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Abstract

Background

Handwriting ability is related to many neuronal functions, such as visual-perceptual skills,

orthographic coding, motor planning and execution, kinesthetic feedback and visual-motor

coordination. To date, there is no specific assessment tool for to assess preschool children’s

handwriting ability in Mainland China. Our study aimed to develop a tool to assess the hand-

writing ability of children aged 5–6 years old in Mainland China and to analyze its reliability

and validity.

Methods

The investigation comprised three phases: 1) original tool generation, 2) tool revision, 3) reli-

ability analysis (i.e., interrater, test-retest) and validity analysis (i.e., content, criterion).

Results

The sample included a total of 482 children. The internal consistency (Cronbach alpha) was

0.74. The test-retest correlation coefficients ranged from 0.38 to 0.80. As expected, our data

showed an improving trend in handwriting, and differences in respect to age and gender.

When compared with the ‘handwriting difficulty’ group, each subtest score of children in the

‘normal’ group showed significant differences (p < 0.05). The correlation validity, compared

with the visual-motor integration development test (VMI), was 0.17–0.52.

Conclusion

The Handwriting Test for Preschool Children (HT-PRE), which is a newly developed hand-

writing screening tool for preschool children aged 5–6 years old in Mainland China, has dis-

played a very good internal consistency, acceptable test-retest reproducibility, and good
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criterion-based validity, and has also shown good application prospects for handwriting diffi-

culty screening in a clinical setting.

Introduction

The progression of handwriting skills is an essential ingredient for school success [1–3]. Chil-

dren spend 31%–60% of their school day writing by hand and performing other fine motor

tasks [4]. Difficulties in this area can adversely affect academic achievement, and the conse-

quences for academic performance have been well documented [5, 6]. Form errors, which are

defined as additions, deletions, or misalignments, in kindergarten children were a predictor of

later academic abilities in reading and handwriting [7]. It is clear that handwriting difficulties

can overshadow a child’s capabilities in other areas, making success at school less easily attain-

able. Children with handwriting problems typically find it difficult to keep up with the volume

of written work required during the elementary school years. Moreover, insufficient develop-

mental progression in handwriting skills not only leads to the child learning difficulties but

also increases the likelihood that the child will develop individual emotional behavioral prob-

lems, which can even affect social adaptation and development in adulthood and across the

lifespan [2, 8].

Handwriting is a complex perceptual-motor skill that involves a combination of visual-

motor coordination abilities, motor planning, cognitive, and perceptual skills, as well as tactile

and kinesthetic sensitivities [4, 9–11]. Before children develop mature handwriting skills, they

must experience several typical stages, including “drawing”, “invented letters”, “random let-

ters”, “transcription words”, and “developmental spelling” [12]. Due to underdeveloped visual

perception abilities, children will exhibit problems with handwriting, such as a slow writing

speed, poor accuracy (e.g., multi-stroke, missing strokes, mirror inversion, upside down, etc.),

and unevenness between characters or the internal structure [1, 13]. As a result of insufficient

motor abilities, children will experience problems such as demonstrating a high level of vari-

ability in terms of characters, and they may use different stroke weights [14–16]. In the case of

cognitive deficiency, problems such as adding/kneading/replacing letters, parts, or strokes

may occur when spelling [8]. Therefore, we can also infer the development of other nerves and

muscles by observing handwriting ability.

Under the current education system in mainland China, children in the first grade of pri-

mary school are required to write formally not only in school but also after school. In kinder-

garten, they are required to do some pencil-holding activities, such as painting, scrawling and

simple writing, in order to prepare for the written assignments as soon as possible after enter-

ing school. As we known, early intervention for the handwriting difficulty is critical at this age,

so it is very necessary to understand the development of preschool children’s handwriting abil-

ity, in order to provide evidence and basic assessment for early intervention. To date, there is

no specific assessment tool for to assess preschool children’s handwriting ability in Mainland

China. Therefore, it’s meaningful to develop an assessment tool for clinical use.

Most recent research on writing difficulties were carried out in countries that use a phono-

gram-based language, such as the United States or the Netherlands [4, 17–19]. For example,

The Test of Handwriting Skills (THS), developed by Gardner et al. from the United States, was

widely used in English-speaking countries[20]. The THS is a comprehensive writing test for

children aged 5 years and 0 months to 11 years and 11 months. The children’s writing speed,

accuracy, and clarity are evaluated by spontaneous writing, dictation, and transcription
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modes. The test consists in ten subtests, and includes writing all of the English letters in order,

dictating and transcribing the selected letters, numbers, words, and so on. THS is based on a

rule-based scoring system, such that each individual letter or word can be used as an analytic

item, and scores range from 0–3. Thus, it can provide standard scores, scale scores, and per-

centiles. These results can produce an objective and comprehensive assessment of handwriting

skills.

However, each written language has its own unique characteristics and format depending

on its origin and development. Alphabetic languages emphasize smoothness and continuity in

their written forms [4, 21], whereas characters of the Chinese language contain sharp turns of

stroke and demand frequent pen lifts [22]. The problem of handwriting would appear to be

more critical, as Chinese characters are typically characterized by their logographic nature and

complex multiple stroke sequences and directions. As highlighted by Tan, Hoosain, and Soik,

the configurable properties of stroke patterns in Chinese characters do not offer any clue as to

where to begin and which stroke to follow when writing a character [23]. Writing in Chinese

involves complex geometric figuration and stroke arrangements within a squared-area [24,

25]. Proficient writing of Chinese characters is more difficult than English, as the Chinese lan-

guage places greater demands on the ability to visually discriminate between fine differences in

the form and position of strokes, as well as the ability for spatial organization in order to

ensure that characters are written legibly, with the appropriate positioning of strokes and pro-

portioning of radicals [26, 27]. Different compositions, proportions, and orientations of each

parts of Chinese characters can lead to the formation of different characters which can produce

totally different meanings and pronunciations [28]. Therefore, the method for evaluating the

writing ability of phonetic characters is not applicable in the case China though can provide a

referential framework that can be used to design our own evaluation tool.

While the literature reveals an extensive body of research that has examined English hand-

writing, similar studies on Chinese handwriting are relatively limited [1, 26, 29–31]. The

Tseng’s Handwriting Speed Test is the most commonly used evaluation tool to assess primary

school students’ handwriting speed [32]. It was developed in Taipei to assess the Chinese hand-

writing speed of students from grade 2 to grade 6. Students were requested to copy a text com-

prising 475 characters onto an A4-sized sheet of paper with pre-printed grids. Students were

given five minutes to complete the task as quickly and as legibly as possible. The number of

characters copied was counted manually and the writing speed was calculated. The Handwrit-

ing Assessment Checklist was a locally developed and validated handwriting evaluation check-

list [33]. It consisted in ten questions that addressed three domains of handwriting, i.e.,

writing process, writing product, physical and emotional well-being. A newly computerized

handwriting evaluation system, the Chinese Handwriting Assessment Tool, was developed by

Sutie S.T. Lam in Hong Kong in 2011. Handwriting performance was measured using two

constructs, namely, the process of handwriting and the evaluation of the handwriting accuracy

[27]. However, all of these currently available Chinese handwriting evaluation tools were

designed to assess the handwriting skills of primary school students and were specifically vali-

dated for the population and school curriculum of Taipei or Hong Kong, which may not be

valid for use in Mainland China. Hong Kong is bilingual, and the spoken languages include

Chinese and English, while the written language is traditional Chinese characters. Writing

training is undertaken from early childhood, which is much earlier than on the Mainland.

