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Abstract

Introduction: Understanding the legacy of slavery in the United States is crucial for engaging in anti-racism that challenges racial health
inequities’ root causes. However, few medical educational curricula exist to guide this process. We created a workshop illustrating key
historical themes pertaining to this legacy and grounded in critical race theory. Methods: During a preclinical psychiatry block, a
second-year medical school class, divided into three groups of 50-60, attended the workshop, which comprised a 90-minute lecture,
30-minute break, and 60-minute small-group debriefing. Afterwards, participants completed an evaluation assessing self-reported
knowledge, attitudes and beliefs, and satisfaction with the workshop. Results: One hundred eighty students watched the lecture, 15
attended small-group debriefings, and 132 completed the survey. Seventy-six percent (100) reported receiving no, very little, or some
prior exposure to the legacy of slavery in American medicine and psychiatry. Over 80% agreed or strongly agreed that the workshop
made them more aware of this legacy and that the artwork, photographs, storytelling, and media (videos) facilitated learning. Qualitative
feedback highlighted how the workshop improved students’ knowledge about the legacy of slavery’s presence in medicine and
psychiatry. However, students criticized the lecture’s scripted approach and requested more discussion, dialogue, interaction, and
connection of this history to anti-racist action they could engage in now. Discussion: Though this workshop improved awareness of the
legacy of slavery, students criticized its structure and approach. When teaching this legacy, medical schools should consider expanding
content, ensuring opportunities for discussion in safe spaces, and connecting it to immediate anti-racist action.
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Educational Objectives 2. Relate and connect at least one racial health inequity
(e.g., the relatively higher rates of maternal mortality, the

overdiagnosis of schizophrenia among Black people) to

By the end of this activity, learners will be able to:

1. Recall and define four historical arcs characterizing the slavery’s enduring historical arcs of oppression.

legacy of slavery in American medicine and psychiatry: . Recognize and describe at least one example of the

an ideology of racial difference (White supremacy and history of forced scientific experimentation beyond the

Black inferiority), the human rights abuses of forced Tuskegee Syphilis Study.

scientific experimentation, Black professional exclusion, . Advocate for and support at least one reason why

and organized medicine and psychiatry’s silence regarding historical knowledge of the legacy of slavery provides the

racism and injustice. necessary foundation for an anti-racist future in American
medicine and psychiatry.
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Rationale and Background

America and American medicine have deep historical roots
in slavery.” Understanding this legacy and how it laid the
foundation for contemporary racial health inequities is crucial
for implementing meaningful anti-racist practices.?® For
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example, Black reparations represent a definitive intervention

for the structural racism born from slavery and its aftermath,
particularly related to residential segregation, and maintaining
persistent Black—White health disparities.” Medical students

are leading a burgeoning national movement to abolish race-
based corrections for medical instruments and clinical algorithms.
Race-based corrections perpetuate the scientific racism the
medical profession initially constructed to justify slavery and

has maintained ever since to sustain White supremacy.® They
uphold race as a biological, rather than a social, construct

and deny people of color appropriate care today.® A growing
number of national medical organizations are apologizing for
their centuries of White supremacist policies and practices. These
include overpathologizing Black people and barring them from
medicine, while revering White cisheterosexual men as fathers

of their professions, despite their innovations’ dependence upon
torturing enslaved people.'®"

Many persistent and worsening inequities stem from the ongoing
degradation of Black humanity and suffering and the exaltation
of White supremacy that American chattel slavery required over
400 years ago.'? These include Black maternal mortality, the
undertreatment of Black pain, the crisis of Black men in medicine,
and White men’s domination of medical leadership, policies,

and clinical and research agendas.'*'® Policing and mass
incarceration, both of which derive from the slave patrol and

the chain gang, continue to wreak havoc on Black lives through
family separation, trauma, and the school-to-prison pipeline.'”"'°
Their carceral logics pervade medicine through the excessive
restraining of Black children, drug testing of Black mothers,

and reporting of Black families to child welfare.?%-?2 Abolition,

a term originally applied to the movement to end slavery and
more recently to the movement to vanquish the prison industrial
complex, represents an emerging movement in medicine. It
reimagines the work of medicine as an anti-racist practice by
abolishing practices reinforcing biological race, desegregating
the medical profession, demanding reparations for communities
devastated by forced medical experimentation, and insisting on
longitudinal anti-racism training rooted in the history of racism in
medicine.?324

Medical school curricula provide an opportune forum for
confronting this history of brutality and its contemporary
inequities,?® while priming the next generation of physicians
to challenge it.?° Unfortunately, no established guidelines
or competencies exist regarding how to teach this legacy
comprehensively, transparently, and in a way that promotes
actionable change. This gap becomes more glaring vis-a-vis

the broader national context’s mounting recognition of this
legacy. The Pulitzer Prize—winning New York Times 1619 Project,
recently integrated into public education curricula nationwide,
provides a key example.?’” This gap widens amidst the growing
number of curricula addressing racism in medicine yet failing to
expose this history. MedEdPORTAL’s own Anti-racism Education
Collection features 38 resources teaching anti-racist knowledge
and clinical skills, the majority published since 2020.%% Though
several reference the history of racism in medicine, none
explicitly examine the legacy of slavery.

The Legacy of Slavery in American Medicine and Psychiatry
workshop attempts to fill this void among medical students.

Its core themes evolved as part of the 2017 Foundations in
Racism curriculum created for child psychiatry fellows and
using a small-group discussion format of 12 fellows or fewer.?®
Foundations in Racism emphasizes how slavery and the
American Indian genocide shaped racism’s many forms, drive
contemporary (mental) health inequities, and influence the
practice of psychiatry. One of the four lectures features a 60-
minute talk about the legacy of slavery in American psychiatry,
which recognizes slavery as the DNA for every major American
institution, including medicine and health care.” Here, we
describe how this lecture was expanded to meet the educational
needs of medical students at an earlier stage of training and
adapted for a large-group lecture format.

