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Abstract: Background: Simulation is a useful method to improve learning and increase the safety of
work operations, both for technical and non-technical skills. However, the observation, assessment,
and feedback about these skills is particularly complex, because the process needs expert observers,
and the feedback could be judgmental and ineffective. Therefore, a structured process to develop
effective simulation scenarios and tools for the observation and feedback about performance is
crucial. To this aim, in the present research, we developed a training model for electricity distribution
workers, based on high fidelity simulation. Methods: We designed simulation scenarios based on
real cases, developed, and tested a set of observation and rating forms for the non-technical skills
behavioral markers, and we tracked behaviors based on non-verbal cues (physiological and head
orientation parameters). Results: The training methodology proved to be highly appreciated by the
participants and effective in fostering reflexivity. An in-depth analysis of physiological indexes and
behaviors compliant to safety procedures revealed that breath rate and heart rate patterns commonly
related with mindful and relaxed states were correlated with compliant behaviors, and patterns
typical of stress and anxiety were correlated with non-compliant behaviors. Conclusions: a new
training method based on high fidelity simulation, addressing both technical and non-technical skills
is now available for fostering self-reflection and safety for electricity distribution workers. Future
research should assess the long-term effectiveness of high-fidelity simulation for electricity workers,
and should investigate non-invasive and real-time methods for tracking physiological parameters.

Keywords: simulation; non-technical skills; industrial safety

1. Introduction

Simulation is one of the most acknowledged and widely used methods to train adults
in many domains with the goal of promoting safety and performance efficacy on the
workplace [1]. It is considered one of the best methods to transfer new knowledge, skills,
procedures, and to shape behavior [2,3]. Among its advantages, we see its potential to
foster reflective practices in workers. Simulation provides the opportunity for workers to
engage in a situation which is similar to the usual work activity, but has a different purpose:
not to have the job done, but to reflect on what has been done for the sake of learning and
improving one’s professional skills and attitudes. Therefore, after a simulation, workers
can think about their performance, what was safe, compliant, or reckless, and they slowly
pass from “reflection-on-action” (thoughts about their performance), to “reflection-in-
action” (i.e., the capacity to critically reflect on what is happening in the very moment
it is happening) [4]. Reflective capacity has been considered of paramount importance
also for improving safe performance, safety climate, and the capacity to perform safely
adapting the procedures in dynamic environments [5,6]. Taking into account modern work
activities, simulation has been introduced in the aviation domain since the beginning of
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the 20th century. Its effectiveness as a training method has been so well recognized that it
progressively spread to other domains like healthcare [7], maritime transportation [8], road
safety [9], industry [10], and construction [11].

According to McGaghie and colleagues, simulation has the potential to transfer in
the current practices the technical and non-technical aspects learned during the simulated
scenario [9]. Non-technical skills (NTS) are complementary to the technical skills that
contribute to the activation of safe and effective work performance [12]. One of the most
recognized categorizations of NTS divides them into two subsets: cognitive and social.
The cognitive NTS are situation awareness, decision making, and task management, while
the social NTS are communication, leadership, and teamwork [13,14]. They represent
all the skills not pertaining to the technical expertise of a given profession, but that play
a key role for both work quality and safety [14]. Notwithstanding several models have
been proposed, we are still lacking a comprehensive model of all these skills necessary
to guarantee the accomplishment of safe operations. This is probably due to the fact that
the set of NTS widely vary according to the specific work environment and the specific
activity [15].

Technical and non-technical skills are both exceptionally important for safe operations
and the development of safety culture [16,17]. Skills can be improved through experiential
training and structured reflection, and simulation is a valid method for this purpose.
Simulation has been adopted as a training method in the electrical domain as well, even
though it is mostly used as a training tool for new hires and apprentices, mainly focused
on specific technical procedures. Simulation training for safety has been described in [18],
in order to increase electrical hazard awareness of construction workers. They developed a
virtual environment simulation training program with interactive tools aimed at engaging
workers in safe work procedures.

To the best of our knowledge, the training of skills that are not merely technical or
procedural in the electricity domain is not quite widespread. Saurin seems to be the only
researcher that published papers on scenario-based training of NTS for electricity operators.
In [19], the authors conducted several interviews of electricians following the Critical
Decisions Method, i.e., asking them to explicitly verbalize their decisions and thoughts in
several critical conditions. In addition, they spent several hours on the field, observing
the workers during their every-day activity. As a result, they outlined a list of 12 NTS for
electricians. The list is presented below:

1.  To discuss with the operation team defining procedures that should be taken and
obtaining line information.

2. To discuss with the field team reaching a common understanding on the situation.

3. Todiscuss with the consumers and population the status and risks of line maintenance
procedures.

4. To express doubts, fears, and requests for help from other team members.

5. Toidentify structure, lines or equipment that are non-standard, damaged or have failed.

6.  To identify visible signs in the environment that indicate difficulties in doing the task
or the probable cause of damages to the line.

7.  To develop strategies to identify line defects.

To develop work strategies, after the defects have been identified.

9. To plan and to check the equipment and materials that are necessary to undertake
the task.

10. To distribute the tasks between team members and to do the task accordingly

11. To identify causes of stress and fatigue.

12.  To develop strategies to cope with stress and fatigue situations.

*®

In a further research [20], they proposed a framework for the design of scenario-
based training of grid electricians within the resilience engineering perspective. The same
framework has been further tested in a comparison between physical and virtual scenarios,
demonstrating that operational contexts based on computer interfaces could be effectively
transferred into virtual simulations [21].
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Following this line of research, the aim of this study was therefore to develop and
test a set of observation and rating forms for the technical and non-technical behavioral
markers of workers involved in a simulation of electric tasks. In addition, we wanted
to enrich the analysis of the performance not only through peer-observation, but also by
means of the monitoring of behavioral and physiological parameters.

1.1. From NTS to Situated Professional Skills

Literature differentiates between technical and non-technical skills [22]; however,
for the purpose of training and fostering a safety culture, dividing technical and non-
technical skills could lead to the misunderstanding that technical skills are the core of the
job, while non-technical skills are something relevant but non clearly applicable to the
work activity, some rather vague concept upon which all agree but lacking a thorough
training framework. The term “non-technical skills” has been criticized by Nestel et al. [23]
because it refers to a “deficit model” where these skills are defined as a negative (or even
opposite) side of technical skills. As the authors claim, the “goal is to use encompassing
and positive terms to describe the complex sets of skills required for safe and competent
clinical practice” [3,23].

In this research, we tried to overcome the dichotomy between technical and non-
technical skills, and we framed professional competence as formed by three interconnected
pillars, which cannot stand alone: (a) operative competence, which is technical skills and
knowledge; (b) personal competence (both emotional and cognitive), which is made of
abilities such as decision making, problem solving, situational awareness, workload and
stress management; and (c) social competence, which consists in being able to communicate
and work with others in an effective way. The least two aspects are usually referred to as
NTS, but we decline this definition to underline the complementarity and indivisibility of
these three aspects.

Technical skills are abstract and decontextualized, and they are usually learned in
formal educational and training processes. They must be adjusted to match real world
conditions: this match is made by the use of personal and social skills. Any task of any
job involves somehow all these three aspects of the professional competence. We define
these abilities as Situated Professional Skills (SPS) because they represent the application of
the skills of a practitioner in his own every-day work. This terminological proposal draws
back to the theory of situated cognition, which implies that cognitive processes need to be
understood and framed taking into account the specific cultural, physical, organizational,
and operational situation [24]. SPS are usually learned with practice, on the job training,
and with coaching. In this research, we aimed at developing a training framework to foster
SPS in the electricity distribution domain by means of simulation.

