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Education, in essence, is an interactive activity in which teacher and student interactions
construct a learning path to raise knowledge. However, it is evident that this learning
path is not merely cognitive. Thus, the role of interpersonal relationships should not
be taken for granted. Teacher-student relationships are among the salient factors
in effective teaching. Factors such as these trigger achievement, motivation, and
engagement in students (Martin and Dowson, 2009), with student engagement in
particular seeming like the keystone for educational achievement. One relative innovation
that promotes student engagement and undertakes more effective learning and deeper
knowledge of the materials is flipped learning (Kim, 2017). This theoretical review
article was written to enlighten scholars, teachers, and learners with key concepts in
interpersonal relations and their roles on student engagement in the context of flipped
learning. In this study, some pedagogical implications were presented with the prospect
of edifying the practice of teachers, students, and syllabus designers.

Keywords: flipped learning, students’ engagement, teacher-student interpersonal relations, interactive activity,
student interactions

INTRODUCTION

Student engagement is one of the contributing factors in the academic achievement of a learner
and their intellectual evolution in education (Kahu and Nelson, 2017) and has been premeditated
significantly by scholars throughout the world (Bond and Bedenlier, 2019; Bond et al., 2020).
Student engagement relates to the vigor and power that students utilize in their learning
community and is noticeable throughout every related scope of the behavioral, cognitive, or
affective benchmarks. It is formed by a variety of physical and spiritual inspirations, containing the
multifaceted interchange of relations, learning tasks, and settings of education (Bond et al., 2020).

Accordingly, it is noteworthy to scrutinize how student engagement can be promoted since
there are several elements that manipulate student engagement. For instance, motivation boosts
students in the learning process, with motivation being achieved from diverse sources such as
parents, peers, teachers, and situations; nevertheless, in the domain of education, teachers have
an eminent role that they must be held accountable for Martin (2014). Thus, this investigation of
student engagement cannot forego mentioning the positive role of the teacher, as their performance
is indeed a crucial aspect in the cultivation of student engagement (Groves et al., 2015). However,
it should be noted that engagement is not an aspect of the student, but it can be relatively
affected by circumstantial issues that are external to engagement (Sinclair et al., 2003). Concerning
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the manifestation of engagement, preserving positive teacher-
student relationships as a type of contextual factor is the
first step toward helping learners to be motivated, engaged,
and thus become successful (Dotterer and Lowe, 2011).
Undoubtedly, classrooms are considered intricate social
organizations, and within them, teacher-student interactions
are also multifaceted. Thus, the scope of the rapport between
teachers and learners is essential in the mastery of student
engagement (Pianta et al., 2012).

As put forward by Allen et al. (2013), the teacher-
student association generates an emotional relation from the
student, which causes student achievement. This is because the
encouraging relationship between teacher and student develops
collaboration and motivation in students, which are, in turn,
tied to student success (Chen, 2016; Syahabuddin et al., 2020).
Furthermore, the reciprocal care between teacher and learner
may diminish undesirable emotions such as tedium, depression,
and apprehension, and subsequently sustain student engagement
(Furrer and Skinner, 2003).

Through positive relationships, students are encouraged to
have autonomous voices to be able to talk over and express
opinions spontaneously and safely about their thoughts and
those of others, thus, being able to participate in social issues
(Keating and Janmaat, 2015). The insight given by teachers
should be open-minded, considerate, thoughtful, and free for
discussion in order to motivate participation, not only in
the classroom, but also outside it (Flanagan et al., 2007).
Therefore, evaluating teacher-student relationships in the context
of technology utilization is of the utmost consequence, as there is
a bulk of inquiries on the role of technology in boosting student
engagement (Chuang et al., 2018). Moreover, the majority of
the previous studies have been focused on student engagement
in different fields (Henrie et al., 2015; Derakhshan, 2021) and
the significant role of teacher-student interaction assured the
students’ success in the classroom (Li and Yang, 2021; Xie and
Derakhshan, 2021).

As a type of blended learning, flipped learning has immensely
burgeoned thanks to the continued pursuit for a method of
learning that copes with the role of technology and supports
the mutable desires of the new generation; subsequently, it has
been embraced by teachers and scholars (Turan and Akdag-
Cimen, 2020). Flipped learning is based on a constructivist
agenda embedded in active learning (Webb and Doman, 2019),
where the class is not only a place for better teacher-student
relations but also for more peer communication (Wubbels et al.,
2015). Through a high degree of interaction and collaborative
learning practices in flipped learning, the problem-solving skills
of learners are reinforced and their confidence is developed;
thus, their success is ascertained (Yilmaz and Baydas, 2017; and
Akçayır and Akçayır, 2018). The engagement of students in
flipped learning has been proven in inquiries, as engaged students
have been observed to be more involved in discussions, exert
energy in classroom tasks, and demonstrate their enthusiasm to
learn (Li et al., 2019; Li and Yang, 2021).

Despite the wide range of research undertaken to date on
student engagement and the role of teacher-student interpersonal
variables in flipped learning, one can notice the abundant
research each concentrating on a particular construct. However,

to the best of the knowledge of the researchers, the presentation
of a review study on the above-mentioned issues in education
and their connection with each other has been not taken into
account. Based on this background, the present study embarked
on reviewing the current issue.

