and relationships among role perception, professional identity, and demographic characteristics.
Method. A sample of 147 occupational therapists in education systems completed the RP-OT and PIS. We conducted
exploratory factor analysis and calculated Cronbach alpha to evaluate the RP-OT and PIS psychometric properties. Relationships
were examined using Pearson correlation. Findings. The RP-OT was found reliable and valid, with medium-to-strong correlations
among role perception, professional identity, and demographics. Teamwork in the education system was the major predictor (82%)
of professional identity. Implications. Teamwork is part of the professional role of occupational therapists in the education
system and a significant component for developing their positive professional-identity perception.

Abrégé
Description. Les ergothérapeutes, tout particulièrement ceux qui travaillent dans des systèmes scolaires, sont mis au défi de
définir leur rôle professionnel et leur identité professionnelle. But. Cette recherche a évalué les qualités métrologiques du Role-
Perception Questionnaire for Occupational Therapists in the Education System’s (RP-OT), la cohérence interne de Professional Identity
Scale (PIS) parmi les ergothérapeutes et les relations entre la perception du rôle, l’identité professionnelle et les caractéristiques
démographiques chez ces derniers. Méthodologie. Un total de 147 ergothérapeutes dans des systèmes scolaires ont complété
le RP-OT et le PIS. Nous avons effectué des analyses factorielles exploratoires et calculé le coefficient alpha de Cronbach, afin
d’évaluer les qualités métrologiques du RP-OT et du PIS. Les associations ont été examinées par des tests de corrélation de
Pearson. Résultats. Le RP-OT est un questionnaire fiable et valide, avec des corrélations moyennes à fortes entre la perception
du rôle, l’identité professionnelle et les caractéristiques démographiques. Le travail d’équipe dans le système scolaire s’est révélé le
principal facteur prédictif (82%) de l’identité professionnelle. Conséquences. Le travail d’équipe, qui fait partie du rôle
professionnel des ergothérapeutes dans le système scolaire, exerce une influence significative sur l’acquisition d’une identité
professionnelle positive et d’une perception positive du rôle.

Funding: The author(s) received no financial support for the research, authorship, and/or publication of this article.

Corresponding author: Liron Lamash, Department of Occupational Therapy, Faculty of Welfare and Health Sciences, University of Haifa, Mount Carmel

3498838, Israel. E-mail: lironlamash@gmail.com

Canadian Journal of Occupational Therapy
2021, Vol. 88(2) 163-172
DOI: 10.1177/00084174211005898

ª CAOT 2021

Article reuse guidelines:
sagepub.com/journals-permissions
www.cjotrce.com

https://orcid.org/0000-0001-8241-348X
https://orcid.org/0000-0001-8241-348X
https://orcid.org/0000-0002-7755-519X
https://orcid.org/0000-0002-7755-519X
mailto:lironlamash@gmail.com
https://doi.org/10.1177/00084174211005898
https://sagepub.com/journals-permissions
http://www.cjotrce.com


Introduction

O
ccupational therapists have become integral in edu-

cation settings for children with disabilities (Ameri-

can Occupational Therapy Association [AOTA],

2014; Individuals with Disabilities Education Improvement

Act [IDEA], 2004). Federal law and policy for special educa-

tion (e.g., IDEA, 2004) affect the design and delivery of occu-

pational therapy services in education systems. Thus, the

occupational therapist’s primary role in education systems is

supporting the educational environment, academic achievement,

and social participation of students with disabilities (AOTA,

2014; Clark & Chandler, 2013; IDEA, 2004). The intervention

process includes locating, assessing, and treating students who

show difficulty engaging in various occupations and addressing

individual, occupational, and environmental dimensions.

Nevertheless, occupational therapists often report chal-

lenges in explaining the rationale for their treatment choices

and approaches, especially when working in multidisciplinary

teams (Turner & Knight, 2015). One reason for this is the many

different roles of occupational therapists, which can cause con-

fusion about the nature of the profession (e.g., Macky, 2007).

This is particularly relevant for occupational therapists who

work in education settings, where encounters between the edu-

cational and therapeutic cultures often intensify knowledge

base and content differences between these cultures and chal-

lenge the clinician’s professional identity development (Ken-

nedy & Stewart, 2011; Truong & Hodgetts, 2017). While the

education system’s primary goal is to promote meaningful,

quality learning that leads to academic achievement, self-

realization, and excellence, occupational therapy’s goals are

to promote daily functioning and independence in occupations

tailored to each child’s needs. Additionally, much of the edu-

cation system relates to universal age-group standards, mea-

sured by learning and behavioral aspects, and the students’

educational results are measured through exams and grades

they achieve. Conversely, occupational therapists consider the

children’s individual needs and desires and usually measure

therapeutic outcomes in relative to the child’s preferences and

abilities (Kennedy & Stewart, 2011).

Professional identity emerges upon an individual’s entry

into professional education and is reconstructed through

ongoing exposure to practice and professional development

(Larson et al., 2013). The perception of professional identity

varies among individuals because experiences and understand-

ing are unique to each practitioner. Ascribing to a professional

identity allows individuals to better understand their roles

within their practice area (Rasmussen, 2015). This identity

concerns not only how individuals perceive themselves, but

also how others perceive them and, inevitably, will be influ-

enced by interactions with work-based colleagues (Miller &

Cable, 2011).

Over the years, the topic of occupational therapists’ pro-

fessional identity has been raised at occupational therapy lec-

tures and conferences and in scientific and professional

publications (e.g., Turner & Knight, 2015; Weintraub, 2009).

The profession’s unique beliefs, paradigms, respect for or

awareness of practitioners’ values (Ashby et al., 2013; Murray

et al., 2015; Turner & Knight, 2015), and ability to implement

evidence-based and occupation-focused interventions (Wilding

et al., 2012) have been found to correlate with occupational

therapists’ professional identity. Despite positive literature,

much evidence demonstrates professional identity uncertainty

and confusion among occupational therapists who work with

groups of all ages and functional difficulties (e.g., Ashby et al.,

2013; Macky, 2007; Scanlan et al., 2010; Turner & Knight,

2015). Occupational therapists with a low sense of professional

identity experience challenges in implementing evidence-

based interventions and are at risk for burnout (Scanlan,

2018). Specifically, in the context of occupational therapy in

educational settings, the tension between educational and ther-

apeutic approaches may negatively influence occupational

therapists’ perceptions of professional identity.

Few measures are available or appropriate to assess occu-

pational therapists’ professional identity. For example, the

Professional Identity Questionnaire (PIQ; Scanlan, 2018) is a

short scale recently developed to address the lack of appropri-

ate assessment tools. However, its initial analyses suggested

the scale’s validity and ability to target item difficulty accord-

ing to respondents’ abilities were not optimal. Thus, its authors

recommended further research before the PIQ can be widely

used. Moreover, there exists no professional-identity assess-

ment tool specific to occupational therapists in education sys-

tems. In the absence of well-suited tools, adapting a PIQ that

considers the unique characteristics of the educational environ-

ment (e.g., the Professional Identity Scale—PIS; Fisherman &

Weiss, 2011), and that has been found to be valid in that envi-

ronment, might be appropriate for assessing the professional

identity perception of occupational therapists who work in

education systems.

The aims of the current study were first to evaluate the

psychometric properties and internal consistency of the

Role-Perception Questionnaire for Occupational Therapists in

the Education System (RP-OT) and the internal consistency of

the PIS (Fisherman & Weiss, 2011) among a sample of

occupational therapists working in education systems.

Additional goals were to examine relationships among role

perception, professional identity, and demographic

characteristics and to assess which best predict professional

identity.

Method

Instruments

Demographic questionnaire. We developed a demo-

graphic questionnaire for this study that included questions

related to sociodemographic status and basic role characteris-

tics, such as age, gender, employment status, professional

seniority, seniority in the education system, full-time equiva-

lency (FTE), advanced degree, and membership in professional

organizations.
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Role perception questionnaire for occupational
therapists in the education system. Considering the lack

of appropriate tools to evaluate role perception among occupa-

tional therapists working in education systems, we developed

the RP-OT questionnaire. The development process was based

on a three-pronged approach to evidence-based practice

(Tickle-Degnen & Bedell, 2003). It incorporated theoretical

literature (e.g., AOTA, 2020; Israeli Society of Occupational

Therapy, 2003), clinical reasoning, and client perspectives.

Therefore, the clinical knowledge base of the RP-OT tool was

founded on several levels: (1) clinical information gathered

through discourse and discussions as part of annual courses for

occupational therapists who work in education systems; (2) the

authors’ professional experience with mentoring occupational

therapists in the National Ministry of Education; and (3) a focus

group of mentors and researchers at the Occupational Therapy

Services of the National Ministry of Education, who verified that

the RP-OT items related to relevant aspects for content validity.