Although Mandarin Chinese is the spoken language, the written language in Taiwan is still tra-

ditional Chinese characters. Therefore, all these tests are not entirely applicable to children

from the Mainland who learns simplified Chinese characters.

Therefore, we planned to design a quick and easy screening tool, called the Handwriting

Tools for Preschool Children (HT-PRE), to assess the handwriting ability of preschool
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children. This tool was utilized with participants who were children aged 5–6 years old, which

is the most common age at which to begin writing in Mainland China. According to the analy-

sis of the characteristics of children’s writing behavior at this stage, we hope to determine the

normative data related to the handwriting ability of children in Nanjing for clinical purposes.

Materials and methods

Approval to conduct this investigation was granted by the Institutional Review Board at the

Nanjing Medical University, Nanjing, China. The study consisted of three separate phases.

Phase 1: Original tool generation

A multidisciplinary group of handwriting experts was assembled to develop the original mea-

surement tool. The group included neural developmental pediatricians, speech and language

pharmacologists, physical therapists, occupational therapists, speech and language therapists,

and Chinese language teachers and parents. Based on the basic structure of the English version

of the handwriting assessment tool (i.e., "Test of Handwriting Skills", edited by Morrison F.

Gardner), and by combining this tool with the main contents which were conducted during

school time at the pre-school period, four subtests contained six available scores that consti-

tuted the original HT-PRE.

Three sub-components including digit numbers, alphabet letters and simplified Chinese

characters were contained in the test. We considered that the assessment of preschool chil-

dren’s writing ability is not only the ability to write Chinese characters, but also the ability to

grasp pencils and use fine motor skills to write. Considering that this age group has been

exposed to numbers and letters, which are relatively simple and meet the acceptance level of

this age, we kept them as important compliments. Simplified Chinese assessment was initially

designed to differentiate it from traditional Chinese handwriting assessment, indicating the

independence of the test. Both "Spontaneous writing" and "Dictation" are more difficult than

“Transcription". They include not only the ability of writing, but also the ability of decoding

and working memory. “Names” are almost the first Chinese characters which would be taught

at a very young age. They can usually be completed at the age of 5–6, which can be used as a

reference for clinical observation. However, individual differences are relatively large; these

observations can only be used as a reference, and cannot be included in scoring. The spontane-

ous writing or dictation of other Chinese characters is too difficult for this age group, so nei-

ther of them is included in "Spontaneous writing" and "Dictation" subtests.

We evaluate handwriting skills by speed, accuracy and construction of written digit num-

bers, alphabet letters and simplified Chinese characters. Handwriting speed is calculated by

the completion time. Handwriting quality contained the accuracy and construction, and was

scored manually according to standard scoring criteria. The score for each item is from 0–3, 0

is the lowest score, and 3 is the best. For example, the simplified Chinese characters were

scored according to three aspects, numbers and accuracy of strokes, construction of characters

and the position in Tin word format. Details were stated in the test’s instructions. The details

of the tools are shown in Table 1. Samples of some parts of scoring criteria are shown in Fig 1.

Protocols can be seen in dx.doi.org/10.17504/protocols.io.5fmg3k6.

Phase 2: Original tool revision

A total of 120 children aged 5–6 years old were randomly selected from two kindergarten

schools in Nanjing, and 30 children of the same age who had writing difficulties were selected

from the children’s Psychological Behavior Clinic in Nanjing Maternal and Child Health Care

Hospital and were administered the original tool developed for this study. Four expert panel
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meetings were held to ensure that the revised-version of HT-PRE were valid. At each meeting,

panel members received information relating to the progress on the selection of measurements

items, the compilation of writing assignments, and the development of the assessment proto-

col. Comments and suggestions from members were collected individually. Revisions were

made based on the suggestions. Having carried out an analysis of difficulty and discrimination,

some items were revised again, and the tasks that were difficult to understand or manipulate

were deleted or revised.

Phase 3: Reliability & validity analysis

Participants. Using the multi-stage stratified random sampling method, three urban dis-

tricts (i.e., Qixia District, Qinhuai District, Gulou District), which came from low, media, high

income districts in the main urban area of Nanjing respectively, were randomly selected, and

two kindergartens were randomly selected in each urban area to recruit children aged 5–6

years old as participants. Prior to the study, all parents or guardians who had participated in

the study provided their written informed consent and completed the questionnaire to answer

basic information about the children. After obtaining a list of all children aged 5–6 years old, a

stratified random sampling was performed according to gender and age requirements. Groups

were determined in accordance with each successive six-month age increase. Therefore, the

total number of children aged 5–6 years old were divided into four age groups: [5.0, 5.5) age

group, [5.5, 6.0) age group, [6.0, 6.5) age group, [6.5, 7.0) age group. The total number of par-

ticipants was 494, including 242 male (50.21%) and 240 female (49.79%). Exclusion criteria

included mental retardation, stunting, low vision, physical disability, or severe trauma. Finally,

a total of 482 children were effectively sampled. In addition, 49 cases of children with hand-

writing difficulties, as recognized by the clinical observation of attending physicians, were ran-

domly selected from the children’s psychological behavior clinics at Nanjing Maternal and

Child Health Care Hospital in order to participate in this study.

Situations, tools and procedure. A comfortable environment with adequate light and

good ventilation was requested in order to ensure that the children were attentive to the tasks

Table 1. Description of the Handwriting Test for Preschool Children (HT-PRE) subtests.

Subtests Description Score Definition Rules for score Raw full

marks in

each subtest

Spontaneous

Writing

Write the most familiar contents, including

name, age, class, Arabic number (1–9) in

sequence by memory.

Ratio Score the Ratio of the quantity of

numbers to completion

time (within 20 seconds)

If all 9 digits are correct in 20

seconds that can be marked full

marks.

9 points

Dictation Write 10 two-digit numbers the numbers,

which is randomly selected in the random

number table by listening.

Numbers

Score

Total score for writing

quality of 10 two-digit

number

Each two-digit number is divided

into 2 scoring items. The score for

each item is from 0–3, 0 is the lowest

score, and 3 is the best.

60 points

Transcription

Letters

24 alphabet letters (except O and I which are

easily to be confused with the numbers), which

are randomly arranged into two lines, are

required to be copied sequentially.

Letters

Score

Total score for writing

quality of 24 letters

The score for each letter is from 0–3,

0 is the lowest score, and 3 is the

best.

72 points

Letters

Time

Writing time of the

transcription letters

Transcription

Chinese

Characters

12 Chinese characters contained all the basic

strokes and structures were selected from the

1st to the 4th volume of the primary school

textbooks, and were requested to be copied in

the same blank standard character grid.