Past Implementation (2019): Content Development and Pilot
Content development—book chapter and Foundations in
Racism lecture: A book chapter inspired the workshop’s
conceptualization of key historical arcs: a narrative of racial
difference (Black inferiority/White supremacy), scientific
experimentation and exploitation, denial of treatment and health
care as a human right, Black professional exclusion, and silence
about oppression and injustice.?° The workshop retained several
core components from the Foundations in Racism curriculum
lecture on the legacy of slavery in American psychiatry. For
example, the lecturer (Rupinder K. Legha) began by sharing

her positionality as a cisheterosexual daughter of Punjabi-Sikh
immigrants, who benefited from the legacy of slavery in their
ability to secure a mortgage loan, evade the harms of redlining,
and finance her medical education. This disclosure modeled
the imperative of situating oneself within the legacy of slavery
and cultivating self-reflection to engage in meaningful anti-
racism that challenges this oppressive history.® Slides featured
artwork by Kara Walker, images of people impacted by the
legacy of slavery (e.g., Dr. Shalon Irving®"), and recent events
like Trayvon Martin’s murder. This artwork and media aimed to
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connect learners to this history viscerally and to guard against
solely intellectualizing it. The workshop extended Foundations
in Racism’s exploration of slavery’s legacy beyond psychiatry
to include other subspecialties and medicine more broadly.?°
Finally, the slides featured multiple key references intended to
provide evidence for the content’s contentions and to legitimize
the multidisciplinary scholarship required to understand it. This
strategy emerged based on the lecturer’s (Rupinder K. Legha)
previous experiences teaching at predominantly White medical
schools nationwide, encountering significant resistance to
confronting this history, and fielding multiple requests for proof
of its veracity.

2019 medical school pilot (in person) and needs assessment:
We piloted the Legacy of Slavery in American Medicine and
Psychiatry lecture with medical students in 2019 during a
90-minute in-person lecture given to an entire second-year
class (180 students) as part of their psychiatry preclinical block.
Student course evaluations were overwhelmingly positive.
most impactful,”

and “most important” lecture they had ever attended in medical
school. We observed that students were emotionally moved,
wanted to process the content, and appreciated the lecturer’s
(Rupinder K. Legha) highly interactive approach. Faculty leading
the 60-minute standard small groups of 10-12 students following
the lecture did not feel equipped to help students process.
Some faculty criticized the pilot, suggesting the lecture harmed
students by confronting how their White privilege facilitated
their journey to medical school while revealing how centuries
of anti-Black racism created inordinate obstacles for their Black

” o«

Several commented that it was the “best,

classmates. Additional anecdotal feedback from a half dozen
racially diverse medical students recommended setting an
appropriate tone for engagement, removing graphic images
of lynchings and massacres, making this history relevant to
contemporary practices, adding a break after the lecture, and
organizing skilled facilitation of small-group discussions.

Methods

Content Revision

The 2020 content (Appendix A) retained the major historical arcs
of oppression highlighted in the 2019 lecture while incorporating
the aforementioned feedback. It established critical race theory
as its guiding conceptual framework, highlighting racism and
White supremacy’s omnipresence and ordinariness in American
society, including medicine and psychiatry; emphasizing the
importance of race consciousness to acknowledge racism’s
workings in one’s personal life; and underscoring race’s social
construction fueled by scientific racism.? To make the history

more relevant to contemporary health care, we incorporated
scholarship pertaining to historically informed anti-racist clinical
practices.>> We also noted recent events, like nurse Dawn
Wooten’s whistleblowing of the forced sterilizations taking place
at Immigration and Customs Enforcement detention centers in
2020,%? and expanded the contemporary correlates for each
historical arc.

Setting

The 2020 lecture switched from in-person to Zoom format due to
the COVID-19 pandemic. To ensure engagement and respect

for the content, the lecture opened by asking learners to put
phones and other electronics away and to turn on their cameras.
Learners were second-year medical students participating in their
required psychiatry preclinical block 1 week before the 2020
presidential election. Based on feedback from the 2019 pilot, the
workshop team planned to follow the 90-minute lecture with a
small break followed by small-group discussions lasting 60-75
minutes. The lecturer (Rupinder K. Legha) anticipated supervising
small-group facilitators composed of 12 pairs of residents and
faculty well versed in anti-racism. We created a discussion guide
(Appendix B) to help these facilitators lead racial affinity groups®®
consisting of 10-15 medical students. In the weeks leading up

to the workshop, however, medical school leadership expressed
significant concern for students’ emotional well-being related to
the stress and anxiety of the election and the racism surrounding
it.3* Apprehensive about the risk of traumatization, they canceled
the small-group discussions. Instead, they permitted hosting
office hours after the lecture at which small groups of students
could elect to dialogue with two of the authors (Rupinder K.
Legha, Misty Richards) and other faculty. Based on feedback
from the previous year, the workshop transpired at the end of
the day so that students would not have to transition into other
classes or clinical responsibilities afterwards. Rupinder K. Legha
and Misty Richards invited faculty leading the standard small
groups to watch the lecture, though few expressed interest

in receiving formal training to advance their own professional
development.

2020 Pedagogy Revision and Implementation

We formally implemented the workshop over the course of

3 days in November 2020. Groups of 50-60 second-year medical
students attended a 90-minute slide-based lecture (Appendix A)
via Zoom or watched the recording. Due to medical school
leadership’s concerns regarding the provocative nature of

the content and the upcoming election, we made the lecture
completely didactic, with no pauses to discuss the content, and
offered office hours after the lecture as the sole opportunity
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for discussion. Only a small number of students (15 out of 180)
attended the three sets of office hours.