1.2. Simulation-Based Training for SPS in the Electricity Distribution Domain

Simulation has been extensively proved to be an effective method for fostering reflec-
tive practices about SPS and therefore reinforcing safe attitudes and behaviors [25,26].

Notwithstanding the evidence of the relevance of SPS for the safe and efficient ac-
complishment of operations, the observation, assessment and feedback about these skills
during simulation is particularly complex, because the process needs expert observers, and
the feedback is often provided in judgmental and ineffective ways [27].

However, the effectiveness of simulation is strongly dependent on the debriefing
session, since learning actually occurs when it is based on proper feedback aimed at
stimulating reflection about individual and team dynamics. The ability to analyze each
other’s performance retrospectively is crucial when it is focused not only in talking about
what went well and what did not, but also on why it went well and why something else
did not [28,29].

Therefore, a proper tool for observing specific behaviors during simulation scenar-
ios is of paramount importance, especially for the balanced training on technical and
non-technical skills. Literature is rich of tools for the observation of teamwork and commu-
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nication during simulated scenarios, but they are usually specific for a given professional
domain (e.g., healthcare [30] aviation [31], railways [32], etc.). There is a lack of structured
tools for the observation of SPS in electricians working on electricity distribution power
lines. Moreover, at the best of our knowledge, NTS-oriented simulation has never been
adopted in a technical activity such as electric distribution operations.

Taking into account the works of Saurin and colleagues [19-21], we decided to apply
their method to the Italian electrical work context, and we developed a training framework
based on simulation. The inclusion of behavioral and physiological parameters in high
fidelity simulation is not very widespread and is mostly applied to the healthcare context.
Some authors [33], reported significant correlation between performance in ultrasound sim-
ulator and cognitive load (measured with eye-based physiological indices, and behavioral
measures). Others [34] correlated several stress indexes: self-reported (feeling stressed),
biochemical (plasma cortisol), and physiological (heart rate and heart rate variability)
during a simulated resuscitation and found that self-reported stress was the only predictor
for low performance. Others [35], followed a similar approach and correlated performance
in clinically based emergency scenarios with self-report and physiological stress indexes,
but with the aim of establishing the effect of simulation-induced stress upon learning. The
authors found that simulation-induced stress decreased when the simulation was repeated
over time and learning consolidated.

In this research, we aimed at developing a training framework for electrical workers
focused on safe and compliant behaviors during standard activities. In addition, we
collected physiological and behavioral parameters for a pilot study about the correlation of
these indexes with safe and compliant behavior. In summary, we wanted to:

1. build a SPS training toolkit based on high-fidelity simulation;
2. correlate the observation of SPS with data concerning physiological parameters.

2. Materials and Methods
2.1. The Definition of SPS for Electrical Workers

According to Thomas [14], the development of an assessment system should be based
on evidence coming from some of the following sources: (i) review of the scientific litera-
ture, (ii) accident and incident analysis, (iii) cognitive task analysis, (iv) interviews/focus
groups with expert operators. In our study, we mainly relied on literature review and
participatory-design interviews with expert operators. An outline of the materials prepara-
tion is provided in Figure 1 below.

-
Development of * Literature review

SPS checklist « Focus groups

 |terative refinement process

» definition of educational objectives
« definition of SPS for each scenario
* Scenario script development

* simulation room preparation

Development of
simulation
scenarios

s I
Development of * Audio and video recording

NVC tracking « Physiological tracking (chest belts)

system * Head-mounted cameras

Debriefing room » Observers' seats
setting * Wide screen with multiple views
* Loudspeakers

Figure 1. Outline of the preparation of materials.
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We first performed an extensive literature review about NTS and simulation training
for electricity distribution operators (EDOs). Due to paucity of published papers on
simulation of electricity distribution scenarios and the absence of research about evaluation
of electricity distribution operators” NTS, we based our study on the literature of NTS
observation tools in healthcare [36] and the work of Wachs et al. [19].

We started our investigation on other professions (e.g., healthcare practitioners), tak-
ing into account the tools that were developed for simulation-based training. Taking into
account the work by Wachs et al. [19], we adapted items referring to NTS for healthcare pro-
fessionals (situational awareness, communication, teamwork, decision making, leadership)
adapting them to the electricity distribution context. The behavioral markers obtained
were therefore SPS indicators for EDOs, and they could be used as observational tools for
simulated activities.

We held a series of meetings with professionals that were belonging to different
professional profiles. The professional profiles involved in the research (four engineers and
two operators), thereby working on the adaptation of the tools provided in Wachs et al. [19]
to the Italian electricity distribution context. Each meeting was held by three expert
psychology researchers and involved at least one or two electricity distribution experts.

Integrating the NTS with the technical aspects of the EDOs tasks, we developed a first
draft of the tool based on a list of SPS such as:

Knowledge of expected conditions
Observation of real conditions
Understanding real conditions
Implementation of safe working conditions
Third-Party communication

Maintaining attention despite disturbances
Team communication/collaboration
Documentation usage

Stopping the work due to possible fraud
Stopping the work due to unsafe conditions

O RN ®N

—_
e

Then, we led two participatory-design meetings with a new sample of five practi-
tioners to validate the content of the items and to check their comprehensibility. All the
participants were male expert workers (>10 years of experience) with different roles (op-
erator, team leader and engineer). During the first meeting a facilitator went through the
items one by one and asked the participant to explain them. Participants were encouraged
to discuss the meaning of the items and their relevance for safety. An observer took note of
the relevant information. As a result, unclear items were rephrased. Furthermore, some
items were added to encompass aspects that were not considered in the first draft. The
second meeting was conducted in the same way with the same participants to confirm the
refined version of the instrument was clear, easy to understand, without any ambiguity
or inconsistency, and complete. Finally, we designed a tool for the overall assessment of
the performance of electricity distribution operators. With the consensus of the experts,
the items explored three main areas concerning the operators’ tasks: task management,
customer management, and teamwork.

The main goal was to list only the observable behavioral markers, while avoiding
items that were too generic or that were inherent to unobservable mental states [37]. Since
the list of items had to be suitable for the Italian context, we asked the practitioners to
describe their tasks. We tried to develop a tool that was easy to use during the debrief-
ing session of the simulation training aiming to make it quick to complete and easy to
understand for practitioners who are unskilled in debriefings and NTS. At the end of the
development process, we developed a list of 14 items divided into three domains, called
SPS simulation Checklist.

We defined detailed behavioral markers for each item, in order to anchor the perfor-
mance rating on a three-point rating scale. Each level of performance (poor, medium, and
good) had a specific behavioral marker defining the observable performance.
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We adopted this kind of scale because, in a previous test, we observed that a di-
chotomous scale was perceived to be too judgmental by respondents, since they only had
two options, i.e., good or poor performance. Therefore, we adopted a three-point scale,
which presented a simple layout articulated enough to catch the information about the
performance of the participants to the simulation training.

All the items underwent an iterative refinement process in order to reference only
observable behaviors. For instance, instead of asking if every team member knew about his
or her role (which is not observable), the item asked if the roles were clearly and explicitly
identified (see Table S1) reports the items and the behavioral markers).

2.2. Development of Simulation Scenarios

Simulation needs to respect some characteristics to reach its training goals [38]. Sce-
narios must be realistic in terms of script and simulation environment. Immersion has to
be high. The term immersion, derived from virtual reality simulation, refers to the level
to which the participants to the scenario lose their feeling of being involved in a simu-
lation and perceive the events in the scenario as similar to the everyday experience [39].
The higher the immersion, the more likely the observed behavior will be similar to that
displayed in normal work conditions.

