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Students should receive appropriate and comprehensive educational opportunities

regardless of their ethnicity, gender, and even probable disabilities or exceptionalities.

For this purpose, governments and educational boards have agreed to investigate

the concept of inclusive education as a new paradigm where students can benefit

from materials and classroom environment whether they are ordinary students or

students with special needs. Chinese educational government has also adopted inclusive

education within its pedagogic program since the middle of the 1990s. In this regard,

some well-known researchers highlighted the impact of teachers’ attitudes, sentiments,

and concerns in inclusive education as a driving force toward student support and

rapport. Moreover, the cultural background has also been emphasized in studies of

inclusive education. Hence, it is necessary to employ the proposed and standardized

attitude, sentiment, and concern scales, as well as the translated version to measure

the factors affecting the proper implementation of inclusive pedagogy. The present

study was an attempt to review related studies on teachers’ attitudes and sentiments,

particularly in China. Findings suggest that cultural differences might not necessarily

contribute to the successful implementation of inclusive programs; however, pre-service

or in-service teachers have demonstrated that higher levels of sentiment (efficacy), as

well as positive attitude, can lead to the efficient provision of materials and building a

supportive classroom environment for ordinary students and more importantly student

with special needs.

Keywords: teacher training, inclusive education, attitude, sentiment, Chinese educational government, supportive

classroom environment

INTRODUCTION

Educators and educational systems have always attempted to provide equal and appropriate
education to students with special needs. Nevertheless, according to Calgary Board of Health
(2008), the concept of inclusion in education started to refer to providing opportunities to all
students together, particularly those who belong to minorities, come from poor families, and are
vulnerable. Besides, Loreman (1999) and Andrews and Lupart (2000) believed that educating all
students impartially and within a shared instructive context is the key to inclusive education.

Loreman et al. (2008) asserted that mutual acceptance among students is regarded as a crucial
aspect of inclusion classrooms where students can learnmore and experience improved self-efficacy
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and motivation. Consequently, along with significant
educational success among students with exceptionalities,
inclusion education has also helped ordinary students improve
academically (Demeris et al., 2008).

Teachers’ sentiments regarding the special educational needs
for target students as well as teachers’ positive attitude toward
inclusion in education can lead to a better understanding of
students’ special conditions and provision of more appropriate
support (Burke and Sutherland, 2004). Hobbs and Westling
(1998) asserted that appropriate training as well as positive
experiences with exceptional students can result in teachers’
positive attitudes toward inclusion.

In addition, Forlin (2008) argued that it is imperative to
design and modify teacher education programs consistent with
the advent of the educational inclusion paradigm. For instance,
according to Article 24 proposed by United Nation (2006), new
teacher training courses should focus on the implementation
of proper techniques, materials, and communication strategies
tailored at supporting all students, even those with disabilities or
special needs.

Inclusion in education has been introduced and developed
around the globe for the last 4 decades. Deng and Harris (2008)
proposed that inclusion programs emerged in the 1980s in China
with a focus on providing mandatory schooling for students with
disabilities. Moreover, Yan and Deng (2018) asserted that the
Chinese Department of Education introduced the Action Plan for
Implementing Inclusive Education in Elementary and Secondary
Schools in 2013. Consequently, it is necessary to conduct related
studies to determine factors influencing and the role of teachers’
attitudes and sentiment toward inclusion education. Hence, the
present study aimed at investigating previous studies on inclusion
in China to identify strengths and weaknesses as well as to
promote them within the Chinese context.

THEORETICAL BACKGROUND

Effective and constant education should be delivered to every
child in the community. Regardless of gender, ethnicity,
economic status, and disabilities, the students should have the
right to be provided with equal schooling (Ainscow et al., 2011).
Therefore, the concept of inclusion was proposed as an approach
to engage students with disabilities in learning tasks within
the classroom setting. As Foreman (2001) argued, inclusive
education refers to the collaboration of such students with their
classmates (normal students or students with disabilities) in
ordinary schools.

