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ABSTRACT
In recent years, global forced migration due to conflict, violence, and persecution has increased dramatically, affecting numerous

countries, with Türkiye being particularly impacted. Despite global trends showing a significant decline in positive attitudes

toward refugees, the limited existing literature on racism in nursing education primarily focuses on themes related to white

supremacy. This focus inadequately addresses the issue of personally mediated racism toward various ethnic groups, especially

within the context of nursing education and research. Considering the ongoing migration influx, it is crucial to examine personally

mediated racism and its underlying causes among nursing students in countries most affected by this issue. This study examined

personally mediated racism among nursing students toward refugees in Türkiye by creating an environment conducive to

productive discussions, utilizing a participant‐driven photo‐elicitation method. The study identifies two key themes to address gaps

in the literature: “The Road to Personally Mediated Racism” and “Uncontrollable Exclusivism,” emphasizing the existence of

personally mediated racism among nursing students. This study's findings underscore the essential need to integrate antiracist

education and promote open discussions about current societal developments and dynamics within nursing education.

1 | Introduction

The number of instances of global forced migration has increased
considerably in recent years, primarily driven by conflict, violence,
and persecution (Fransen and de Haas 2022). The management of
the effects of migration has become a global problem (Kaldık 2021).
Türkiye is one of the countries that hosts the largest number of
refugees in the world. The country has experienced a multicultural
migrant influx since 2011 (UNHCR 2022). According to the official
numbers, along with 3.7 million Syrian refugees, 320,000 refugees
and people seeking asylum from other countries have entered
Türkiye (UNHCR 2022). Research on social trends, conducted at
regular intervals, has consistently shown a significant decrease in

the positive attitudes of the Turkish population toward refugee
groups, accompanied by a considerable increase in racist behaviors
(GAR 2022). Nursing students cannot be viewed separately from
society (Altman et al. 2021), as they are individuals who constantly
interact with their environment, including its physical, ecological,
sociopolitical, and cultural aspects. It is important to explore and
discuss the tendencies of nursing students in the context of a
changing world and the issue of racism.

To provide context, it is important to note that this study is
situated within Türkiye. The author aims to highlight the sig-
nificant issue of “Personally mediated racism among nursing
students” in the context of Türkiye, a country experiencing
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substantial migration and its widespread effects. The intention
is to stimulate discussion on this topic among nursing students
within nursing education.

1.1 | Addressing Personally Mediated Racism in
Nursing Education

Race is a classification system delineating human in-
dividuals into distinct groups within a particular societal
context, primarily founded upon shared physical or social
attributes. The term gradually transitioned from delineating
phenotypical characteristics to encompassing national af-
filiations (Bonilla‐Silva 1997). Presently, race is acknowl-
edged as a sociocultural construct, denoting an assigned
identity dictated by societal conventions (Jones 2000). While
it does incorporate physical resemblances among groups,
race lacks intrinsic biological significance (Liu and
Jones 2024). Moreover, the concept of race serves as a cor-
nerstone for racism, which posits the hierarchical division of
humanity based on the purported superiority of certain racial
groups over others (Jones 2000). Therefore, understanding the
potential effects of racism in shaping race‐related disparities is
essential.

Racism is a dynamic process that involves new forms of social,
political, cultural, or linguistic expression (Omi and Winant
2018). According to Jones (2000), there are three levels for un-
derstanding racism: institutionalized, personally mediated, and
internalized. When most people hear the term “racism,” they
typically think of personally mediated racism, which can be
defined as prejudice and discrimination. Personally mediated
racism can occur intentionally or unintentionally and en-
compasses both actions taken and actions neglected. This type of
racism manifests in actions such as disrespect, avoidance in daily
interactions, and dehumanizing behavior (Jones 2000). Racism is
increasingly recognized as a significant driver of inequities, as it
influences various aspects of society, including social dynamics,
economic disparities, and the delivery of healthcare (Liu and
Jones 2024). To mitigate personally mediated racism and its
contribution to systemic racism, individuals must recognize and
address their biases; however, broader institutional and struc-
tural reforms are also necessary to achieve lasting change (Liu
and Jones 2024; Ochs 2023).

The topic of personally mediated racism among nursing stu-
dents has not received significant attention (Bell 2021;
Koch 2021; Pusey‐Reid and Blackman‐Richards 2022;
Tilki 2007). In contrast, professional discussions and curricula
in nursing education predominantly revolve around cultural
competence, and the issue of racism is mostly neglected
(Hantke et al. 2022; Odzakovic et al. 2023). According to Fatahi
et al. (2023), a significant number of institutions have not yet
officially defined racism or antiracism, nor have they put in
place a framework to develop educational initiatives. Nursing
education has not explicitly addressed antiracism (Hantke
et al. 2022); however, it must intentionally focus on integrating
antiracist content into its curricula (Playfair et al. 2023). The
literature suggests that much of the research addressing “rac-
ism” in nursing education is focused on themes related to white
supremacy (Bell 2021; Harding 2021).

1.2 | Personally Mediated Racism in Nursing
Education From a Türkiye Perspective

During the Arab Spring, civil wars led to mass migrations,
resulting in new waves of refugees that impacted the entire world.
The most severe consequences of the Arab Spring were seen in
Syria, which had a significant effect on Türkiye due to the forced
mass migration of Syrians. Besides Syrians, Türkiye also hosts
many refugees and people seeking asylum from other countries
(ORSAM 2015). Turkey has experienced various mass migrations,
with previous immigrant groups largely assimilated and integrated
into Turkish society. However, the influx of Syrian refugees is a
unique challenge due to its scale and nature (Makovsky 2019).

In the beginning, during the multicultural wave of migration,
Turkey demonstrated hospitality. However, as the number of
refugees increased over the years, the country started facing
financial and social burdens. The studies conducted in various
fields show that there is now a negative tendency among Turkish
people against refugees (Aldamen 2023; Ozduzen et al. 2021).

There is a lack of studies specifically addressing racism within
nursing education in Türkiye despite the large migration influx.
The findings of recent studies consistently validate the existence
of negative attitudes (Altawil and Turan 2023; Karadas
et al. 2023), underscoring the need to confront and explicitly
name the issue of racism directly within nursing education.
However, it is important to discuss personally mediated racism
and behaviors to recognize and address them promptly. To
understand and address these attitudes and behaviors it causes,
it is crucial to consider the socioeconomic and political struc-
ture in all its dimensions.

There is increasing evidence of negative attitudes among nursing
students in Türkiye toward refugee groups, especially in the past
5 years (Akca and Ayaz‐Alkaya 2023; Karadas et al. 2023; Kuru
Alici 2021; Ozaydin et al. 2021; Türk et al. 2024). However, these
studies focused solely on identifying the presence of negative at-
titudes rather than exploring the underlying reasons within the
broader social context and assisting nursing students in recog-
nizing these attitudes. Since individuals both influence and are
influenced by a complex array of social factors within their en-
vironments (Bronfenbrenner 1986), Kechi et al. (2024) suggest that
to effectively examine and mitigate racism in nursing, it is es-
sential to consider the entire societal structure. This holistic un-
derstanding could provide educators with insights into the realities
of social life and enable them to grasp the broader context and
develop more effective strategies for promoting integration and
social cohesion. By delving deeply into these root causes, nurse
educators, faculty, and policymakers can gain insight into how to
devise tailored interventions aimed at fostering empathy, under-
standing, and inclusivity toward refugees within society.

Nurse educators should be aware that nursing students may be
influenced by the attitudes prevalent in the society in which
they live (Hantke et al. 2022; Odzakovic et al. 2023; Tilki 2007).
Thus, creating an environment that enables nursing students to
recognize and confront any racist attitudes and behaviors to-
ward refugees is important (Odzakovic et al. 2023). To achieve
this, various methods need to be implemented that can create
an environment for productive discussion where students can

2 of 12 Nursing Inquiry, 2025



freely express their thoughts without the fear of stigmatization.
Such open and nonjudgmental platforms might encourage
students to reflect on their biases and preconceptions (Hultsjö
et al. 2019; Pusey‐Reid and Blackman‐Richards 2022).