Learner, Lecturer, and Small-Group Facilitator Prerequisites

We did not require prerequisite knowledge for students

but assumed some basic knowledge about racism and

White supremacy’s definitions (Appendix A, slide 2). We also
encouraged learners to scaffold this content amidst other
discourses, like anti-racist clinical care and reparations as a public
health intervention (Appendix A, slide 2). The week before the
workshop, we sent an informed-consent email explaining the
content’s provocative nature, offering mental health support

as needed, announcing lecture attendance and office hours as
optional, recommending two brief prereadings (Appendix C),3%¢
and suggesting two videos as additional resources (Appendix
D).3738 This informed-consent process developed in direct
response to the 2019 implementation, when students reported
feeling caught off guard by the lecture’s gravitas and emotional
impact. The lecturer (Rupinder K. Legha) was a child psychiatrist
who had written and spoken extensively about racism, anti-
racism, and White supremacy as they pertain to health care and
had developed culturally responsive medical education curricula
in diverse settings worldwide.

We recommend sending learners the prereadings, suggested
videos, and an informed-consent communication (Appendices C
and D) the week before the workshop. Prerequisites for teaching
the didactic content and supervising the small-group facilitators
include content expertise about slavery, racism, anti-racism, and
related topics; skills including critical consciousness, positionality,
and facilitating meaningful racial dialogue®3°4%; and support and
allyship to traverse barriers and process challenges (Appendix E).
Lecturers should feel comfortable teaching the material in an
organic, nonscripted manner. Anticipating frequently asked
questions (Appendix E) can facilitate this process. We suggest
90-120 minutes for the lecture to allow for interaction and
discussion, followed by a short break lasting 15-30 minutes

and small-group discussions led by pairs of facilitators and

lasting 60-75 minutes. We advise forming racial affinity groups

of 10-15 medical students led by small-group facilitators who
have reviewed the guide and fulfilled prerequisites related to
exploring positionality, racial identity development, and stage

of anti-racism journeys (Appendix B). The lecturer teaching the
didactic content should meet with the small-group facilitators one
to two times before the workshop to discuss the questions and to
practice moderating them. After the workshop, we recommend
distributing the slides and small-group facilitator guides to
students so they can continue to reflect and explore resources.

Evaluation and Data Analysis

Because students’ anecdotal feedback for the 2019 lecture

was so impactful, we developed a survey to solicit more formal
feedback from the entire medical school class in 2020. This
evaluation aimed to assess the workshop’s benefits and areas
of improvement and to share generalizable results regarding
how to optimize teaching this legacy of slavery to medical
students nationwide. The postworkshop survey (Appendix F)
asked participants to define the extent to which they had studied
the legacy of slavery in American medicine and psychiatry

prior to attending the workshop (1 = very little or not all, 5 =
extensively). It solicited students’ level of agreement with various
statements before and after the workshop (1 = strongly disagree,
5 = strongly agree) and included self-rated competency with
workshop objectives (Kirkpatrick level 1: reaction*'). It assessed
key teaching strategies’ importance for learning. Finally, through
free-text responses, it queried participants’ overall impressions
and feedback to improve the workshop. The two open-ended
questions generated 143 narrative notes that were analyzed
using content analysis (64 for question 6, 79 for question 7).

Key concepts were coded into discrete categories by theme

and subtheme. Two independent coders performed data
reconciliation and then discussed and reconciled discrepancies
in coding. Analyzing these free-form notes strove to uncover
students’ feedback about the data in order to improve the
workshop and generalize its implementation to other settings.
The University of California, Los Angeles, Office of the Human
Research Protection Program determined that this project met the
criteria for an exemption from IRB review.

Results

One hundred eighty second-year medical students completed
the Legacy of Slavery in American Medicine and Psychiatry
workshop, of whom 132 (73%) filled out the survey. Of these
respondents, 55 (39%) were Asian or Pacific Islander, 17 (12%)
were Black or African American, 38 (27%) were White/Caucasian
not of Hispanic/Latinx descent, 22 (16%) were Hispanic/Latinx,
and four (3%) identified with a racial categorization beyond what
was provided. There were no American Indian/Alaska Native,
Native Hawaiian, or other Pacific Islander respondents, and five
(4%) chose not to disclose their racial/cultural identification.

Seventy-six percent of respondents reported no or some
experience of having studied the legacy of slavery in American
medicine and psychiatry prior to the workshop (Figure 1). Using
the Kruskal-Wallis test, we found a statistically significant increase
in participants’ self-reported awareness across all domains
(Kirkpatrick level 1: reaction; Figure 2). Of the three domains,
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Figure 1. Extent of studying the legacy of slavery in American medicine and
psychiatry prior to attending the workshop (survey question 1).

91% of respondents agreed or strongly agreed that art, photo,
storytelling, and media were important for content learning
(Figure 3A). Ninety-four percent either agreed or strongly agreed
that this content was important for medical education and faculty
development and that they desired to learn more about this topic
(Figure 3B).

Two major themes emerged from the free-form questions (Table).
One pertained to the lecture’s impact (45% of total responses)
in terms of acquiring knowledge, provoking a strong reaction,

inspiring duty or action, or confirming what learners already knew.

The other highlighted ways to improve it (55% of total responses)
in terms of delivery and content.

Improved knowledge, the first impact subtheme (29% of total
responses), included increased self-reported awareness of
racism’s magnitude in medicine (8%), scientific experimentation
beyond the Tuskegee Syphilis Study (5%), the long history of
racism in medicine resulting in contemporary health disparities
(5%), why Black Americans do not trust the health care system
(5%), and racism’s presence in organized medicine (2%). Within
the impact subtheme of provoked a strong reaction (12% of
total responses), examples included hope and gratitude for the
content (6%), sadness and disappointment regarding racism’s
magnitude (4%), and criticism and disdain for the workshop
(2%). Examples for the third impact subtheme, inspire a sense
of duty or action (11% of total responses), highlighted the need
for action to challenge (5%) or learn more (5%) about the legacy
of slavery. Eight percent of responses indicated that the content,
while important, did not change the respondent’s knowledge or
awareness. Rather, it confirmed what they already knew, which
served as the fourth impact subtheme.