Even if some features of the simulation could not be the same as in the real world, there
are some countermeasures to implement to keep immersion high. According to Hagiwara
and colleagues [40] a proper scenario design should take into account the events and
dynamics which could hinder immersion. For example, destructive interaction between
participants and persons outside the scenario, or unnatural interaction with the client
and/or another person in the scenario, or disturbance of technology that is not part of the
simulated environment (e.g., a microphone).

We followed a backward design to develop the scenarios: we started defining the
educational objective and then we went back until the definition of the script [41].

The methodology of the backward design consists of the following phases for each scenario:

e  C(Clearly define the educational objectives with experts. Objectives have to be adequate
to the knowledge and skills of the participants and to the activities and tasks usually
performed. We decided to focus on the most common medium-low voltage tasks.

e  Identify which SPS are involved in each scenario and define the equivalent behavioral
markers (BM). Before starting the writing of the script, we should be aware of which
behavior indicates a good performance.

e DPrecisely define the script of the scenario in such a way that it requires the BM pre-
viously identified. Most of the time, scenarios are adaptation of real cases involving
accidents or quasi-accidents (events when the accident did not happen but it could
have easily happened). All the scenarios were analyzed by the experts in their pro-
fessional experience. They are modified to explicitly require the BM related to the
objectives of the scenario. Not realistic situations are avoided because they could
generate not realistic behaviors.

e Development of the simulation room, using real tools and equipment modified, if
needed, to reach the goal of the simulation. Realism is a priority.

Five scenarios have been developed (see Table S2). Each scenario has been described
according to this schema:

Task Assigned

General Scenario Description
Overall Learning Objectives
SPS

Operational Context
Materials

Setting Set-up

Participants

Scenario Saving Items
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e  Expected Duration
e Detailed Sequential Description of Scenario

Taking into account the SPS and the observation checklist, the five scenarios were
designed in order to cover a wide range of situations.

In addition, in order to help the trainers to observe the key points of participants’
behavior during the simulation, we designed for each scenario a detailed schedule of
triggers, events and related SPS involved (Table 1).

Table 1. The matching between scenarios, the SPS and the specific behavioral markers.

SPSs 1 2 3 4 5
1. Knowledge of expected conditions X X X X X
2. Observation of real conditions X X X X X
3. Understanding real conditions X X X X X
4. Implementation of safe-working conditions X X X X X
5. Third-Party communication X X X
6. Maintaining attention despite disturbances X
7. Team communication/collaboration X X X
8. Documentation usage X
9. Stopping the work due to possible fraud X
10. Stopping the work due to unsafe conditions X X

2.3. The Standardized Client

Relational SPS can be assessed through the relationship operators have with their
colleagues, and with other roles that may be involved in the simulation, both indirectly
(team leader, Central Operation Room), and directly (clients, passers-by, other professionals
not working in the operator’s company). In both cases, the representation of these roles
is transferred to the instructors, which should interact with the participants in order to
trigger some specific behavior coherent with the learning objectives. Usually, the client’s
role is to engage participants in a particular relationship (conflictual, unsafe, cooperative,
etc.), which will be one of the main topics of reflection during the debriefing.

The simulated client is a critical role [42], and his script must be carefully designed
specifying aspects such as: learning outcomes it should aim for, specific behaviors during
the scenario, etc.

2.4. Development of Non-Verbal Cues (NVC) Tracking System

On the training ground, the participants were the focus of multiple sensors and
recording devices. Our challenge was to develop a wearable multimodal setup which
could be deployed fast (in less than one hour) in a variety of indoor professional locations.
Both the video and the audio were recorded from different angles (see Figure 2). The audio
was recorded from three different devices: from Xiaomi, the external microphone Zoom
HS6 for the surrounding soundscape, the action camera built-in microphone (YI 4K Xiaomi)
as a back-up and finally directly on a microphone placed next to the subject’s mouth (Boya
By-M1 lavalier microphone) to monitor each individual utterance distinctly. All the audio
streams were sampled at 48 KHz. The video setup follows two different approaches. The
action camera takes the subject’s perspective and shows what he is actively looking at since
it is mounted directly on his helmet. Our connected cameras (CCTV-type, 140 field of view,
1080p resolution) are placed to give four different fixed perspectives on the scene giving a
general view of what is happening.
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..I Video recording (Action Cam) r.
w, T o
T i

i

( Situation

Physiological recording (Zephyr) [ ((

Video recording (LIFE) Audio recording (Zoom H6)

[ { B
Figure 2. Location of the cameras.

Finally, we measure a number of physiological data using Zephyr belts placed directly
on the skin of the torso. The physiological data of interest comprises heart rate, breath-
ing rate, heart rate variability, and activity measures. The heart rate and breathing rate
measures respectively the number of beats per minute and number of breaths per minute.
Monitoring heart rate as well as breathing rate is usual practice nowadays in sports and
intense activities [43]. It is usually used as an indicator of an individual’s training status
and is impacted by the type of activity performed. The heart rate variability is a measure
of the variation in the time interval between individual beat detections. This variability has
been regarded as a proxy for “vertical integration” of the brain mechanisms that guide flex-
ible control over behavior with peripheral physiology, and as such provides an important
window into understanding stress and health [44]. Lastly, the activity is a direct translation
of the movement of an accelerometer and symbolized by vector magnitude units showing
how the various axis points are added (lateral, sagittal, and vertical); ~0.2 VMU for walking
and ~0.8 for running. This last parameter can be used to explain part of the variance
underlying the different measured rates (heart and breathing).

The choice of using such belts and measuring these specific parameters falls behind
three rationales: the ease of use, the visualization, and the literature associated. First, the
belts are easy to set up, small, and portable. They work wirelessly and show impressive
battery life. They are furthermore non-invasive, and allow the technicians to move freely.
Second, the software provided with the belt is visually easy to read, with information
displayed in real time. The evolution of the different measured rates is also displayed
on screen for easy read out. Multiple belts can be used and will be displayed separately
in the software window. Third, as mentioned, these parameters have been explored in
multiple contexts of physical activities and stressful events. Two other parameters related
to stress, electrodermal activity and pupil dilation, were left out of this experiment since
they required additional devices that would clutter too much the non-invasiveness of this
experimental setup.

2.5. Debriefing Room

The debriefing room allows for external viewers, members of the evaluation panel,
and co-workers to evaluate the performance of the subject without being directly present
on the training ground (Figure 3). All of this is supported because video recordings, audio
recordings, and physiological data are streamed from the training ground to the debriefing
room. Every signal recorded on the training ground is sent to an external computer (except
the LIFE cameras that are connected to their own house-designed hub). The computer
receives a live stream of the footage acquired by the Action Cam YI 4K by Xiaomi over a
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local WIFI signal. This live stream was supported by the mobile application Vysor. We also
display a live update of the physiological data acquired at a frequency of 1 Hz. Both signals
are subsequently rearranged over the space of one screen. Finally, this screen is duplicated
via HDMI cable to a screen in the debriefing room. The recordings from the four LIFE
cameras are mixed with the audio coming from the mouth microphone (amplified thanks
to a sound amplifier) and are sent over HDMI cable to a beamer and multiple speakers in
the debriefing room.

