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Abstract

Background Faculty development programs (FDPs) in health professions education (HPE) are instrumental in
supporting, promoting, and improving HPE curricula and activities that target individual- and system-level capacity
strengthening. FAIMER, a division of Intealth, has been offering FDPs for global health professions educators in HPE
and leadership for over two decades through the International FAIMER Institute in the USA and FAIMER Regional
Institutes located globally. This paper explores perceptions of former program participants (Fellows) of FAIMER global
FDPs by eliciting their success stories.

Methods The study utilized a modified Success Case Method approach. Study participants recruited were 14 FAIMER
Fellows nominated as exemplars of success cases by program directors and faculty members from seven global

sites, using extreme case sampling technique. Of the 14 Fellows, two were from Africa, nine from Asia and three from
Latin America. In-depth interviews were conducted with each Fellow to understand their self-perceived success, and
factors from both their local context and FAIMER's FDPs that have contributed to their success. Theoretical thematic
analysis method was used to analyze the data.

Results The top three areas of success perceived by Fellows were career advancement & recognition, professional
development, and advancement of HPE. Fellows identified both institutional-level factors and personal attributes
as contributing to their success. They also reported that FAIMER global FDPs have substantially contributed to
their success by expanding professional networks, fostering academic achievement, and enhancing interpersonal
development and leadership skills.

Conclusions The findings show that Fellows perceive that there are multiple pathways for them to succeed

in advancing the field of HPE. The Fellows'stories highlight the continuing value of FAIMER global FDPs for HPE
educators worldwide in professional development and leadership. The study also proposes recommendations for
enhancing faculty development activities in HPE.
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Background

Faculty development is an important method of strength-
ening educational resources and is vital in reforming
professional health education to help meet individual
and population health needs [1]. Faculty development
programs (FDPs) are primarily viewed as a capacity
strengthening intervention to improve educators’ exper-
tise in teaching, research, scholarship, leadership and
management [2-5]. In addition to fostering educational
leadership [6, 7], FDPs facilitate meaningful interpersonal
collaboration [8]. Despite their ubiquitous adoption,
the impact of FDPs and their effectiveness in sustaining
global needs has not been thoroughly studied. Though
there has been increasing reports of studies on effec-
tiveness of FDPs for health professions educators in the
past five years [9-15], most measure shorter term pro-
gram effectiveness with the current cohort of partici-
pants through a pre-post program comparison. Only a
few studies have examined the influence of FDPs through
gathering the perceptions from former participants or
tracking participants longitudinally [16-20], and most
of these FDPs are local programs within an institution.
Studies on FDPs with an international scope are still lim-
ited in the literature [21]. With the rise of FDPs globally
[21], examining the impact of global FDPs is an impor-
tant and desirable area.

Intealth is a private nonprofit organization that
advances quality in health care education worldwide
in order to improve health care for all. Through strate-
gic integration of its divisions, ECFMG® and FAIMER®,
Intealth offers services that enhance and support the
education and training of health care professionals, verify
their qualifications required to practice, and inform the
development of health workforce policies around the
world [22]. Intealth through its FAIMER division, pro-
vides global faculty development in health professions
education to advance its vision and the missions of its
divisions [23]. Since 2001, FAIMER has offered a two-
year, part-time global FDP in health professions educa-
tion (HPE) through its International FAIMER Institute
(IFI) in the USA and FAIMER Regional Institutes (FRIs)
in Brazil, Chile, China, Egypt, India, Indonesia, South
Africa and Uganda [24]. Participants who complete the
two-year program are known as FAIMER Fellows.

Some of the unique features of FAIMER global FDPs
are in the organization design and in the curriculum.
FAIMER uses an adapted hub and spokes organizational
design to develop FRIs featuring FRIs as spokes relat-
ing to each other and to the IFI as hub fostering mutual
partnership and collaboration [24]. The FRIs are modeled

on the IFI curriculum with adaptation to the local con-
text. The curriculum includes transformational learning
experience, community building and experiential learn-
ing through implementation of education innovation
projects by the Fellows at their home institutions [24, 25].
Through transformational learning experiences, the IFI
and FRIs offer the program through the curricular com-
ponents that include education methods, leadership and
management, project management and evaluation, and
education research and scholarship [26]. Fellows educa-
tion innovation projects are the focal point for experien-
tial learning for Fellows to apply what they learned and
make changes to their institution, nation and region [24].
The purpose of community of practice (CoP) as described
by Wenger and Snyder is to develop members’ capabili-
ties and to build and exchange knowledge. Passion, com-
mitment, and identification with the group’s expertise
holds the community together [27]. Wenger’s descrip-
tion of the purpose of CoP and what holds it together is
reflected in the FAIMER global CoP. Intentionally build-
ing and sustaining a global CoP at the FAIMER global
FDPs [27, 28] provides a supportive learning environ-
ment and encourages networking and collaboration
among Fellows [12, 24, 25].