1.3 | Photo‐Elicitation Methods: A Tool for
Participant Engagement in Research

Photo‐elicitation methods use photos or other visual media dur-
ing interviews to prompt verbal discussions and gather data and
knowledge. John Collier first used this method in the mid‐1950s
during an interview (Glaw et al. 2017; Heider et al. 1988). He
found that this method can evoke deep emotions and ideas and
reveal various layers of meaning (Epstein et al. 2006; Heider
et al. 1988). Migration and its impact on society are complex
subjects that are often difficult to address humanely and ethically,
especially for those involved in healthcare. The photo‐elicitation
method can provide nursing students with an opportunity to
express their personally mediated racism and help them engage in
discussions about racism in the context of their social lives.

The primary objective of the present study is to explore the
personally mediated racism held by nursing students toward
refugees. By utilizing the photo‐elicitation method, this study
sought to attain the following three specific aims.

1.3.1 | Aim 1

To create an environment that could facilitate nursing students
in freely discussing refugees and racism.

1.3.2 | Aim 2

To document, analyze, and reflect upon the viewpoints, thoughts,
and lived experiences of nursing students in relation to refugees
residing in Türkiye based on personally mediated racism.

1.3.3 | Aim 3

To uncover the foundational factors that could contribute to the
manifestation of personally mediated racism.

2 | Methods

2.1 | Design

In the scope of this study, a qualitative research approach em-
ploying the participant‐driven photo‐elicitation method was
undertaken. The principal rationale for using this method is its
ability to complement verbal interactions by introducing novel
visual elements and symbols that cannot be effectively conveyed
through words alone (Epstein et al. 2006). The participants
could select the photos they deemed relevant for discussion.
Thus, they had control over the information they disclosed.
Epstein et al. (2006) used photo‐elicitation in interviews as an
“ice breaker” activity, fostering a comfortable atmosphere for

discussion and as a tool to encourage comments, recollections,
and discussions during semi‐structured interviews.

2.2 | Setting and Participants

In October 2022, the study was announced to a total of 102
students from the nursing department of a university's health
sciences faculty. Two inclusion criteria for this study were that
participants be in their third year of study and willing to par-
ticipate. Selecting third‐year students was motivated by the belief
that their familiarity with each other would foster an environ-
ment where they feel comfortable expressing their opinions
during discussions without feeling alienated. To facilitate dis-
cussion among participants within the framework of ethical
understanding and social events, third‐year nursing students
who had completed the ethics course were selected as the sam-
pling group for the study. The exclusion criterion was the
inability to participate in discussions and the status of being a
foreign student. Thirty‐five nursing students purposefully were
selected for inclusion in the study through purposive sampling.

Given that this study was conducted at a local university in
Türkiye, the sample group exhibited significant socioeconomic
and geographical diversity. The university attracts students
from various backgrounds, originating from both metropolitan
areas such as Istanbul and Ankara, as well as more rural cities
such as Gaziantep and Igdır. The highly diverse backgrounds of
the participants facilitated insightful discussions about different
perspectives and provided valuable information. None of the
participants had any prior experience with forced migration.

2.3 | Data Collection

2.3.1 | Procedure

Three phases were involved in the process of collecting the data.

2.3.1.1 | Phase 1: Preparedness. Project briefings were
conducted for selected students 1 week before the interviews.
During this phase, the researcher explained the project and
informed all participants about the study.

2.3.1.2 | Phase 2: Photo Activity. Photo‐elicitation is a
cognitive, process that involves constructing and reconstructing
participants' interpretation of their experience through a visual
means (Glaw et al. 2017). In this phase, the researcher encouraged
participants to identify topics they wished to discuss concerning
refugees living in Türkiye. They were then asked to select and bring
at least one publicly available photograph that they felt best repre-
sented the topics they wanted to address. The photos used in this
study were selected from general media sources by nursing stu-
dents. To maintain the focus on migrants, images with additional
details that might prompt the nursing students to discuss socio-
political issues were excluded. Using this method, the sensitivity to
the context of the images was maintained throughout the
discussions.

2.3.1.3 | Phase 3: Focus Groups. At this stage, focus
groups were initially established, with 35 nursing students being
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randomly assigned to each group. There were four focus groups,
each comprising 8 or 9 participants. The discussions were con-
ducted in empty and suitable classrooms of the school after
regular working hours.

Each focus group discussion consisted of three stages and was
facilitated by the author. First, the participants submitted all photos
to the researcher to plan the best way to present the images effec-
tively to support the subsequent questions and discussions. In the
photo‐elicitation method, using different sequences to present
photos can contribute to the concept of “breaking the frame,”where
photos are displayed from various angles and perspectives to en-
courage more in‐depth discussion. The researcher followed this
approach while presenting the photos.

Second, to minimize preconceived judgment, participants had
the opportunity to see the photos submitted by other partici-
pants for the first time during this stage. They were encouraged
to take a few minutes to thoroughly examine the photos. To
promote a more objective and unbiased discussion, the parti-
cipants were not allowed to review the photos beforehand.
Third, the photos were spread on a desk, and the nursing stu-
dents were asked to provide their views about each photo. Each
focus group autonomously determined which photo to discuss
and the sequence in which they would discuss them.

The data were gathered through a semi‐structured approach.
The author guided and led the discussion by presenting ques-
tions formulated using the photo‐elicitation interview tech-
niques outlined by Epstein et al. (2006).

• “Why did you choose to discuss this photo?”

• “What emotions do you experience when you see these
photos?”

• How do these emotions impact you as a nursing student?
Can you share your experiences with us?

• “Could you please elaborate on the underlying reasons
behind your discourse?”

In each focus group, eight or nine photos were presented (each
participant submitted at least one photo). The interviews were
recorded using a small digital recorder, and their durations
ranged from 35 to 40min. All interviews were transcribed and
imported into a MAXQDA software package for qualitative
analysis of the data.

2.4 | Data Analysis

Reflexive thematic analysis was performed to derive meanings
from the ideas, discourses, and experiences of the participants by
coding and generating themes (Braun and Clarke 2021). This
analytical approach was selected because of its emphasis on
acknowledging the subjectivity of the researcher. In reflexive the-
matic analysis, themes are regarded as creative and interpretive
narratives (Braun and Clarke 2021). It is not a matter of following
procedures “correctly,” but rather about developing a deeper and
more nuanced understanding of the data without necessarily
seeking consensus on the meaning (Braun and Clarke 2021). To

enhance nuanced understanding and enrich the data set, two ex-
ternal researchers who are experienced in qualitative methods were
involved in the coding phase (Supporting information S1).

Each participant was defined as follows (e.g., participant [P],
P3; focus group [Fg], Fg1; photo [Ph], Ph 4).

2.5 | Ethical Considerations

All study procedures were approved by the institutional review
board (Cankiri Karatekin University, version number: 29/
23112022). The participants willingly took part. Written informed
consent was obtained from all of those who agreed to participate in
the study.

2.6 | Rigor and Reflexivity

Criteria for trustworthiness were applied to enhance the value
of the study. After identifying themes and subthemes, a quali-
tative expert validated these to improve dependability, reliabil-
ity, and confirmability.

To minimize potential biases, a self‐reflective approach was
adopted throughout the study (Olmos‐Vega et al. 2023). The
researcher, who resides in Türkiye, is cognizant of societal changes
and the prevalence of anti‐refugee rhetoric but has no direct
personal or professional relationship with refugees. At this point,
the researcher critically examined their own social, cultural, and
academic positioning to ensure that personal perspectives did not
unduly influence data collection or analysis. The credibility of the
study was further enhanced through the documentation of field
notes immediately following each interview.

To strengthen the ethical dimension of the study, two external
researchers were involved in the analysis process. Their critical
feedback ensured impartiality and added rigor to the interpre-
tation of the findings. This collaborative and reflexive approach,
implemented at every stage, helped address potential pre-
conceptions and contributed to a balanced and trustworthy
interpretation of the data.