Characters

Score

Total score for writing

quality of 12 Chinese

characters

The score for each character is from

0–3, 0 is the lowest score, and 3 is

the best.

36 points

Characters

Time

Writing time of the

transcription Chinese

characters

https://doi.org/10.1371/journal.pone.0229786.t001
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during the evaluation. While taking the test, children were separated by a sufficient physical

distance to avoid copying. Moreover, the examiner confirmed that there were no language

symbols in the classroom, such as alphabet posters. Tables and chairs of a suitable size were

prepared. When the child was seated on the chair, their feet could be placed flat on the ground.

Tools included the test form, an HB pencil, stopwatch, and no eraser. To avoid any non-

essential linguistic symbols, which may affect children’s handwriting, no written instructions

or requirements were specified in the test manual, and only non-verbal symbols (e.g., cartoon

pictures) could be used to mark the page and number items.

Before the test, parents completed the "Children’s Basic Situation Questionnaire" so that

necessary information about the participants could be gathered, including the child’s age, gen-

der, medical history, and trauma history. Three tests were conducted an in sequence outlined

in the "Combined Raven Test", “HT-PRE”, and “Developmental Test of Visual-Motor Integra-

tion (VMI)”. The Combined Raven Test, which is a non-literal intelligence test, was first con-

ducted one-on-one in the classroom. The participant was requested to select the most suitable

image. The original score was calculated, and then transferred into IQ test. Children with an

IQ< 70 were excluded from the study. The HT-PRE was then conducted one-on-one. The

VMI test was carried out in the classroom in groups comprising five children. The VMI is a

screening tool that was designed by K. E. Beery for the early identification and prediction of

children’s learning and behavioral problems. It can be used with children who are above two

years old. The main purpose of the VMI is to evaluate the ability for visual-motor integration

by referring to children’s geometrical figures, reflecting the eye-hand coordination status. This

test has been confirmed to have a stable reliability, and can be used as a standardized reference

to evaluate children’s handwriting ability. Finally, “The Individual Record Form” was used to

record all special behavior observed during testing.

Reliability analysis. Internal consistency was assessed using Cronbach’s correlation coef-

ficient. The intra-class correlation coefficient (ICC) was calculated to evaluate the test-retest

reliability. Two weeks later, 27 children from different age groups and different kindergartens

were randomly selected for test-retest reliability under the same situation. Such a test-retest

interval was long enough to prevent fatigue, memory, or learning effects, and short enough to

avoid genuine changes in the measured variables[34].

Validity analysis. Construct validity refers to the reasonable validity of the internal struc-

ture of the scale. The construct validity of the HT-PRE is mainly tested by comparing the

scores between different age groups and genders. Differences in the HT-PRE test between the

‘difficulty’ groups and the ‘normal’ groups were compared using an independent t-test. There-

fore, we believed the discriminatory ability of our tool for children with handwriting difficul-

ties was acceptable.

Criterion-related validity was reflected in the relationship between the research tool and

other measurement standards. The higher the correlation coefficient is, the more objective and

fairer the evaluation results. In this study, Pearson’s correlation coefficients were used to mea-

sure the correlation between the VMI and HT-PRE subtest scores for criterion-related validity.

Data analysis. All data were collected, coded and recorded using SPSS Statistics Version

23.0. The quantitative data (or measurement data) that were described in terms of the

mean ± standard deviation or median were compared using an independent t-test. The quali-

tative data (or count data) were described in percentage terms and were compared using a chi-

squared test. All tests were two-sided, and p< 0.05 was considered statistically significant.

Fig 1. Samples of some parts of scoring criteria. A: Chinese Characters scoring criteria; B: Letters scoring criteria; C: Numbers

scoring criteria.

https://doi.org/10.1371/journal.pone.0229786.g001
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Results

Original tool development

A total of 120 randomly selected children and 30 children with writing difficulties participated

in our predictive research, the demographic data were shown in Table 2 and Table 3 respec-

tively. After being assessed, all participants were classified, and children who scored in the top

27% were considered as the ‘higher score’ group and those whose scores were in the bottom

27% were assigned to the ‘lower score’ group. The distinction means the difference between

these two groups, calculated using the formula D = (XH-XL)/W (XH refers to average score of

the ‘higher score’ group, XL refers to average score of the ‘lower score’ group, W refers to total

score). The difficulty coefficient was calculated according to the formula P = x. /xmax × 100%

(x. refers to the average score, xmax refers to the highest score). As shown in Table 4, the dis-

tinction ranged from 0.46–0.60 and the difficulty ranged from 0.50 to 0.74, which was suitable

for the screening test.

Reliability analysis

A total of 482 participants (i.e., 242 males and 240 females) between 5 and 6 years old from six

kindergartens participated in our formal study and constituted a ‘normal’ group. Each group

from a kindergarten contributed to 16.67% of the total number of participants. All participants

were distributed among four age groups, see Table 5.

The internal consistency of the HT-PRE indicated a high reliability (Cronbach

alpha = 0.74) [34] [35].

As shown in Table 6, the ICC of the test-retest reliability coefficient ranged from 0.38 to

0.80. The letter scores showed a value of 0.80, indicating a high reliability; Chinese character

time and character scores had values of 0.62 and 0.66, respectively, indicating a moderate reli-

ability. The numbers score and letters times had values of 0.52 and 0.45, respectively, which

indicated a moderate positive correlation. The test-retest reliability of the ratio score was 0.38,

indicating poor reliability.

Validity analysis

The values of the handwriting quality (score) and handwriting speed (time) of each subtest

were expressed as the mean ± SD, see Table 7, Table 8.

As expected, Fig 2 shows that for both male and female groups, the handwriting score of

each subtest increased, while the handwriting time decreased as children aged, which indicates

an improvement in handwriting skills. The gender analysis of handwriting ability showed that

there was no significant difference in the writing score and writing time in the youngest group

[5.0–5.5) and the oldest group [6.5–7.0). All scores related to the qualities of writing revealed

differences between males and females in both the [5.5–6.0) and [6.0–6.5) age groups.

The analysis also showed significant differences between the ‘normal’ group (n = 482) and

the ‘handwriting difficulty’ group (n = 49) using our tool (p< 0.05), as shown in Table 9 and

Fig 3.

Table 2. The demographic data of the normal group.

group 5.0 y~

(n = 30)

5.5y~

(n = 30)

6.0y~

(n = 30)

6.5y~

(n = 30)

Total

(n = 120)

male 15(12.50%) 15(12.50%) 15(12.50%) 15(12.50%) 60(50.00%)

female 15(12.50%) 15(12.50%) 15(12.50%) 15(12.50%) 60(50.00%)

https://doi.org/10.1371/journal.pone.0229786.t002
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A comparison of the HT-PRE and the VMI shows that criterion-related validity ranged

from 0.17 to 0.52, as illustrated in Table 10.