The IFI and FRIs have resulted in almost 2000 Fellows
from more than 55 countries to form a vibrant global
network of health professions educators. Many Fellows
chose to become faculty at FAIMER global FDPs after
they completed their fellowship, a benefit of capacity
strengthening. FAIMER conducted a study in 2017 to
explore how institutional leaders perceived that Fellows
who participated in a FAIMER global FDP in HPE have
contributed to development of successful education at
the institutional, national and regional level [29]. Rec-
ognizing that the definition of “success” can be multidi-
mensional, this study focused on soliciting success stories
perceived by Fellows themselves and exploring factors
that have contributed to their success.

This study used the interpretivist framework [30] to
look beyond cause and effect and get an in-depth under-
standing of the Fellows’ perspectives on the concept of
success in the context of FAIMER global FDPs in HPE.
Qualitative methods are integral to the interpretivist
approach to education research [31]. Qualitative assess-
ment offers a more flexible approach to understanding
the effectiveness of FDPs and provides insights into how
and why program outcomes may have been achieved.
Case studies have been recommended for studying the
impact of FDPs in HPE to better understand the process
of change [12].
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This study adopted the modified Success Case Method
[32, 33] by eliciting stories of success from the former
Fellows to (i) understand their perceived success and
what factors have contributed to their success; and (ii)
propose recommendations for enhancing faculty devel-
opment activities in HPE.

Methods

Study aims

The aim of this paper was to explore perceptions of for-
mer Fellows of FAIMER’s global FDPs through an in-
depth investigation of a selected cohort of Fellows who
have been identified as successful health professions edu-
cators/leaders by FAIMER program directors and faculty
members. Specifically, we aim to investigate (1) Fellows’
perception of success, (2) Contextual factors that have
contributed to their success, and 3) Program-related fac-
tors that have contributed to their success.

Study design

We adopted modified Success Case Method (SCM) with
a case study design for this qualitative evaluation study.
Traditionally, SCM analyzes the most and least successful
groups to investigate how well an organizational initia-
tive (e.g., a training program) is working along with the
causal link from program activities to impact [32, 33].
SCM achieves efficiencies by focusing the bulk of inqui-
ries on relatively few subjects. The underlying notion is
outliers, i.e., those subjects who either have been excep-
tionally successful in applying their learning in their work
or have been the least successful, may have some patterns
of skills, abilities, and behaviors that we learn best from.
However, one of the major limitations of SCM is the dif-
ficulty of identifying non-success cases [34]. Therefore,
we applied a modification of Brinkerhoff’s SCM study
approach [32] by only examining the most successful
cases. Ethical approval for this study was obtained from
Institutional Ethics Committee, Kasturba Medical Col-
lege, Mangalore (IEC KMC MLR 07-19/287).

Setting and study population

Fellows eligible to participate in this case study were
those who had completed a FAIMER global FDP before
2017 and from a FAIMER site that had implemented the
EDP for at least 5 years. The rationale for these criteria
were to allow time for (a) program stability and sustain-
ability and, (b) Fellows to grow professionally and pro-
duce tangible impact in HPE after completing a FAIMER
global FDP. Based on these inclusion criteria, seven
FAIMER sites were included in this study: IFI, FRIs in
India (n=3), China, Brazil, and Sub-Saharan Africa. This
study was implemented from 2019 to 2021.
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Sampling, recruitment, and data collection

Samples were selected using the extreme case sampling
technique [35] where the most successful FAIMER Fel-
lows, the “positive deviants” [36], were recruited for the
study. Eligible FAIMER Fellows were nominated inde-
pendently by directors, co-directors, and core faculty (at
least five) at each site using a nomination screener that
was developed by the study investigators (see Additional
file 1). The screener was created based on FAIMER global
FDPs’ goals and outcomes making the concept of “suc-
cess” specific to FAIMER global FDPs, to allow an under-
standing of Fellows’ perception of success in the context
of FAIMER global FDPs. The screener was also developed
to ensure a fair, standardized, common metric to select
successful Fellows at all sites. Based on their knowledge
of Fellows, nominators used the screener to rate nomi-
nees’ success on these themes that represent the FAIMER
global FDPs’ goals and outcomes for the program (a)
leadership and change management; (b) role as a health
professions educator; (c) research and scholarship pro-
ductivity, and (d) contribution to faculty development
programs. Each site nominated and ranked between 4
and 20 Fellows and the two Fellows who scored the high-
est from each site were recruited to participate in the
study, with a total of 14. All 14 Fellows consented to par-
ticipate in the study.