3 | Results

The discussions were conducted with 4 focus groups and a total
of 35 nursing students. The sociodemographic characteristics of
the participants are presented in Table 1. During discussions, 34
photos were used which are selected by the participants. Sup-
porting Information S2 displays some photos used during focus
group discussions. The derivation of the two themes and 9
subthemes from the data set is shown in Figure 1.

3.1 | The Road to Personally Mediated Racism

3.1.1 | Limited Resources

Most participants express that there is significant negativity towards
refugees, attributing this to Türkiye's limited resources. They em-
phasize that as a developing country, Türkiye is experiencing
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worsening economic conditions, particularly following the COVID‐
19 pandemic. They indicate that the presence of refugees exacer-
bates these economic challenges. Additionally, they suggest that
inadequate management of the situation could further deteriorate
the economic conditions of the Turkish population. Many

participants note that the refugee crisis significantly strains access to
resources such as healthcare, employment opportunities, and
housing, thereby escalating societal tensions toward refugees.

Yes, it was very difficult for refugees what they went

through… but now many things are difficult for us as

Turkish as well. We are aware of the limitations we face

in terms of healthcare expenditures, economic challenges,

and a shortage of job opportunities, as I see our goodwill

being abused. These photos make me feel we are not

secure and tells me they must leave now.
(P5, Fg2, Ph 4,6)

Everything is becoming more challenging in the world.

Even though we are currently students, we find ourselves

discussing difficult economic conditions. I acknowledge

that what others have been through is incredibly tough,

but I cannot confidently say that favorable circumstances

await us soon. I believe it is time for us to contemplate our

own selves and consider our future.
(P4, Fg3, Ph5)

TABLE 1 | Description of the participants' characteristics.

Focus
Group

1
(n= 8)

Focus
Group

2
(n= 9)

Focus
Group

3
(n= 8)

Focus
Group

4
(n= 10)

Age (years)

Mean 21.75 22.4 23.2 22.7

Range 21–23 20–23 21–23 22‐24
Grade

Third year 8 9 8 10

Sex

Male 3 (37.5) 4 (42.9) 4 (50.0) 3 (30.0)

Female 6 (62.5) 5 (57.1) 4 (50.0) 7 (70.0)

FIGURE 1 | The map of reflexive thematic analysis.
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3.1.2 | Societal Echoes of Negativity

The participants highlight the unavoidable reality of sharing
mutual concerns with those around them. They report that
negative attitudes are widespread within the population and
note that these attitudes are becoming increasingly pervasive.
According to them, it is impossible to overlook the ongoing
situation within their own country.

I cannot ignore the situation in my country. I am acutely

aware of the ongoing issues. Many people are concerned

about the future, the increasing number of refugees, and the

prevailing uncertainties, which contribute to a sense of

unease. Everyone I know reacts strongly to this situation.
(P7, Fg3, Ph 1,2)

3.1.3 | Adverse Impact of Social Media

The information shared on social media plays a crucial role in
shaping many participants' views and influencing their behav-
iors. They often reference X and Facebook, platforms that
amplify societal anxiety.

The content I come across on social media platforms has a

significant impact on me, particularly the conflicts between

Syrians and Turks. Honestly, I believe this influences all of

us, and we cannot simply ignore what is happening. Türkiye

is our homeland, and the issues unfolding there are deeply

connected to our own lives and identities.
(P3, Fg4, Ph8)

3.1.4 | It Is Time to Go

All participants agree that it is time for refugees to leave. They
argue that the Syrian war has ended and that refugees are no
longer under threat.

They should return to their home country. However, I

believe that Türkiye offers them a better living environ-

ment, as they benefit from nearly all the opportunities

available in our country, including priority access to

healthcare… This is very frustrating.
(P4, Fg2, Ph 6,7)

3.2 | Uncontrollable Exclusivism

3.2.1 | Normalizing Negativity

During the discussions, a common language emerges that
reflects the acceptance of an exclusionary stance. Most
nursing students express that they now view negative
behavior toward refugees as normal in various social insti-
tutions and public places. They strongly emphasize the
decrease in tolerance toward refugees in society, report that
their own tolerance has diminished, and state that they can
no longer empathize.

Observing the negative attitudes prevalent in society can

influence us to adopt similar behaviors. When witnessing

individuals employed in positions that could be filled by

Turkish citizens or when opportunities are extended to them,

it may evoke feelings of frustration. During such moments, it

seems normal for racist behaviors to manifest.
(P2, Fg3, Ph5)

Sometimes, while watching the news and seeing reports

about refugees, even when the content is negative for

them, I realize that I no longer feel any sadness. It was

not like this at first, but now I find myself unable to

empathize with their situation.
(P5, Fg3, Ph8)

3.2.2 | Adoption of Negative Role Models

Nursing students express that they observe role models dis-
playing racism in professional settings, which triggers the
negative feelings they already have toward refugees.

I occasionally encounter negative role models who exhibit

racist behaviors, and at times, I find myself sharing their

perspective. However, I consciously remind myself to align

with a more positive stance that rejects racism.
(P9, Fg4, Ph2)

3.2.3 | The Red Line Kids

While acknowledging the existence of a normalized exclu-
sionary attitude in some healthcare settings, they simulta-
neously emphasize the special status of children. All the
nursing students reject any negative approach or mistreatment
toward refugee children.

I acknowledge that we are future health care profes-

sionals, but above all, we are all human beings. When

confronted with things that pose a threat to us, it can be

challenging to view them objectively from an ethical

perspective. However, from my perspective, children hold

a special place, as they are innocent and deserve our

utmost care and protection.
(P2, Fg3, Ph3, 6)

3.2.4 | Loss of Ethical Perspective

Most participants emphasized the importance of ethics in the
nursing profession. Despite this, their concerns make it difficult
for them to view refugee issues from an ethical perspective.

They have been here for an extended period, during

which we have witnessed numerous incidents. Despite

having limited resources, they have 6 or 7 children, which

I consider irresponsible behavior. Particularly in social

environments, my actions and demeanor have become
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unfavorable, even against my own will, and I feel as

though I am losing sight of my professional identity.
(P6, Fg2, Ph4)

3.2.5 | Recognizing Racially Biased Behavior

Many participants do not initially view the behaviors or atti-
tudes they exhibit as “racism.” However, as discussions prog-
ress, they begin to recognize their discourses and behaviors as
forms of racism.

I did not previously consider myself to have racist

thoughts or identify as a racist. However, since the onset

of the Syrian war and the events we have witnessed in our

country, I have noticed that these negative feelings have

influenced my behavior. Controlling these reactions has

become increasingly difficult. For instance, the other day,

I had to visit the hospital, and when I saw refugees, I felt

myself reacting through my gaze and words.
(P3, Fg4, Ph 2, 6)

4 | Discussion

Race inadequately represents genetic ancestry, as modern sci-
ence has proven that race is a social construct lacking biological
grounding (Bonilla‐Silva 1997). To eliminate racial and ethnic
disparities in every setting, including health care, under-
standing what drives racism in a society is important. Person-
ally mediated racism, including personal biases and
discriminatory actions, significantly contributes to sustaining
these inequalities (Jones 2000). Given its capacity to shape
behavior, emotions, cognition, and decision‐making, it is crucial
to acknowledge and address such attitudes and behaviors at
both the individual and systemic levels to promote a fairer
society. Understanding the underlying origins of these preju-
dices and negative discourses is paramount, surpassing the
mere assessment of individuals' negative sentiments (Omi and
Winant 2018).

This study, as the first to employ the photo‐elicitation method
to explore personally mediated racism among nursing students,
offers valuable insights into complex and sensitive issues. The
findings suggest that this approach effectively created a com-
fortable environment for nursing students to discuss difficult
issues, offering an alternative tool for nurse educators.