For the 55% of total responses focused on how to improve

the workshop, delivery (38%) and content (22%) emerged as
subthemes. Regarding the delivery subtheme, 13% of total
responses criticized the lack of opportunity to engage in (small-
group) discussion; 11%, the scripted nature of the talk; and

10%, its didactic/noninteractive approach. Four percent of total
responses suggested integrating and expanding this content in
the medical school curriculum longitudinally and introducing it
earlier. Regarding the content subtheme, 7% of total responses
advised including more perspectives of patients and Black
people; 7%, more content through additional lectures and videos;
and 6%, more examples of anti-racist action they could engage in
right away. Several comments offered praise and advised that no
changes be made at all, the third improvement subtheme.

Discussion

To our knowledge, this workshop represents the first medical
educational effort to teach the legacy of slavery in American
medicine and psychiatry to medical students. Organized
medicine increasingly recognizes how foundational this legacy
is for challenging health inequities,'" yet few prior examples of
integration into medical school curricula exist.?®> The workshop
demonstrated that covering this vast history in a 90-minute
lecture is feasible, including when using a virtual format, and
that this format can heighten students’ self-reported knowledge
and awareness of slavery’s historical arcs of oppression,
particularly related to forced scientific experimentation other
than the Tuskegee Syphilis Study and how a narrative of racial
difference influences diagnosis and treatment. Medical students’
limited exposure to this legacy prior to attending this workshop
reinforces the urgent need to address this educational gap.
Similar to the 2019 pilot, medical students overwhelmingly
endorsed its significance for their medical education, emphasized
the need for faculty development, and requested learning this
content earlier in the training and expanding its presence in their
medical education curriculum. Our qualitative findings suggest
that understanding the legacy of slavery can facilitate anti-

racist action by inspiring learners to challenge it or learn more
about it.

Students criticized adjustments medical school leadership made
in response to the 2020 presidential election and students’
related distress, specifically, eliminating small-group discussions
and interaction during the lecture itself. Students from the 2019
pilot emphasized how impactful the material was because of
these elements. Collectively, these findings indicate how crucial
dialogue, discussion, and reflection are for this material. The
survey yielded important data about the workshop’s benefits and
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Figure 2. A: Awareness that slavery produced a legacy of racism and brutality that shapes contemporary health inequities and structural racism (survey question 2). B:
Awareness that legalized segregation and state-sanctioned violence (e.g., lynching) contribute to structural racism (survey question 3). C: Awareness of how a narrative of
racial difference (White supremacy and Black inferiority) influences diagnosis and treatment (survey question 4). D: Awareness of the history of scientific exploitation beyond
the Tuskegee Syphilis Study (e.g., J. Marion Sims, forced sterilization campaigns, fenfluramine study; survey question 5).

areas for improvement. However, it did not adequately assess the
workshop’s primary learning objectives, in part because it gauged
students’ perceptions of their knowledge and awareness.

Prior sessions related to this workshop revealed how self-
disclosure of positionality, expert facilitation of racial dialogue,
transparency regarding histories of oppression, and visually
engaging media were particularly impactful elements. The 2019
pilot also demonstrated faculty’s overall early stage of White
racial identity development characterized by obliviousness

to racism, refusal to acknowledge injustice, and inability to
recognize one’s own White racial dominance.*® As a result, we

retained these impactful elements in the workshop and focused
on implementing small process groups facilitated by individuals
with expertise in anti-racism. Unfortunately, the primarily didactic
approach, which stemmed from administrative concerns about
risk of traumatization, served as the primary shortcoming,
preventing more interaction and small-group discussion. An
important lesson learned involves the reservations, discomfort,
and resistance medical schools might have in response to

this material. For this reason, individuals teaching this content
need administrative support, allies, and strategies for traversing
barriers as a team so no individual is singled out. Our qualitative
findings also demonstrated that students have strong opinions
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Figure 3. A: Importance of various workshop elements for learning. B: Overall impressions.

about how to teach this content. The facilitator prerequisites we
established draw upon these lessons (Appendices B and E).

These limitations, challenges, and key findings offer guidance
for medical schools seeking to pilot and disseminate content
confronting violent histories of slavery and colonization. Visually
engaging media (e.g., artwork, photos, and video clips) enliven
this history. Disclosing positionality situates lecturers within the
racism, White supremacy, and other matrices of oppression
they are teaching and models for learners how to do the

same. Teaching examples of forced scientific experimentation
beyond the Tuskegee Syphilis Study can leave a particularly
strong impression on learners (see Harriet Washington’s
Medical Apartheid*?> and Vanessa Gamble’s scholarship*3).
Lecturers focusing less on perfecting their delivery and more

on interacting with learners by welcoming questions and
feedback in real time may engage learners more. However, chat
features, polls, and inviting people to raise their hands to speak
provide opportunities for interaction if a virtual platform is used.
Regardless of mode of delivery, discussion and processing are

crucial, and medical schools should consider racial affinity small
groups.