An interview guide developed for the semi-structured
interviews measured (1) the ways Fellows perceive their
career has been a success; (2) the contextual factors that
contributed to their success; and (3) the ways FAIMER
experience contributed to their success. The interview
guide can be accessed in Additional file 2.

Data was collected via semi-structured interviews with
each Fellow, either online using Zoom or via phone calls.
To reduce bias that may arise from familiarity with the
research topic, all interviews were conducted by three
external investigators who were not part of the study.
Of the 14 interviews, nine were conducted in English
by a trained research assistant based in India, the study
implementation site. Three interviews were conducted
in Mandarin and two in Portuguese by two trained and
experienced local native language-speaking interview-
ers. Each interview lasted between 40 and 60 min. After
obtaining permission, interviews were audio-recorded
and then transcribed to ensure the views of the Fellows
were captured verbatim. The interviews conducted in
Mandarin and Portuguese were translated into English
before analyses. The transcription was completed within
a week of the interview to prevent data distancing from
what has been said, understood and documented by
the interviewers. For quality assurance, each transcrip-
tion was shared with and approved by the Fellow inter-
viewee for participant validation. This member checking
process was to ensure credibility and trustworthiness of
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the data. The two external consultants who conducted
the non-English interviews were well trained in qualita-
tive research. To ensure the accuracy of translation, we
engaged both consultants from the start of the research.
They translated and back translated the interview tran-
scripts to compare translation with the original text for
quality and accuracy. One study investigator (S.Y.) speaks
Mandarin Chinese and helped validate the translation
from Mandarin Chinese to English.

Data analysis

Theoretical thematic analysis was used following the six
phases framework described by Braun and Clarke [37].
All investigators read through the transcripts, keeping
in mind the evaluation questions. To ensure trustworthi-
ness in coding process, we used a standard approach to
reduce bias where two investigators (A.D. and A.R.) led
the analysis process, and other investigators of the team
reviewed the first draft of coding output. Any discrep-
ancies in coding were resolved by discussions. Efforts
were made to select descriptive codes as close as possible
to the speech patterns and ideas expressed by the par-
ticipants. The codes were collated first into subthemes
and then into themes. This process was also led by A.D.
and A.R. and reviewed by other investigators. The two
foreign-language interviewers also helped validate data
analysis and interpretation. We used ATLAS.ti software
package (Full Version — WIN 7.5) to analyze the inter-
view data.

Reflexivity

The authors have different educational backgrounds.
Seven out of the nine authors are medically trained and
have previously been or are currently employed in medi-
cal schools. Three authors are from the US, and the other

Table 1 Characteristics of study participants (Fellows) (N=14)

Characteristics Women Men Overall
(n=8) (n=6) (N=14)

Region

Africa 1 1 2

Asia 6 3 9

Latin America 1 2 3
Academic Rank (current)

Professor/Associate Professor 3 2 5

Other (e.g. lecturer) 4 5 9
Predominantly working in

Clinical setting 2 2 4

Teaching 6 10
Administrative Role (current)

Vice Chancellor Dean/Director/President 4 1 5

Head of department 1 0 1

No administrative role 3 5 8
Faculty at a FAIMER Institute 7 4 11
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five authors from India. All authors have been involved
in FAIMER global FDPs in HPE as Fellow and/or Faculty.
We were aware that our prior experiences, assumptions,
and beliefs will influence how we approach the research
and how we interpret the data. Recognizing this, data
collection was conducted by three external investigators
who were not part of the study. We engaged in critical
self-reflection, peer debriefing and critically examining
broader context that influences the research process and
findings. We met regularly and were engaged in con-
tinuous discussion and reflection when conducting data
analysis and interpretation that helped balance our past
experiences with FAIMER global FDPs and diverse per-
spectives on the interpretation of Fellows’ perception.
Research memos documented reflective thoughts, feel-
ings, and reaction of researchers to data analysis. The
research memos also enhanced transparency and cred-
ibility of the research process.