Discussion

This tool is to assess the child’s handwriting skill, which is a small but indispensable part of

learning ability. Some children with developmental coordination disorder have deficiency of

handwriting skills in the early stage of development. This difficulty persists after enrolling

school, which affects the completion of assignments in and after school. As we know, the cur-

rent education in China, whether in class or after class, has considerable written assignments.

The quality and speed of assignments not only affect students’ performance in school, teachers’

evaluation and learning, but also students’ self-evaluation, even peer evaluation. Therefore, we

wonder it has a direct impact on children’s school performance, not limited to the impact on

academic performance.

Throughout the literature, handwriting performance is often assessed in terms of two dimen-

sions, namely, legibility and speed. Legibility consists of a variety of elements such as errors in

letter formation, reversals of letters, spacing between letters and words, letter size, slant, and

alignment [36, 37]. In fact, through factor analyses, studies have indeed found that these ele-

ments relating to legibility can be grouped separately and classified into a few factors. In the

alphabetic system, four factors (i.e., letter formation, spacing, alignment, and size) have been

identified [30]. Similarly, in the Chinese handwriting of school-aged children, three factors have

been deemed relevant, i.e., construction (e.g., spacing between characters, size of characters),

accuracy (e.g., adding or missing strokes), and directionality (e.g., reversal of components) [2,

38]. Writing speed refers to the time required to complete a writing task. Depending on the

results of the writing assessment, an accurate intervention could be promptly provided, and

could be sufficient to improve academic achievement upon entry to elementary school.

Rationale of the HT-PRE

At present, the handwriting skills of school-age children in China mainly include three forms:

spontaneous writing, dictation and transcription. An individual’s writing ability reflects the

comprehensive coordination of motor functioning, visual perception, and cognition. By carry-

ing out a survey of the teachers and parents of kindergarten children, we learned that pre-

school children, whether at home or at school, most commonly learn numbers, letters, and

their own name. Therefore, our tool involves not only different processes of writing, but is also

within the scope of preschool children’s abilities.

Table 4. Difficulty and distinction of original tool.

Ratio Score Numbers Score Letters Score Characters Score

Difficulty 0.73 0.74 0.71 0.50

Distinction 0.60 0.53 0.53 0.46

https://doi.org/10.1371/journal.pone.0229786.t004

Table 3. The demographic data of the handwriting difficulty group.

group 5.0 y~

(n = 9)

5.5y~

(n = 7)

6.0y~

(n = 7)

6.5y~

(n = 7)

Total

(n = 30)

male 4(13.33%) 4(13.33%) 3(10.00%) 3(10.00%) 14(46.67%)

female 5(16.67%) 3(10.00%) 4(13.33%) 4(13.33%) 16(53.33%)

https://doi.org/10.1371/journal.pone.0229786.t003

PLOS ONE Reliability and validity of Handwriting Test for Preschool Children (HT-PRE)

PLOS ONE | https://doi.org/10.1371/journal.pone.0229786 March 2, 2020 9 / 18

https://doi.org/10.1371/journal.pone.0229786.t004
https://doi.org/10.1371/journal.pone.0229786.t003
https://doi.org/10.1371/journal.pone.0229786


In the spontaneous writing subtest, most preschool children can only attempt to write some

Arabic numerals from 1–9 or their personal names, particularly during their first year of learn-

ing to write. Due to the different levels of difficulty associated with children’s names, this item

is not included in the total score in the following normative study that we conducted, though it

can be used as a pre-selected topic to encourage familiarity between the participants and the

test administrators.

In the original dictation phase, only digital dictation can be completed, as the other tasks

are too difficult. Therefore, according to the actual writing ability of children aged 5–6 years

old, both spontaneous writing and dictation content include writing numbers.

The transcription subtest consists of two parts, i.e., transcribing letters and transcribing

Chinese characters. The 24 letters subtest is an original test derived from the "Test of Hand-

writing skills", which is randomly arranged in the form of two lines that should be copied

sequentially. This item has been shown to be a reasonable and effective test item. The Chinese

characters subtest was self-designed. According to the different forms of the characters, the

Chinese characters are divided into two types, i.e., single-character and combined-character.

According to the structures of combined-characters, they are divided into four types, i.e.,

upper and lower, left and right, inside and outside, and character structure. All of these 12 Chi-

nese characters were selected from the first four volumes of Chinese elementary textbooks,

which contain all of the basic strokes and structures of Chinese characters. As Chinese charac-

ters are organized using different parts and are arranged side-by-side, the structures are com-

plex and the distances between parts are unequal. Therefore, the Chinese character

transcription test requires more in terms of the child’s capacity for visual discrimination, fine

motor skills, and integrated processing. Our test offered a good method of assessing handwrit-

ing in a Chinese environment. Predictive research has also shown that the degree of difficulty

and the discrimination of all subtests were acceptable as a screening test.

At the same time, the evaluations provided by the professors of linguistics, the therapists,

psychologists in the Children’s Physical Development Evaluation Center as well as the teachers

and parents of kindergarten children ensured the rationality, feasibility, and comprehensive-

ness of the HT-PRE. Therefore, the HT-PRE, which is based on the writing development of

children aged 5–6 years old in China, could be a tool by which to assess the progression of

handwriting ability in Chinese children.

Table 6. Intra-class correlation coefficients (ICC) of each subtest in the test-retest.

Test(�x±SD) Retest(�x±SD) r p
Ratio Score 6.12±1.73 6.85±2.50 0.38 0.06

Numbers Score 46.46±10.82 47.89±11.23 0.52 <0.05

Letters Score 49.88±18.13 53.93±16.98 0.80 <0.01

Character Score 18.19±6.85 17.33±8.03 0.66 <0.01

Letters Time(s) 203.04±75.48 298.15±188.76 0.45 <0.01

Chinese Character Time(s) 258.61±149.50 279.56±103.94 0.62 <0.01

https://doi.org/10.1371/journal.pone.0229786.t006

Table 5. The demographic data of the subjects in norm.

Group 5.0 y~

(n = 132)

5.5y~

(n = 124)

6.0y~

(n = 125)

6.5y~

(n = 101)

Total

(n = 482)

Male 67(13.90%) 63(13.07%) 61(12.66%) 51(10.58%) 242(50.21%)

Female 65(13.49%) 61(12.66%) 64(13.28%) 50(10.37%) 240(49.79%)

https://doi.org/10.1371/journal.pone.0229786.t005
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The validity and reliability of the HT-PRE

Cronbach’s alpha coefficient was used to test for internal consistency, and this test had a high

internal consistency. The ICC was calculated to evaluate the test-retest reliability. ICC data

ranged from 0 (no reliability) to 1 (perfect reliability). Scores that ranged between 0.9–1.0 were

considered to indicate very high reliability, 0.7–0.9 indicated high reliability, 0.5–0.7 indicated

moderate reliability, and 0.3–0.5 suggested low reliability[35]. We found that the test-retest

reliabilities of transcription letters and Chinese characters showed a strong correlation. Dicta-

tion number test-retest reliability indicated a moderate correlation, while the reliability of

spontaneous writing was not as good as expected. That may be due to a practice effect in

respect to the children’s first attempt at writing and learning, which could improve or even be

mastered skillfully after two weeks of practice. As an important type of writing task,

Table 7. Comparison of scores in different age groups.