The RP-OT includes 22 items addressing occupational

therapists’ role in the education system. For each item, occu-

pational therapists rate how much they perceive that element to

be part of their role using a scale of 1 (slightly) to 7 (very

much). Exploratory factor analysis (EFA; Costello & Osborne,

2005) was conducted to examine the questionnaire’s construct

validity and to assess its internal consistency.

Professional identity scale. The PIS (Fisherman &

Weiss, 2011) originally was developed to assess teachers’

sense of professional identity. With the authors’ approval and

after conducting a professional focus group, we adapted the PIS

for use among occupational therapists who work in education

systems. The adaptation process required replacing the words

“teacher/teaching” with the words “occupational therapists/inter-

vention.” However, no changes were made to the meanings of the

items. The PIS includes 27 statements rated on a scale of 1 (very

wrong) to 4 (very true) according to the respondents’ agreement

and is calculated as an overall average score. Higher scores indi-

cate more positive professional identity perceptions. According to

factor-analysis procedure among the teacher sample, Fisherman

and Weiss (2011) revealed four factors with moderate-to-

excellent internal consistency (a ¼ .59 to .94), which we also

used for the current study: (a) career choice confidence, which

expresses the degree to which the occupational therapist feels

confidence that he or she chose the right profession; (b) profes-

sional efficacy, which expresses the degree to which the occupa-

tional therapist feels he or she has the knowledge, skills, and tools

to be a good clinician; (c) sense of mission, which expresses the

degree to which the occupational therapist feels his/her profession

is a mission; and (d) professional reputation, which expresses the

occupational therapist’s view of the profession.

Procedure

The Ariel University Institutional Ethics Committee (AU-

HEA-YF-20191030) approved the study. With the assistance

of occupational therapy supervisors in the National Ministry of

Education, an email explaining the study and its requirements

was sent to relevant occupational therapists. Interested partici-

pants signed online consent forms and then were provided links

to online demographic, RP-OT, and PIS questionnaires.

Participants

Study participants were recruited through online advertise-

ments aimed at occupational therapists working in education

systems (preschool to higher education) in various positions

and seniority. A minimum sample size of 115 participants was

determined using G*Power software guidelines, considering

the medium effect size of 0.25, power ¼ 90, and a ¼ .05

(Faul et al., 2007). The sample included 147 participants aged

23�65 years (M ¼ 38.37, SD ¼ 10.13), of whom 144 (98%)

were women and 3 (2%) were men. The sample’s demo-

graphics and role characteristics are presented in Table 1.

Data Analysis

We used SPSS version 25.0 to analyze the data. Ranges, means,

and standard deviations were calculated using descriptive sta-

tistics. We first established the RP-OT construct validity and

then its internal consistency. EFA with principal components

extraction and varimax rotation were performed to examine the

RP-OT questionnaire’s underlying construct validity (Altman,

1991). Items that yielded a factor loading value of less than .3

were eliminated from the pool. The factorial structure and final

item set in each factor were subjected to revised EFA without

the failed items. Paired-sample t-tests and Pearson correlations

were conducted to further examine aspects of the RP-OT’s

construct validity. Cronbach’s alpha was calculated to examine

internal consistency of the RP-OT and PIS. Next, Pearson cor-

relation tests were performed to assess correlations among

demographic characteristics, professional identity, and role

perception, and independent sample t-tests were calculated

to assess differences among demographic groups. Finally, step-

wise multiple regression was performed to assess predictors of

professional identity. For all tests, p < .05 was considered

significant.

Findings

RP-OT Construct Validity and Internal

Consistency

Following EFA, two of the 22 items were omitted from the

RP-OT during statistical processing because their factor

loadings were lower than .35: Item 3, I take part in students’

education system activities, and Item 7, I know what the role

characteristics of any professional in education system are.

The remaining 20 items were extracted into four distinct

factors. The revised EFA without the failed items revealed

similar extraction into the same four distinct factors. Final item

factor loadings, factor percentage of variance, and internal con-

sistency of each factor are presented in Table 2.
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The four-factor titles were defined based on clinical and

expert (e.g., focus group) discretion (Costello & Obsorne,

2005; Williams et al., 2010). Factor 1 included seven items

related to teamwork in the education system; Factor 2, four

items related to relationships with parents; Factor 3, six items

related to professional abilities; and Factor 4, three items

related to connection to the profession. However, cross-

loading items (Items 10 and 11) were associated with one factor

that fit the item’s content nature based on clinical and expert

discretion (Costello & Osborne, 2005; Williams et al., 2010).

The RP-OT’s remaining 20 items had good internal con-

sistency (a ¼ .88). Following the EFA, Factor 1 (seven items;

teamwork in the education system) had high internal consis-

tency of .80, Factor 2 (four items; relationships with parents)

had good internal consistency of .78, Factor 3 (six items;

professional abilities) had high internal consistency of .81, and

Factor 4 (three items; connection to the profession) had mod-

erate internal consistency of .64.

Paired sample t-tests revealed significant differences

between all the four factors (Table 3), indicating the RP-OT

factors’ distinct properties. Pearson correlations revealed sig-

nificant correlations between teamwork in the education system

(Factor 1) and relationships with parents (Factors 2) and pro-

fessional abilities (Factor 3) (r ¼ .26, p ¼ .002 and r ¼ .46,

p < .001, respectively), and between relationships with parents

(Factor 2) and professional abilities (Factor 3) (r ¼ .47,

p < .001). Those correlations indicate the general common

content area of the RP-OT questionnaire.

PIS Internal Consistency

Cronbach’s alpha was calculated for internal consistency of the

PIS total score and factors among occupational therapists.

Cronbach’s alpha coefficient of .94 indicated high internal con-

sistency of all items in the sample of occupational therapists.

Internal consistency was excellent for the career choice confi-

dence factor (a ¼ .94 in the present study vs. a ¼ .92 in the

original study), good for professional efficacy (a ¼ .89 in the

present study vs. a ¼ .88 in the original study), moderate for

sense of mission (a ¼ .62 in the present study vs. a ¼ .65 in the

original study), and low for professional reputation (a ¼ .34 in

the present study vs. a ¼ .59 in the original study).

Correlations Between Role Perception

and Professional Identity

Pearson correlations revealed significant correlations between

role perception according to the RP-OT total scores and pro-

fessional identity according to the PIS (r ¼ .38, p < .001).

Significant correlations were also found between most

RP-OT and PIS factors (see Table 4).

Correlations With Demographic Variables

The demographic variables addressed in the context of role

perception (RP-OT) and professional identity (PIS) were age,

professional seniority, FTE, advanced degree, and membership

in a professional organization. Because 98% of the sample

were women, we did not address gender.

Age. Pearson correlations revealed significant correlations

between age and the RP-OT total score (r ¼ .23, p ¼ .006) and

specifically with the teamwork in the education system factor

(r ¼ .28, p < .001). That is, younger occupational therapists

were less likely to perceive teamwork as a part of their role. No

correlations were found with the other RP-OT factors (p ¼ .07

to .84). In addition, Pearson correlations revealed significant

correlations between age and the PIS total score (r ¼ .36,

p < .001), especially with the professional efficacy (r ¼ .37,

p < .001) and career choice confidence (r ¼ .36, p < .001)

factors. As the occupational therapists’ age increased, they

sensed higher levels of professional efficacy and confidence

in being an occupational therapist.

Professional seniority. Pearson correlations revealed a

significant correlation between professional seniority and the

RP-OT total score (r ¼ .25, p ¼ .002). Examining correlations

with each RP-OT factor revealed significant correlations

Table 1
Range, Means, Standard Deviations, and per cents of the Sample Demographics and Role Characteristics

Range M SD

Age (years) 23–65 38.37 10.13
Professional seniority (years) 0.5–35.0 12.75 9.23
Seniority in education system (years) 0.25–31.0 11.16 8.47
FTE (%) 17–121 75.23 25.94

Yes No

N % N %

Membership of professional organizations 49 33.3 98 67.7
Advanced academic degrees 63 42.9 84 57.1
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between professional seniority and teamwork in the education

system (r ¼ .28, p < .001) and occupational therapist profes-

sional abilities (r ¼ .22, p ¼ .007), but none with relationships

with parents (r ¼ .08, p ¼ .30) or connection to profession

(r ¼ .06, p ¼ .46). A significant correlation was also found

between the PIS total score and professional seniority (r ¼ .36,

p < .001). In examining correlations with each PIS factor,

significant correlations were found between professional

Table 2
Item Factor Loadings for the Role Perception Questionnaire for Occupational Therapists