Results

The qualitative results are summarized in three sections:
(1) Fellow’s self-perceived success; (2) Contextual factors
contributing to Fellows” success, and (3) Program related
factors contributing to Fellows’ success. The top two or
three themes identified by study investigators from each
section are reported in this paper.

Fellows’ characteristics

Table 1 lists the characteristics of study participants.
Eight (57%) of the 14 Fellows are female. two (14%) are
from Africa (South Africa), nine (64%) from Asia (China
and India) and three (21%) from Latin America (Brazil).
Out of the 14 Fellows, 10 (71%) primarily work in teach-
ing, and 4 (29%) in clinical fields. Five (36%) Fellows hold
leadership positions at their institutions. Except for three
Fellows, all others are faculty in one or more FAIMER
global FDP(s).

Fellows’ self-perceived success

The data on Fellow’s self-perceived success resulted
in identification of three major themes, namely career
advancement and recognition, professional development,
and advancement of HPE. These themes and subthemes
are summarized in Table 2, followed by illustrative
quotes.

Career advancement & recognition Most Fellows per-
ceived success as a reflection of their career advancement
and recognition. Career growth, particularly promotion
at their workplace, assuming leadership roles and hav-
ing more administrative responsibilities were considered
important pathways to success. Fellows also perceived
their success following participation in FAIMER global
FDPs reflected by being recognized by national bodies
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Table 2 Themes and subthemes on fellows’ self-perceived
success

Page 5 of 10

Table 3 Themes and subthemes related to contextual factors
contributing to Fellows’success

Themes and subthemes

Themes and subthemes

A. Career advancement & recognition
- Career growth
- Leadership and management
+ Global and national recognition
- Mentoring others
B. Professional development
- Formal education/training in HPE
- Scholarship portfolio
C. Advancement of health profession education
- Course/assessment system development
- Curriculum, teaching and/or policy reform

for innovation and evaluation reforms in medical educa-
tion, particularly in resource-constrained settings. Other
perceived success as exemplified in professional advance-
ment, including attaining global recognition as faculty,
resource persons and experts in HPE outside their own
countries, and through collaborations with international
agencies including FAIMER. In addition, recognition as
mentors for students and faculty at the regional level was
considered as an achievement by two Fellows.

“Considering my knowledge and expertise in the pre-
vious institution, I was appointed as head of exami-
nation in the new university which I developed from
scratch.” (Fellow #8)

“I have been able to progress from just being a lec-
turer at university, to becoming the Deputy Vice
Chancellor for research and innovation ... my career
as an academic, and in the higher education sector
has been successful. (Fellow #14)

Professional development Professional development,
reported by Fellows, included acquiring higher degrees,
educational scholarships, individual and collaborative
publications. They reported that the FAIMER global
FDPs provided a platform to network and exchange ideas
with medical educators from different medical schools.
They belonged to a global community of health profes-
sions educators to learn and grow together. Some Fellows
also reported a growing scholarship portfolio through
increased number of publications, more English article
publications. Fellows were sponsored by FAIMER for
advanced degrees in HPE, which was recognized as an
important factor in their professional development.

“I had an opportunity to complete Master’s in
Health Professions Education abroad, sponsored by
FAIMER. (Fellow #4)

“Since 2009, I have published some Chinese papers,
and then I have also started to publish in English...

A. Institutional-level factors
- Robust medical educations units/Support from institutions
« Guide/resources/opportunities provided by mentors
« Institutional stature and influence
« Grants and fundraising availability
« Supportive work culture
B. Personal attributes
« Passion to medical education/Dedication to work
- Willing to make changes
« Being generous and tolerant

I was the only one who had SCI [Science Citation
Indexed Journal] paper published in medical educa-
tion” (Fellow #2)

Advancement of health professions education Fel-
lows reported contributing to HPE in many ways such as
developing courses and assessment systems, establishing
advanced HPE courses, implementing faculty develop-
ment programs, and enhancing the visibility of medical
education at regional, national, and international level.
Other examples of contributing to HPE were module
development at the national level under expert mentor-
ship and curriculum and/or policy reform. Some Fellows
noted that their success and sense of accomplishment
increased because of their involvement in national and
international collaborations for curricular reforms.