4.1 | The Road to Personally Mediated Racism

The discussion‐driven photo‐elicitation method yields valuable
insights into the underlying factors contributing to personally
mediated racism among nursing students. The results indicate
that the underlying reasons may vary depending on the specific
circumstances of each country. To address “racism” effectively
within their national context, nursing faculty and educators
must critically examine the issue. Nursing students have ex-
pressed that limited resources threaten prospects. All

participants are concerned about the future of Türkiye and,
consequently, their own futures. This indicates that the
increasingly tangible adverse effects felt in society now extend
to impact nursing students, intensifying their negative rhetoric
against immigrants. Although Türkiye has experienced various
mass migrations in the past, the recent influx of refugees, par-
ticularly Syrians, presents a unique challenge due to its scale
and nature (Makovsky 2019). As a result, strong discriminatory
discourses, especially against Syrian refugees, are prevalent in
discussions, reflecting anger towards the management of the
migration process in Türkiye. Most nursing students con-
sistently express that it is time for refugees to leave. Given the
average age of the participants in this study, the findings sug-
gest that the younger generation, who are experiencing the
negative impacts of migration, such as social and security
threats and worsening economic conditions, are more likely to
develop personally mediated racism. Gençler (2020) suggests
that similar findings were reported by Barutçu and Zengin, who
found in their 2018 study that, while most nursing students did
not express personal issues with refugees, nearly all felt that
refugees should return to their home countries once the con-
flicts there are resolved. The uncertainty surrounding the
deployment and duration of refugees' stay in Türkiye has led to
new problems due to the country's limited resources
(Gençler 2020).

The economic concerns emphasized by all nursing students are
the underlying reasons for their prejudices and discriminatory
attitudes toward refugees. The severe economic challenges that
Türkiye is facing have heightened economic inequalities among
the population. Consequently, this situation negatively influ-
ences society's overall attitude toward refugees (ORSAM 2015).
A study supports this finding by showing that in European
countries, racist views are more prevalent in those with greater
economic inequality than in those with greater economic
equality (Caller and Gorodzeisky 2022). Economic challenges,
as a result of limited resources, are significant contributors to
societal hostility towards refugees (Gençler 2020), and this issue
similarly impacts nursing students in this study. Social ten-
dencies can drive negative attitudes among nursing students
toward refugees (Barutcu and Zengin 2018; Karadas et al. 2023)
as individuals continuously interact with their environment,
which includes physical, ecological, sociopolitical, and cultural
dimensions. This finding is expected, as the social context
influences all individuals (Matamoros‐Fernández and
Farkas 2021), including nursing students. Studies from several
European countries support this result, showing that nursing
students hold negative views toward the social rights granted to
refugees (Sánchez‐Ojeda et al. 2020) and that negative attitudes
have increased because refugees receive more social welfare
assistance than natives (Ugarte Gurrutxaga et al. 2020).

Social media platforms, which allow the spread of racist ex-
pressions and images (Matamoros‐Fernández and Farkas 2021),
contribute to the formation of prejudiced and discriminatory
attitudes among nursing students. Specific social media plat-
forms, such as X (formerly Twitter), YouTube, and Facebook,
act as triggers for existing anger and frustration toward refu-
gees. Provocations involving refugee groups can happen any-
where in Türkiye, (ORSAM 2015). But their frequency has
increased recently. The findings highlight that the effects of
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social media tools should not be ignored. It is well‐known that
social media tools are widespread globally and have a signifi-
cant influence on populations. Supporting studies have indi-
cated that social media platforms pose a threat by normalizing
the gendered and place‐based racialization of refugees in Tür-
kiye (Aldamen 2023; Ozduzen et al. 2021).

4.2 | Uncontrollable Exclusivism

Based on the results, the study reveals that many nursing stu-
dents display personally mediated racist behaviors, including
discriminatory actions, prevalent prejudices, and negative dis-
courses directed toward refugees. Some of these students claim
that their attitudes and behaviors are not deliberate, although
they find it challenging to manage them. This observation
aligns with Jones (2000), who notes that personally mediated
racism can be either intentional or unintentional. Additionally,
some nursing students acknowledge their discriminatory
stance, recognizing that the concerns they previously men-
tioned influenced their attitudes. The discussions represent the
initial platform where nursing students explicitly articulated
and acknowledged their stance. Louie‐Poon et al. (2022) argue
that without uncovering covert mechanisms hosting racism,
efforts to develop solutions for dismantling racism will be
ineffective. Some nursing students frequently overlook ethical
values in discussions about refugees, perceiving such attitudes
as normal. Certain participants admit to their discriminatory
behaviors and find it challenging to view refugees—aside from
children—from a humane perspective. Notably, global and
societal shifts may negatively influence the ethical perspectives
of healthcare professionals and students over time (Hakimi
et al. 2020). A study conducted with nursing students in Türkiye
indicates a decline in their moral sensitivity (Kılıç Akca
et al. 2017). Racism constitutes a violation of ethical practice
among healthcare professionals who are devoted to ensuring
the provision of equitable care to patients, a crucial element of
social solidarity (Hamed et al. 2020; Weitzel et al. 2020). In
response, Louie‐Poon et al. (2022) highlight the necessity of
embedding a moral commitment to antiracism within the
nursing discipline.

Personally mediated racism may maintain structural barriers,
which have the potential to turn into institutionalized racism
(Jones 2000). The findings of this study revealed that most
nursing students have hesitation in offering healthcare services
to refugees, excluding children, due to their negative sentiments
toward this group. This finding is concerning because all par-
ticipants were in their third year of education, and most would
likely have graduated within 1 year and entered professional
life. Similarly, Sánchez‐Ojeda et al. (2020) reported that final‐
year nursing students had more negative attitudes than first‐
year students. This significant finding underscores the necessity
of incorporating an antiracist approach into nursing curricula.

Nursing students' observations of racist behaviors by some
nurses in clinical settings have further reinforced the nor-
malization of their own negative attitudes. The presence of
adverse role models within healthcare institutions can neg-
atively impact nursing students (Mohamed Shaburdin
et al. 2022; Odzakovic et al. 2023). Research indicates that

healthcare professionals often harbor prejudices, frequently
without full awareness of their own biases, which can have
detrimental effects on refugees (Arrieta et al. 2018; Fitzgerald
and Hurst 2017; Maina et al. 2018). Kechi et al. (2024) suggest
that to mitigate negative stereotypes, implicit bias assessment
and training should be implemented for faculty, staff, and
students.

Similarly, some studies indicate that nursing students perceive
refugees and their relatives admitted to hospitals as lacking
respect for healthcare workers and hospital rules, which leads
to communication problems (Tosun and Sinan 2020). Addi-
tionally, nursing students have struggled to manage emotions
such as anger and guilt while providing intercultural care in
immigrant health centers during initial encounters (Türk
et al. 2024). These findings underscore that both perceptions of
disrespect and emotional challenges contribute to difficulties in
delivering effective and empathetic care to refugees.

4.3 | Implications for the Nursing Profession

This study has implications for education, practice, and policy.
In terms of education, the findings suggest that knowledge‐
based curricula alone are no longer sufficient to foster positive
attitudes toward refugees. Despite having strong intercultural
competence, nursing students can still exhibit highly negative
attitudes toward immigrants (Türkan Işik and Can
Özdemir 2024). It is crucial to recognize that personally medi-
ated racism is deeply intertwined with individuals' personal
histories as well as existing institutional and social structures.
These structures not only shape individual behavior but also
influence how personal prejudices and race‐based interactions
manifest (Banaji et al. 2021). The integration of individual
biases with institutional and social systems perpetuates sys-
temic racism (Jones 2000). Therefore, in addition to educational
efforts, faculty and educators must remain aware of their roles
and behaviors, recognizing their capacity to challenge these
dynamics. Neglecting their influence risks reinforcing the very
systems of inequality they strive to dismantle.

Nursing students need to be aware of their personally
mediated racism and the underlying reasons, but traditional
education methods may offer limited opportunities to achieve
this goal (Hultsjö et al. 2019). Recognizing the curriculum as
a dynamic, evolving framework is essential for embedding a
commitment to antiracism in nursing education (Boakye
et al. 2024). Incorporating antiracism into national discus-
sions on nursing curriculum requirements is essential to
upholding our professional commitment to equity (Boakye
et al. 2024). This need becomes even more pressing consid-
ering the societal changes occurring in countries like Tür-
kiye, highlighting the significance of a strong commitment to
antiracist pedagogy. The principles of social justice and
global social responsibility can play crucial roles in the for-
mulation of antiracist curricula. (Eysenbach and
Bewick 2011; Fatahi et al. 2023; Shahzad et al. 2022).