Age group 5.0y~ 5.5y~ 6.0y~ 6.5y~ F P

Ratio score 7.52±2.10 11.36±1.94 11.94±2.44 12.50±3.85 37.38 <0.01

Numbers score 42.38±5.43 45.02±4.26 46.19±5.78 47.05±4.94 80.13 <0.01

Letters score 46.49±6.31 50.44±6.68 53.05±4.51 56.24±4.23 112.56 <0.01

Character score 16.66±4.87 18.09±3.00 19.00±3.80 19.68±4.93 37.38 <0.01

Letters time(s) 235.05±115.29 185.44±103.08 157.70±100.90 146.42±92.79 21.28 <0.01

Chinese character time(s) 353.19±201.82 353.57±135.43 293.82±118.41 264.84±92.96 10.68 <0.01

https://doi.org/10.1371/journal.pone.0229786.t007

Table 8. Comparison of scores in different gender and different age groups.

Age group Items Male Female t P

5.0y~ Ratio score 4.55±2.75 5.00±2.25 -1.03 0.30

Numbers score 29.95±18.62 32.98±17.83 -0.95 0.35

Letters score 35.64±18.01 35.88±16.93 -0.08 0.94

Character score 11.61±7.07 12.67±7.06 -0.86 0.39

Letters time(s) 249.23±126.37 220.25±100.52 1.44 0.15

Chinese character time(s) 321.71±201.94 379.97±196.55 -1.66 0.09

5.5y~ Ratio score 6.70±2.18 7.27±1.69 -1.64 0.10

Numbers score 44.47±13.31 49.77±9.71 -2.56 <0.05

Letters score 49.13±16.40 55.73±9.65 -2.76 <0.05

Character score 16.59±6.28 19.82±4.97 -3.20 <0.05

Letters time(s) 212.05±136.00 171.21±72.78 2.11 <0.05

Chinese character time(s) 387.86±148.29 320.94±116.75 2.80 <0.05

6.0y~ Ratio score 7.30±1.70 7.34±1.67 -0.14 0.89

Numbers score 48.38±10.04 51.79±5.79 -2.29 <0.05

Letters score 55.20±13.91 60.41±7.23 -2.58 <0.05

Character score 19.00±5.72 21.90±3.68 -3.31 <0.01

Letters time(s) 161.75±62.86 150.36±71.00 0.93 0.35

Chinese character time(s) 295.32±100.86 289.73±132.99 0.26 0.80

6.5y~ Ratio score 7.54±1.74 7.60±1.89 -0.16 0.87

Numbers score 50.25±8.15 51.88±8.97 -0.97 0.33

Letters score 60.92±8.90 62.29±7.46 -0.85 0.40

Character score 21.10±5.21 22.65±5.20 -1.53 0.13

Letters time(s) 151.08±68.52 146.02±57.68 0.41 0.69

Chinese character time(s) 268.40±104.08 269.21±82.39 -0.04 0.97

https://doi.org/10.1371/journal.pone.0229786.t008
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spontaneous writing is indispensable in a writing ability test. While considering the actual

writing ability of children aged 5–6 years old, there is no alternative test. Therefore, the sponta-

neous number writing subtest should be retained, and the weight of the ratio scores of this sub-

test in the normative study will be adjusted. The writing time test-retest reliability is 0.45–0.62.

The children were requested to again perform the same tasks for 5–6-year-olds after 2 weeks,

and to do so without any specific reward or sense of achievement. Therefore, their attention

and motivation may decrease during the retest, thus resulting in fluctuations in writing speed.

The construct validity results of the HT-PRE were consistent with the other relevant stud-

ies. As expected, the HT-PRE scores of every subtest increased as the children aged, indicating

an improvement in handwriting quality. The gender differences in handwriting were reported

differently. There were no gender differences in performance on the VMI or on the SCRIPT,

while in a handwriting speed norm study contained 1525 children in Taiwan, girls wrote faster

than boys in grades 3,4, and 5 and gender differences were also found in English handwriting

performance evaluations in kindergarten children. Our studies showed that there was no sig-

nificant difference in the writing score and writing time in both the youngest group [5.0–5.5)

and the oldest group [6.5–7.0). We analyzed the reasons for this finding: In China, when a

child is 5–5.5 years old, the child has just entered the middle kindergarten class, which means

that the child’s writing ability is still the same in terms of maintaining a correct sitting posture

and holding a pencil correctly. Practicing writing mainly involves color painting, which makes

it difficult to write complex characters, regardless of the child’s gender. Children in the [6.5–

7.0) group are about to enter elementary school. Most parents pay attention to their children’s

learning-related abilities, and push their children to practice and learn simple letters and Chi-

nese characters. Therefore, no difference was observed between males and females in this

group. It can be seen that all of the scores related to the qualities of writing show gender differ-

ences in both the [5.5–6.0) and [6.0–6.5) age groups. In accordance with the results of Chinese

handwriting skills, females performed better than males not only in terms of the writing qual-

ity but also in respect to the speed of handwriting during this phase[32, 39, 40]. The results

were also supported by the literature [7, 41], which indicated that boys may need more time to

develop fine motor skills [42, 43]or other handwriting-related skills. Therefore, we considered

that different methods using in the studies might induced different conclusions. Our method

seemed more sensitive to evaluate the gender difference of handwriting performance in 5.5–

6.5 age groups. It should be modified in younger and older groups in the future. Furthermore,

we found that the qualities of handwriting in normal children were much higher than in

Fig 2. Scores of each subtest by different age groups and gender. A: Ratio Score by different age groups and gender; B: Numbers Score by different age groups

and gender; C: Letters Score by different age groups and gender; D: Characters Score by different age groups and gender; E: Letters Time by different age groups

and gender; F: Chinese Characters Time by different age groups and gender.

https://doi.org/10.1371/journal.pone.0229786.g002

Table 9. Scores different between normal group and handwriting difficult group.

Normal group

(mean ± SD,

n = 482)

Control group

(mean ±SD,

n = 49)

t P

Ratio score 6.60±2.32 5.50±2.35 0.38 <0.01

Numbers score 44.49±14.98 39.63±11.61 0.52 <0.01

Letters score 51.22±16.65 37.24±16.22 0.80 <0.01

Character score 17.91±6.97 10.57±7.63 0.66 <0.01

Letters time(s) 185.04±99.53 216.73±107.04 0.45 <0.05

Chinese character time(s) 319.19±149.57 302.22±113.55 0.62 <0.01

https://doi.org/10.1371/journal.pone.0229786.t009
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children with handwriting difficulties, using our tool. But interestingly, we also found that nor-

mal children spent significantly less time in "Letters times" than children with handwriting

Fig 3. Score differences between normal group and handwriting difficult group. A: Ratio Score Difference between normal group and handwriting difficult group; B:

Numbers Score Difference between normal group and handwriting difficult group; C: Letters Score Difference between normal group and handwriting difficult group;

D: Characters Score Difference between normal group and handwriting difficult group; E: Letters Time Difference between normal group and handwriting difficult

group; F: Chinese Characters Time Difference between normal group and handwriting difficult group.

https://doi.org/10.1371/journal.pone.0229786.g003

Table 10. Pearson’s correlation coefficient matrix of HT-PRE and VMI.