Live Video (Action Cam) | Live Audio {(Action Cam) ’
g W[t
Q i - r"; Hm!ﬂ" @
! Trinii Live Physio Zephyr)

Live Video (LIFE) x4

Expert panel

Figure 3. Perspective from the debriefing room.

This configuration offers a complete overview of the action happening on the training
ground with both overall and detailed representations of the operations at play. Based on
such a rich environment, the expert panel and co-workers can give constructive feedback
on the subject’s actions.

After the recording sessions, the different media were put together in “multi-views”
videos. This created a single media that displayed the point of view from the four “life”
CCTV-type cameras, the frontal action camera, as well as the evolution of the technicians’
biosignals. These multi-views videos were created using Adobe Premiere. Faces were also
in some cases blurred to protect privacy. This material allows for a global understanding of
the task at end and could be used as learning material for the technicians. A complete list
of devices is available in Supplementary Material (Complete Device List).

3. Procedure

The whole simulation session is managed by psychologists with expertise in high-
fidelity simulation in cooperation with technical personnel of the electricity distribution
company. After a preliminary introduction, the participants were informed about the goals
of the research and signed an informed consent, according to the American Psychological
Association ethical guidelines. After that, the participants visited the simulation room in
order to familiarize with the environment. They were told how to operate the devices,
which during the simulation they would have worked with the electricity turned on
(respecting safety regulations), which they should have behaved “as if” they were in a real
work situation. This phase was crucial to let the participants immerse themselves in the
scenario, understanding the limits and characteristics of the simulation (e.g., the use of the
work cell phone, the ICT tools, the task documentation and the devices).

Every participant took an active part in at least one scenario and was an observer of
all the others. The participants in the debriefing room could watch the simulation on a
wide screen with multiple perspectives from the several cameras (Figure 4). In addition,
the observers had a dedicated monitor for the physiological parameters. The timeline of
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_ 1. Introduction | 2. Preparation m 4, Pre-debriefing | 5. Debriefing

the procedure is outlined in Figure 5 below. A complete checklist of tasks to be performed
before and after the simulation is available at Table S3.

Figure 4. The view from the monitor in the debriefing room.

DEBRIEFING Description of Observers instruction Observation of SPS checklist Participants
ROOM the scenario on SPS checklist the participants  completion recollect their
usage actions
Participants
selection Observers provide

SIMULATION
ROOM

comments based
on the SPS checklist

Participants Simulated task Removal of the
preparation (sensors Sensors

and task related

tools)

Figure 5. The phases of the procedure of the training.

3.1. The Setting

The setting was the simulation center of the electricity distribution company that took
part in the project, usually adopted as a training center for newly hired operators. The
simulation room was equipped with electricity meters and other devices that are typically
part of operators’ job. Special boards were used to separate the areas and reproduce small
spaces (e.g., a basement where the meter is installed).

The cameras were positioned in order to have a full view of the scene from many
perspectives, plus the action camera on operators” helmets. The operators that took part
in the scenarios also had a wearable microphone, in order to leave them free to move
and reduce the threats to immersion. In Figure 6 are presented some pictures of the
simulation center.

3.2. The Debriefing Phase

After the scenario the participants joined the rest of the team in the debriefing room.
They were greeted with an applause, to make the climate warm and open to discussion.
They sat in a circle and were facilitated in the debriefing by a psychologist expert in
simulation. After the participants described their actions, the observers were invited to
add suggestions and comments, facilitating a team reflection on the scenario. This whole
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phase was conducted using the SPS checklist, enabling the participants and the observers
to anchor their comments to specific, observable behaviors. When necessary, the video
recording of the simulation was played in the debriefing room, in order to reflect on what
has been done, what was remembered, and why. The outline of the debriefing is presented
in Supplementary Material (The Debriefing Checklist).

(b)

Figure 6. (a) The simulation center, and (b) the preparation of the scenarios

3.3. Data Analysis Method
The five scenarios have been assessed with three methods:

Training efficacy evaluation
subject matter expert (SME) assessment of the performance compliance to safety
procedures through video analysis

e NVC assessment through sensors recording physiological data

The first assessment aimed at getting the feedback from participants right after the
simulation training, in order to understand its usefulness in this work domain and its
suitability for triggering self-reflective processes. The second and third methods, aimed at
investigating a possible correlation between safe and compliant behaviors with physiologi-
cal and behavioral parameters recorded during the simulation.

4. Results
4.1. Perceived Usefulness and Satisfaction of Participants

We adopted the Kirkpatrick’s Evaluation of Training Model [45] to assess the efficacy
of the training method. Specifically, we focused on the reaction to the training, i.e., to what



Int. J. Environ. Res. Public Health 2021, 18, 1591 12 of 18

degree participants react favorably to training. An 11-item post-training feedback form
was administered immediately after the end of each training session. The form aimed
to evaluate the experience of the participants. The items measured three main areas: (1)
quality of the training, (2) perception and feeling of the participants, and (3) perceived
usefulness. The questions used in the form are available at Table S4.

Participants were asked to answer on a five-point Likert scale (Not at all, A few,
Moderately, A lot, Completely).

A one sample t test was performed for each item to evaluate if the mean score was
significantly different from the median point of the response scale (3). Table 2 shows all
items had an average score statistically higher than 3. Participants considered the training
as a valuable event: scenarios were perceived as realistic, participants felt engaged and
satisfied and the training was evaluated as useful.

4.2. SME Assessment of Performance

In order to have a detailed analysis of the behavior of each participant to the simulation,
we performed a further assessment with the support of an expert of the electrical operations,
provided by the electricity distribution company. The assessment consisted in the analysis
of each video recording, tracking each behavior and classifying it. The classification was
based on the procedures of the company known by the expert. The expert evaluated if they
were completely respected (compliant), if some minor issue were detected the behavior
was labelled as partially-compliant, or if there were major violations it was labelled as non-
compliant. By compliant we meant that the observed behavior was completely adherent to
the operational rules and procedures for that specific activity. The behavior was rated as
partially compliant when the actions were not completely adherent with the procedures,
because some steps in the procedure had been missed or switched. The behavior was rated
as non-compliant when the procedure was completely neglected, or the workers skipped
some safety-critical steps in the procedure.

The analysis of each scenario lasted between 4 and 5 h, and consisted in the obser-
vation step by step of the simulation, and deep discussion with the SME, facilitated by a
psychologist. In Table S5 we reproduce an example of analysis; the complete set of analyses
is available upon request.

Table 2. Statistics of the items of the post-training feedback form.

Item N Mean SD Median t df sig. d
Non-judgmental approach 26 4.81 0.40 5 22.934 25 <0.001  4.53
Scenarios are similar to working situations 25 3.72 0.84 4 4.272 24 <0.001  0.86
Realism of scenarios 26 3.77 0.59 4 6.682 25 <0.001 1.31
Commitment 26 4.42 0.76 5 9.579 25 <0.001  1.87
Satisfaction for the training 26 4.35 0.80 5 8.611 25 <0.001  1.69
Intention to participate to other similar trainings 26 4.00 1.10 4 4.655 25 <0.001 091
Usefulness of the training 26 4.00 0.85 4 6.001 25 <0.001  1.18
Usefulness of the introduction 26 4.08 0.69 4 7.977 25 <0.001 157
Usefulness of participating in simulated activities 25 4.40 0.87 5 8.083 24 <0.001 1.61
Usefulness of watching simulated activities 26 4.35 0.75 4 9.211 25 <0.001  1.80
Usefulness of debriefing 26 4.46 0.76 5 9.799 25 <0.001 191

SD: Standard Deviation; df: degrees of freedom; sig.: significativity.