Integrating antiracist pedagogy into the nursing curriculum
requires a strong focus on educator preparation. Nurse educa-
tors feel insufficiently prepared to effectively support antiracist
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education (Beard 2016). To address this, essential strategies may
include fostering self‐awareness and reflection on privilege and
biases, recognizing the various ways racism influences educa-
tional spaces, and actively engaging in antiracist training,
workshops, and seminars to build their knowledge and skills
(Muray et al. 2023). This study highlights methods like the
photo‐elicitation method, which can empower educators to
encourage students to address challenging topics.

When addressing personally mediated racist approaches,
another key issue is the potential for nurse educators to hold
racist perspectives. To tackle this, it is crucial to embrace and
appreciate diverse ways of knowing among educators. For ex-
ample, positivism, which has historically dominated research,
operates on the assumption of a singular truth and controllable
contexts. To challenge such limitations, educators should ex-
plore alternative epistemological and ontological paradigms
(Gottlieb and Gottlieb 2017). Doing so enables them to better
understand societal dynamics, identify their own biases, and
position themselves in nursing education to meet the evolving
needs of society effectively.

In terms of policy, societal change impacts not only specific
groups within a country but also all layers of its systems,
including future health professionals and healthcare. Policy-
makers must carefully consider every aspect when making
decisions about refugees. Nursing schools in countries that face
challenges such as hosting refugees and addressing social and
economic issues should prioritize strategies that aim to trans-
form both students and society in a positive way. The protection
and promotion of human rights in healthcare are fundamental
responsibilities of nurses. Nursing organizations should col-
laborate to strengthen core values and advance health equity
within a dynamically evolving societal context.

In practice, cultural and implicit bias assessment and training
for faculty, staff, and students are crucial. The harmful effects of
social media serve as a significant catalyst for the adoption
of racist attitudes, particularly due to the growing prevalence of
negative content targeting refugees worldwide (Matamoros‐
Fernández and Farkas 2021), including in Türkiye (Ökten
Sipahioğlu 2023). Making antiracist pedagogical training a part
of new faculty members mentorship and integration experience.
This will require commitment on the part of schools of nursing,
nursing organizations, and educational institutions to inform
and support these training opportunities. Engaging in discus-
sions and exchanging ideas about social media content can help
mitigate these negative effects and promote more accurate
interpretations of the information presented (Madigan
et al. 2023). Such exchanges enable students to critically analyze
and contextualize information, thereby equipping them with
the skills necessary to navigate the complex landscape of social
media effectively.

4.4 | Limitations and Strengths

The current study was conducted by a single researcher. To
address this limitation, the researcher sought assistance from
two external researchers during the data analysis phase. Their
support was aimed at enhancing the coding process. The

researcher was also a lecturer at the same school where the
study took place. This dual role can be seen as both a limitation
and a strength of the study. The trust of participants in the
researcher has facilitated open discussions on sensitive topics
such as racism. The study was conducted toward the end of the
semester to minimize the influence of anxiety concerning
grades on the results. This approach allowed the nursing stu-
dents to freely express their thoughts without the pressure of
academic evaluations.

Compared with traditional interview techniques that rely only
on verbal communication, the use of photos was better at
stimulating conversations between the participants and the
researcher. The inclusion of visual materials facilitated a richer
and more nuanced exchange of ideas, which allowed the
researcher to better understand the thoughts and experiences of
the participants. The study demonstrated that the focus group
method can help nursing students feel more comfortable dis-
cussing sensitive and challenging topics. Students highlighted
that this approach encouraged diverse perspectives and facili-
tated a collaborative and supportive discussion environment.
The incorporation of discussions involving photos and align-
ment with nursing students' discourses fostered a sense of
comfort, encouraging them to freely express their feelings and
experiences.

4.5 | Recommendations for Future Studies

Nursing students, as part of an evolving societal landscape,
demonstrate sensitivity to ongoing events and the impact of
negativity. Despite the challenges of discussing racism, they
show a willingness to engage with and deliberate on the issue.
This openness provides researchers with an opportunity to ex-
pose racism within nursing education and care, increasing its
visibility and enabling more effective interventions.

This study highlights the photo‐elicitation method as an effec-
tive tool for creating safe spaces where nursing students can
reflect on their attitudes toward refugees, identify implicit
biases, and critically analyze the societal dynamics shaping
these perceptions. Future research can apply this method to
address personally mediated racism by integrating it into anti-
racist education programs. Using contrasting images of refugees
in various contexts (e.g., families, professionals, or vulnerable
situations) can challenge stereotypes, humanize refugees, and
emphasize nursing students' roles in delivering equitable care.

Furthermore, photo‐elicitation fosters emotional engagement
by presenting powerful images, such as refugees accessing
healthcare or overcoming barriers, making abstract issues more
tangible. It can also serve as both an intervention and evalua-
tion tool, helping to monitor attitudinal changes. Pre‐ and post‐
intervention sessions where students interact with photos and
share their perceptions can assess shifts in language, emotional
responses, and insights, thus evaluating the effectiveness of
antiracist education programs.

This study focused solely on students; however, future research
involving consultation with or co‐designing with refugees and
migrants to address othering may provide valuable contributions.
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5 | Conclusion

The current study underscores the need to address personally
mediated racism because of its considerable impact on future
nursing care. The findings indicate that nursing students exhibit
personally mediated racism while also uncovering its root
causes. To prevent this, it is crucial to adopt a structured
approach to addressing racism.

The significance of nurse educators in eliminating racism can-
not be overstated. Hence, they must primarily recognize and
confront racism in society, and they must take the lead in ini-
tiating conversations about racism in nursing education. As
mentioned before, nurse educators should incorporate key
concepts into their antiracist educational programs and develop
proactive strategies to overcome racism within the realms of
nursing education and healthcare (Mihaly et al. 2023).

Acknowledgments

The author extends gratitude to all participants for generously con-
tributing their time. Addressing the sensitive subject of racism can be
challenging, yet they exhibited their utmost effort.

Ethics Statement

All study procedures were approved by the institutional review board
(Cankiri Karatekin University, version number: 29/23112022). The
participants willingly took part.

Consent

Written informed consent was obtained from all of those who agreed to
participate in the study.

Conflicts of Interest

The author declares no conflicts of interest.

Data Availability Statement

Data available on request due to privacy/ethical restrictions.

References

Akca, A., and S. Ayaz‐Alkaya. 2023. “Determinants of Attitudes To-
wards Refugees and Intercultural Sensitivity of Nursing Students: A
Descriptive and Correlational Study.” Nurse Education Today 124:
105772. https://doi.org/10.1016/J.NEDT.2023.105772.

Aldamen, Y. 2023. “Xenophobia and Hate Speech Towards Refugees on
Social Media: Reinforcing Causes, Negative Effects, Defense and
Response Mechanisms Against That Speech.” Societies 13, no. 4: 83. Art
83. https://doi.org/10.3390/soc13040083.

Altawil, M., and N. Turan. 2023. “Determination of Nursing Student's
Attitudes Towards Refugees and Affecting Factors.” CURARE Journal of
Nursing 1, no. 1: 9–16. https://doi.org/10.26650/curare.2023.002.

Altman, M. R., I. Kantrowitz‐Gordon, E. Moise, et al. 2021. “Addressing
Positionality Within Case‐Based Learning to Mitigate Systemic Racism
in Health Care.” Nurse Educator 46, no. 5: 284–289. https://doi.org/10.
1097/NNE.0000000000000937.

Arrieta, H., C. Rezola‐Pardo, I. Zarrazquin, et al. 2018. “A Multicomponent
Exercise Program Improves Physical Function in Long‐Term Nursing
Home Residents: A Randomized Controlled Trial.” Experimental
Gerontology 103: 94–100. https://doi.org/10.1016/j.exger.2018.01.008.