Item Teamwork
Relationships
With Parents

Professional
Abilities

Connection to
the Profession

1 Most of the educational system/kindergarten teachers know me .869 .041 .143 .040
2 Most educational system/kindergarten teachers know my profession .868 .067 .151 .062
4 I am an active partner in the commitments and activities of the educational

system/kindergarten staff
.819 .018 �.006 .009

6 I know all the educational system/kindergarten professionals and therapy stuff .630 .000 .384 .125
5 I initiate and do things at an educational system/kindergarten that are beyond my

defined work
.624 .189 .182 �.056

10 I feel that I am a source of knowledge and authority in the educational setting .595 .369 .415 .117
9 I am updated on anything positive/negative that has occurred in the context of

the children I work with
.585 .478 .203 .101

8 I am invited to any activity related to the children with whom I work (such as
meetings)

.572 .388 .162 .138

11 I feel that the therapeutic concept of my profession has a significant contribution
to the advancement of the with whom children I work

.516 .352 .495 .157

16 The parents of the children with whom I work receive guidance from me to
promote the child’s functioning

.199 .842 .097 .066

14 I am in contact with the parents of the children with whom I work .073 .807 .142 .116
15 The parents of the children with whom I work know what the goals of the

treatment are
.187 .801 .113 .216

18* I feel like I do not know much about the child beyond what happens within the
educational system itself

�.002 .512 .056 �.253

13 I give applied guidance to the educational team .250 .388 .654 .135
19* It is not always clear to me the difference between what I do with the child and

what other professionals do
.217 .066 .640 �.083

12* I feel like I have nothing to contribute in team meetings because everyone speaks
the same language and says the things I also think of

.090 .006 .601 �.156

17 I feel that I am adjusting my therapeutic goals to the expected educational goals .218 .301 .591 .225
21 I think it is important to attend the annual profession conference .041 .072 �.011 .826
22 It is important to be a member of a professional association .132 .150 �.250 .762
20 I think it is important to attend relevant seminars for the profession .024 �.057 .385 .600
Factors’ number of items 7 4 6 3
Factors’ % of variance 35.16 10.03 8.04 6.28
Factors’ internal consistency reliability (Cronbach’s alpha) .80 .78 .81 .64
Factors’ descriptive

Range 2.29–4.00 1.25–7.00 2.17–7.00 1.67–7.00
Mean 3.26 4.57 5.77 5.19
SD 0.44 1.22 0.97 1.21

Note. * Opposite scale item. SD ¼ standard deviation.

Table 3
Paired Sample t-Tests to Assess Factors Differentiation

Variable Pairs t df p

Teamwork in the education system (Factor 1) Relationships with parents (Factor 2) �13.36 146 .000
Professional abilities (Factor 3) �35.32 146 .000
Connection to the profession (Factor 4) �18.66 146 .000

Relationships with parents (Factor 2) Professional abilities (Factor 3) �12.70 146 .000
Connection with the profession (Factor 4) �4.76 146 .000

Professional abilities (Factor 3) Connection with the profession (Factor 4) �4.96 146 .000
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seniority and career choice confidence (r ¼ .34, p < .001) and

professional efficacy (r¼ .37, p < .001), but none with sense of

mission (r ¼ .14, p ¼ .08) or reputation (r ¼ .04, p ¼ .66).

Seniority in education systems. Pearson correlations

revealed a significant correlation between seniority in educa-

tion systems and the RP-OT total score (r ¼ .34, p < .001).

Examining correlations with each RP-OT factor revealed sig-

nificant correlations with teamwork in the education system

(r ¼ .35, p < .001) and professional abilities (r ¼ .33,

p < .001), but none with relationships with parents (r ¼ .14,

p ¼ .09) or connection to profession (r ¼ .12, p ¼ .17).

A significant correlation was also found between seniority in

education systems and the PIS total score (r¼ .45, p < .001). In

examining correlations with each PIS factor, significant corre-

lations were found between seniority in education systems and

professional efficacy (r ¼ .45, p < .001), career choice confi-

dence (r ¼ .43, p < .001) and sense of mission (r ¼ .23, p ¼
.006), but not with professional reputation (r ¼ .09, p ¼ .30).

Full-time equivalency. Significant correlation was found

between FTE and the RP-OT total score (r ¼ .30, p < .001).

Examining correlations between FTE and each RP-OT factor

revealed significant positive correlations with teamwork in the

education system (r¼ .37, p < .001) and occupational therapist

professional abilities (r¼ .26, p¼ .001), but less with relation-

ships with parents (r ¼ .16, p ¼ .05) or connection to profes-

sion (r¼ .09, p¼ .30). A significant correlation was also found

between FTE and the PIS total score (r ¼ .45, p < .001). In

examining correlations between FTE and each PIS factor, sig-

nificant positive correlations between FTE and career choice

confidence (r ¼ .43, p < .001), professional efficacy (r ¼ .39,

p < .001), sense of mission (r ¼ .24, p < .003), and reputation

(r ¼ .17, p ¼ .04) were revealed.

Advanced degree. Independent sample t-tests were cal-

culated to assess whether there were differences in role percep-

tion and professional identity between occupational therapists

with and without advanced academic degrees (MSc and PhD).

A significant difference was found in the RP-OT total score,

t(145,144) ¼ 4.23, p < .001, Cohen’s d ¼ 4.16, indicating

that occupational therapists with advanced academic degrees

(n ¼ 63) had more extensive role perception (M ¼ 5.02,

SD ¼ .13) than did occupational therapists with only required

basic training (n ¼ 84, M ¼ 4.50, SD ¼ .12). A significant

difference was also found in the PIS total score, t(145,137) ¼
5.18, p < .001, Cohen’s d ¼ .86, showing that occupational

therapists with advanced academic degrees had more positive

professional identity (M ¼ 3.32, SD ¼ .39) than did those with

only basic training (M ¼ 2.98, SD ¼ .40).

Membership in professional organization. Indepen-

dent sample t-tests were calculated to assess whether there

were differences in role perception and professional identity

between occupational therapists with and without membership

in a professional organization. A significant difference was

found in the connection to the profession factor of the

RP-OT, t(145,110) ¼ 5.38, p < .001, Cohen’s d ¼ .96, showing

that occupational therapists who were members of a profes-

sional organization reported a wider connection with the pro-

fession (M ¼ 5.88, SD ¼ 1.00) than did those without such

membership (M ¼ 4.84, SD ¼ 1.16). No significant differences

were found in the other RP-OT factors or the PIS total score or

categories.

Predictors of Professional Identity

Stepwise multiple regression analyses to examine which demo-

graphic variables or RP-OT factors would predict the total

professional identity score revealed four prediction models

(Table 5). The regression analyses demonstrated that teamwork

in the education system was the most influential predictor of

professional identity. The mean score of the teamwork in the

education system factor was 3.26 (SD¼ .44), and scores ranged

from 2.29 to 4.00 (on a scale of 1.00�7.00). Hence, lower

levels of teamwork seemed to predict more negative profes-

sional identity perception. Seniority in education systems, the

professional abilities factor, and the connection to the profes-

sion factor also contributed to participants’ perception of pro-

fessional identity.

Discussion

This study was the first to examine role perception of occupa-

tional therapists who work in education systems. This section

Table 4
Pearson Correlations Between RP-OT and PIS Factors

RP-OT Factors

PIS Factors

Career Choice Confidence Professional Efficacy Sense of Mission Professional Reputation

Teamwork in education system (Factor 1) .85*** .76*** .70*** .31***
Relationship with parents (Factor 2) .15 .28** .16* .02
OT professional abilities (Factor 3) .43*** .58*** .31*** �.08
Connection to the profession (Factor 4) .01 .15 .11 .25**

Note. *p ¼ .05; **p ¼ .01; ***p ¼ .001.
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discusses the RP-OT’s psychometric properties in assessing

role perception and the PIS’s internal consistency for use with

occupational therapists who work in education systems. Next,

relationships among role perception, professional identity, and

demographic characteristics are discussed.

RP-OT and PIS

Lack of available tools to assess role perception and profes-

sional identity specifically for occupational therapists who

work in education systems led us to develop the RP-OT. In this

study, the EFA revealed good structural validity and high inter-

nal consistency for most RP-OT factors (teamwork in the

education system, relationships with parents, and professional

abilities), indicating the RP-OT’s ability to be a valuable

assessment instrument (Anastasi, 1988). The connection to the

profession factor had lower internal consistency, and its items’

content should be re-examined in future research. Although

school occupational therapists are key contributors within the

education team, occupational therapists’ role in that system

requires them to bridge the familiar clinical world with the

education world. Thus, they often have challenges in develop-

ing a positive and unique professional identity. Existing tools to

measure the professional identity of occupational therapists are

lacking or require further research (Scanlan, 2018), and no

professional identity evaluation tool for occupational therapists

working in education systems had yet been developed. We

hypothesized that adjusting the PIS questionnaire, originally

developed for educators, for use among occupational therapists

might help fill this absence of appropriate tools. As with the

original questionnaire for teachers, the high-to-moderate inter-

nal consistency for three of four PIS occupational therapy fac-

tors indicate the questionnaire’s reliability among occupational

therapists. Although the PIQ has good internal consistency

among occupational therapists, the professional reputation

item-set has very low internal consistency and should be re-

examined in future research (Cronbach, 1951; Davenport et al.,

2015).