4.3. NVC Physiological Data Analysis

The videos and NVC physiological data were divided into 15-s clips. For each of these
clips, three levels of compliance to safety procedures (compliant, partially compliant, and
non-compliant) were evaluated by subject matter experts (SME) through video analysis
based on field expertise and years of practice. The NVC physiological data was also
summarized at the clip level using multiple descriptive statistics: mean, median, maximum,
minimum, and standard deviation.
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First, we computed correlations to measure how pairs of physiological data related to
one another. Second, we used Linear mixed models (LMM) to analyze how the physiologi-
cal NVC data differed across the various levels of compliance. LMMs use random effects
modelling to improve the accuracy of the model. In our case, we used the participants
(electricians in training) at random to take into account inter-individual differences. We
used chi-square difference tests to investigate the contribution of the various levels of
compliance to model the physiological data. Both analyses were performed with the R
statistical software.

In order to facilitate the comparison, we displayed the patterns of correlation be-
tween the NVC in the three conditions (compliant, partially compliant and non-compliant)
(Figure 7a—c). In this section, we focused on the average value for each NVC measure
(mean). In the compliant condition, heart rate was correlated with breathing rate (Pearson’s
r = 0.36, p = 0.013) and with activity (r = 0.42, p < 0.001), and negatively correlated with
heart rate variability (r = —0.89, p < 0.001). Breathing rate was also correlated with activity
(r=0.3, p <0.001) and negatively correlated with heart rate variability (r = —0.29, p = 0.002).
In the partially compliant condition, heart rate was not correlated with breathing rate
(r=—0.03, p = 0.94) neither with activity (r = 0.05, p = 0.37) but still negatively correlated
with heart rate variability (r = —0.68, p < 0.001). Breathing rate was however correlated
with activity (r = 0.25, p < 0.001) and heart rate variability (r = 0.16, p = 0.04). In the
non-compliant condition, heart rate was inversely correlated with breathing rate (r = —0.43,
p = 0.008), not correlated with activity (r = —0.006, p = 0.26), and still negatively correlated
with heart rate variability (r = —0.80, p < 0.001). Breathing rate was still correlated with
activity (r = 0.32, p < 0.001) and heart rate variability (r = 0.56, p < 0.001).

PREREEE
X xlx-l
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(a) (b) ()

Figure 7. (a) Correlation between Non-Verbal Cues (NVC) physiological data during the compliant condition (HR = heart
rate, BR = breathing rate, HRV = heart rate variability, sd = standard deviation). (b) Correlation between NVC physiological
data during the partially compliant condition (HR = heart rate, BR = breathing rate, HRV = heart rate variability, sd =
standard deviation). (c) Correlation between NVC physiological data during the non-compliant condition (HR = heart rate,
BR = breathing rate, HRV = heart rate variability, sd = standard deviation).

Using LMM, we showed that using the levels of compliance as a fixed effect statistically
improved the modelling of the average value of heart rate (x2HR (5, N = 550) = 152.25,
p <0.001, Rm2 = 0.09), activity (x2activity (5, N = 550) = 16.44, p < 0.001, Rm2 = 0.03), and
heart rate variability (x2activity (5, N = 550) = 105.66, p < 0.001, Rm2 = 0.10). It did not help
modelling the breathing rate (x2BR (5, N = 550) = 3.73, p = 0.15, Rm2 = 0.007). The LMM
also highlighted significant differences between each of the three compliance conditions for
heart rate and activity (Figure 8). The heart rate was significantly slower for the compliant
condition compared to the partially and non-compliant conditions (p < 0.001) while activity
was significantly lower for the non-compliant state compared to the compliant and partially
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compliant conditions (p < 0.01). Heart rate variability gradually decreased as the situation
became less and less compliant with security measures (p < 0.001).
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Figure 8. Estimate of (a) heart rate, (b) breathing rate, (c) activity, (d) heart rate variability for all 3 conditions: compliant,

partially compliant, and non-compliant; ** p < 0.01, *** p < 0.001.

5. Comments

The data analysis concerned the post-training feedback form and the physiological
data. The results of the feedback form show an overall satisfaction of the participants
about the training. It was the first time they attended this kind of training, both for the
method and the goal. Simulation was not previously used a recurrent training method
and the learning objectives have never been focused on non-technical aspects of the tasks.
Notwithstanding its novelty, the participants rated very positively this experience. As
widely discussed in literature, one of the main risks of debriefing is the judgmental content
of the feedbacks [27,28]. The participants evaluation of the non-judgmental approach of the
course was extremely positive, confirming the effectiveness of the SPS Checklist as a tool for
the correct observation of behaviors and proper feedback provision during the debriefing.
Another critical aspect of the simulation is its realism and its capacity to favor immersion,
helping the participants to feel like they were actually involved in a real work activity.
A feeling of inauthenticity could hinder the effectiveness of the method, downgrading
simulation as a “playful” and fake reconstruction of work, supporting the idea that what
happens in a simulation is not what happens in reality. This would disrupt every reflective
process, because the reflection on the simulated behavior would not create the ground for
the reflection during real work activities. The participants rated the feeling of engagement
in the situation, the realism of scenarios’ contents and the simulated environment as very
positive, confirming that the situation effectively represented real work conditions. We
also wanted to investigate the perceived usefulness of all the phases of the training session:
introduction to the training, participation to the scenarios, observation of other colleagues,
and debriefing. All these phases were rated very positively, especially the debriefing. This
is a further evidence of the perceived usefulness of a structured moment in the training to
guide reflective practices. Finally, to investigate the opportunity to implement simulation
as a regular training method of the company, we asked the participants their intention to
participate to further similar events and the overall satisfaction of this kind of training. The
ratings were extremely positive, confirming the relevance of reflective practices for the sake
of safety culture and professional development.

Concerning the physiological data, the results show correlation patterns that are
different according to the compliance to procedures. Distinct underlying physiological
trends can thus be identified between compliant and non-compliant behaviors. The main
potential advantage of this outcome is to use this information to help professionals raising
their awareness about such covert processes and anticipate error-prone behaviors. We
detail the results in the following.
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5.1. Compliant Situations and Physiological Data

When the workers are compliant with security procedures, BR and HR are positively
correlated and HR is comparatively lower than in the other non-compliant situations. This
result is interesting, since it is a cue suggesting that the workers, in that moment, were
in a particularly calm and mindful state of mind. A coherent BR, associated with a lower
HR, seems to be associated with a psychological condition of mindfulness and well-being.
As suggested by [44] in their systematic review of the literature about the psychological
effects of slow breathing techniques, a decrease in breath rate can “enhance interactions
between autonomic, cerebral and psychological flexibility, linking parasympathetic and
Central nervous System activities related to both emotional control and well-being” [44]
(p. 10).

These physiological conditions are commonly considered as a marker of a mindful
and relaxed state [46], and it is, in turn, a condition that could enhance cognitive perfor-
mance [47].

When the workers are compliant, HRV is also high and the activity is increased. The
activity index during the scenario revealed moments where the workers had to climb the
stairs, operate in uncomfortable positions, carry heavy toolboxes, etc. Notwithstanding
the increase in the workload, the BR was not impacted and HR remained low when the
workers were compliant with procedures. According to literature, high HRV has been
correlated to a wide variety of psychophysiological states related to relaxation, emotional
regulation, constructive coping with stressors, and effective attention allocation [48]. This
kind of psychological state is relevant in terms of safety, since it allows the worker to
effectively manage his/her cognitive and emotional resources.