“I introduced a whole region to medical education
- very geographically wide like the Eastern Mediter-
ranean region... I have 3 distance learning programs
that reach out to scholars, national, regional and
international wide. (Fellow #10)

“We implemented the (TBL) methodology in this
class and we created an instrument for the students
to evaluate the teaching and learning process. The
results of this evaluation generated a paper.... So, we
started getting out from our school, from our univer-
sity and we disseminated this methodology to other
institutions.” (Fellow #13)

Contextual factors contributing to fellows’ success

Two major themes (See Table 3): institutional-level fac-
tors and personal attributes were identified as contextual
factors that have contributed to Fellow’s success follow-
ing participating in FAIMER global FDPs.

Institutional-level factors Fellows stated that work-
ing in institutions with strong medical education units
was a key catalyst for success. Institutions offered strong
support to Fellows in executing innovative ideas and
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put emphasis on medical education while giving prime
importance to patient care. Fellows were grateful to have
mentors guiding them in multiple ways, opening oppor-
tunities for research and scholarship, training and pro-
viding constructive feedback. Success was also attributed
to having mentors who displayed admirable leadership
traits. Success was significantly influenced by institutional
prominence and influence. The credibility of the institu-
tion and working in highly influential medical schools and
universities was cited as helpful by Fellows. One Fellow
indicated that increased visibility in the field of HPE was
noticed by the Ministry of Higher Education resulting in
being funded by upgrading medical education.

“A Robust medical education existed in my institu-
tion at the time of joining [FAIMER Fellowship pro-
gram], which called for recruiting faculty members
who can give inputs to program.” (Fellow #7)

“My mentor involved me as a facilitator in training
sessions, in an open atmosphere with lot of interac-
tions and feedback’” (Fellow #6)

Personal attributes Having the power to act and the
ability to seize opportunities were cited by a few Fellows
as contributors to success. Passion for medical education,
willing to make changes, dedication to work, continuously
seeking for self-improvement, being generous and toler-
ant, self-confidence and perseverance were other personal
attributes listed.

“I think that was the major thing behind my success
- passion to medical education. This is one thing. The
other thing is that I was honest with myself and with
everything, with everyone around me, honesty.” (Fel-
low #10)

“I think I had an important role with the dedication
I put into implementing the changes: I created work-
ing groups and learned to share tasks, since I would
not be able to do all by myself” (Fellow #12)

Table 4 Themes and subthemes related to program related
factors contributing to fellows'success
Themes and subthemes

A. Expand professional network
- Platform for networking
- Broaden/widen communication
« Increase opportunity to connect
B. Foster academic achievement
- Publications
- Advanced degree and qualification
- Recognition of expertise
C. Enhance interpersonal development and leadership skills
- Ability to self-reflect
- Understand self and others
- Leadership skills
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Program related factors contributing to fellows’ success

Three themes were identified from analyzing the descrip-
tions of Fellows about program related factors contrib-
uting to their success - expanding professional network,
fostering academic achievement, and enhancing inter-
personal development and leadership skills (see Table 4).

Expand professional network Fellows reported that
FAIMER global FDPs facilitated the expansion of their
professional network. They acknowledged that FAIMER
provided an international platform that helped with
networking, communication and connectivity. Fellows
appreciated that the program directors, faculty, advisors
and peer Fellows were approachable. They were encour-
aged to seek help from this network of educators without
hesitation. This growing network promoted peer to peer
mentoring, and fostered collaboration.

“FAIMER's inclusion of all health professionals
and development of our abilities are two things that
comes to my mind...Plurality and interdisciplinar-
ity. And collaboration! Collaboration is the most
fantastic thing from FAIMER. The collaboration net-
work is unbelievable!” (Fellow #13)

Foster academic achievement FAIMER’s contributions
to fostering academic achievement was defined by an
increase in educational research studies and publications,
sponsorship for advanced degree and education. For
example, one Fellow reported that his FAIMER project
stood out as one of the few indexed publications on meta-
analysis. Another Fellow appreciated that the FAIMER
global FDP provided motivation to publish in high impact
journals. Receiving recognition as an expert and resource
person in HPE because of FAIMER qualification was also
commented.