Banaji, M. R., S. T. Fiske, and D. S. Massey. 2021. “Systemic Racism:
Individuals and Interactions, Institutions and Society.” Cognitive
Research: Principles and Implications 6, no. 1: 82. https://doi.org/10.
1186/s41235-021-00349-3.

Barutcu, C. D., and F. Zengin. 2018. “Investigation of Perspective of the
Nursing Students Against Refugees in Turkey.” Turkish Journal of
Health Science and Life 1, no. Issue 1: 19–24. https://dergipark.org.tr/
en/download/article-file/605996.

Beard, K. V. 2016. “Examining the Impact of Critical Multicultural
Education Training on the Multicultural Attitudes, Awareness, and
Practices of Nurse Educators.” Journal of Professional Nursing 32, no. 6:
439–448. https://doi.org/10.1016/j.profnurs.2016.05.007.

Bell, B. 2021. “White Dominance in Nursing Education: A Target for
Anti‐Racist Efforts.” Nursing Inquiry 28, no. 1: e12379. https://doi.org/
10.1111/nin.12379.

Boakye, P. N., N. Prendergast, and A. Bailey. 2024. “Challenging Anti‐
Racism in Nursing Education: A Moral and Professional Call to
Action.” Nurse Education Today 141: 106305. https://doi.org/10.1016/j.
nedt.2024.106305.

Bonilla‐Silva, E. 1997. “Rethinking Racism: Toward a Structural Inter-
pretation.” American Sociological Review 62, no. 3: 465–480. https://doi.
org/10.2307/2657316.

Braun, V., and V. Clarke. 2021. “One Size Fits All? What Counts as
Quality Practice in (Reflexive) Thematic Analysis?” Qualitative Research
in Psychology 18, no. 3: 328–352. https://doi.org/10.1080/14780887.2020.
1769238.

Bronfenbrenner, U. 1986. “Ecology of the Family as a Context for Human
Development. Research Perspectives.” Developmental Psychology 22, no. 6:
723–742. https://doi.org/10.1037/0012-1649.22.6.723.

Caller, S., and A. Gorodzeisky. 2022. “Racist Views in Contemporary
European Societies.” Ethnic and Racial Studies 45, no. 9: 1627–1648.
https://doi.org/10.1080/01419870.2021.1952289.

Epstein, I., B. Stevens, P. McKeever, and S. Baruchel. 2006. “Photo
Elicitation Interview (PEI): Using Photos to Elicit Children's Perspec-
tives.” International Journal of Qualitative Methods 5, no. 3: 1–11.
https://doi.org/10.1177/160940690600500301.

Eysenbach, G., and B. Bewick. 2011. “Consort‐Ehealth: Improving and
Standardizing Evaluation Reports of Web‐Based and Mobile Health
Interventions.” Journal of Medical Internet Research 13, no. 4: e126.
https://doi.org/10.2196/JMIR.1923.

Fatahi, G., M. Racic, M. I. Roche‐Miranda, et al. 2023. “The Current
State of Antiracism Curricula in Undergraduate and Graduate Medical
Education: A Qualitative Study of US Academic Health Centers.”
Annals of Family Medicine 21: S14–S21. https://doi.org/10.1370/
afm.2919.

Fitzgerald, C., and S. Hurst. 2017. “Implicit Bias in Healthcare Profes-
sionals: A Systematic Review.” BMC Medical Ethics 18: 19. https://doi.
org/10.1186/s12910-017-0179-8.

Fransen, S., and H. de Haas. 2022. “Trends and Patterns of Global
Refugee Migration.” Population and Development Review 48, no. 1:
97–128. https://doi.org/10.1111/padr.12456.

GAR. 2022. Civil Society in the 10th Year of Syrian Migration: Actors,
Processes, and Insights. https://www.gocarastirmalaridernegi.org/tr/.

Gençler, A. 2020. “Türkiye'deki Suriyeli Sığınmacıların Sosyo‐
Ekonomik Yaşama Etkileri: Fayda Maliyet Ekseninde Bir Bakış.” Sosyal
Siyaset Konferansları Dergisi/Journal of Social Policy Conferences 78:
111–145. https://doi.org/10.26650/jspc.2019.78.0036.

Glaw, X., K. Inder, A. Kable, and M. Hazelton. 2017. “Visual Meth-
odologies in Qualitative Research: Autophotography and Photo Elici-
tation Applied to Mental Health Research.” International Journal of
Qualitative Methods 16, no. 1: 1–8. https://doi.org/10.1177/16094069
17748215.

10 of 12 Nursing Inquiry, 2025

https://doi.org/10.1016/J.NEDT.2023.105772
https://doi.org/10.3390/soc13040083
https://doi.org/10.26650/curare.2023.002
https://doi.org/10.1097/NNE.0000000000000937
https://doi.org/10.1097/NNE.0000000000000937
https://doi.org/10.1016/j.exger.2018.01.008
https://doi.org/10.1186/s41235-021-00349-3
https://doi.org/10.1186/s41235-021-00349-3
https://dergipark.org.tr/en/download/article-file/605996
https://dergipark.org.tr/en/download/article-file/605996
https://doi.org/10.1016/j.profnurs.2016.05.007
https://doi.org/10.1111/nin.12379
https://doi.org/10.1111/nin.12379
https://doi.org/10.1016/j.nedt.2024.106305
https://doi.org/10.1016/j.nedt.2024.106305
https://doi.org/10.2307/2657316
https://doi.org/10.2307/2657316
https://doi.org/10.1080/14780887.2020.1769238
https://doi.org/10.1080/14780887.2020.1769238
https://doi.org/10.1037/0012-1649.22.6.723
https://doi.org/10.1080/01419870.2021.1952289
https://doi.org/10.1177/160940690600500301
https://doi.org/10.2196/JMIR.1923
https://doi.org/10.1370/afm.2919
https://doi.org/10.1370/afm.2919
https://doi.org/10.1186/s12910-017-0179-8
https://doi.org/10.1186/s12910-017-0179-8
https://doi.org/10.1111/padr.12456
https://www.gocarastirmalaridernegi.org/tr/
https://doi.org/10.26650/jspc.2019.78.0036
https://doi.org/10.1177/1609406917748215
https://doi.org/10.1177/1609406917748215


Gottlieb, L. N., and B. Gottlieb. 2017. “Strengths‐Based Nursing: A
Process for Implementing a Philosophy Into Practice.” Journal of
Family Nursing 23, no. 3: 319–340. https://doi.org/10.1177/
1074840717717731.

Hakimi, H., S. Joolaee, M. Ashghali Farahani, P. Rodney, and
H. Ranjbar. 2020. “Moral Neutralization: Nurses' Evolution in Unethical
Climate Workplaces.” BMC Medical Ethics 21: 114. https://doi.org/10.
1186/s12910-020-00558-3.

Hamed, S., S. Thapar‐Björkert, H. Bradby, and B. M. Ahlberg. 2020.
“Racism in European Health Care: Structural Violence and Beyond.”
Qualitative Health Research 30, no. 11: 1662–1673. https://doi.org/10.
1177/1049732320931430.

Hantke, S., V. St. Denis, and H. Graham. 2022. “Racism and Anti-
racism in Nursing Education: Confronting the Problem of White-
ness.” BMC Nursing 21: 146. https://doi.org/10.1186/s12912-
022-00929-8.

Harding, A. 2021. “A Nurse Educator's Perspective About Institutional
Racism and White Supremacy in Nursing Education.” Creative Nursing
27, no. 1: 36–39. https://doi.org/10.1891/CRNR-D-20-00071.

Heider, K. G., J. Collier, and M. Collier. 1988. “Visual Anthropology:
Photography as a Research Method by John Collier, Jr., Malcolm
Collier.” Journal of American Folklore 101, no. 399: 74–75. https://doi.
org/10.2307/540254.

Hultsjö, S., M. Bachrach‐Lindström, J. Safipour, and E. Hadziabdic.
2019. “Cultural Awareness Requires More Than Theoretical Education”
– Nursing Students' Experiences.” Nurse Education in Practice 39:
73–79. https://doi.org/10.1016/j.nepr.2019.07.009.