5.2. Non Compliant Situations and Physiological Data

The pattern of physiological parameters changes in an interesting way, when the
workers are non-compliant: HR increases and BR becomes negatively correlated with it.
This kind of asynchrony may be correlated with lack of mindfulness and presence of stress.
When the workers are non-compliant, BR is positively correlated with HRV. As workers’
BR is low and positively correlated with HRV, we can interpret this result as a sign of stress.
As stated by [49], “the sudden decrease of HRV can be treated as a warning from the body
systems [ ... ] and is an objective method to evaluate occupational burnout.” In addition,
HR is high also when there is a decrease in the activity, which may be interpreted as a sign
of anxiety and stress [49].

6. Conclusions

The aim of this study was to introduce high fidelity simulation as a professional
training method aimed at fostering self-reflection about the technical and non-technical
skills in safe operations for electricity distribution workers. In order to foster self and peer
observation, we developed a tool for the observation of specific behavioral markers for
electricians as single operators and as a team during simulated scenarios. In addition,
we wanted to add a new sensor-based method for observing behaviors based on non-
verbal cues (NVC), and to monitor physiological parameters for possible correlations with
compliant behaviors.

The research has relevant implications for research, practice and society. In terms of
research, it is one of the first demonstrations of a correlation between compliant behaviors
and physiological parameters. This approach deserves further investigation, identifying
the most reliable and sensitive parameters related to safe behaviors, in order to enrich the
set of cues to be monitored for safety’s sake. In addition, we developed a set of tools (the
SPS Checklist) and a framework (the simulation implementation process), which could be
used in further researches in analogous fields.

Concerning the implications for practice and society, the method could be easily dis-
seminated to other technical domains (e.g., high voltage workers, power plant workers,
etc.), or even other work domains (e.g., team of fire-fighters). For the first time in the



Int. J. Environ. Res. Public Health 2021, 18, 1591 16 of 18

electric industry, it is possible to explicitly analyze SPS by means of a structured form,
based on the specific activities. In addition, the training program has been positively
evaluated by the participants and simulation could become a regular aspect of professional
training for safety’s sake [2]. Moreover, the analysis of physiological patterns could be
explicitly addressed during the professional training. In addition, the research is a further
demonstration of the effectiveness of high-fidelity simulation as a training method, espe-
cially for competences development. The advantage of the method lies in the experiential
engagement of workers followed by a structured session of debriefing; this is the core
factor for raising awareness on practices and safety issues, and the advantage of using a
peer-observation form like the SPS checklist is that the benefit is not only for those who
took part to the simulation, but also for the observers, who learn to develop a critical
perspective on their activity. This is particularly important for work activities and roles
that are strongly oriented to practical operations, where the self-reflective competence may
be lacking. Furthermore, high-simulation training is an effective method to be integrated
with top-down safety management, since can support the training of new procedures, the
discussion of “hidden practices”, the clarification of attitudes and beliefs.

Among the limitations of the present study, we list its pilot nature, since it was carried
on with a limited number of participants, which does not allow us to extend the results to
other populations of workers. In addition, we could not track the training effectiveness
beyond the simulation session day, and further research should investigate the medium-to-
long term effects of the method. In addition, the behavioral and physiological recording
was analyzed only after the simulation session and by means of a time-consuming analysis
of the correlations between compliance behaviors and NVC cues. This means that the NVC
tracking was of little use during the debriefing session, other than a qualitative discussion
of the physiological trends (e.g., a heart rate sudden increase during a critical situation) and
a subjective view of what the participants were looking at (by means of the head mounted
action cam).

Future developments of this research could aim at developing a new generation
of sensor-based systems for monitoring team coordination in both routine and extreme
situations, namely, a context simultaneously marked by high levels of uncertainty, change
and risk. The analysis of social signals and face-to-face communication patterns (e.g.,
kinesics, proxemics, and interpersonal synchronization), could be combined with other
sources of information such as survey and performance metrics (e.g., feedback on the SPS,
self and peer assessment of performance efficiency, etc.). We argue that these systems could
help teams to design interventions aimed at enhancing individual and group performance,
especially for coordinating efficiently and ensure their resilient capacity to face risk and
overcome perturbations, a critical aspect of extreme situations. A main challenge to be
addressed is to continue developing the simulation-based training method adapted to
these technological trends so we will guarantee that professionals could exploit these
quantitative results into their practice.

Supplementary Materials: The following are available online at https://www.mdpi.com/1660-4
601/18/4/1591/s1, Table S1: The SPS Simulation checklist; Table S2: The five scenarios outline;
Complete Device List; Table S3: An outline of the activities to be done before and after the simulation,
in the simulation room and in the debriefing room; The Debriefing Checklist; Table S4: The post
training evaluation questionnaire; Table S5. Example of an evaluation sheet performed by a SME
watching a simulated activity.

Author Contributions: Conceptualization, F.B., M.M. and D.G.; Data curation, T.P. and S.S.; Formal
analysis, M.M., D.G., T.P. and S.S.; Funding acquisition, F.B.; Investigation, EB., M.M., T.P. and S.S.;
Methodology, F.B., M.M., D.G., T.P. and S.S.; Project administration, FE.B. and D.G.; Resources, F.B.;
Software, T.P. and S.S.; Supervision, F.B., M.M. and D.G; Validation, M.M.; Writing—original draft,
E.B.; Writing—review and editing, EB., M.M., S.S. and D.G. All authors have read and agreed to the
published version of the manuscript.


https://www.mdpi.com/1660-4601/18/4/1591/s1
https://www.mdpi.com/1660-4601/18/4/1591/s1

Int. J. Environ. Res. Public Health 2021, 18, 1591 17 of 18

Funding: This research was funded by SAFE€RA joint call project MASTER—"A multimethod system
for the assessment and training of teamwork in simulated scenarios”, Contract n® AO2016-07.

Institutional Review Board Statement: All procedures performed in studies were in accordance
with the ethical standards of the local Ethical Research Committee, with the APA ethical guidelines
and with the 1964 Helsinki Declaration and its later amendments.

Informed Consent Statement: Informed consent was obtained from all subjects involved in the study.

Data Availability Statement: The data presented in this study are available on request from the
corresponding author. The data are not publicly available due to privacy reasons (physiological data
recordings of the participants).

Acknowledgments: The authors thank Andrea Micelotta, Carolina Alfieri and Vincenzo Di Luozzo,
for their cooperation in the project on behalf of e-distribuzione, and all the subject matter experts that
provided support in the development and analysis of simulation scenarios.

Conflicts of Interest: The authors declare no conflict of interest.

References

1.  Salas, E.; Rosen, M.; Held, J.; Weissmuller, J. Performance Measurement in Simulation-Based Training: A review of best practices.
Simul. Gaming 2008, 40, 328-376. [CrossRef]

2. Kamaté, C.; Laroche, H.; Daniellou, F. Beyond Safety Training, Toward Professional Development. In Beyond Safety Training.
Springer Briefs in Applied Sciences and Technology; Bieder, C., Gilbert, C., Journé, B., Laroche, H., Eds.; Springer: Cham, Switzerland,
2018. [CrossRef]

3.  Cook, D.A.; Hatala, R.; Brydges, R.; Zendejas, B.; Szosteck, ].H.; Wang, A.T. Technology-enhanced simulation for health profession
education. JAMA 2011, 306, 978-988. [CrossRef]

4. Schon, D.A. The Reflective Practitioner: How Professionals Think in Action; Basic Books: New York, NY, USA, 1983; ISBN 978-
0465068746.