Sharma et al. (2015) conducted a seminal study on influential
factors in the implementation of inclusion education. They
reported that the following factors can affect inclusion programs:
context policies, proper employment of resources, social and
cultural necessities, family’s roles, and revisiting and adapting
school activities. Furthermore, some researchers asserted that
teacher-related factors can play a significant role in the
proper adaptation of inclusion education, e.g., teachers’ self-
efficacy, concerns, and attitudes (Avramidis and Norwich, 2002;
Loreman et al., 2014; Specht, 2016) as well as demographic

characteristics, type of disability, and teacher-training courses
(De Boer et al., 2011).

In an attempt to develop a valid and reliable scale to
measure teachers’ sentiment, attitudes, and concerns in the
implementation of inclusive education, Loreman et al. (2007)
conducted a seminal study and proposed a 19-item scale
regarding the perception of teachers about inclusion programs
accordingly, i.e., the sentiments, attitudes, and concerns about
inclusive education (SACIE) scale. They further proposed that
teachers’ sentiment can help them deal with classes with students
who have disabilities, teachers’ attitude is also directly related
to the successful implementation of teaching approaches, and
finally, teachers’ concern stems from their uncertainty about their
capabilities and preparedness for inclusion schools.

Jordan et al. (2009) contended that teachers’ sentiments and
attitudes are the predictors of successful inclusion programs. In
addition, Forlin et al. (2009) concluded that the implementation
of inclusive pedagogy has led to the development and promotion
of more positive attitudes and sentiment as well as reduced
concerns among educators.

Following the global movement toward inclusive education
and, particularly, the UNESCO declaration on Education for
ALL (1990), the Chinese government and educational policies
have highlighted the need for the implementation of inclusion
pedagogy (Liu and Jiang, 2008). More specifically, Deng and
Poon-McBrayer (2004) contended that the initial measures
concerning inclusion education in China were established in
1994 after the establishment of the learning in the regular
classroom (LRC) program. Consequently, it is essential to design
pre-service courses for teachers to raise awareness of features of
inclusive education in the Chinese context. The present study
aimed to review related studies and key empirical findings are
introduced in the following section.

EMPIRICAL STUDIES

There is a great body of research on inclusion programs as well
as the effectiveness of teachers’ attitudes and sentiment (efficacy)
in this regard. We will discuss related studies in terms of cultural
diversity and teachers’ characteristics.

Inclusive Education Across Cultures
According to Webber and Lupart (2011), culture is believed to
have an impact on inclusive education in different international
contexts. For instance, Sharma et al. (2008) conducted a multi-
cultural study highlighting educators’ attitudes and concerns as
well as sentiment about people with disabilities. They investigated
603 undergraduate teacher training programs (Australia =

245; Hong Kong of China = 182; Canada = 58; Singapore
= 93). Then, the authors evaluated teachers’ attitudes using
attitudes toward inclusive education scale (ATIES), developed
by Wilczenski (1992). This scale consists of 16 items measuring
participants’ attitudes toward different aspects of inclusion:
social, physical, academic, and behavioral. As a result, it
was concluded that teacher training programs can lead to a
significant change in pre-service students’ attitudes in all contexts
except Singapore.
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Moreover, findings of Malinen’s 2013 Ph.D. dissertation
with regard to Chinese, Finnish, and South African pre-service
and in-service teachers demonstrated that teachers’ sentiment
(efficacy) can be categorized as efficacy in collaboration, efficacy
in inclusive instruction, and efficacy in managing behaviors.
They also reported that these three factors are significantly
correlated. Furthermore, all the participants from different
countries indicated that there is a significant relationship between
the prior experience of teaching students with special needs and
high levels of sentiment in inclusive education.

Forlin et al. (2009) conducted a study on 603 pre-service
teachers from Australia (n = 270), Singapore (n = 93), Canada
(n = 58), and Hong Kong of China (n = 182) teachers. They
concluded that there is no significant difference between these
participants from different cultural backgrounds in terms of
inclusive education attitudes, sentiment, and concerns.

Eventually, Murdaca et al. (2016) investigated four hundred
Italian teachers’ attitudes, sentiments, and concerns in inclusive
education using the SACIE-R scale (proposed by Forlin et al.,
2011). They confirmed that findings are consistent with other
related researches, including the original study. However, the
authors had to remove 4 items from the original scale due to the
goodness of fit indices for the Italian context.