We encountered significant resistance rooted in White
supremacy, and it surprised, humbled, and taxed us. We received
support and solidarity from allies who prevented this effort from
ending before it could begin. We were pleasantly surprised by
our findings that medical students wanted a broader range of
perspectives. A racially diverse team of educators including
clinicians, historians, and community members could supplant

a single physician teaching the content. Because medical
students are eager to connect this history to clinical and other
contemporary practices, a multidisciplinary approach is crucial
for making this history salient to contemporary anti-racism
efforts. Medical schools need faculty development to support
not only expertise in this content, which involves social sciences
and biomedicine, but also skills with guiding meaningful racial
dialogue.®® Teaching the legacy of slavery calls for a self-
reflective practice that unpacks how this legacy shapes our

own lives as much as it shapes inequities. Students ask difficult
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Table. Results of Open-Ended Queries About Workshop’s Impact and Ways to Improve It, December 2020-January 20212

Theme Subtheme Secondary Subtheme Frequency % Example/Key Quote
Impact 64 45

Improved 41 29
knowledge Racism’s magnitude in medicine 12 8 “Before the workshop, | recognized that racism in medicine existed [but] | had

no idea how deep or systemic it really was. Thank you for informing me.”

Scientific experimentation beyond 9 5 “l did not know about [J. Marion Sims’] experimentation on females in the

Tuskegee Ob/Gyn area. This really struck me and will always stay with me.”
Long history of racism in medicine 8 5 “l was aware that these disparities existed, but it was helpful to have a more
(resulting in disparities) specific framework of how they developed.”

Why health care is untrustworthy 7 5 “There were a lot of historical aspects | was unaware of that still currently feeds

for Black Americans into the distrust African Americans have of physicians.”

Racism among organized 3 2 “It taught me how medical authority organizations (like the AMA) perpetuated

medicine racist beliefs and practices for their own monetary and social benefit.”

Provoked a strong 17 12
reaction Hopefulness; gratitude/praise for 8 6  “It was powerful to learn more about this specific history.”“Thank you for putting

the workshop this workshop together. It is a challenging topic to discuss, and | really
appreciate the thought and sensitivity that went into this lecture.”

Sadness/disappointment about 6 4 “Made me sad that it exists but | realize that continued exposure to this topic will

racism’s magnitude help me challenge my biases.”

Criticism/disdain for the workshop 3 2 “lt felt like [the medical school] was merely checking a box to fulfill their
anti-racist ‘quota.... It would have been helpful to hear from actual Black
patients [about] their experiences or Black experts in the field.... We can do
better, please.”

Inspired a sense of 16 11
duty or action The need for action to challenge 9 5 ‘It highlighted... how it is a duty for all of us in positions of power to do

this legacy everything we can to rectify this [history].”“Helped me see that we have work
to do.”

Plan to learn more about the 7 5  “After this lecture, | started to read Medical Apartheid to learn more about

legacy of slavery racism + slavery in medicine.”“Left me wanting more.”

No change/ 11 8  “While this workshop did not change my perception of racism in medicine, | do
confirmed what | think it is essential that anyone who enters this field is educated on the topic.”
already knew

How to 79 55
improve Delivery 54 38

Need for (small-group) discussion 18 13 “There was no attempt to open the session up to a larger discussion... which |
think diluted the impact of the session and was a great disservice to the
students.”“Small group discussions would be helpful too. | think | learn a lot
from talking with my classmates about these topics.”

The lecturer was too scripted 16 11 “I know there is a lot of sensitive material to cover and the lecturer wants to
make sure to get everything right. She was very knowledgeable. However,
most of the talk seemed like it was directly being read from slides. It would
feel more natural, passionate, and personal if some of the talk wasn’t
communicated verbatim.“

Make the lecture more interactive 15 10  “Should be in person, Zoom does not do it justice.”l think honestly this lecture

(e.g., quizzes/polls, discussion was very much impacted by the fact that it was held over Zoom.... | think [the

during lecture, storytelling, lecturer’s] passion for the subject didn’t really shine through because she was

in-person not Zoom format) so nervous. | think engaging the audience is one of the quickest ways to
make an impact on them, and passion and fire in your tone catches people’s
attention. Hopefully next year this presentation can be held live”

Integrate content into the 6 4  “This should be an introductory lecture at the start of medical school [and]

curriculum and introduce it should be longitudinal, not a one-off.”
earlier

Content 32 22

More perspectives (patients, Black 10 7  “l think sharing several Black patients’ stories from their voices would help

people) students (especially non-Black students) better understand what it feels like to
navigate health care as a Black patient.”

More content (multiple lectures, 10 7  “l would have also liked to see a talk or afternoon session on the impacts of

history, videos)

Latinx, Native American, and Asian/Pacific Islander identity and race on health
delivery and outcomes since | know that a lot of cultural biases and racist
notions still pervade in these groups as well. | thought it was excellent that
this session was part of our mandatory curriculum. | have attended a couple
lunch talks on, for example, Latino and Asian experiences with medicine, but
since these were smaller talks and not attended by every student in the class,
the reach they had was not as great.”

(Table continues)
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Table. (continued)

Theme Subtheme Secondary Subtheme Frequency

%

Example/Key Quote

More examples of immediate 8
anti-racist action

Less sanitized, more critical 2

Praise/no change 8

“l wish there was more content on what | could actually DO (as a white
individual) to make things better for my patients and peers of color. | honestly
felt a little depressed and hopeless afterwards, but | know | needed to face
the true reality of racism in medicine as | had not done that before.”

“This lecture was way too ‘sanitized’[.] | understand that the presenter was trying
to be sensitive about language and ensure that students of color were not
exposed to potentially triggering imaging or statements while also making
sure that the facts were presented. However, | think that her deliberateness
left little room for exploration of the nuances inherent in the topic at hand. In
addition, the format (reading directly from pre-written documents) made the
session much more dull than it could have been.”