5. Auzoult, L.; Ngueutsa, R. Attitude to safety rules and reflexivity as determinants of safety climate. J. Saf. Res. 2019, 71, 95-102.
[CrossRef] [PubMed]

6. Kontogiannis, T.; Malakis, S. Remaining safe by working at the edge of compliance and adaptation: Reflective practices in aviation
and air traffic control. Theor. Issues Ergon. Sci. 2013, 14, 565-591. [CrossRef]

7. Owen, H. Simulation in Healthcare Education: An Extensive History; Springer: New York, NY, USA, 2016.

8. Perkovic, M.; Harsch, R.; Suban, V.; Vidmar, P.; Nemec, D.; Muellenhoff, O.; Delgado, L. The use of integrated maritime simulation
for education in real time. In Proceedings of the 16th Conference on MET—International Maritime Lecturers Association, Izmir,
Turkey, 14-17 October 2008; pp. 461-478.

9. Boyle, N.L,; Lee, J.D. Using driving simulators to assess driving safety. Accid. Anal. Prev. 2010, 42, 785-787. [CrossRef]

10. Mujber, T.S.; Szecsi, T.; Hashmi, M.S J. Virtual reality applications in manufacturing process simulation. J. Mater. Process. Tech.
2004, 155-156, 1834-1838. [CrossRef]

11.  Zhao, D.; Lucas, J. Virtual reality simulation for construction safety promotion. Int. J. Inj. Control Saf. Promot. 2015, 22, 57-67.
[CrossRef] [PubMed]

12.  McGaghie, W.C.; Issenberg, S.B.; Cohen, M.E.R.; Barsuk, ].H.; Wayne, D.B. Does simulation-based medical education with
deliberate practice yield better results than traditional clinical education? A meta-analytic comparative review of the evidence.
Acad. Med. 2011, 86, 706-711. [CrossRef] [PubMed]

13.  Flin, R.; Martin, L.; Goeters, K.; Hoermann, J.; Amalberti, R.; Valot, C.; Nijhuis, H. Development of the NOTECHS (Non-Technical
Skills) system for assessing pilots” CRM skills. Hum. Factors Aerosp. Saf. 2003, 3, 95-117.

14. Thomas, M.J.W. Training and Assessing Non-Technical Skills: A Practical Guide; CRC Press: Boca Raton, FL, USA, 2017.

15.  Flin, R;; Yule, S.; Paterson-Brown, S.; Rowley, D.; Maran, N. The Non-Technical Skills for Surgeon (NOTSS) System Handbook v1.2;
University of Aberdeen: Aberdeen, UK, 2006; pp. 1-13.

16. Flin, R. Enhancing Safety Performance: Non-technical Skills and a Modicum of Chronic Unease. In Beyond Safety Training. Springer
Briefs in Applied Sciences and Technology; Bieder, C., Gilbert, C., Journé, B., Laroche, H., Eds.; Springer: Cham, Switerland, 2018.
[CrossRef]

17.  Mariani, M.G,; Vignoli, M.; Chiesa, R.; Violante, ES.; Guglielmi, D. Improving Safety through Non-Technical Skills in Chemical
Plants: The Validity of a Questionnaire for the Self-Assessment of Workers. Int. J. Environ. Res. Public Health 2019, 16, 992.
[CrossRef]

18.  Zhao, D.; Lucas, J.; Thanet, W. Using virtual environments to support electrical safety awareness in construction. In Proceedings
of the 2009 Winter Simulation Conference (WSC), Austin, TX, USA, 13-16 December 2009. [CrossRef]

19.  Wachs, P; Righi, A.; Saurin, T.A. Identification of non-technical skills from the resilience engineering perspective: A case study of

an electricity distributor. Work 2012, 41, 3069-3076. [CrossRef]


http://doi.org/10.1177/1046878108326734
http://doi.org/10.1007/978-3-319-65527-7
http://doi.org/10.1001/jama.2011.1234
http://doi.org/10.1016/j.jsr.2019.09.016
http://www.ncbi.nlm.nih.gov/pubmed/31862049
http://doi.org/10.1080/1463922X.2012.672597
http://doi.org/10.1016/j.aap.2010.03.006
http://doi.org/10.1016/j.jmatprotec.2004.04.401
http://doi.org/10.1080/17457300.2013.861853
http://www.ncbi.nlm.nih.gov/pubmed/24471426
http://doi.org/10.1097/ACM.0b013e318217e119
http://www.ncbi.nlm.nih.gov/pubmed/21512370
http://doi.org/10.1007/978-3-319-65527-7
http://doi.org/10.3390/ijerph16060992
http://doi.org/10.1109/WSC.2009.5429258
http://doi.org/10.3233/WOR-2012-0565-3069

Int. J. Environ. Res. Public Health 2021, 18, 1591 18 of 18

20.

21.

22.

23.

24.

25.

26.

27.

28.

29.

30.

31.

32.

33.

34.

35.

36.

37.

38.

39.
40.

41.

42.

43.
44.

45.
46.

47.

48.

49.

Saurin, T.; Wachs, P.; Righi, A.W.; Henrigson, E. The design of scenario based training from the resilience engineering perspective:
A study with grid electricians. Accid. Anal. Prev. 2014, 68, 30—-41. [CrossRef]

Wachs, P; Righi, A.W.; Saurin, T.A.; Henrigson, H.; Manzolli, A.; Tovar, ET.R,; Nara, EY.; Yamao, E.M.; Ribas, L.G.T.; Bério,
H.E. Developing resilience skills through scenario-based training: A comparison between physical and virtual scenarios. In
Proceedings of the 6th Resilience Engineering Symposium, Lisbon, Portugal, 22-25 June 2015.

Flin, R.; O’Connor, P; Crichton, M. Safety at the Sharp End. A Guide to Non-Technical Skills; Ashgate Publishing Company:
Burlington, VT, USA, 2008.

Nestel, D.; Walker, K.; Simon, R.; Aggarwal, R.; Andreatta, P. Nontechnical skills—An inaccurate and unhelpful descriptor? Simul.
Healthe. 2011, 6, 2-3. [CrossRef]

Brown, J.S.; Collins, A.; Duguid, P. Situated cognition and the culture of learning. Educ. Res. 1989, 18, 32—42. [CrossRef]
Dieckmann, P. (Ed.) Using Simulations for Education, Training, and Research; Pabst Science Publishers: Lengerich, Germany, 2009.
Wahl, A.; Kongsvik, T.; Antonsen, S. Balancing Safety I and Safety II: Learning to manage performance variability at sea using
simulator-based training. Reliab. Eng. Syst. Saf. 2020, 195. [CrossRef]

Rudolph, J.W.; Simon, R.; Dufresne, R.L.; Raemer, D.B. There’s no such thing as “nonjudgmental” debriefing: A theory and
method for debriefing with good judgment. Simul. Healthc. 2006, 1, 49-55. [CrossRef]

Rudolph, J.W,; Simon, R; Rivard, P,; Dufresne, R.L.; Raemer, D.B. Debriefing with good judgement: Combining rigorous feedback
with genuine inquiry. Anesthesiol. Clin. 2007, 25, 361-376. [CrossRef] [PubMed]

Husebg, S.E.; Dieckmann, P; Rystedt, H.; Sereide, E.; Friberg, F. The relationship between facilitators” questions and the level of
reflection in postsimulation debriefing. Simul. Healthc. 2013, 8, 135-142. [CrossRef]