“FAIMER stimulated and inspired me to do educa-
tional research.” (Fellow #3)

“I am now in a position to transform our curriculum
with my FAIMER qualification” (Fellow #5)

Enhance interpersonal development and leadership
skills Fellows highlighted interpersonal development,
such as the ability to self-reflect, and understand people.
Leadership skills enhancement was another program
related factor contributing to their success. Through
learning at FAIMER’s global FDP, Fellows gained a bet-
ter understanding of people with whom they are working.
For example, change management and force field analysis
in the curriculum provided Fellows with a better insight
on the strengths and limitations of members in the team.
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This helped Fellows use individual characteristics towards
achieving a common goal. One Fellow reported that the
FAIMER’s global FDP and all the learning process con-
tributed for the leadership roles the Fellow took over in
the process of restructuring the curriculum.

“FAIMER taught me to reflect on my strengths and
weakness which helped me personally” (Fellow #1)
“In addition, through FAIMER, I learned some spe-
cific skills. For example, the one that has a great
impact on me is leadership” (Fellow #11)

Discussion

In the current study, we used the SCM approach to
examine the impact of FAIMER's global FDPs by eliciting
success stories from Fellows in three aspects: (1) Fellows’
perception of success; (2) Contextual factors that have
contributed to their success; and (3) Program related fac-
tors that have contributed to their success.

First, regarding the ways in which Fellows perceived
themselves successful following participation in the
FAIMER global FDP, the top reported successes were
career advancement & recognition, professional devel-
opment, and advancement of HPE. These findings indi-
cate that advancing the field of HPE can be achieved
through multiple pathways. Findings in the current study
validated those in the 15-year impact study of FAIMER
global FDP that was conducted in 2017, in which 15 lead-
ers of Fellows’ institution were interviewed on how these
Fellows have been successful in improving HPE [29]. It
also shows that the “success” perceived by Fellows follow-
ing participation in global faculty development in HPE,
is not limited to improving HPE, but is multidimensional
that also includes own career growth and professional
development. These findings also imply the ripple effect
of program impact from individual-level growth to driv-
ing system-level change.

Second, regarding the contextual factors to Fel-
lows’ success following participation in FAIMER global
FDPs, both personal attributes and institutional-level
factors were reported to play essential roles. The find-
ings were closely aligned with the career-success model
for physician-scientists by Rubio and colleagues [38],
which showed that both personal factors and organi-
zational factors contribute to career success. Working
in institutions with strong medical education units and
institutional support are pivotal for educators to foster
innovative ideas and dedicate time and effort to advanc-
ing medical education. The lack of institutional support
is known to be a barrier to faculty development [39].
Therefore, it is critically important that programs and
individuals leverage institutional support and align with
institutional needs, as faculty development can facilitate
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organizational change and development, such as institu-
tional policies, leadership and management promotions
in HPE, and moving organizations forward [21, 40, 41].

This study has validated the impact of FAIMER on Fel-
lows by fostering mutual partnership and collaboration
with local institutions in developing its FRIs around the
world [24]. In addition, as a focal point for the application
of learning during the FDP, Fellows develop and imple-
ment an education innovation project that is endorsed
by their institutions. FAIMER also leverages institu-
tional support by soliciting a letter of support from the
institution leadership for the Fellows’ participation in
the FAIMER program. The findings from our study cor-
roborate the findings from other studies [21, 38—41] that
personal attributes (e.g. willingness to change, dedication
to work) and institutional support are critical contex-
tual factors for Fellows to apply what they learned from
the FAIMER global FDPs and be successful in both their
career in HPE and in improving HPE.

Third, regarding the program related factors that con-
tributed to Fellows’ success, Fellows acknowledged the
contributions of the FAIMER global FDPs to their suc-
cess through expanding professional networks. This
factor is supported by literature showing that FDPs are
essential in developing CoPs and that educators benefit
professionally through belonging to such communities
[12, 21, 42]. In another study, Baker et al. [43] highlighted
the collaborative network structure in facilitating the
participation of members who are geographically distrib-
uted. Wenger and Snyder have described CoPs “as group
of people informally bound together by shared expertise
and passion for a joint enterprise” [27]. One of the princi-
ples of FAIMER global FDPs in alignment with Wenger’s
description of CoP is to build and sustain an online CoP
for global health professions educators to foster network-
ing, exchanging ideas and collaborations [24, 44]. Dur-
ing their inception, each FAIMER global FDP had their
own local online CoP through listservs. Fortuitously, the
COVID-19 pandemic offered opportunities for education
innovation [45]. FAIMER transitioned from individual
CoPs into a new online community “FAIMER Connect”
designed to facilitate, accelerate, support and sustain the
connections that form among all FAIMER Fellows glob-
ally [46]. In addition, since 2021, by partnering with the
FRIs, FAIMER has organized a 2-day virtual annual con-
ference “FAIMER Global Forum” FAIMER Fellows now
have a platform to network and discuss topics related to
HPE and workforce development.