“It was a powerful and wonderfully delivered session!”

aSurvey respondents provided a total of 143 discrete responses.

and surprising questions and can be critical of teaching efforts,
as our qualitative results demonstrate. However, anticipating
and engaging these difficult questions (consult Appendix E’s
Frequently Asked Questions From Learners) can foster collectivity
and encourage students to repair this history. Cultivating the
faculty expertise necessary for expanding this content through
all 4 years of medical school requires extensive workforce
development. Faculty of color need protection from their
institutions because confronting this history is painful, innovating
this content is difficult, and fearing retribution if students have a
strong response compounds minority taxation. Our prerequisites
for lecturing and facilitating (Appendix E)—knowledge, skill,

and support—offer three focal points to facilitate such faculty
development and support.

As medical organizations continue to atone for their histories of
racism and medical students increasingly demand anti-racism in
1144 medical schools must innovate curricula
that highlight these histories to prepare the next generation

of physicians to challenge them.*® This project, the first to
explore the feasibility and acceptability of teaching medical

students about the legacy of slavery in American medicine

medical education,

and psychiatry, offers important lessons regarding necessary
elements for disseminating this content. Future studies might
explore the impact of small-group discussions, the risk of
traumatization—real or imagined—when confronting this history,
the competencies and skills medical educators need to teach
histories of oppression, and medical schools’ resistance to
uncovering and repairing their legacies of racist harm.

Appendices
A. Legacy of Slavery Slides.pptx
B. Small-Group Facilitator Guide.docx

C. Prereading and Guide.docx

D. Suggested Readings.docx
E. Facilitator Prerequisites.docx
F. Workshop Survey.docx

All appendices are peer reviewed as integral parts of the Original
Publication.

Rupinder K. Legha, MD: President, Rupinder K. Legha, MD PC; ORCID:
https://orcid.org/0000-0002-5783-2890

Misty Richards, MD, MS: Assistant Clinical Professor and Program
Director, Child and Adolescent Psychiatry Fellowship, Department of
Psychiatry and Biobehavioral Sciences, University of California, Los
Angeles, David Geffen School of Medicine

Russyan Mark Mabeza, MD, MPH: Resident, Department of Surgery,
University of California, San Francisco

Kimberly Gordon-Achebe, MD: Assistant Clinical Professor and Program
Director, Child and Adolescent Psychiatry Fellowship, Department of
Psychiatry, University of Maryland School of Medicine

Sheryl Kataoka, MD, MSHS: Professor Emeritus and Associate Program
Director, Child and Adolescent Psychiatry Fellowship, Department of
Psychiatry and Biobehavioral Sciences, University of California, Los
Angeles, David Geffen School of Medicine

Disclosures
None to report.

Funding/Support
None to report.

Ethical Approval
The University of California, Los Angeles, Office of the Human Research
Protection Program deemed further review of this project not necessary.

Copyright © 2023 Legha et al. This is an open-access publication distributed under the terms of the Creative Commons Attribution-NonCommercial license.

9/11


https://orcid.org/0000-0002-5783-2890
https://creativecommons.org/licenses/by-nc/4.0/

MedEdPORTAL"

The AAMC Journal of

Teaching and Learning Resources

References

. Evans MK, Rosenbaum L, Malina D, Morrissey S, Rubin EJ.

Diagnosing and treating systemic racism. N Engl J Med.
2020;383(3):274-276. https://doi.org/10.1056/NEJMe202 1693

. Ford CL, CO Airhihenbuwa. Critical race theory, race equity, and

public health: toward antiracism praxis. Am J Public Health. 2010;
100(suppl 1):S30-S35.
https://doi.org/10.2105/AJPH.2009.17 1058

. Legha RK, Miranda J. An anti-racist approach to achieving mental

health equity in clinical care. Psychiatr Clin North Am. 2020;43(3):
451-469. https://doi.org/10.1016/j.psc.2020.05.002

. Legha RK, Clayton A, Yuen L, Gordon-Achebe K. Nurturing

children’s mental health body and soul: confronting American
child psychiatry’s racist past to reimagine its antiracist future.
Child Adolesc Psychiatr Clin N Am. 2022;31(2):277-294.
https://doi.org/10.1016/j.chc.2021.11.006

. Legha RK, Williams DR, Snowden L, Miranda J. Getting our knees

off Black people’s necks: an anti-racist approach to medical care.
Health Affairs. November 4, 2020. Accessed August 10, 2023.
https://www.healthaffairs.org/do/10.1377/hblog20201029
.167296/full/

. Legha RK, Gordon-Achebe K. The color of child protection in

America: antiracism and abolition in child mental health. Child
Adolesc Psychiatr Clin N Am. 2022;31(4):693-718.
https://doi.org/10.1016/j.chc.2022.05.004

. Bassett MT, Galea S. Reparations as a public health priority—a

strategy for ending Black—White health disparities. N Engl J Med.
2020;383(22):2101-2103.
https://doi.org/10.1056/NEJMp2026170

. Chadha N, Lim B, Kane M, Rowland B. Toward the Abolition of

Biological Race in Medicine: Transforming Clinical Education,
Research, and Practice. Othering & Belonging Institute/Institute
for Healing and Justice in Medicine; 2020. Accessed August 10,
2023. https://belonging.berkeley.edu/sites/default/files/
race_in_medicine.pdf?file=1&force=1

. Vyas DA, Eisenstein LG, Jones DS. Hidden in plain

sight—reconsidering the use of race correction in clinical
algorithms. N Engl J Med. 2020;383(9):874-882.
https://doi.org/10.1056/NEJMms2004740

. Baker R, Wynia MK. Living histories of structural racism and

organized medicine. AMA J Ethics. 2021;23(12):995-1003.
https://doi.org/10.100 1/amajethics.2021.995

. APA apologizes for its support of racism in psychiatry. American

Psychiatric Association. January 18, 2021. Accessed August 10,
2023. https://www.psychiatry.org/newsroom/news-releases/apa-
apologizes-for-its-support-of-racism-in-psychiatry

. Kendi IX. Stamped From the Beginning: The Definitive History of

Racist Ideas in America. Avalon Publishing Group; 2016.