Higham, H.; Greig, PR.; Rutherford, J.; Vincent, L.; Young, D.; Vincent, C. Observer-based tools for non-technical skills assessment
in simulated and real clinical environments in healthcare: A systematic review. BM] Qual. Saf. 2019, 28, 672-686. [CrossRef]
[PubMed]

Ceschi, A.; Costantini, A.; Zagarese, V.; Avi, E.; Sartori, R. The NOTECHS+: A Short Scale Designed for Assessing the Non-
technical Skills (and more) in the Aviation and the Emergency Personnel. Front. Psychol. 2019, 10, 902. [CrossRef] [PubMed]
Du, Y;; Fang, W.; Niu, K. A Method for Evaluation System of Railway Driver Non-Technical Skills Construction. In Proceedings of
the 2018 International Conference on Intelligent Rail Transportation (ICIRT), Singapore, 12-14 December 2018; pp. 1-5. [CrossRef]
Aldekhyl, S.; Cavalcanti, R.B.; Naismith, L.M. Cognitive load predicts point-of-care ultrasound simulator performance. Perspect.
Med. Educ. 2018, 7, 23-32. [CrossRef] [PubMed]

Hunziker, S.; Semmer, N.K.; Tschan, F.; Schuetz, P.; Mueller, B.; Marsch, S. Dynamics and association of different acute stress
markers with performance during a simulated resuscitation. Resuscitation 2012, 83, 572-578. [CrossRef]

Judd, B.; Currie, J.; Dodds, K.; Fethney, J.; Gordon, C. Registered nurses psychophysiological stress and confidence during
high-fidelity emergency simulation: Effects on performance. Nurse Educ. Today 2019, 78. [CrossRef] [PubMed]

Gaba, D.M.; Howard, S.K,; Flanagan, B.; Smith, B.E.; Fish, K.J.; Botney, R. Assessment of clinical performance during simulated
crises using both technical and behavioral ratings. Anaesthesiology 1998, 89, 8-18. [CrossRef] [PubMed]

Prince, C.; Oser, R.; Salas, E.; Woodruff, W. Increasing hits and reducing misses in CRM/LOS scenarios: Guidelines for simulator
scenario development. Int. |. Aviat. Psychol. 1993, 3, 69-82. [CrossRef]

Klampfer, B.; Flin, R.; Helmreich, R.L.; Hausler, R.; Sexton, B.; Fletcher, G.; Field, P.; Amacher, A. Enhancing Performance in High.
Risk Environments: Recommendations for the Use of Behavioural Markers; Daimler-Benz Stiftung: Ladenburg, Germany, 2001.
Psotka, J. Immersive training systems: Virtual reality and education and training. Instr. Sci. 1995, 23, 405-431. [CrossRef]
Hagiwara, M.A.; Backlund, P.; Soderholm, H.M.; Lundberg, L.; Lebram, M.; Engstrom, H. Measuring participants” immersion in
healthcare simulation: The development of an instrument. Adv. Simul. 2016, 1. [CrossRef]

McTighe, J.; Wiggins, G. Understanding by Design: Professional Development Workbook; Association for Supervision & Curriculum
Development: Alexandria, VA, USA, 2004.

Baxendale, B.; Coffey, F,; Buttery, A. The roles of faculty and simulated patients in simulation. In Essential Simulation in Clinical
Education; Forrest, K., McKimm, J., Edgar, S., Eds.; John Wiley & Sons, Ltd.: Chichester, UK, 2013.

Achten, ].; Jeukendrup, A.E. Heart rate monitoring. Applications and limitations. Sports Med. 2003, 33, 517-538. [CrossRef]
Zaccaro, A.; Piarulli, A.; Laurino, M.; Garbella, E.; Menicucci, D.; Neri, B.; Gemignani, A. How Breath-Control Can Change Your
Life: A Systematic Review on Psycho-Physiological Correlates of Slow Breathing. Front. Hum. Neurosci. 2018, 12, 353. [CrossRef]
Kirkpatrick, D.L. Techniques for evaluating training programs. J. Astd. 1959, 11, 1-13.

May, RW.; Bamber, M.; Seibert, G.S.; Sanchez-Gonzalez, M.A.; Leonard, J.T.; Salsbury, R.A.; Fincham, F.D. Understanding the
physiology of mindfulness: Aortic hemodynamics and heart rate variability. Stress 2016, 19, 168-174. [CrossRef]

Chiesa, A.; Calati, R; Serretti, A. Does mindfulness training improve cognitive abilities? A systematic review of neuropsychologi-
cal findings. Clin. Psychol. Rev. 2011, 31, 449-464. [CrossRef] [PubMed]

Appelhans, B.M.; Luecken, L.J. Heart Rate Variability as an Index of Regulated Emotional Responding. Rev. Gen. Psychol. 2006,
10, 229-240. [CrossRef]

Lo, E.V.; Wei, YH.; Hwang, B.F. Association between occupational burnout and heart rate variability: A pilot study in a high-tech
company in Taiwan. Medicine 2020, 99, e18630. [CrossRef] [PubMed]


http://doi.org/10.1016/j.aap.2013.05.022
http://doi.org/10.1097/SIH.0b013e3182069587
http://doi.org/10.3102/0013189X018001032
http://doi.org/10.1016/j.ress.2019.106698
http://doi.org/10.1097/01266021-200600110-00006
http://doi.org/10.1016/j.anclin.2007.03.007
http://www.ncbi.nlm.nih.gov/pubmed/17574196
http://doi.org/10.1097/SIH.0b013e31827cbb5c
http://doi.org/10.1136/bmjqs-2018-008565
http://www.ncbi.nlm.nih.gov/pubmed/31129618
http://doi.org/10.3389/fpsyg.2019.00902
http://www.ncbi.nlm.nih.gov/pubmed/31133916
http://doi.org/10.1109/ICIRT.2018.8641672
http://doi.org/10.1007/s40037-017-0392-7
http://www.ncbi.nlm.nih.gov/pubmed/29305817
http://doi.org/10.1016/j.resuscitation.2011.11.013
http://doi.org/10.1016/j.nedt.2019.04.005
http://www.ncbi.nlm.nih.gov/pubmed/31071584
http://doi.org/10.1097/00000542-199807000-00005
http://www.ncbi.nlm.nih.gov/pubmed/9667288
http://doi.org/10.1207/s15327108ijap0301_5
http://doi.org/10.1007/BF00896880
http://doi.org/10.1186/s41077-016-0018-x
http://doi.org/10.2165/00007256-200333070-00004
http://doi.org/10.3389/fnhum.2018.00353
http://doi.org/10.3109/10253890.2016.1146669
http://doi.org/10.1016/j.cpr.2010.11.003
http://www.ncbi.nlm.nih.gov/pubmed/21183265
http://doi.org/10.1037/1089-2680.10.3.229
http://doi.org/10.1097/MD.0000000000018630
http://www.ncbi.nlm.nih.gov/pubmed/31914045

	Introduction 
	From NTS to Situated Professional Skills 
	Simulation-Based Training for SPS in the Electricity Distribution Domain 

	Materials and Methods 
	The Definition of SPS for Electrical Workers 
	Development of Simulation Scenarios 
	The Standardized Client 
	Development of Non-Verbal Cues (NVC) Tracking System 
	Debriefing Room 

	Procedure 
	The Setting 
	The Debriefing Phase 
	Data Analysis Method 

	Results 
	Perceived Usefulness and Satisfaction of Participants 
	SME Assessment of Performance 
	NVC Physiological Data Analysis 

	Comments 
	Compliant Situations and Physiological Data 
	Non Compliant Situations and Physiological Data 

	Conclusions 
	References