Ratio Score Number Score Letters Score Chinese Score

VMI r 0.17 0.38 0.52 0.43

P <0.01 <0.01 <0.01 <0.01

https://doi.org/10.1371/journal.pone.0229786.t010
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difficulites, and more time in "character times". We speculate that because Chinese characters

are more complex than letters, it may take more time for normal children to write better.

Some children with handwriting difficulties spend less time because they might write fewer

strokes, or were sloppy doing this.

The VMI test was used to validate the calibration-related validity of the HT-PRE. Till now

these is no golden standard for diagnosis of handwriting difficulty, VMI, mainly evaluate the

ability of visual-motor integration according to children’s geometrical figures, reflecting the

eye-hand coordination, is the only tool which can be used at this age and related to handwrit-

ing ability. The results showed a medium correlation between VMI and transcribing letters.

Numbers and letters in our test composed of simple lines are similar to drawings in VMI, so

that the validities of transcribing numbers and letters were now acceptable. However, the

results revealed a low correlation between VMI and dictation of numbers and transcription of

Chinese characters. VMI mainly evaluates handwriting ability dependent on visual signals,

while dictation numbers assess handwriting ability dependent on auditory signals. Therefore,

the signal sources were completely different, a low correlation was acceptable. As identically

using visual signals, the main difference between the transcription of Chinese characters and

VMI lies in the object that is being written. Chinese character handwriting not only involves

more strokes, but also requires more spatial structure concepts. Therefore, transcribing Chi-

nese characters requires more proficient handwriting skills involving the visual signal, which

explained the low correlation between VMI and transcription Chinese characters.

Furthermore, we found positive but low correlations between HT-PRE and VMI, which

indicated that VMI might indeed not be a suitable tool for Chinese handwriting evaluation.

Therefore, it is beneficial to develop a writing assessment tool for Simplified Chinese. The

results indicated that the letter score and character score are the most reliable and preferred

methods to evaluate handwriting skills at this age. As such, in the normative study, we assigned

them greater weights when determining the total score.

Conclusion

The HT-PRE is a self-designed handwriting assessment tool for 5–6 years old preschool chil-

dren in China. This tool has a very good internal consistency, and has shown acceptable test-

retest reproducibility, and good criterion-based validity. We also carried out a normative

study to determine the criteria for clinical purposes. Furthermore, the average assessment time

of 20 minutes and the portable nature of this tool highlight its clinical focus. The HT-PRE may

be utilized as a clinical screening test for handwriting difficulties.

Limitation

This study sampled 482 children in three urban districts in main urban area of Nanjing, which

represented the ability of main urban children in Nanjing, may not represent a larger popula-

tion in other areas. However, it’s meaningful to clinical purpose, and we hope to expand the

samples with the increase of funds input in further study.

HT-PRE is a newly developed handwriting screening tool for preschool children aged 5–6

years old in Mainland China, which may have some shortcomings, and we will keep updating

them in the future.

Supporting information

S1 Table. Retest data. Two weeks later, 27 children from different age groups and different

kindergartens were randomly selected for test-retest reliability under the same situation.

(PDF)
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S2 Table. Norm data. A total of 482 participants (i.e., 242 males and 240 females) between 5

and 6 years old from six kindergartens participated in our formal study and constituted a

norm.

(PDF)

S3 Table. Handwriting difficult data. 49 cases of children with handwriting difficulties, as

recognized by the clinical observation of attending physicians, were randomly selected from

the children’s psychological behavior clinics at Nanjing Maternal and Child Health Care Hos-

pital in order to participate in this study.

(PDF)

Acknowledgments

The authors would like to thank the staff and patients of the Women’s Hospital of Nanjing

Medical University.

Author Contributions

Data curation: Qin Hong, Bei Jiang, Qu Xu, Jing Hua.

Formal analysis: Qu Xu.

Funding acquisition: Qin Hong, Xirong Guo, Meiling Tong, Xia Chi.

Methodology: Bei Jiang, Jiaxin Ou, Qingyu Zhang, Nan Li.

Project administration: Qin Hong.

Resources: Lei Zhang.

Writing – original draft: Qin Hong, Jing Wang.

Writing – review & editing: Qin Hong, Yachun Xie, Meiling Tong, Xia Chi.

References
1. Tse L.F., Thanapalan K.C., and Chan C.C., Visual-perceptual-kinesthetic inputs on influencing writing

performances in children with handwriting difficulties. Res Dev Disabil, 2014. 35(2): p. 340–7. https://

doi.org/10.1016/j.ridd.2013.11.013 PMID: 24333804

2. Chang S.H. and Yu N.Y., Evaluation and classification of types of Chinese handwriting deficits in ele-

mentary schoolchildren. Percept Mot Skills, 2005. 101(2): p. 631–47. https://doi.org/10.2466/pms.101.

2.631-647 PMID: 16383102

3. Mei Hui Tseng I.P.H., Performance of school-aged children on a Chinese handwriting speed test. Occu-

pational Therapy International, 1997. 4(4): p. 294–303.

4. van Hartingsveldt MJ, De Groot IJ, Aarts PB, Nijhuis-Van Der Sanden MW., Standardized tests of hand-

writing readiness: a systematic review of the literature. Dev Med Child Neurol, 2011. 53(6): p. 506–15.

https://doi.org/10.1111/j.1469-8749.2010.03895.x PMID: 21309763

5. Karlsdottir R. and Stefansson T., Problems in developing functional handwriting. Percept Mot Skills,

2002. 94(2): p. 623–62. https://doi.org/10.2466/pms.2002.94.2.623 PMID: 12027360

6. Sandler AD, Watson TE, Footo M, Levine MD, Coleman WL, Hooper SR., Neurodevelopmental study

of writing disorders in middle childhood. J Dev Behav Pediatr, 1992. 13(1): p. 17–23. PMID: 1556195

7. Van Waelvelde H, Hellinckx T, Peersman W, Smits-Engelsman BC, SOS: a screening instrument to

identify children with handwriting impairments. Phys Occup Ther Pediatr, 2012. 32(3): p. 306–19.

https://doi.org/10.3109/01942638.2012.678971 PMID: 22515913

8. Barnett A.L., Prunty M., and Rosenblum S., Development of the Handwriting Legibility Scale (HLS): A

preliminary examination of Reliability and Validity. Res Dev Disabil, 2018. 72: p. 240–247. https://doi.

org/10.1016/j.ridd.2017.11.013 PMID: 29223112

PLOS ONE Reliability and validity of Handwriting Test for Preschool Children (HT-PRE)