. Hoffman KM, Trawalter S, Axt JR, Oliver MN. Racial bias in pain

assessment and treatment recommendations, and false beliefs

20.

21.

22.

23.

24.

25.

26.

27.

about biological differences between Blacks and Whites. Proc
Natl Acad Sci U S A. 2016;113(16):4296-4301.
https://doi.org/10.1073/pnas.1516047113

. Hoyert DL. Maternal mortality rates in the United States, 2021.

CDC Stacks. March 16, 2023. Accessed August 10, 2023.
https://dx.doi.org/10.15620/cdc:124678

. National Academies of Sciences, Engineering, and Medicine. An

American Crisis: The Growing Absence of Black Men in Medicine
and Science: Proceedings of a Joint Workshop. National
Academies Press; 2018.

. Rodriguez JE, Lépez IA, Campbell KM, Dutton M. The role of

historically Black college and university medical schools in
academic medicine. J Health Care Poor Underserved.
2017;28(1):266-278. https://doi.org/10.1353/hpu.2017.0022

. Alexander M. The New Jim Crow: Mass Incarceration in the Age

of Colorblindness. New Press; 2020.

. Crenshaw KW, Ocen P, Nanda J. Black Girls Matter: Pushed Out,

Overpoliced and Underprotected. Center for Intersectionality and
Social Policy Studies/African American Policy Forum; 2015.

. Heard-Garris N, Johnson TJ, Hardeman R. The harmful effects of

policing—from the neighborhood to the hospital. JAMA Pediatr.
2022;176(1):23-25.
https://doi.org/10.1001/jamapediatrics.2021.2936

Kim H, Wildeman C, Jonson-Reid M, Drake B. Lifetime prevalence
of investigating child maltreatment among US children. Am J
Public Health. 2017;107(2):274-280.
https://doi.org/10.2105/AJPH.2016.303545

Kunins HV, Bellin E, Chazotte C, Du E, Arnsten JH. The effect of
race on provider decisions to test for illicit drug use in the
peripartum setting. J Womens Health (Larchmt). 2007;16(2):
245-255. https://doi.org/10.1089/jwh.2006.0070

Nash KA, Tolliver DG, Taylor RA, et al. Racial and ethnic
disparities in physical restraint use for pediatric patients in the
emergency department. JAMA Pediatr. 2021;175(12):
1283-1285. https://doi.org/10.1001/jamapediatrics.2021.3348

Asmerom B, Legha RK, Mabeza RM, Nufiez V. An abolitionist
approach to antiracist medical education. AMA J Ethics. 2022;
24(3):194-200. https://doi.org/10.100 1/amajethics.2022.194

Iwai Y, Khan ZH, DasGupta S. Abolition medicine. Lancet.
2020;396(10245):158-159.
https://doi.org/10.1016/S0140-6736(20)31566-X

Legha RK. Medical brutality, social media, and collective activism.
KevinMD. October 29, 2020. Accessed August 10, 2023.
https://www.kevinmd.com/post-author/rupinder-k-legha

Laws T. How should we respond to racist legacies in health
professions education originating in the Flexner Report? AMA J
Ethics. 2021;23(3):271-275.

https://doi.org/10.100 1/amajethics.2021.271

The 1619 Project curriculum. Pulitzer Center. Accessed August
10, 2023. https://pulitzercenter.org/lesson-plan-grouping/1619-
project-curriculum

Copyright © 2023 Legha et al. This is an open-access publication distributed under the terms of the Creative Commons Attribution-NonCommercial license.

10/11


https://doi.org/10.1056/NEJMe2021693
https://doi.org/10.2105/AJPH.2009.171058
https://doi.org/10.1016/j.psc.2020.05.002
https://doi.org/10.1016/j.chc.2021.11.006
https://www.healthaffairs.org/do/10.1377/hblog20201029.167296/full/
https://www.healthaffairs.org/do/10.1377/hblog20201029.167296/full/
https://doi.org/10.1016/j.chc.2022.05.004
https://doi.org/10.1056/NEJMp2026170
https://belonging.berkeley.edu/sites/default/files/race_in_medicine.pdf?file=1&force=1
https://belonging.berkeley.edu/sites/default/files/race_in_medicine.pdf?file=1&force=1
https://doi.org/10.1056/NEJMms2004740
https://doi.org/10.1001/amajethics.2021.995
https://www.psychiatry.org/newsroom/news-releases/apa-apologizes-for-its-support-of-racism-in-psychiatry
https://doi.org/10.1073/pnas.1516047113
https://dx.doi.org/10.15620/cdc:124678
https://doi.org/10.1353/hpu.2017.0022
https://doi.org/10.1001/jamapediatrics.2021.2936
https://doi.org/10.2105/AJPH.2016.303545
https://doi.org/10.1089/jwh.2006.0070
https://doi.org/10.1001/jamapediatrics.2021.3348
https://doi.org/10.1001/amajethics.2022.194
https://doi.org/10.1016/S0140-6736(20)31566-X
https://www.kevinmd.com/post-author/rupinder-k-legha
https://doi.org/10.1001/amajethics.2021.271
https://pulitzercenter.org/lesson-plan-grouping/1619-project-curriculum
https://creativecommons.org/licenses/by-nc/4.0/

MedEdPORTAL®

The AAMC Journal of

Teaching and Learning Resources

28.

29.

30.

31.

32.

33.

34.

35.

36.