Attitudes, Sentiments, and Other

Teacher-Related Factors
Li et al. (2016) attempted to investigate pre-service teachers’
attitudes, sentiment, and concern regarding inclusion education.
For this purpose, they assessed 424 freshman and sophomore
Chinese students using the simplified Chinese version of the
Sentiments, Attitudes, and Concerns about Inclusive Education
Scale Revised (SCACIE-R) (proposed by Forlin et al., 2011). Li
et al. (2016) concluded that there is a significant relationship
between pre-service teachers’ experience with people with
disabilities and their attitudes and sentiment about inclusive
education. They further reported that students’ self-confidence
has an influence, yet insignificant, on their belief regarding the
implementation of inclusive education.

It is worth noting that Malinen (2013) reported the different
findings among pre-service teachers form different countries. For
example, Chinese students demonstrated that school patterns in
which they choose to work are associated with their self-efficacy,
while students in Finland reported that training is positively
related to self-efficacy. Besides, male teachers in Finland showed
higher capabilities of dealing with students’ unfavorable behavior
in the classroom. Finally, older participants could score higher
in terms of self-efficacy. In addition, Malinen and Savolainen
(2008) investigated a sample of 523 Chinese university students
by using questionnaire on their perception of the inclusion of
children with disabilities and those students with special needs
were assigned into regular classrooms. Their study indicated that
(a) the participants’ average attitude toward inclusion was slightly
negative; (b) Social justice, Meeting the special needs of the
pupils with severe disabilities, Quality of education and Teachers’
competence, were extracted; (c) the most important background
variable that explained the attitudes was the participants’ major

subject in the University; and (d) the ratings for the best
educational environment for a student with a disability varied
based on different types and levels of disability.

Forlin et al. (2009) concluded that teachers’ age might not play
a significant role in their attitudes toward inclusive education.
Meanwhile, age could have an effect on teachers’ previous
knowledge in terms of inclusion. In addition, they claimed
that gender also does not make significant changes in teachers’
sentiment or concern.

From the discussion aforementioned, it can be seen that
following the concept of mainstream education in western
societies, China has recently started to embrace inclusive
education through the learning in regular classrooms (LRC)
model. It was established by the Chinese ministry of education in
1994. As Feng (2010) argued, LRC includes the implementation
of inclusive education to benefit students with special needs along
with ordinary students in an environment of mutual acceptance.
Since learning is a dynamic process associated with learners’
characteristics, there is always the need for ongoing assessment
of teaching students for the purpose of developing required skills
and capabilities accordingly.

IMPLICATIONS AND SUGGESTIONS FOR

FUTURE RESEARCH

Deng and Poon-McBrayer (2012) claimed that a lack of
knowledge and experience among teachers who are supposed to
work with students with special needs is inevitable. Such lack
of awareness can lead to poor instruction quality, particularly
in inclusive education programs. Besides, Xiao (2007) asserted
that teachers may not have adequate expertise and enough time
to get involved with students with disabilities in the classroom.
Therefore, it seems necessary to design and implement teacher
education courses or programs on how to teach effectively in
a mainstream and inclusive education context. It could also
include short-term pre-service and in-service courses to improve
teachers’ perception and skills in this regard.

Previous cross-cultural studies have concluded that the
majority of pre-service teachers show similar trends concerning
the impact of attitudes and sentiment on inclusive education
practices. For instance, Forlin et al. (2009) concluded that
pre-service teachers from Australia, Singapore, Canada, and
Hong Kong of China follow similar trends in promoting
positive attitudes and sentiment toward inclusive education.
Nevertheless, it is recommended to conduct further cross-
cultural and also longitudinal studies in order to explore new
aspects of teacher training programs and the impact of teachers’
characteristics in the successful practice of inclusive education.

CONCLUSION

By way of conclusion, the current study mainly explored
teachers’ attitudes and sentiments, particularly in the educational
context of China. Besides, the findings suggest that cultural
differences might not necessarily contribute to the successful
implementation of inclusive programs; however, pre-service
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or in-service teachers have demonstrated that higher levels
of sentiment (efficacy), as well as positive attitude, can
lead to the efficient provision of materials and building
a supportive classroom environment for ordinary students
and more importantly student with special needs. Pre-service
teachers should be provided with intership that can help them to
gain the working experience that cannot be acquired from their

own textbooks. Only in this doing so can novice teachers enhance
their instruction quality.
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