Relationship Between Role Perception

and Professional Identity

We believe that a role perception that includes working in var-

ious professional channels (e.g., working with children, parents,

educational staff, and colleagues) can contribute to a more cohe-

sive perception of occupational therapists’ professional identity.

Occupational therapists should know how to effectively present

their roles to influence teachers’ confidence and decisions to

refer students for occupational therapy services (Casillas, 2010;

Hargreaves et al., 2012; Rens & Joosten, 2014). This study’s

results highlight the significant relationships between role per-

ception and professional identity among occupational therapists

in the education systems. In the literature, school-based occupa-

tional therapists have variably defined collaboration and

reported low confidence in providing best practices in schools

(e.g., Clough, 2019; Hollenbeck, 2010); in that light, this study’s

results are particularly important. Previous studies indicated that

many therapists acknowledged the mismatch between planned

interventions and educational activities (Truong & Hodgetts,

2017), sometimes after infrequent interactions with the educa-

tional staff (e.g., Clough, 2019; Turner & Knight, 2015) and

sometimes when teachers do not understand the occupational

therapists’ role or its potential breadth and scope in education

settings (Casillas, 2010; Hargreaves et al., 2012; Rens & Joosten,

2014). In the current study, we present for the first time that lower

teamwork levels with educational staff also lead to an unmatured

Table 5
Multiple Regression Analysis Results to Predict Occupational Therapists’ Professional Identity

Predictor

Unstandardized
coefficient

Standardized
coefficient

R2 R2
adjusted F t pb SEb b p

Model 1
Teamwork in educational system (RP-OT Factor 1) .894 .035 .906 .000 .821 .820 635.17 25.20 .000

Model 2
Teamwork in educational system (RP-OT Factor 1) .835 .036 .847 .000 .844 .842 349.67 23.38 .000
Seniority in educational systems .008 .002 .163 .000 4.49 .000

Model 3
Teamwork in educational system (RP-OT Factor 1) .790 .038 .802 .000 .853 .850 247.26 20.79 20.785
Seniority in educational systems .007 .002 .141 .000 3.91 3.906
Professional abilities (RP-OT Factor 3) .049 .017 .110 .005 2.89 2.887

Model 4
Teamwork in educational system (RP-OT Factor 1) .793 .038 .805 .000 .858 .854 204.15 21.12 .000
Seniority in educational systems .007 .002 .139 .000 3.91 .000
Professional abilities (RP-OT Factor 3) .066 .019 .148 .001 3.55 .001
Connection to the profession (RP-OT Factor 4) �.028 .013 �.079 .035 �2.14 .035

Note. RP-OT ¼ Role Perception Questionnaire for Occupational Therapists.
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and unclear professional identity, highlighting the importance of

promoting that essential ability.

Relationship Between Demographic

Characteristics and Role Perception

and Professional Identity

This study’s findings show, as expected, that age and role

characteristics relate to mature and positive professional iden-

tity. Along with teamwork in education systems, seniority in

education systems contributes to the prediction of professional

identity, indicating that as individuals acquire more

professional seniority (i.e., more work hours over longer peri-

ods in a familiar work environment), they gain professional

experience and capacities, strengthening their professional

identity and job perception. The literature dealing with general

professional identity showed similar results. For example,

Joynes (2018) explored relationships among professional

identity perceptions, interprofessional education, and colla-

borative practices and showed that professional identity

becomes “stronger” with experience. That is, senior staff were

more likely to claim strong professional identities, whereas

recently qualified staff reported they had not developed a

stable professional identity due to the rotational nature of

their roles.

Barbarà-i-Molinero et al. (2017) suggested a roadmap for

future research on career development and counseling to

enhance professional identity as early as at the university level.

The current study’s results show that acquiring knowledge,

advanced courses, and degrees may improve professional

identity. Although that may seem intuitive, this study may be

among the first to report this finding in the literature. Univer-

sity students are exposed to worldviews, theories, skills, and

languages embedded in the profession, which influence their

identity development. Students begin to identify as belonging

within the community of those studying “their” subject. Uni-

versities, therefore, play an important role in developing pro-

fessional identity, and their curricula and resultant learning

experiences can be designed to support identity development

(Noble et al., 2014).

Limitations and Future Studies

This research is innovative in that the tools it used allowed

quantitative estimation of the variables; however, it has limita-

tions. The sample was 98% women; thus, differences between

how women and men perceive their professional role and iden-

tity could not be identified. However, notably few men engage

in the profession.

Future studies should deepen the questionnaires’ internal

consistency and validity and examine variables other than those

that emerged in this study, such as relationships between the

occupational therapist’s professional abilities and professional

identity. In addition, we suggest examining correlations

between specific employability skills of occupational therapists

in the education system with their role perception and profes-

sional identity.

Conclusion

The current study reinforces the importance part that role per-

ception plays for occupational therapists’ working in education

systems to promote their positive and mature professional iden-

tity. These initial findings about the RP-OT and PIS indicate

that they might be used to identify areas that need improvement

and strengthening for occupational therapists who work in edu-

cation systems. However, further research is required for the

connection to the profession and professional reputation

components.

The occupational therapists in this study rated teamwork in

the education system as playing a low part in their role percep-

tion. Notably, however, teamwork in the education system was

found to be the major predictor of professional identity, high-

lighting this issue’s significance in the education environment.

We recommend that occupational therapists familiarize the

education staff with the profession. Appropriate lectures on

occupational therapy, in general, and the education system

context, in particular, can effectively expose staff to the pro-

fession and to what they will gain from their relationship with

the occupational therapist. Mutual familiarity with all staff

members at the beginning of a school year may help occupa-

tional therapists familiarize themselves with the occupational

clinic and the essence of the profession.

Finally, persistence, stability, and accumulation of expe-

rience in the work of occupational therapists in the educa-

tion system, alongside professional development through

courses and training related to the occupational therapist’s

work and how it is expressed within the education frame-

work, will promote their positive role perception and self-

identity.

Key Messages

� The RP-OT is a reliable and valid tool pioneered to assess

occupational therapists’ role perception in education

systems.

� Wide teamwork with educational staff predicts a more

positive professional identity of occupational therapists

who work in the education system.