Anti-racism Education Collection. MedEdPORTAL. Accessed
August 10, 2023. https://www.mededportal.org/anti-racism

Legha RK, Richards M, Kataoka SH. Foundations in racism: a
novel and contemporary curriculum for child and adolescent
psychiatry fellows. Acad Psychiatry. 2021;45(1):61-66.
https://doi.org/10.1007/s40596-021-01396-0

Gordon-Achebe K, Hairston DR, Miller S, Legha R, Starks S.
Origins of racism in American medicine and psychiatry. In:
Medlock MM, Shtasel D, Trinh NHT, Williams DR, eds. Racism and
Psychiatry: Contemporary Issues and Interventions. Humana
Press; 2019:3-19.

Martin N, Montagne R. Nothing protects Black women from dying
in pregnancy and childbirth. ProPublica. December 7, 2017.
Accessed August 10, 2023. https://www.propublica.org/article/
nothing-protects-black-women-from-dying-in-pregnancy-and-
childbirth

Dickerson C. Inquiry ordered into claims immigrants had
unwanted gynecology procedures. New York Times. September
16, 2020. Accessed August 10, 2023. https://www.nytimes.com/
2020/09/16/us/ICE-hysterectomies-whistleblower-georgia.htmi

Guh J, Krinsky L, White-Davis T, Sethi T, Hayon R, Edgoose J.
Teaching racial affinity caucusing as a tool to learn about racial
health inequity through an experiential workshop. Fam Med.
2020;52(9):656-660.
https://doi.org/10.22454/FamMed.2020.596649

Williams DR, Medlock MM. Health effects of dramatic societal
events—ramifications of the recent presidential election. N Engl J
Med. 2017;376(23):2295-2299.
https://doi.org/10.1056/NEJMms 1702111

Boyd RW. The case for desegregation. Lancet. 2019;393(10190):
2484-2485. https://doi.org/10.1016/S0140-6736(19)31353-4

Interlandi J. Why doesn’t the United States have universal health
care? The answer has everything to do with race. New York
Times Magazine. August 14, 2019. Accessed August 10, 2023.
https://www.nytimes.com/interactive/2019/08/14/magazine/
universal-health-care-racism.html

37.

38.

39.

40.

41.

42.

43.

44,

45.

Chakraborty R. The US medical system is still haunted by slavery.
Vox. December 7, 2017. Accessed August 10, 2023.
https://www.ox.com/health-care/2017/12/7/16746790/health-
care-black-history-inequality

Equal Justice Initiative. Slavery to mass incarceration. YouTube.
July 7, 2015. Accessed August 10, 2023.
https://www.youtube.com/watch?v=r4e_djVSag4

Sue DW. Race Talk and the Conspiracy of Silence:
Understanding and Facilitating Difficult Dialogues on Race.
Wiley; 2015.

Summary of Stages of Racial Identity Development. Interaction
Institute for Social Change. Accessed August 10, 2023.
https://www.wvc.edu/students/support/diversity/media/documents/
Stages%200f%20Racial%20ldentity%20Development.pdf

Kirkpatrick D. Great ideas revisited: techniques for evaluating
training programs: revisiting Kirkpatrick’s four-level model. Train
Dev. 1996;50(1):54-59.

Washington HA. Medical Apartheid: The Dark History of Medical
Experimentation on Black Americans From Colonial Times to the
Present. Doubleday; 2006.

Gamble VN. Under the shadow of Tuskegee: African Americans
and health care. Am J Public Health. 1997;87(11):1773-1778.
https://doi.org/10.2105/AJPH.87.11.1773

American Academy of Pediatrics Board of Directors. Truth,
reconciliation, and transformation: continuing on the path to
equity. Pediatrics. 2020;146(3):e2020019794.
https://doi.org/10.1542/peds.2020-019794

Lawrence E. In medical schools, students seek robust and
mandatory anti-racist training. Washington Post. November 8,
2020. Accessed August 10, 2023.
https://www.washingtonpost.com/health/racism-medical-school-
health-disparity/2020/11/06/6608aa7c-1d 1f-11eb-90dd-
abd0f7086a91_story.html

Received: October 26, 2022
Accepted: June 14, 2023
Published: September 26, 2023

Copyright © 2023 Legha et al. This is an open-access publication distributed under the terms of the Creative Commons Attribution-NonCommercial license.

11/11


https://www.mededportal.org/anti-racism
https://doi.org/10.1007/s40596-021-01396-0
https://www.propublica.org/article/nothing-protects-black-women-from-dying-in-pregnancy-and-childbirth
https://www.propublica.org/article/nothing-protects-black-women-from-dying-in-pregnancy-and-childbirth
https://www.propublica.org/article/nothing-protects-black-women-from-dying-in-pregnancy-and-childbirth
https://www.nytimes.com/2020/09/16/us/ICE-hysterectomies-whistleblower-georgia.html
https://www.nytimes.com/2020/09/16/us/ICE-hysterectomies-whistleblower-georgia.html
https://doi.org/10.22454/FamMed.2020.596649
https://doi.org/10.1056/NEJMms1702111
https://doi.org/10.1016/S0140-6736(19)31353-4
https://www.nytimes.com/interactive/2019/08/14/magazine/universal-health-care-racism.html
https://www.nytimes.com/interactive/2019/08/14/magazine/universal-health-care-racism.html
https://www.vox.com/health-care/2017/12/7/16746790/health-care-black-history-inequality
https://www.youtube.com/watch?v=r4e_djVSag4
https://www.wvc.edu/students/support/diversity/media/documents/Stages%20of%20Racial%20Identity%20Development.pdf
https://www.wvc.edu/students/support/diversity/media/documents/Stages%20of%20Racial%20Identity%20Development.pdf
https://doi.org/10.2105/AJPH.87.11.1773
https://doi.org/10.1542/peds.2020-019794
https://www.washingtonpost.com/health/racism-medical-school-health-disparity/2020/11/06/6608aa7c-1d1f-11eb-90dd-abd0f7086a91_story.html
https://creativecommons.org/licenses/by-nc/4.0/