Jones, C. P. 2000. “Levels of Racism: A Theoretic Framework and a
Gardener's Tale.” American Journal of Public Health 90, no. 8: 1212–
1215. https://doi.org/10.2105/AJPH.90.8.1212.

Kaldık, B. 2021. “Uluslararasi Göç Bağlaminda Siğinmacilara Yönelik
Yabanci Düşmanliğinin Incelenmesi: Türkiye'de Zenofobi Üzerine Bir
Uygulama.” Bingöl Üniversitesi İktisadi ve İdari Bilimler Fakültesi Dergisi
5: 69–96. https://doi.org/10.33399/biibfad.1029321.

Karadas, M. M., A. Bilgin, F. U. Sahan, and L. Ozdemir. 2023. “De-
termining the Predictors of Nursing Students' Xenophobic Tendency
Toward Refugees.” Nurse Education Today 122: 105722. https://doi.org/
10.1016/J.NEDT.2023.105722.

Kechi, I. A., R. Waite, and T. A. Murray. 2024. “Examining and Miti-
gating Racism in Nursing Using the Socio‐Ecological Model.” Nursing
Inquiry 31, no. 3: e12639. https://doi.org/10.1111/nin.12639.

Koch, A. M. 2021. “Rooting out White Supremacy and Implementing
Antiracism in Nursing Education.” Creative Nursing 27, no. 1: 31–35.
https://doi.org/10.1891/CRNR-D-20-00078.

Kuru Alici, N. 2021. “Cultural Sensitivity and Attitudes Towards Ref-
ugees of Turkish Nursing Students: A Cross Sectional Descriptive
Study.” International Journal of Intercultural Relations 80: 1–6. https://
doi.org/10.1016/J.IJINTREL.2020.10.011.

Kılıç Akca, N., N. Simsek, D. E. Arslan, S. Senturk, and D. Akca. 2017.
“Moral Sensitivity Among Senior Nursing Students in Turkey.”
International Journal of Caring Sciences 10, no. 2: 1031–1039. www.
internationaljournalofcaringsciences.org.

Liu, G., and C. P. Jones. 2024. “Introduction: Implicit Bias in the
Context of Structural Racism.” Daedalus 153, no. 1: 8–14. https://doi.
org/10.1162/daed_a_02044.

Louie‐Poon, S., C. Hilario, S. D. Scott, and J. Olson. 2022. “Toward a
Moral Commitment: Exposing the Covert Mechanisms of Racism in the
Nursing Discipline.” Nursing Inquiry 29, no. 1: e12449.

Madigan, E. A., E. McWhirter, G. Westwood, et al. 2023. “Nurses
Finding a Global Voice by Becoming Influential Leaders Through
Advocacy.” Clinics in Integrated Care 20: 100165. https://doi.org/10.
1016/j.intcar.2023.100165.

Maina, I. W., T. D. Belton, S. Ginzberg, A. Singh, and T. J. Johnson.
2018. “A Decade of Studying Implicit Racial/Ethnic Bias in Healthcare
Providers Using the Implicit Association Test.” Social Science &
Medicine 199: 219–229. https://doi.org/10.1016/j.socscimed.2017.05.009.

Makovsky, A. 2019. “Turkey's Refugee Dilemma.” Center for American
Progress: 1–43. https://www.americanprogress.org/article/turkeys-
refugee-dilemma/.

Matamoros‐Fernández, A., and J. Farkas. 2021. “Racism, Hate Speech,
and Social Media: A Systematic Review and Critique.” Television & New
Media 22, no. 2: 205–224. https://doi.org/10.1177/1527476420982230.

Mihaly, L., T. Scherzer, C. McGuinness, and L. Stephan. 2023. “Shifting
the Paradigm: Antiracist Education for Advanced Practice Nursing
Providers.” Health Equity 7, no. 1: 603–611. https://doi.org/10.1089/heq.
2023.0088.

Mohamed Shaburdin, Z., L. Bourke, O. Mitchell, and T. Newman. 2022.
“It's a Cultural Thing’: Excuses Used by Health Professionals on Pro-
viding Inclusive Care.” Health Sociology Review 31, no. 1: 1–15. https://
doi.org/10.1080/14461242.2020.1846581.

Muray, M., C. Baker, R. Srivastava, and D. Flaming. 2023. Promoting Anti-
Racism in Nursing Education in Canada. Canadian Association of Schools of
Nursing. https://www.casn.ca/wp-content/uploads/2023/05/CASN-
Promoting-Anti-Racism-in-Nursing-Education-in-Canada_FINAL.pdf.

Ochs, J. H. 2023. “Addressing Health Disparities by Addressing Struc-
tural Racism and Implicit Bias in Nursing Education.” Nurse Education
Today 121: 105670. https://doi.org/10.1016/J.NEDT.2022.105670.

Odzakovic, E., K. Huus, B. M. Ahlberg, et al. 2023. “Discussing Racism
in Healthcare: A Qualitative Study of Reflections by Graduate Nursing
Students.” Nursing Open 10, no. 6: 3677–3686. https://doi.org/10.1002/
nop2.1619.

Ökten Sipahioğlu, B. 2023. “The Effects of Hate Speech on Social Media:
The Case of Syrian Refugees in Türkiye.” Erciyes İletişim Dergisi 10,
no. 1: 149–164. https://doi.org/10.17680/erciyesiletisim.1159037.

Olmos‐Vega, F. M., R. E. Stalmeijer, L. Varpio, and R. Kahlke. 2023. “A
Practical Guide to Reflexivity in Qualitative Research: AMEE Guide No.
149.” Medical Teacher 45, no. 3: 241–251. https://doi.org/10.1080/
0142159X.2022.2057287.

Omi, M., and H. Winant. 2018. “Racial formation in the United States.”
In Inequality in the 21st century: A Reader, edited by D. B. Grusky and J.
Hill, 276–282. Routledge. https://doi.org/10.4324/9780429499821-49.

ORSAM. 2015. Effects of the Syrıan Refugees on Turkey. ORSAM. http://
cib-uclg.org/sites/default/files/a._report_-_effects_of_the_syrian_
refugees_on_turkey_1.pdf.

Ozaydin, T., D. Kocoglu Tanyer, and B. Akin. 2021. “Promoting the
Attitudes of Nursing Students Towards Refugees via Interventions
Based on the Contact Hypothesis: A Randomized Controlled Trial.”
International Journal of Intercultural Relations 84: 191–199. https://doi.
org/10.1016/J.IJINTREL.2021.07.013.

Ozduzen, O., U. Korkut, and C. Ozduzen. 2021. “‘Refugees Are Not
Welcome’: Digital Racism, Online Place‐Making and the Evolving
Categorization of Syrians in Turkey.” New Media & Society 23, no. 11:
3349–3369. https://doi.org/10.1177/1461444820956341.

Playfair, C., G. Hunt, and C. DaCosta. 2023. “Developing Anti‐Racist
Undergraduate Nursing Education: Themes and Action.” British
Journal of Nursing 32, no. Issue 15: 736–742. https://doi.org/10.12968/
bjon.2023.32.15.736.

Pusey‐Reid, E., and N. Blackman‐Richards. 2022. “The Importance of
Addressing Racial Microaggression in Nursing Education.” Nurse
Education Today 114: 105390. https://doi.org/10.1016/j.nedt.2022.
105390.