� Professional advancement programs should focus on pro-

moting occupational therapists’ professional identity.
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https://orcid.org/0000-0001-8241-348X
https://orcid.org/0000-0001-8241-348X
https://orcid.org/0000-0001-8241-348X
https://orcid.org/0000-0002-7755-519X
https://orcid.org/0000-0002-7755-519X
https://orcid.org/0000-0002-7755-519X
https://doi.org/10.5014/ajot.2014.682006
https://doi.org/0.5014/ajot.2020.74S2001.1
https://doi.org/10.1111/1440-1630.12012
https://doi.org/10.1108/IJEM-05-2015-0058
https://doi.org/10.1080%2F19411243.2016.1183158
https://doi.org/10.1080%2F19411243.2016.1183158
https://doi.org/10.1080%2F19411243.2016.1183158
https://doi.org/0.1080/19411243.2018.1512436
https://doi.org/10.7275/jyj1-4868
https://doi.org/10.1007/BF02310555
https://doi.org/10.1007/BF02310555
https://doi.org/10.1111/emip.12095
https://doi.org/10.1111/emip.12095
https://doi.org/10.3758/BF03193146
http://www.scielo.org.za/scielo.php?script=sci_arttext&pid=S2310-38332012000100003&lng=en&tlng=en
http://www.scielo.org.za/scielo.php?script=sci_arttext&pid=S2310-38332012000100003&lng=en&tlng=en
http://www.scielo.org.za/scielo.php?script=sci_arttext&pid=S2310-38332012000100003&lng=en&tlng=en
http://www.scielo.org.za/scielo.php?script=sci_arttext&pid=S2310-38332012000100003&lng=en&tlng=en
http://www.scielo.org.za/scielo.php?script=sci_arttext&pid=S2310-38332012000100003&lng=en&tlng=en
http://www.scielo.org.za/scielo.php?script=sci_arttext&pid=S2310-38332012000100003&lng=en&tlng=en
https://doi.org/10.1080/19411243.2010.514839
https://doi.org/10.1080/19411243.2010.514839
https://www.isot.org.il/Emall/Shops/1872/imgBank/%D7%A8%D7%99%D7%A4%D7%95%D7%99%20%D7%91%D7%A2%D7%99%D7%A1%D7%95%D7%A7%20%D7%91%D7%9E%D7%A2%D7%A8%D7%9B%D7%AA%20%D7%94%D7%97%D7%99%D7%A0%D7%95%D7%9A%202_2003.pdf
https://www.isot.org.il/Emall/Shops/1872/imgBank/%D7%A8%D7%99%D7%A4%D7%95%D7%99%20%D7%91%D7%A2%D7%99%D7%A1%D7%95%D7%A7%20%D7%91%D7%9E%D7%A2%D7%A8%D7%9B%D7%AA%20%D7%94%D7%97%D7%99%D7%A0%D7%95%D7%9A%202_2003.pdf
https://www.isot.org.il/Emall/Shops/1872/imgBank/%D7%A8%D7%99%D7%A4%D7%95%D7%99%20%D7%91%D7%A2%D7%99%D7%A1%D7%95%D7%A7%20%D7%91%D7%9E%D7%A2%D7%A8%D7%9B%D7%AA%20%D7%94%D7%97%D7%99%D7%A0%D7%95%D7%9A%202_2003.pdf
https://www.isot.org.il/Emall/Shops/1872/imgBank/%D7%A8%D7%99%D7%A4%D7%95%D7%99%20%D7%91%D7%A2%D7%99%D7%A1%D7%95%D7%A7%20%D7%91%D7%9E%D7%A2%D7%A8%D7%9B%D7%AA%20%D7%94%D7%97%D7%99%D7%A0%D7%95%D7%9A%202_2003.pdf
https://www.isot.org.il/Emall/Shops/1872/imgBank/%D7%A8%D7%99%D7%A4%D7%95%D7%99%20%D7%91%D7%A2%D7%99%D7%A1%D7%95%D7%A7%20%D7%91%D7%9E%D7%A2%D7%A8%D7%9B%D7%AA%20%D7%94%D7%97%D7%99%D7%A0%D7%95%D7%9A%202_2003.pdf
https://www.isot.org.il/Emall/Shops/1872/imgBank/%D7%A8%D7%99%D7%A4%D7%95%D7%99%20%D7%91%D7%A2%D7%99%D7%A1%D7%95%D7%A7%20%D7%91%D7%9E%D7%A2%D7%A8%D7%9B%D7%AA%20%D7%94%D7%97%D7%99%D7%A0%D7%95%D7%9A%202_2003.pdf
https://www.isot.org.il/Emall/Shops/1872/imgBank/%D7%A8%D7%99%D7%A4%D7%95%D7%99%20%D7%91%D7%A2%D7%99%D7%A1%D7%95%D7%A7%20%D7%91%D7%9E%D7%A2%D7%A8%D7%9B%D7%AA%20%D7%94%D7%97%D7%99%D7%A0%D7%95%D7%9A%202_2003.pdf
https://www.isot.org.il/Emall/Shops/1872/imgBank/%D7%A8%D7%99%D7%A4%D7%95%D7%99%20%D7%91%D7%A2%D7%99%D7%A1%D7%95%D7%A7%20%D7%91%D7%9E%D7%A2%D7%A8%D7%9B%D7%AA%20%D7%94%D7%97%D7%99%D7%A0%D7%95%D7%9A%202_2003.pdf
https://www.isot.org.il/Emall/Shops/1872/imgBank/%D7%A8%D7%99%D7%A4%D7%95%D7%99%20%D7%91%D7%A2%D7%99%D7%A1%D7%95%D7%A7%20%D7%91%D7%9E%D7%A2%D7%A8%D7%9B%D7%AA%20%D7%94%D7%97%D7%99%D7%A0%D7%95%D7%9A%202_2003.pdf
https://www.isot.org.il/Emall/Shops/1872/imgBank/%D7%A8%D7%99%D7%A4%D7%95%D7%99%20%D7%91%D7%A2%D7%99%D7%A1%D7%95%D7%A7%20%D7%91%D7%9E%D7%A2%D7%A8%D7%9B%D7%AA%20%D7%94%D7%97%D7%99%D7%A0%D7%95%D7%9A%202_2003.pdf
https://www.isot.org.il/Emall/Shops/1872/imgBank/%D7%A8%D7%99%D7%A4%D7%95%D7%99%20%D7%91%D7%A2%D7%99%D7%A1%D7%95%D7%A7%20%D7%91%D7%9E%D7%A2%D7%A8%D7%9B%D7%AA%20%D7%94%D7%97%D7%99%D7%A0%D7%95%D7%9A%202_2003.pdf
https://www.isot.org.il/Emall/Shops/1872/imgBank/%D7%A8%D7%99%D7%A4%D7%95%D7%99%20%D7%91%D7%A2%D7%99%D7%A1%D7%95%D7%A7%20%D7%91%D7%9E%D7%A2%D7%A8%D7%9B%D7%AA%20%D7%94%D7%97%D7%99%D7%A0%D7%95%D7%9A%202_2003.pdf
https://www.isot.org.il/Emall/Shops/1872/imgBank/%D7%A8%D7%99%D7%A4%D7%95%D7%99%20%D7%91%D7%A2%D7%99%D7%A1%D7%95%D7%A7%20%D7%91%D7%9E%D7%A2%D7%A8%D7%9B%D7%AA%20%D7%94%D7%97%D7%99%D7%A0%D7%95%D7%9A%202_2003.pdf
https://www.isot.org.il/Emall/Shops/1872/imgBank/%D7%A8%D7%99%D7%A4%D7%95%D7%99%20%D7%91%D7%A2%D7%99%D7%A1%D7%95%D7%A7%20%D7%91%D7%9E%D7%A2%D7%A8%D7%9B%D7%AA%20%D7%94%D7%97%D7%99%D7%A0%D7%95%D7%9A%202_2003.pdf
https://www.isot.org.il/Emall/Shops/1872/imgBank/%D7%A8%D7%99%D7%A4%D7%95%D7%99%20%D7%91%D7%A2%D7%99%D7%A1%D7%95%D7%A7%20%D7%91%D7%9E%D7%A2%D7%A8%D7%9B%D7%AA%20%D7%94%D7%97%D7%99%D7%A0%D7%95%D7%9A%202_2003.pdf
https://www.isot.org.il/Emall/Shops/1872/imgBank/%D7%A8%D7%99%D7%A4%D7%95%D7%99%20%D7%91%D7%A2%D7%99%D7%A1%D7%95%D7%A7%20%D7%91%D7%9E%D7%A2%D7%A8%D7%9B%D7%AA%20%D7%94%D7%97%D7%99%D7%A0%D7%95%D7%9A%202_2003.pdf
https://www.isot.org.il/Emall/Shops/1872/imgBank/%D7%A8%D7%99%D7%A4%D7%95%D7%99%20%D7%91%D7%A2%D7%99%D7%A1%D7%95%D7%A7%20%D7%91%D7%9E%D7%A2%D7%A8%D7%9B%D7%AA%20%D7%94%D7%97%D7%99%D7%A0%D7%95%D7%9A%202_2003.pdf
https://www.isot.org.il/Emall/Shops/1872/imgBank/%D7%A8%D7%99%D7%A4%D7%95%D7%99%20%D7%91%D7%A2%D7%99%D7%A1%D7%95%D7%A7%20%D7%91%D7%9E%D7%A2%D7%A8%D7%9B%D7%AA%20%D7%94%D7%97%D7%99%D7%A0%D7%95%D7%9A%202_2003.pdf
https://www.isot.org.il/Emall/Shops/1872/imgBank/%D7%A8%D7%99%D7%A4%D7%95%D7%99%20%D7%91%D7%A2%D7%99%D7%A1%D7%95%D7%A7%20%D7%91%D7%9E%D7%A2%D7%A8%D7%9B%D7%AA%20%D7%94%D7%97%D7%99%D7%A0%D7%95%D7%9A%202_2003.pdf
https://www.isot.org.il/Emall/Shops/1872/imgBank/%D7%A8%D7%99%D7%A4%D7%95%D7%99%20%D7%91%D7%A2%D7%99%D7%A1%D7%95%D7%A7%20%D7%91%D7%9E%D7%A2%D7%A8%D7%9B%D7%AA%20%D7%94%D7%97%D7%99%D7%A0%D7%95%D7%9A%202_2003.pdf
https://www.isot.org.il/Emall/Shops/1872/imgBank/%D7%A8%D7%99%D7%A4%D7%95%D7%99%20%D7%91%D7%A2%D7%99%D7%A1%D7%95%D7%A7%20%D7%91%D7%9E%D7%A2%D7%A8%D7%9B%D7%AA%20%D7%94%D7%97%D7%99%D7%A0%D7%95%D7%9A%202_2003.pdf
https://www.isot.org.il/Emall/Shops/1872/imgBank/%D7%A8%D7%99%D7%A4%D7%95%D7%99%20%D7%91%D7%A2%D7%99%D7%A1%D7%95%D7%A7%20%D7%91%D7%9E%D7%A2%D7%A8%D7%9B%D7%AA%20%D7%94%D7%97%D7%99%D7%A0%D7%95%D7%9A%202_2003.pdf
https://www.isot.org.il/Emall/Shops/1872/imgBank/%D7%A8%D7%99%D7%A4%D7%95%D7%99%20%D7%91%D7%A2%D7%99%D7%A1%D7%95%D7%A7%20%D7%91%D7%9E%D7%A2%D7%A8%D7%9B%D7%AA%20%D7%94%D7%97%D7%99%D7%A0%D7%95%D7%9A%202_2003.pdf