Other key program related factors contributed to
success, according to FAIMER Fellows, was that the
FAIMER global FDP (i) promoted their academic
achievement through supporting scholarship and pub-
lications and sponsoring advanced degrees and educa-
tion, and (ii) enhanced leadership skills and interpersonal
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development. This is supported by literature on FDPs
that HPE Faculty are expected to assume multiple roles in
HPE [47]. FAIMER global FDP curriculum and approach
prepare Fellows for multiple roles. In addition to enhanc-
ing the role of faculty members as teachers and educa-
tors, FDPs also broadened the participants’ scope in
research [18, 48] and leadership development [49-51].
As is reported by other studies, research skills are crucial
for academic advancement and promotion for clinical
educators [52-54]. FAIMER global FDPs promote HPE
educators to be both education scholars and leaders by
providing professional development curricula in HPE
and leadership [55]. Health professions educators with
leadership expertise are critical to leading educational
programs [26, 56]. The current study supported the lit-
erature in its findings that the curriculum components
contributed to Fellows’ success in the field of HPE.

Strengths and limitations

We used a modification of Brinkerhoff’s success case
method (SCM) study design [32, 33] which helped us
identify positive deviant samples fitting into the suc-
cess case definition. Selection of Fellows by extreme (or
deviant) case sampling method was well aligned with
the nature of research design and study aims. To reduce
selection bias, we solicited independent nominations
using a standardized screener for identifying, recruiting,
and enrolling Fellows from FRIs directors, co-directors,
and multiple faculty members from each site. We also
obtained endorsement from FRIs directors and/or co-
directors for the finalists. Another strength of the study
is the analytical approach. The use of theoretical the-
matic analysis helped investigators to remain focused
on the evaluation questions and allow new themes to be
identified.

Page 8 of 10

The study had a limitation of using self-reported data,
which may be biased by Fellows’ appreciation of spon-
sorship and hesitance in criticizing a potential source
of funding or career opportunity, and the desire to pro-
vide socially desirable responses to a study conducted by
FAIMER. To minimize this bias, all interviews and data
collection were conducted by three external interview-
ers who were not study investigators. The unprecedented
COVID-19 pandemic delayed the study processes, as it
created more challenges to coordinate and manage the
study with team members who were geographically scat-
tered and whose work responsibilities shifted during the
pandemic.

Implications for faculty development programs in health
professions education

The findings of this study advanced our understanding
of both the contextual factors, and the program-related
factors of FAIMER global FDPs that can contribute to
participants’ success and enabled us to propose recom-
mendations for enhancing global faculty development
activities to support participants’ success. We have sum-
marized these recommendations in Table 5.

Conclusion

In conclusion, findings from this study reveal the impact
of FAIMER global FDPs through the lens of Fellows’ suc-
cess in advancing the field of HPE. This paper has an
international scope providing perspectives from Bra-
zil, India, China and South Africa. These findings reas-
sure the continuing values of FAIMER global FDPs to
strengthen capacity for educators in health professions
education and leadership skills. The findings of this study
provide insights and recommendations for the develop-
ment and enhancement of global FDPs in HPE.

Table 5 Recommendations for enhancing global faculty development activities to support participants’ success

Recommendations Description

Examples of activity

Provide professional
opportunities for career
advancement and
support

and collaboration

participants

- Foster partnership and collaboration with institutions
- Provide opportunities for engagement, networking,

- Establish and sustain a community of practice for

+ Alumni conference for engagement

- Sustain a robust alumni network

- Provide international platform for networking and connectivity
- Solicit institutional support such as a letter of support for
faculty participation in faculty development programs

- Provide opportunities for mentoring by international

faculty
Promote educational
research and scholarship
outputs

curricular components
- Create opportunities for collaborative studies

Enhance academic

accomplishments professions education.