Sánchez‐Ojeda, M. A., S. Navarro‐Prado, A. Martín‐Salvador, T. Luque‐
Vara, E. Fernández‐Gómez, and F. J. Plaza Del Pino. 2020. “Nursing
Students' Attitudes Towards Immigrants’ Social Rights.” International

11 of 12

https://doi.org/10.1177/1074840717717731
https://doi.org/10.1177/1074840717717731
https://doi.org/10.1186/s12910-020-00558-3
https://doi.org/10.1186/s12910-020-00558-3
https://doi.org/10.1177/1049732320931430
https://doi.org/10.1177/1049732320931430
https://doi.org/10.1186/s12912-022-00929-8
https://doi.org/10.1186/s12912-022-00929-8
https://doi.org/10.1891/CRNR-D-20-00071
https://doi.org/10.2307/540254
https://doi.org/10.2307/540254
https://doi.org/10.1016/j.nepr.2019.07.009
https://doi.org/10.2105/AJPH.90.8.1212
https://doi.org/10.33399/biibfad.1029321
https://doi.org/10.1016/J.NEDT.2023.105722
https://doi.org/10.1016/J.NEDT.2023.105722
https://doi.org/10.1111/nin.12639
https://doi.org/10.1891/CRNR-D-20-00078
https://doi.org/10.1016/J.IJINTREL.2020.10.011
https://doi.org/10.1016/J.IJINTREL.2020.10.011
http://www.internationaljournalofcaringsciences.org
http://www.internationaljournalofcaringsciences.org
https://doi.org/10.1162/daed_a_02044
https://doi.org/10.1162/daed_a_02044
https://doi.org/10.1016/j.intcar.2023.100165
https://doi.org/10.1016/j.intcar.2023.100165
https://doi.org/10.1016/j.socscimed.2017.05.009
https://www.americanprogress.org/article/turkeys-refugee-dilemma/
https://www.americanprogress.org/article/turkeys-refugee-dilemma/
https://doi.org/10.1177/1527476420982230
https://doi.org/10.1089/heq.2023.0088
https://doi.org/10.1089/heq.2023.0088
https://doi.org/10.1080/14461242.2020.1846581
https://doi.org/10.1080/14461242.2020.1846581
https://www.casn.ca/wp-content/uploads/2023/05/CASN-Promoting-Anti-Racism-in-Nursing-Education-in-Canada_FINAL.pdf
https://www.casn.ca/wp-content/uploads/2023/05/CASN-Promoting-Anti-Racism-in-Nursing-Education-in-Canada_FINAL.pdf
https://doi.org/10.1016/J.NEDT.2022.105670
https://doi.org/10.1002/nop2.1619
https://doi.org/10.1002/nop2.1619
https://doi.org/10.17680/erciyesiletisim.1159037
https://doi.org/10.1080/0142159X.2022.2057287
https://doi.org/10.1080/0142159X.2022.2057287
https://doi.org/10.4324/9780429499821-49
http://cib-uclg.org/sites/default/files/a._report_-_effects_of_the_syrian_refugees_on_turkey_1.pdf
http://cib-uclg.org/sites/default/files/a._report_-_effects_of_the_syrian_refugees_on_turkey_1.pdf
http://cib-uclg.org/sites/default/files/a._report_-_effects_of_the_syrian_refugees_on_turkey_1.pdf
https://doi.org/10.1016/J.IJINTREL.2021.07.013
https://doi.org/10.1016/J.IJINTREL.2021.07.013
https://doi.org/10.1177/1461444820956341
https://doi.org/10.12968/bjon.2023.32.15.736
https://doi.org/10.12968/bjon.2023.32.15.736
https://doi.org/10.1016/j.nedt.2022.105390
https://doi.org/10.1016/j.nedt.2022.105390


Journal of Environmental Research and Public Health 17, no. 23: 8875.
https://doi.org/10.3390/ijerph17238875.

Shahzad, S., A. Younas, and P. Ali. 2022. “Social Justice Education in
Nursing: An Integrative Review of Teaching and Learning Approaches
and Students' and Educators' Experiences.” Nurse Education Today 110:
105272. https://doi.org/10.1016/j.nedt.2022.105272.

Tilki, M. 2007. “Education Paper Racism: The Implications for Nursing
Education.” Design 4: 303–313. https://www.ana-illinois.org/wp-
content/uploads/Racism-the-implications-for-nursing-education.pdf.

Tosun, B., and Ö. Sinan. 2020. “Knowledge, Attitudes and Prejudices of
Nursing Students About the Provision of Transcultural Nursing Care to
Refugees: A Comparative Descriptive Study.” Nurse Education Today
85: 104294. https://doi.org/10.1016/j.nedt.2019.104294.

Türk, A., E. Ünsal, and A. Dönmez. 2024. “First Contact With Trans-
cultural Care: A Phenomenological Study of Practical Turkish Nursing
Students' Experiences in a Migrant Health Center.” Journal of
Transcultural Nursing 35, no. 1: 53–61. https://doi.org/10.1177/
10436596231209049.

Türkan Işik, M., and R. Can Özdemir. 2024. “Cultural Sensitivity of a
Group of Nursing Students' and Attitudes Toward Refugees.” Journal of
Transcultural Nursing 35, no. 3: 244–253. https://doi.org/10.1177/
10436596231225264.

Ugarte Gurrutxaga, M. I., M. A. Sánchez‐Ojeda, A. Segura‐Fragoso,
M. L. Cardoso, and B. Molina Gallego. 2020. “Attitudes Towards
Immigration Among Students in the First Year of a Nursing Degree at
Universities in Coimbra, Toledo and Melilla.” International Journal of
Environmental Research and Public Health 17, no. 21: 7977. https://doi.
org/10.3390/ijerph17217977.

UNHCR. 2022. Global Focus Turkey. https://reporting.unhcr.org/
turkey.

Weitzel, J., J. Luebke, L. Wesp, et al. 2020. “The Role of Nurses as Allies
Against Racism and Discrimination: An Analysis of Key Resistance
Movements of Our Time.” Advances in Nursing Science 43, no. 2:
102–113. https://doi.org/10.1097/ANS.0000000000000290.

Supporting Information

Additional supporting information can be found online in the
Supporting Information section.

12 of 12 Nursing Inquiry, 2025

https://doi.org/10.3390/ijerph17238875
https://doi.org/10.1016/j.nedt.2022.105272
https://www.ana-illinois.org/wp-content/uploads/Racism-the-implications-for-nursing-education.pdf
https://www.ana-illinois.org/wp-content/uploads/Racism-the-implications-for-nursing-education.pdf
https://doi.org/10.1016/j.nedt.2019.104294
https://doi.org/10.1177/10436596231209049
https://doi.org/10.1177/10436596231209049
https://doi.org/10.1177/10436596231225264
https://doi.org/10.1177/10436596231225264
https://doi.org/10.3390/ijerph17217977
https://doi.org/10.3390/ijerph17217977
https://reporting.unhcr.org/turkey
https://reporting.unhcr.org/turkey
https://doi.org/10.1097/ANS.0000000000000290

	An Exploration of Personally Mediated Racism Among Nursing Students Through the Participant-Driven Photo-Elicitation Method
	1 Introduction
	1.1 Addressing Personally Mediated Racism in Nursing Education
	1.2 Personally Mediated Racism in Nursing Education From a Türkiye Perspective
	1.3 Photo-Elicitation Methods: A Tool for Participant Engagement in Research
	1.3.1 Aim 1
	1.3.2 Aim 2
	1.3.3 Aim 3


	2 Methods
	2.1 Design
	2.2 Setting and Participants
	2.3 Data Collection
	2.3.1 Procedure
	2.3.1.1 Phase 1: Preparedness
	2.3.1.2 Phase 2: Photo Activity
	2.3.1.3 Phase 3: Focus Groups


	2.4 Data Analysis
	2.5 Ethical Considerations
	2.6 Rigor and Reflexivity

	3 Results
	3.1 The Road to Personally Mediated Racism
	3.1.1 Limited Resources
	3.1.2 Societal Echoes of Negativity
	3.1.3 Adverse Impact of Social Media
	3.1.4 It Is Time to Go

	3.2 Uncontrollable Exclusivism
	3.2.1 Normalizing Negativity
	3.2.2 Adoption of Negative Role Models
	3.2.3 The Red Line Kids
	3.2.4 Loss of Ethical Perspective
	3.2.5 Recognizing Racially Biased Behavior


	4 Discussion
	4.1 The Road to Personally Mediated Racism
	4.2 Uncontrollable Exclusivism
	4.3 Implications for the Nursing Profession
	4.4 Limitations and Strengths
	4.5 Recommendations for Future Studies

	5 Conclusion
	Acknowledgments
	Ethics Statement
	Consent
	Conflicts of Interest
	Data Availability Statement
	References
	Supporting Information