https://www.isot.org.il/Emall/Shops/1872/imgBank/%D7%A8%D7%99%D7%A4%D7%95%D7%99%20%D7%91%D7%A2%D7%99%D7%A1%D7%95%D7%A7%20%D7%91%D7%9E%D7%A2%D7%A8%D7%9B%D7%AA%20%D7%94%D7%97%D7%99%D7%A0%D7%95%D7%9A%202_2003.pdf
https://www.isot.org.il/Emall/Shops/1872/imgBank/%D7%A8%D7%99%D7%A4%D7%95%D7%99%20%D7%91%D7%A2%D7%99%D7%A1%D7%95%D7%A7%20%D7%91%D7%9E%D7%A2%D7%A8%D7%9B%D7%AA%20%D7%94%D7%97%D7%99%D7%A0%D7%95%D7%9A%202_2003.pdf
https://www.isot.org.il/Emall/Shops/1872/imgBank/%D7%A8%D7%99%D7%A4%D7%95%D7%99%20%D7%91%D7%A2%D7%99%D7%A1%D7%95%D7%A7%20%D7%91%D7%9E%D7%A2%D7%A8%D7%9B%D7%AA%20%D7%94%D7%97%D7%99%D7%A0%D7%95%D7%9A%202_2003.pdf
https://www.isot.org.il/Emall/Shops/1872/imgBank/%D7%A8%D7%99%D7%A4%D7%95%D7%99%20%D7%91%D7%A2%D7%99%D7%A1%D7%95%D7%A7%20%D7%91%D7%9E%D7%A2%D7%A8%D7%9B%D7%AA%20%D7%94%D7%97%D7%99%D7%A0%D7%95%D7%9A%202_2003.pdf
https://www.isot.org.il/Emall/Shops/1872/imgBank/%D7%A8%D7%99%D7%A4%D7%95%D7%99%20%D7%91%D7%A2%D7%99%D7%A1%D7%95%D7%A7%20%D7%91%D7%9E%D7%A2%D7%A8%D7%9B%D7%AA%20%D7%94%D7%97%D7%99%D7%A0%D7%95%D7%9A%202_2003.pdf
https://www.isot.org.il/Emall/Shops/1872/imgBank/%D7%A8%D7%99%D7%A4%D7%95%D7%99%20%D7%91%D7%A2%D7%99%D7%A1%D7%95%D7%A7%20%D7%91%D7%9E%D7%A2%D7%A8%D7%9B%D7%AA%20%D7%94%D7%97%D7%99%D7%A0%D7%95%D7%9A%202_2003.pdf
https://www.isot.org.il/Emall/Shops/1872/imgBank/%D7%A8%D7%99%D7%A4%D7%95%D7%99%20%D7%91%D7%A2%D7%99%D7%A1%D7%95%D7%A7%20%D7%91%D7%9E%D7%A2%D7%A8%D7%9B%D7%AA%20%D7%94%D7%97%D7%99%D7%A0%D7%95%D7%9A%202_2003.pdf
https://www.isot.org.il/Emall/Shops/1872/imgBank/%D7%A8%D7%99%D7%A4%D7%95%D7%99%20%D7%91%D7%A2%D7%99%D7%A1%D7%95%D7%A7%20%D7%91%D7%9E%D7%A2%D7%A8%D7%9B%D7%AA%20%D7%94%D7%97%D7%99%D7%A0%D7%95%D7%9A%202_2003.pdf
https://www.isot.org.il/Emall/Shops/1872/imgBank/%D7%A8%D7%99%D7%A4%D7%95%D7%99%20%D7%91%D7%A2%D7%99%D7%A1%D7%95%D7%A7%20%D7%91%D7%9E%D7%A2%D7%A8%D7%9B%D7%AA%20%D7%94%D7%97%D7%99%D7%A0%D7%95%D7%9A%202_2003.pdf
https://www.isot.org.il/Emall/Shops/1872/imgBank/%D7%A8%D7%99%D7%A4%D7%95%D7%99%20%D7%91%D7%A2%D7%99%D7%A1%D7%95%D7%A7%20%D7%91%D7%9E%D7%A2%D7%A8%D7%9B%D7%AA%20%D7%94%D7%97%D7%99%D7%A0%D7%95%D7%9A%202_2003.pdf
https://www.isot.org.il/Emall/Shops/1872/imgBank/%D7%A8%D7%99%D7%A4%D7%95%D7%99%20%D7%91%D7%A2%D7%99%D7%A1%D7%95%D7%A7%20%D7%91%D7%9E%D7%A2%D7%A8%D7%9B%D7%AA%20%D7%94%D7%97%D7%99%D7%A0%D7%95%D7%9A%202_2003.pdf
https://www.isot.org.il/Emall/Shops/1872/imgBank/%D7%A8%D7%99%D7%A4%D7%95%D7%99%20%D7%91%D7%A2%D7%99%D7%A1%D7%95%D7%A7%20%D7%91%D7%9E%D7%A2%D7%A8%D7%9B%D7%AA%20%D7%94%D7%97%D7%99%D7%A0%D7%95%D7%9A%202_2003.pdf
https://www.isot.org.il/Emall/Shops/1872/imgBank/%D7%A8%D7%99%D7%A4%D7%95%D7%99%20%D7%91%D7%A2%D7%99%D7%A1%D7%95%D7%A7%20%D7%91%D7%9E%D7%A2%D7%A8%D7%9B%D7%AA%20%D7%94%D7%97%D7%99%D7%A0%D7%95%D7%9A%202_2003.pdf
https://www.isot.org.il/Emall/Shops/1872/imgBank/%D7%A8%D7%99%D7%A4%D7%95%D7%99%20%D7%91%D7%A2%D7%99%D7%A1%D7%95%D7%A7%20%D7%91%D7%9E%D7%A2%D7%A8%D7%9B%D7%AA%20%D7%94%D7%97%D7%99%D7%A0%D7%95%D7%9A%202_2003.pdf
https://www.isot.org.il/Emall/Shops/1872/imgBank/%D7%A8%D7%99%D7%A4%D7%95%D7%99%20%D7%91%D7%A2%D7%99%D7%A1%D7%95%D7%A7%20%D7%91%D7%9E%D7%A2%D7%A8%D7%9B%D7%AA%20%D7%94%D7%97%D7%99%D7%A0%D7%95%D7%9A%202_2003.pdf
https://www.isot.org.il/Emall/Shops/1872/imgBank/%D7%A8%D7%99%D7%A4%D7%95%D7%99%20%D7%91%D7%A2%D7%99%D7%A1%D7%95%D7%A7%20%D7%91%D7%9E%D7%A2%D7%A8%D7%9B%D7%AA%20%D7%94%D7%97%D7%99%D7%A0%D7%95%D7%9A%202_2003.pdf
https://www.isot.org.il/Emall/Shops/1872/imgBank/%D7%A8%D7%99%D7%A4%D7%95%D7%99%20%D7%91%D7%A2%D7%99%D7%A1%D7%95%D7%A7%20%D7%91%D7%9E%D7%A2%D7%A8%D7%9B%D7%AA%20%D7%94%D7%97%D7%99%D7%A0%D7%95%D7%9A%202_2003.pdf
https://www.isot.org.il/Emall/Shops/1872/imgBank/%D7%A8%D7%99%D7%A4%D7%95%D7%99%20%D7%91%D7%A2%D7%99%D7%A1%D7%95%D7%A7%20%D7%91%D7%9E%D7%A2%D7%A8%D7%9B%D7%AA%20%D7%94%D7%97%D7%99%D7%A0%D7%95%D7%9A%202_2003.pdf
https://www.isot.org.il/Emall/Shops/1872/imgBank/%D7%A8%D7%99%D7%A4%D7%95%D7%99%20%D7%91%D7%A2%D7%99%D7%A1%D7%95%D7%A7%20%D7%91%D7%9E%D7%A2%D7%A8%D7%9B%D7%AA%20%D7%94%D7%97%D7%99%D7%A0%D7%95%D7%9A%202_2003.pdf
https://www.isot.org.il/Emall/Shops/1872/imgBank/%D7%A8%D7%99%D7%A4%D7%95%D7%99%20%D7%91%D7%A2%D7%99%D7%A1%D7%95%D7%A7%20%D7%91%D7%9E%D7%A2%D7%A8%D7%9B%D7%AA%20%D7%94%D7%97%D7%99%D7%A0%D7%95%D7%9A%202_2003.pdf
https://www.isot.org.il/Emall/Shops/1872/imgBank/%D7%A8%D7%99%D7%A4%D7%95%D7%99%20%D7%91%D7%A2%D7%99%D7%A1%D7%95%D7%A7%20%D7%91%D7%9E%D7%A2%D7%A8%D7%9B%D7%AA%20%D7%94%D7%97%D7%99%D7%A0%D7%95%D7%9A%202_2003.pdf
https://www.isot.org.il/Emall/Shops/1872/imgBank/%D7%A8%D7%99%D7%A4%D7%95%D7%99%20%D7%91%D7%A2%D7%99%D7%A1%D7%95%D7%A7%20%D7%91%D7%9E%D7%A2%D7%A8%D7%9B%D7%AA%20%D7%94%D7%97%D7%99%D7%A0%D7%95%D7%9A%202_2003.pdf
https://www.isot.org.il/Emall/Shops/1872/imgBank/%D7%A8%D7%99%D7%A4%D7%95%D7%99%20%D7%91%D7%A2%D7%99%D7%A1%D7%95%D7%A7%20%D7%91%D7%9E%D7%A2%D7%A8%D7%9B%D7%AA%20%D7%94%D7%97%D7%99%D7%A0%D7%95%D7%9A%202_2003.pdf
https://www.isot.org.il/Emall/Shops/1872/imgBank/%D7%A8%D7%99%D7%A4%D7%95%D7%99%20%D7%91%D7%A2%D7%99%D7%A1%D7%95%D7%A7%20%D7%91%D7%9E%D7%A2%D7%A8%D7%9B%D7%AA%20%D7%94%D7%97%D7%99%D7%A0%D7%95%D7%9A%202_2003.pdf
https://www.isot.org.il/Emall/Shops/1872/imgBank/%D7%A8%D7%99%D7%A4%D7%95%D7%99%20%D7%91%D7%A2%D7%99%D7%A1%D7%95%D7%A7%20%D7%91%D7%9E%D7%A2%D7%A8%D7%9B%D7%AA%20%D7%94%D7%97%D7%99%D7%A0%D7%95%D7%9A%202_2003.pdf
https://www.isot.org.il/Emall/Shops/1872/imgBank/%D7%A8%D7%99%D7%A4%D7%95%D7%99%20%D7%91%D7%A2%D7%99%D7%A1%D7%95%D7%A7%20%D7%91%D7%9E%D7%A2%D7%A8%D7%9B%D7%AA%20%D7%94%D7%97%D7%99%D7%A0%D7%95%D7%9A%202_2003.pdf
https://www.isot.org.il/Emall/Shops/1872/imgBank/%D7%A8%D7%99%D7%A4%D7%95%D7%99%20%D7%91%D7%A2%D7%99%D7%A1%D7%95%D7%A7%20%D7%91%D7%9E%D7%A2%D7%A8%D7%9B%D7%AA%20%D7%94%D7%97%D7%99%D7%A0%D7%95%D7%9A%202_2003.pdf
https://www.isot.org.il/Emall/Shops/1872/imgBank/%D7%A8%D7%99%D7%A4%D7%95%D7%99%20%D7%91%D7%A2%D7%99%D7%A1%D7%95%D7%A7%20%D7%91%D7%9E%D7%A2%D7%A8%D7%9B%D7%AA%20%D7%94%D7%97%D7%99%D7%A0%D7%95%D7%9A%202_2003.pdf
https://www.isot.org.il/Emall/Shops/1872/imgBank/%D7%A8%D7%99%D7%A4%D7%95%D7%99%20%D7%91%D7%A2%D7%99%D7%A1%D7%95%D7%A7%20%D7%91%D7%9E%D7%A2%D7%A8%D7%9B%D7%AA%20%D7%94%D7%97%D7%99%D7%A0%D7%95%D7%9A%202_2003.pdf
https://doi.org/10.1007/s10459-017-9778-x
https://doi.org/10.1007/s10459-017-9778-x
https://doi.org/10.1111/j.1440-1630.2011.00934.x
https://doi.org/10.5480/1536-5026-34.2.138


Occupational Therapy Journal, 54, 95–102. https://doi.org/

10.1111/j.1440-1630.2006.00609.x

Miller, L., & Cable, C. (2011). Professionalism in the early years.

Hodder Education.

Murray, C., Turpin, M., Edwards, I., & Jones, M. (2015). A quali-

tative meta-synthesis about challenges experienced in occupa-

tional therapy practice. British Journal of Occupational

Therapy , 78 , 534–546. https://doi.org/10.1177/03

08022615586786

Noble, C., O’Brien, M., Coombes, I., Shaw, P. N., Nissen, L., &

Clavarino, A. (2014). Becoming a pharmacist: Students’ percep-

tions of their curricular experience and professional identity for-

mation. Currents in Pharmacy Teaching and Learning, 6,

327–339. https://doi.org/10.1016/j.cptl.2014.02.010

Rasmussen, P. (2015). Identifying the scope of practice in nursing

specialties using child and adolescent mental health as an

illustration. Journal of Mental Health Education Training and

Practice, 10, 150–158. https://doi.org/10.1108/JMHTEP-10-

2014-0032

Rens, L., & Joosten, A. (2014). Investigating the experiences in a

school-based occupational therapy program to inform

community-based paediatric occupational therapy practice.

Australian Occupational Therapy Journal, 61, 148–158. https://

doi.org/10.1111/aot.2014.61.issue-3

Scanlan, J. N. (2018). Evaluation of the construct and internal validity

of the Professional Identity Questionnaire: A Rasch analysis.

Australian Occupational Therapy Journal, 65, 395–404. https://

doi.org/10.1111/1440-1630.12489

Scanlan, J. N., Still, M., Stewart, K., & Croaker, J. (2010). Recruit-

ment and retention issues for occupational therapists in mental

health: Balancing the pull and the push. Australian Occupational

Therapy Journal, 57, 102–110. https://doi.org/10.1111/j.1440-163

0.2009.00814.x

Tickle-Degnen, L., & Bedell, G. (2003). Heterarchy and hierarchy: A

critical appraisal of the “levels of evidence” as a tool for clinical

decision making. American Journal of Occupational Therapy, 57,

234–237. https://doi.org/10.5014/ajot.57.2.234

Truong, V., & Hodgetts, S. (2017). An exploration of teacher percep-

tions toward occupational therapy and occupational therapy prac-

tices: A scoping review. Journal of Occupational Therapy,

Schools, & Early Intervention, 10, 121–136. https://doi.org/

10.1080/19411243.2017.1304840

Turner, A., & Knight, J. (2015). A debate on the professional identity

of occupational therapists. British Journal of Occupational

Therapy, 78, 664–673. https://doi.org/10.1177/0308022615601439

Weintraub, N. (2009). Through the looking glass: A voyage in search

of professional identity as an occupational therapist. Israeli Jour-

nal of Occupational Therapy, 18, H249–H272. Retrieved from

http://www.jstor.org/stable/23469975

Wilding, C., Curtin, M., & Whiteford, G. (2012). Enhancing occupa-

tional therapists’ confidence and professional development

through a community of practice scholars. Australian Occupa-

tional Therapy Journal, 59, 312–318. https://doi.org/10.1111/

j.1440-1630.2012.01031.x

Williams, B., Onsman, A., & Brown, T. (2010). Exploratory factor

analysis: A five-step guide for novices. Australasian Journal of

Paramedicine, 8, 990399. https://doi.org/10.33151/ajp.8.3.93

Author biographies

Liron Lamash, PhD, OT, Department of Occupational Therapy,

Faculty of Social Welfare and Health Sciences, University of

Haifa, Haifa, Israel. Dr. Liron Lamash is a faculty member in

the Department of Occupational Therapy, University of Haifa,

Israel. Liron’s is the head of the Technological Laboratory to

promote Autonomy and Participation (Tech-AP). Her research

focuses on fostering autonomy and participation among

individuals with autism spectrum disorder (ASD) and other

disabilities and developing and evaluating innovative

technological-based assessments and interventions for this

population. After receiving her PhD in occupational therapy

from the University of Haifa, Liron moved to Boston, USA, for

a post-doctoral fellowship at Tufts University, Medford, USA.

Yael Fogel, PhD, OT, Department of Occupational Therapy,

Faculty of Health Sciences, Ariel University, Ariel, Israel. Dr.

Yael Fogel is a faculty member in the Department of

Occupational Therapy, Ariel University, Israel. Yael is the

head of the Laboratory for Promoting Daily Executive

Functioning. Her research focuses on focuses its research on

relationships between individuals’ daily functioning and

higher-level cognitive processes (executive function and

awareness) to understand and promote efficient, adaptive,

and independent functioning in daily life.