THE ROLE OF THE TEACHER IN
STUDENT ENGAGEMENT IN FLIPPED
LEARNING

With the arrival of positive psychology in the educational
process, the role of emotion became dominant (MacIntyre
and Mercer, 2014). D’Mello and Graesser (2012) evinced
that positive emotions may bring about learning interest
and motivation among learners, which subsequently result
in student engagement. Student engagement lies within the
learning procedure, and the role of teachers is crucial to
illuminating several variances that exist between levels of
classroom engagement (Hospel and Garland, 2016). As Shernoff
et al. (2016) declared, the aptitude of teachers for forming the
learning settings of their students is a process that affects student
engagement. Indeed, it is the teacher who constructs classroom
conditions, provides chances and possibilities to engage students
(Collie et al., 2016), and creates a considerate and inspiring
academic milieu (Shernoff et al., 2016).

Although flipped learning is primarily learner-centered
(Bergmann and Sams, 2014), Moore et al. (2014) pinpointed
that the most dominant attribute of the flipped classroom
is its expansion of teacher-to-student and student-to-student
communication and collaboration during class time. These
relations are designated as the emotional ties with which students
share that which can be interpersonal (Sabol and Pianta, 2012).
One of the primary reasons flipped learning has been successful
is the emergence of teacher-student interaction, as learners
have become skilled enough to be involved in discussions
(Kachka, 2012). Furthermore, through collaborative tasks in
flipped learning within groups, opportunities are provided for
students to communicate with their teacher; through this route,
formative feedback can also be presented, and the relation
between them is provoked (Yildiz Durak, 2018).

IMPLICATIONS AND FUTURE
DIRECTIONS

The current review provides a venue for the role of interpersonal
teacher-student relationships in the educational system. It is a
significant supplement to the existing literature in understanding
the role of these relationships in student engagement in the
flipped classroom. Teachers might accentuate disengagement
or low-level engagement students but as a panacea for this
problem, the flipped classroom is assumed to contribute to deep
learning, encourage them to be involved that sequentially results
in the evolution of lifetime learning skills, as well (O’Flaherty
et al., 2015). Teacher-student social relationships have also been
anticipated as a defense alongside stress, emotional care in regular
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life, cooperation in shared tasks, and a foundation for progress
(Martin, 2013). In the life of a learner, the energy obtained from
teacher-student interpersonal relationships provides a vital route
for motivation and engagement (Martin and Dowson, 2009).

In the flipped learning setting, employing teacher–learner
communication could enrich student engagement and develop
the transformation of the classroom and the learning
accomplishment and success of students. By utilizing technology
in the flipped classroom, thereby facilitating the communication
between learners and teachers, the motivation of students
is stimulated, and they subsequently turn into more active
and engaged students. Through interaction and cooperation
in the flipped classroom, the problem-solving capability of
learners could also be fostered, along with their participation
being strengthened and their confidence being enhanced
(Fung et al., 2021).

The dependence of flipped learning on the growth of
autonomy, empathy, and aptitude is supposed to increase student
motivation (Abeysekera and Dawson, 2015). Regarding student
engagement in the flipped classroom, students pinpointed that
the use of classroom tasks triggered their critical thinking,
making the tasks a worthwhile effort for learners and teachers
(DeRuisseau, 2016). Considering the role of teacher-student
relations as a key component of education (Xie and Derakhshan,
2021), the results can be taken for granted by syllabus designers
to preserve venture in teaching students in the flipped learning
approach through tasks that stimulate discussion.

Furthermore, engagement is aspectual and encompasses facets
such as behavioral, emotional, and cognitive engagement, which
can predominantly regulate the engagement utilizing tasks and
activities of learners (Amiryousefi et al., 2019). Therefore,
further research should look at how teachers understand and
foster behavioral engagement and whether the formed tactics

in flipped learning are being applied efficiently in terms of
expanding the sense of belonging and emotional engagement
of students. Concerning cognitive engagement, further research
is also required to establish the mastery teachers have over the
strategies used in flipped learning. Since the role of the teacher
in forming and sustaining student engagement is critical, the
present knowledge teachers have regarding student engagement
must be re-constructed to determine whether teacher perceptions
might affect existing engagement practices.

However, this review displayed that there are still lacunas
in the literature that may reflect what teachers truly do in
flipped classrooms to cultivate student engagement and what
they can do to promote and support student engagement. In
this manner, teachers and future teachers can discern how to
relate the flipped learning model to their own routines in order
to generate the learner-centric learning atmospheres that have
been underlined by constructivists. Since the student-teacher
relationship is significant in classes, more studies should be
implemented to emphasize the learning styles and personality
types of teachers and how these influence the way materials are
suggested, adapted, and implemented in flipped learning. Finally,
as a fertile area of research, more research could investigate the
ways that teachers attempt to guarantee student responsibility
during flipped learning progress. Based on the literature, it is
challenging to envisage the extent to which teachers can promote
student engagement based on their interpersonal relations, so the
process of their teaching should be further investigated.
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