PLOS ONE | https://doi.org/10.1371/journal.pone.0229786 March 2, 2020 16 / 18

http://www.plosone.org/article/fetchSingleRepresentation.action?uri=info:doi/10.1371/journal.pone.0229786.s002
http://www.plosone.org/article/fetchSingleRepresentation.action?uri=info:doi/10.1371/journal.pone.0229786.s003
https://doi.org/10.1016/j.ridd.2013.11.013
https://doi.org/10.1016/j.ridd.2013.11.013
http://www.ncbi.nlm.nih.gov/pubmed/24333804
https://doi.org/10.2466/pms.101.2.631-647
https://doi.org/10.2466/pms.101.2.631-647
http://www.ncbi.nlm.nih.gov/pubmed/16383102
https://doi.org/10.1111/j.1469-8749.2010.03895.x
http://www.ncbi.nlm.nih.gov/pubmed/21309763
https://doi.org/10.2466/pms.2002.94.2.623
http://www.ncbi.nlm.nih.gov/pubmed/12027360
http://www.ncbi.nlm.nih.gov/pubmed/1556195
https://doi.org/10.3109/01942638.2012.678971
http://www.ncbi.nlm.nih.gov/pubmed/22515913
https://doi.org/10.1016/j.ridd.2017.11.013
https://doi.org/10.1016/j.ridd.2017.11.013
http://www.ncbi.nlm.nih.gov/pubmed/29223112
https://doi.org/10.1371/journal.pone.0229786


9. Barrientos P., Handwriting Development in Spanish Children With and Without Learning Disabilities: A

Graphonomic Approach. J Learn Disabil, 2016.

10. de Vries L,van Hartingsveldt MJ, Cup EH, Nijhuis-van der Sanden MW, de Groot IJ, Evaluating fine

motor coordination in children who are not ready for handwriting: which test should we take? Occup

Ther Int, 2015. 22(2): p. 61–70. https://doi.org/10.1002/oti.1385 PMID: 25706348

11. van Hartingsveldt MJ, Cup EH, de Groot IJ, Nijhuis-van der Sanden MW, Writing Readiness Inventory

Tool in Context (WRITIC): reliability and convergent validity. Aust Occup Ther J, 2014. 61(2): p. 102–9.

https://doi.org/10.1111/1440-1630.12082 PMID: 24689921

12. Diffily D., From Scribbles To Stories: Supporting Writing Development. Texas Child Care, 2001.

13. Leung MM, Lam CS, Lam SS, Pao NW, Li-Tsang CW, Visual profile of children with handwriting difficul-

ties in Hong Kong Chinese. Res Dev Disabil, 2014. 35(1): p. 144–52. https://doi.org/10.1016/j.ridd.

2013.10.013 PMID: 24176256

14. Prunty MM, Barnett AL, Wilmut K, Plumb MS., The impact of handwriting difficulties on compositional

quality in children with developmental coordination disorder. Br J Occup Ther, 2016. 79(10): p. 591–

597. https://doi.org/10.1177/0308022616650903 PMID: 27807392

15. Bo J1, C.A., Lee CM, Schaffert J, Oswald K, Neill R, Examining the relationship between motor assess-

ments and handwriting consistency in children with and without probable developmental coordination

disorder. Res Dev Disabil., 2014 Sep. 35(9): p. 2035–43. https://doi.org/10.1016/j.ridd.2014.04.027

PMID: 24873991

16. Prunty MM, Barnett AL, Wilmut K, Plumb MS, Handwriting speed in children with Developmental Coor-

dination Disorder: are they really slower? Res Dev Disabil, 2013. 34(9): p. 2927–36. https://doi.org/10.

1016/j.ridd.2013.06.005 PMID: 23816628

17. Donica D.K. and Holt S., Examining Validity of the Print Tool Compared With Test of Handwriting Skills-

Revised. OTJR (Thorofare N J), 2018: p. 1539449218804529.

18. Duff S. and Goyen T.A., Reliability and validity of the Evaluation Tool of Children’s Handwriting-Cursive

(ETCH-C) using the general scoring criteria. Am J Occup Ther, 2010. 64(1): p. 37–46. https://doi.org/

10.5014/ajot.64.1.37 PMID: 20131563

19. van Hartingsveldt MJ, Cup EH, Hendriks JC, de Vries L, de Groot IJ., Predictive validity of kindergarten

assessments on handwriting readiness. Res Dev Disabil, 2015. 36C: p. 114–124. https://doi.org/10.

1016/j.ridd.2014.08.014 PMID: 25462472

20. Gardner M.F., Test of Handwriting Skills. Academic Therapy Publications, 2003.

21. Rosenblum S., Parush S., and Weiss P.L., Computerized temporal handwriting characteristics of profi-

cient and non-proficient handwriters. Am J Occup Ther, 2003. 57(2): p. 129–38. https://doi.org/10.

5014/ajot.57.2.129 PMID: 12674304

22. Chang S.H., Yu N.Y., and Shie J.J., The preliminary development of computer-assisted assessment of

Chinese handwriting performance. Percept Mot Skills, 2009. 108(3): p. 887–904. https://doi.org/10.

2466/PMS.108.3.887-904 PMID: 19725324

23. Tan L.H., Hoosain R., & Siok W. W. T., Activation of phonological codes before access to character

meaning in written Chinese. Journal of Experimental Psychology: Learning, Memory, and Cognition. 22

(4): p. 865–882.

24. Chow S.M.K., Choy S. W., & Mui S. K, Assessing handwriting speed of children biliterate in English and

Chinese. Perceptual and Motor Skills, 2003 Apr. 96(2): p. 685–694. https://doi.org/10.2466/pms.2003.

96.2.685 PMID: 12776854

25. Tan Y. and Liu X., Influence of Grapheme and Syllable Learning on Handwriting Output of Chinese

Characters in Children With Dictation Difficulties. Front Psychol, 2018. 9: p. 1671. https://doi.org/10.

3389/fpsyg.2018.01671 PMID: 30327621

26. Tse LFL, S.A., Li-Tsang CWP, Developmental skills between kindergarten children with handwriting dif-

ficulties in Chinese and/or English. Aust Occup Ther J, 2018 Dec 18.

27. Lam SS, Au RK, Leung HW, Li-Tsang CW, Chinese handwriting performance of primary school children

with dyslexia. Res Dev Disabil, 2011. 32(5): p. 1745–56. https://doi.org/10.1016/j.ridd.2011.03.001

PMID: 21507609

28. Chan L., & Nunes T., Children’s understanding of the formal and functional characteristics of written

Chinese. Applied Psycholinguistics, 1998. 19(1): p. 115–131.

29. Li-Tsang CWP1, L.T., Lau MSW, Lo AGW, Ho CHY, Leung HWH., Computerised Handwriting Speed

Test System (CHSTS): Validation of a handwriting assessment for Chinese secondary students. Aust

Occup Ther J., 2019 Feb. 66(1): p. 91–99. https://doi.org/10.1111/1440-1630.12526 PMID: 30548273

30. Shih HN, Tsai WH, Chang SH, Lin CY, Hong RB, Hwang YS, Chinese handwriting performance in pre-

term children in grade 2. PLoS One, 2018. 13(6): p. e0199355. https://doi.org/10.1371/journal.pone.