- Sponsorship for advanced degree in education

Strengthen leadership
and interpersonal skill

development negotiations

- Integrate educational research and scholarship as key

- Recognition as expert and resource person in health

- Develop ability for self-reflection and team work
- Enhance competencies in change management and

« Global collaborative research projects and publications by pro-
gram participants and alumni facilitated by program organizers
- Provide resources on advancing research (e.g. webinars by
content experts)

« Invite back some alumni to be program advisors and faculty

« Support continuing professional development of program
participants

- Create intentional teaching-learning sessions on self-reflection
and effective teamwork during the program

« Teach project management and other leadership and mana-
gerial skills in the curriculum




Yuan et al. BMC Medical Education (2024) 24:1072

Abbreviations

CoP Community of Practice

FDP Faculty Development Program
HPE Health Professions Education
SCM  Success Case Method

Supplementary Information
The online version contains supplementary material available at https://doi.
0rg/10.1186/512909-024-05823-2.

Supplementary Material 1

Supplementary Material 2

Acknowledgements

We would like to acknowledge directors, co-directors, associate directors,
and faculty of the participating FAIMER Regional Institutes for their help
with nominating the Fellows. We would also like to acknowledge Dr Sisi Li
and Dr Silvia Setubal for conducting the interviews in Mandarin Chinese
and Portuguese, transcribing, translating, and helping validate data analysis
and result interpretation. We would also like to thank Dr Shravya Alva for
conducting the interviews in English, transcribing, and supporting the
management and coordination of the study.

Author contributions

S.Y.and S.M. developed the concept. All authors were involved in the design
and implementation of the study. A.D. and AR. led data analysis. All authors
were involved in result interpretation and writing up the manuscript.

Funding
This study has been funded by FAIMER, a division of Intealth, USA.

Data availability
The datasets used and analyzed during the current study are available from
the corresponding author on request.

Declarations

Ethics approval and consent to participate

This study was approved by the Institutional Ethics Committee of Kasturba
Medical College, Mangalore, India (IEC KMC MLR 07-19/287). Written informed
consent was obtained from the participants.

Competing interests
The authors declare no competing interests.

Author details

'FAIMER, A Division of Intealth, Philadelphia, USA

Government Medical College, Calicut, Kerala, India

3PSG Institute of Medical Sciences & Research, Coimbatore, India

“Sri Manakula Vinayagar Medical College and Hospital, Pondicherry, India
5Department of Community Medicine, Kasturba Medical College,
Mangalore, Manipal Academy of Higher Education, Manipal, India
6Jawaharlal Institute of Postgraduate Medical Education & Research,
Pondicherry, India

Received: 9 February 2024 / Accepted: 26 July 2024
Published online: 30 September 2024

References

1. FrenkJ, Chen L, gar Bhutta ZA, Cohen J, Crisp N, Evans T, et al. The Lancet
Commissions Health professionals for a new century: transforming education
to strengthen health systems in an interdependent world. www.Thelancet.
com. 2010;376:1923-58. Available from: www.thelancet.com

2. Friedman SR, Loh LC, Burdick WP. Educator perceptions of the relationship

between education innovations and improved health. Med Teach. 2013;35(4).

20.

21.
22.
23.

24.

25.

26.

27.

Page 9 of 10

Irby DM, O'Sullivan PS. Developing and rewarding teachers as educators

and scholars: remarkable progress and daunting challenges. Med Educ.
2018;52(1).

Bilal, Guraya SY, Chen S.The impact and effectiveness of faculty development
program in fostering the faculty’s knowledge, skills, and professional compe-
tence: a systematic review and meta-analysis. 26, Saudi J Biol Sci. 2019.

Lewis LD, Steinert Y. How Culture Is Understood in Faculty Development in
the Health Professions: A Scoping Review. Vol. 95, Academic Medicine. 2020.
Lewis V, Baldwin CD, Morahan PS, Thorndyke LE, Gusic ME. Leadership Devel-
opment projects: bidirectional impact on Faculty and Institutions. J Contin
Educ Health Prof. 2021;41(1).

Dannels SA, Yamagata H, McDade SA, Chuang YC, Gleason KA, MclLaughlin
JM et al. Evaluating a leadership program: a comparative, longitudinal study
to assess the impact of the Executive Leadership in Academic Medicine
(ELAM) program for women. Acad Med. 2008;83(5).

Silver I, Leslie K. Faculty development for continuing interprofessional educa-
tion and collaborative practice. J Contin Educ Health Prof. 2017,37(4).

Branch WT, Frankel R. Not all stories of professional identity formation are
equal: an analysis of formation narratives of highly humanistic physicians.
Patient Educ Couns. 2016;99(8).

Chandran L, Gusic ME, