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The swift growth and progress of colleges and universities across China noticed a request

for teaching and learning English as Foreign Language (EFL), and regarding the quality

of higher education, student engagement has been at the center of attention which

has a remarkable role due to the arrival of positive psychology in language learning

recently. To this end, on the one hand, nurturing student engagement in EFL classes

corresponds to requests from the recent national university English curriculum selected

in 2015 in China. On the other hand, a bulk of studies has acknowledged difficulties

that hinder the construction of a learner-centric learning situation. Moreover, there is a

dearth of inquires which have focused on teachers’ role in general and affective aspects

namely enthusiasm, in particular. According to the literature review, the definition of

these constructs, namely teacher enthusiasm and students’ success and engagement

are presented. In a nutshell, the implications for teachers, university administrators,

teacher-trainers, and future researchers are presented, and new directions for future

research are allocated.
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INTRODUCTION

Since the mid-1990’s, the rapid development of the higher education system in China has caused
a chain of difficulties, such as a decrease in educational expenses for each student, failing teaching
circumstances, and extensive variants in teaching quality among the institutions (Wang, 2017).
Accordingly, there has been an obvious failure in general quality, and many teachers and scholars
have recently articulated apprehensions about the quality of teachings; therefore, higher education
in China is shifted from quantity extension to quality improvement (Yin and Wang, 2016).

Although the teaching quality was monitored by the Chinese Ministry of Education, the
reported issues are related to some significant determinants manipulating teaching, such as
accommodations, tools, and the guidelines of teaching, in preference to the factors associated
with the reality of teaching such as teachers’ teaching tactics, methods, and the characteristics of
stakeholders such as students and teachers (Yin and Wang, 2016). For instance, great attention has
been paid to emotion in previous years due to the dominance of positive psychology in language
learning, and researchers approved that learners encounter different types of emotions in language
learning (Dewaele and Li, 2020), so emotions have an indispensable role in language learning
process and success (Li, 2020). The emotional scale has shifted its priority from the traditional
concern in anxiety to embrace elements of positive psychology such as pleasure, enthusiasm, hope,
happiness, appreciation, etc. (MacIntyre et al., 2019).
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Moreover, one of the predominantly significant positive
psychosomatic constructs in education is engagement for
its relations to different student results containing success,
fulfillment, and motivation (Neel and Fuligni, 2013). Oga-
Baldwin (2019) pinpointed that the research in the student
engagement domain focused on two aspects, namely affective
factors, and social factors. While the former is related to factors
such as motivation, emotion, attentiveness, the latter refers
to the antecedents of student engagement and environmental
factors such as teacher and peer relations. The influences
of individual and environmental determinants on student
engagement are addressed by Mercer (2019) as she declared that
those students who felt knowledgeable, independent, and have
positive interactions with their peers and teachers, enjoy learning
more, and then turn into a more interested and engaged person
in the language course (Hiver et al., 2021).

Recently, while it is indicated that many issues are
determining the learning procedure and the quality of learners,
more attention is being devoted to the conception of how
social environments are associated with student engagement
(Shoshani and Eldor, 2016). The classroom is the cornerstone
for accomplishing a learner-centric, involving learning setting
that is representative of increasing their attentiveness (Exeter
et al., 2010). Student engagement is reflected as a flexible
process powerfully influenced by the parents, school, and society,
which sequentially support students’ cognition, emotion, and
performance (Lam et al., 2012).

Among those contextual elements such as teachers, peers,
parents, and society, the teacher takes on a fundamental
role in affecting student engagement and success and can
enlighten many of the discrepancies frequently detected within
stages of classroom engagement (Pishghadam et al., 2021).
Similarly, teachers’ use of cooperative teaching styles along
with interpersonal interaction motivates student engagement
(Umbach and Wawrzynski, 2005; Xie and Derakhshan, 2021).
Indeed, the success of the teaching is influenced by the teachers’
qualifications in controlling and implementing the system (Çevik
Kiliç, 2018); however, to date, the role of teachers’ positive
emotions on student engagement has not been scrutinized.

One of these constructive positive emotions is teacher
enthusiasm that has been regarded as a central characteristic of an
effective teacher and also a predictor of student learning behavior,
emotional states, and presentation (Lazarides et al., 2019).
Teacher enthusiasm is interpreted as a conjoined manifestation
of positive emotional involvements and the behavioral display
of these involvements in teaching (Keller et al., 2018) that has
constructive effects on students’ motivational, emotional, and
social consequences, other than their academic success.

Similarly, teacher enthusiasm is being defined as nonverbal
communication that the teacher replicates (Baloch and Akram,
2018); teacher competence and effective teacher features
are based on positive emotions (Keller et al., 2018), and
positive emotional involvements happen while acting out their
responsibilities (Keller et al., 2014). The teacher’s enthusiasm
positively affects learning success (Cui et al., 2017). The positive
consequences of teacher enthusiasm are also in proportion to
the standard valuable effects of positive emotions in improving

presentation, success, and fulfillment (Keller et al., 2014). Even
though researchers have not investigated a relationship between
teacher enthusiasm and student engagement, previous research
indicated that motivated teachers activate student attention,
stimulate learners to be more interested and engaged, and
encourage them to be attentive (Zhang, 2013).

Most of the studies carried out on student engagement
originated from research in the United States (Shaw et al., 2015;
Witkowski and Cornell, 2015). Although student engagement is
valued among Chinese teachers (Zhu and Arnold, 2013; Wang,
2017) thanks to its high relationship with teaching success and
improvement (Yin andWang, 2016), just a few studies have been
done in China to explore student commitment. For instance,
Zhang et al. (2015) investigated student engagement in China
from the students’ perceptions. Accordingly, there is a request
for more research on the role of English teacher enthusiasm in
involving students in classrooms in a Chinese setting.

TEACHER ENTHUSIASM

Since enthusiasm is hypothesized as an emotional construct,
derived from the positive emotion in general and the intrinsic
motivation domain in particular (Kunter and Holzberger, 2014).
Enthusiasm can boost a wide range of teaching and learning
consequences, as well as teaching success, students’ presentation,
and motivation (Hsu, 2010). This construct was eventually
defined as enthusiastic teaching behaviors, which were reflected
as a central predictor of teaching superiority and efficacy (Patrick
et al., 2000). Since teacher enthusiasm supports the teacher’s
active interaction with students, it is called teacher immediacy,
as an indefinable construct that has been regarded as nonverbal
behaviors that allude to physical and emotional intimacy between
individuals (Keller, 2011). Enthusiastic teachers use humor to
make learning enjoyable and entertaining (Frenzel et al., 2009)
that it can be followed by teachers talk with a smile on their
face that cause confidence in learners that makes the classroom
setting sociable and collaborative that is related to the nonverbal
immediacy (Derakhshan, 2021).

Researchers describe teacher nonverbal immediacy as a
variety of behaviors that increase psychological closeness between
communicators including eye contact, facial expressions, tone
of voice, posture, and movement (Pogue and AhYun, 2006).
An interested teacher often vitalized the class with pleasure,
satisfaction, and eagerness involves learners to take part and
inspires them to explore (Patrick et al., 2000).

IMPLICATIONS AND FUTURE DIRECTIONS

As has been mentioned in the literature review, teacher
enthusiasm is considered as a vital teacher distinctive feature that
reveals its significant role on student inspiration and engagement
through sympathetic instructional practices such as support for
independence, aptitude, social empathy, and subject relevance.
Engagement engenders learning and envisages learning success,
and it is regarded as one of the solutions for the problems of
students’ disengagement such as low accomplishment and great
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dropout rates. In the class of an enthusiastic teacher, learners
feel more autonomous and less concerned (Cui et al., 2017).
When students feel confident in the class, they are ready to take
educational and emotional risks, so they become self-confident
enough to be engaged in the route of learning (Ulmanen et al.,
2016). Indeed, building a warm learning milieu without any
criticism sets grounds to nurture student engagement. So it is
recommended for teachers who are caring about the quality
of their classroom to increase students’ sense of belonging
through interaction and immediacy that lead to students’
emotional engagement. Moreover, the teacher enthusiasm can
boost students’ attentiveness and their inclination andwillingness
to learn that can be employed through tasks that trigger extrinsic
rewards, fulfill learners’ intrinsic well-being, and provide a sense
of possession and autonomy to students that all lead to a cognitive
engagement (Skinner and Pitzer, 2012).

Regarding the manifestation of teacher, it is worth mentioning
that enthusiasm might be also significant for the teachers
themselves which bring about work-related well-being of a
teacher as enthusiastic teacher is inclined to be more fulfilled in
their life and at the work (Burić and Moe, 2020).

Enthusiasm is two sides of the coin; one side is behavioral
aspects that indicate nonverbal forms of teacher immediacy, such
as tone, facial motions, comicality, eye contact, smiling, and body
movement, a sympathetic and caring classroom setting (Witt
andWheeless, 2001) where students feel motivated (Derakhshan,
2021). Nonverbal immediacy behaviors in interactions are
rewarding that inspire students to be more attentive during
class instruction (York, 2013). Teachers’ immediacy behaviors
can contribute to teaching efficiency through preserving learner
attention and inhibiting boredom and consequently it may
raise student motivation as a purpose of teacher’s enthusiasm
(Babab, 2007; Wang and Derakhshan, 2021). The other side
of enthusiasm is behavioral in which the teacher may transfer

enthusiasm by verbal signals and prompts, such as mentioning
the value of the learning subject matter or articulating teachers’
interest (Patrick et al., 2000).

Given the prominence of teacher enthusiasm for both
students and teachers, teacher trainers and Chinese
university managers should concentrate on promoting
interest and pleasure in teaching and the subject matter.
Furthermore, a situation without stressful working
situations is required for the teachers that allow sustaining
enthusiasm and by cultivating teacher enthusiasm, a
viable positive result on teaching quality, teacher well-
being, student motivation, engagement, and learning can
be accomplished.

In summary, future studies on students’ engagement
are required to explore the most engaging approaches and
motivational directions regarding teachers’ enthusiasm,
differentiating between enthusiasm for the subject and teaching.
So, future researchers should run studies that consider both
dimensions of teacher enthusiasm to add new perceptions in
this field.
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