0199355 PMID: 29920537

PLOS ONE Reliability and validity of Handwriting Test for Preschool Children (HT-PRE)

PLOS ONE | https://doi.org/10.1371/journal.pone.0229786 March 2, 2020 17 / 18

https://doi.org/10.1002/oti.1385
http://www.ncbi.nlm.nih.gov/pubmed/25706348
https://doi.org/10.1111/1440-1630.12082
http://www.ncbi.nlm.nih.gov/pubmed/24689921
https://doi.org/10.1016/j.ridd.2013.10.013
https://doi.org/10.1016/j.ridd.2013.10.013
http://www.ncbi.nlm.nih.gov/pubmed/24176256
https://doi.org/10.1177/0308022616650903
http://www.ncbi.nlm.nih.gov/pubmed/27807392
https://doi.org/10.1016/j.ridd.2014.04.027
http://www.ncbi.nlm.nih.gov/pubmed/24873991
https://doi.org/10.1016/j.ridd.2013.06.005
https://doi.org/10.1016/j.ridd.2013.06.005
http://www.ncbi.nlm.nih.gov/pubmed/23816628
https://doi.org/10.5014/ajot.64.1.37
https://doi.org/10.5014/ajot.64.1.37
http://www.ncbi.nlm.nih.gov/pubmed/20131563
https://doi.org/10.1016/j.ridd.2014.08.014
https://doi.org/10.1016/j.ridd.2014.08.014
http://www.ncbi.nlm.nih.gov/pubmed/25462472
https://doi.org/10.5014/ajot.57.2.129
https://doi.org/10.5014/ajot.57.2.129
http://www.ncbi.nlm.nih.gov/pubmed/12674304
https://doi.org/10.2466/PMS.108.3.887-904
https://doi.org/10.2466/PMS.108.3.887-904
http://www.ncbi.nlm.nih.gov/pubmed/19725324
https://doi.org/10.2466/pms.2003.96.2.685
https://doi.org/10.2466/pms.2003.96.2.685
http://www.ncbi.nlm.nih.gov/pubmed/12776854
https://doi.org/10.3389/fpsyg.2018.01671
https://doi.org/10.3389/fpsyg.2018.01671
http://www.ncbi.nlm.nih.gov/pubmed/30327621
https://doi.org/10.1016/j.ridd.2011.03.001
http://www.ncbi.nlm.nih.gov/pubmed/21507609
https://doi.org/10.1111/1440-1630.12526
http://www.ncbi.nlm.nih.gov/pubmed/30548273
https://doi.org/10.1371/journal.pone.0199355
https://doi.org/10.1371/journal.pone.0199355
http://www.ncbi.nlm.nih.gov/pubmed/29920537
https://doi.org/10.1371/journal.pone.0229786


31. Li-Tsang CWP, Li TMH, Lau MSW, Ho CHY, Leung HWH, Handwriting assessment to distinguish

comorbid learning difficulties from attention deficit hyperactivity disorder in Chinese adolescents: A

case-control study. Int J Methods Psychiatr Res, 2018. 27(4): p. e1718. https://doi.org/10.1002/mpr.

1718 PMID: 29761583

32. Tseng M.H., & Hsueh I. P., Performance of school-aged children on a Chinese handwriting speed test.

Occupational Therapy International, 1997. 4: p. 294–303.

33. Tam T.H.Y., A validation study on Handwriting Ability Checklist (HAC). Hong Kong, China: The Hong

Kong Polytechnic University (Unpublished Master’s thesis, 2008.

34. Portney L.G. and Watkins M.P., Foundations of clinical research: Application to practice ( 3rd ed.).

Upper Saddle River, NJ: Prentice Hall Health., 2009.

35. Hinkle D.R., Wiersma W., and Jurs S.G., Applied statistics for the behavioural sciences ( 4th ed.). Bos-

ton: Houghton Mifflin., 1998.

36. SJ A., Evaluation Tool of Children’s Handwriting. Homer, AK: OT Kids, 1995.

37. Volman M.J., van Schendel B.M., and Jongmans M.J., Handwriting difficulties in primary school chil-

dren: a search for underlying mechanisms. Am J Occup Ther, 2006. 60(4): p. 451–60. https://doi.org/

10.5014/ajot.60.4.451 PMID: 16915876

38. MH T., Factorial validity of the Tseng Handwriting Problem Checklist. Journal of Occupational Therapy

Association, R O C, 1993. 11: p. 13–27.

39. Marsha J. Weil S.J.C.A., Relationship Between Visuomotor and Handwriting Skills of Children in Kinder-

garten. The American Journal o [Occupational Therapy, 1994. 48: p. 982–988.

40. Puranik C.S. and Alotaiba S., Examining the contribution of handwriting and spelling to written expres-

sion in kindergarten children. Read Writ, 2012. 25(7): p. 1523–1546. https://doi.org/10.1007/s11145-

011-9331-x PMID: 23087544

41. Berninger VW, Nielsen KH, Abbott RD, Wijsman E, Raskind W, Gender differences in severity of writing

and reading disabilities. J Sch Psychol, 2008. 46(2): p. 151–72. https://doi.org/10.1016/j.jsp.2007.02.

007 PMID: 19083355

42. Lung FW, Chiang TL, Lin SJ, Feng JY, Chen PF, Shu BC, Gender differences of children’s developmen-

tal trajectory from 6 to 60 months in the Taiwan Birth Cohort Pilot Study. Res Dev Disabil, 2011. 32(1):

p. 100–6. https://doi.org/10.1016/j.ridd.2010.09.004 PMID: 20932715

43. Richter J. and Janson H., A validation study of the Norwegian version of the Ages and Stages Question-

naires. Acta Paediatr, 2007. 96(5): p. 748–52. https://doi.org/10.1111/j.1651-2227.2007.00246.x

PMID: 17462065

PLOS ONE Reliability and validity of Handwriting Test for Preschool Children (HT-PRE)

PLOS ONE | https://doi.org/10.1371/journal.pone.0229786 March 2, 2020 18 / 18

https://doi.org/10.1002/mpr.1718
https://doi.org/10.1002/mpr.1718
http://www.ncbi.nlm.nih.gov/pubmed/29761583
https://doi.org/10.5014/ajot.60.4.451
https://doi.org/10.5014/ajot.60.4.451
http://www.ncbi.nlm.nih.gov/pubmed/16915876
https://doi.org/10.1007/s11145-011-9331-x
https://doi.org/10.1007/s11145-011-9331-x
http://www.ncbi.nlm.nih.gov/pubmed/23087544
https://doi.org/10.1016/j.jsp.2007.02.007
https://doi.org/10.1016/j.jsp.2007.02.007
http://www.ncbi.nlm.nih.gov/pubmed/19083355
https://doi.org/10.1016/j.ridd.2010.09.004
http://www.ncbi.nlm.nih.gov/pubmed/20932715
https://doi.org/10.1111/j.1651-2227.2007.00246.x
http://www.ncbi.nlm.nih.gov/pubmed/17462065
https://doi.org/10.1371/journal.pone.0229786