172 Lamash and Fogel

Canadian Journal of Occupational Therapy

https://doi.org/10.1111/j.1440-1630.2006.00609.x
https://doi.org/10.1111/j.1440-1630.2006.00609.x
https://doi.org/10.1177/0308022615586786
https://doi.org/10.1177/0308022615586786
https://doi.org/10.1016/j.cptl.2014.02.010
https://doi.org/10.1108/JMHTEP-10-2014-0032
https://doi.org/10.1108/JMHTEP-10-2014-0032
https://doi.org/10.1111/aot.2014.61.issue-3
https://doi.org/10.1111/aot.2014.61.issue-3
https://doi.org/10.1111/1440-1630.12489
https://doi.org/10.1111/1440-1630.12489
https://doi.org/10.1111/j.1440-1630.2009.00814.x
https://doi.org/10.1111/j.1440-1630.2009.00814.x
https://doi.org/10.5014/ajot.57.2.234
https://doi.org/10.1080/19411243.2017.1304840
https://doi.org/10.1080/19411243.2017.1304840
https://doi.org/10.1177/0308022615601439
http://www.jstor.org/stable/23469975
https://doi.org/10.1111/j.1440-1630.2012.01031.x
https://doi.org/10.1111/j.1440-1630.2012.01031.x
https://doi.org/10.33151/ajp.8.3.93


<<
  /ASCII85EncodePages false
  /AllowTransparency false
  /AutoPositionEPSFiles true
  /AutoRotatePages /None
  /Binding /Left
  /CalGrayProfile (Gray Gamma 2.2)
  /CalRGBProfile (sRGB IEC61966-2.1)
  /CalCMYKProfile (U.S. Web Coated \050SWOP\051 v2)
  /sRGBProfile (sRGB IEC61966-2.1)
  /CannotEmbedFontPolicy /Warning
  /CompatibilityLevel 1.3
  /CompressObjects /Off
  /CompressPages true
  /ConvertImagesToIndexed true
  /PassThroughJPEGImages false
  /CreateJobTicket false
  /DefaultRenderingIntent /Default
  /DetectBlends true
  /DetectCurves 0.1000
  /ColorConversionStrategy /LeaveColorUnchanged
  /DoThumbnails false
  /EmbedAllFonts true
  /EmbedOpenType false
  /ParseICCProfilesInComments true
  /EmbedJobOptions true
  /DSCReportingLevel 0
  /EmitDSCWarnings false
  /EndPage -1
  /ImageMemory 1048576
  /LockDistillerParams true
  /MaxSubsetPct 100
  /Optimize true
  /OPM 1
  /ParseDSCComments true
  /ParseDSCCommentsForDocInfo true
  /PreserveCopyPage true
  /PreserveDICMYKValues true
  /PreserveEPSInfo true
  /PreserveFlatness false
  /PreserveHalftoneInfo false
  /PreserveOPIComments false
  /PreserveOverprintSettings true
  /StartPage 1
  /SubsetFonts true
  /TransferFunctionInfo /Apply
  /UCRandBGInfo /Remove
  /UsePrologue false
  /ColorSettingsFile ()
  /AlwaysEmbed [ true
  ]
  /NeverEmbed [ true
  ]
  /AntiAliasColorImages false
  /CropColorImages false
  /ColorImageMinResolution 266
  /ColorImageMinResolutionPolicy /OK
  /DownsampleColorImages true
  /ColorImageDownsampleType /Average
  /ColorImageResolution 175
  /ColorImageDepth -1
  /ColorImageMinDownsampleDepth 1
  /ColorImageDownsampleThreshold 1.50286
  /EncodeColorImages true
  /ColorImageFilter /DCTEncode
  /AutoFilterColorImages true
  /ColorImageAutoFilterStrategy /JPEG
  /ColorACSImageDict <<
    /QFactor 0.40
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /ColorImageDict <<
    /QFactor 0.76
    /HSamples [2 1 1 2] /VSamples [2 1 1 2]
  >>
  /JPEG2000ColorACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000ColorImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasGrayImages false
  /CropGrayImages false
  /GrayImageMinResolution 266
  /GrayImageMinResolutionPolicy /OK
  /DownsampleGrayImages true
  /GrayImageDownsampleType /Average
  /GrayImageResolution 175
  /GrayImageDepth -1
  /GrayImageMinDownsampleDepth 2
  /GrayImageDownsampleThreshold 1.50286
  /EncodeGrayImages true
  /GrayImageFilter /DCTEncode
  /AutoFilterGrayImages true
  /GrayImageAutoFilterStrategy /JPEG
  /GrayACSImageDict <<
    /QFactor 0.40
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /GrayImageDict <<
    /QFactor 0.76
    /HSamples [2 1 1 2] /VSamples [2 1 1 2]
  >>
  /JPEG2000GrayACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000GrayImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasMonoImages false
  /CropMonoImages false
  /MonoImageMinResolution 900
  /MonoImageMinResolutionPolicy /OK
  /DownsampleMonoImages true
  /MonoImageDownsampleType /Average
  /MonoImageResolution 175
  /MonoImageDepth -1
  /MonoImageDownsampleThreshold 1.50286
  /EncodeMonoImages true
  /MonoImageFilter /CCITTFaxEncode
  /MonoImageDict <<
    /K -1
  >>
  /AllowPSXObjects false
  /CheckCompliance [
    /None
  ]
  /PDFX1aCheck false
  /PDFX3Check false
  /PDFXCompliantPDFOnly false
  /PDFXNoTrimBoxError true
  /PDFXTrimBoxToMediaBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXSetBleedBoxToMediaBox false
  /PDFXBleedBoxToTrimBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXOutputIntentProfile (U.S. Web Coated \050SWOP\051 v2)
  /PDFXOutputConditionIdentifier (CGATS TR 001)
  /PDFXOutputCondition ()
  /PDFXRegistryName (http://www.color.org)
  /PDFXTrapped /Unknown

  /CreateJDFFile false
  /Description <<
    /ENU <>
  >>
  /Namespace [
    (Adobe)
    (Common)
    (1.0)
  ]
  /OtherNamespaces [
    <<
      /AsReaderSpreads false
      /CropImagesToFrames true
      /ErrorControl /WarnAndContinue
      /FlattenerIgnoreSpreadOverrides false
      /IncludeGuidesGrids false
      /IncludeNonPrinting false
      /IncludeSlug false
      /Namespace [
        (Adobe)
        (InDesign)
        (4.0)
      ]
      /OmitPlacedBitmaps false
      /OmitPlacedEPS false
      /OmitPlacedPDF false
      /SimulateOverprint /Legacy
    >>
    <<
      /AllowImageBreaks true
      /AllowTableBreaks true
      /ExpandPage false
      /HonorBaseURL true
      /HonorRolloverEffect false
      /IgnoreHTMLPageBreaks false
      /IncludeHeaderFooter false
      /MarginOffset [
        0
        0
        0
        0
      ]
      /MetadataAuthor ()
      /MetadataKeywords ()
      /MetadataSubject ()
      /MetadataTitle ()
      /MetricPageSize [
        0
        0
      ]
      /MetricUnit /inch
      /MobileCompatible 0
      /Namespace [
        (Adobe)
        (GoLive)
        (8.0)
      ]
      /OpenZoomToHTMLFontSize false
      /PageOrientation /Portrait
      /RemoveBackground false
      /ShrinkContent true
      /TreatColorsAs /MainMonitorColors
      /UseEmbeddedProfiles false
      /UseHTMLTitleAsMetadata true
    >>
    <<
      /AddBleedMarks false
      /AddColorBars false
      /AddCropMarks false
      /AddPageInfo false
      /AddRegMarks false
      /BleedOffset [
        9
        9
        9
        9
      ]
      /ConvertColors /ConvertToRGB
      /DestinationProfileName (sRGB IEC61966-2.1)
      /DestinationProfileSelector /UseName
      /Downsample16BitImages true
      /FlattenerPreset <<
        /ClipComplexRegions true
        /ConvertStrokesToOutlines false
        /ConvertTextToOutlines false
        /GradientResolution 300
        /LineArtTextResolution 1200
        /PresetName ([High Resolution])
        /PresetSelector /HighResolution
        /RasterVectorBalance 1
      >>
      /FormElements true
      /GenerateStructure false
      /IncludeBookmarks false
      /IncludeHyperlinks false
      /IncludeInteractive false
      /IncludeLayers false
      /IncludeProfiles true
      /MarksOffset 9
      /MarksWeight 0.125000
      /MultimediaHandling /UseObjectSettings
      /Namespace [
        (Adobe)
        (CreativeSuite)
        (2.0)
      ]
      /PDFXOutputIntentProfileSelector /DocumentCMYK
      /PageMarksFile /RomanDefault
      /PreserveEditing true
      /UntaggedCMYKHandling /UseDocumentProfile
      /UntaggedRGBHandling /UseDocumentProfile
      /UseDocumentBleed false
    >>
  ]
  /SyntheticBoldness 1.000000
>> setdistillerparams
<<
  /HWResolution [288 288]
  /PageSize [612.000 792.000]
>> setpagedevice


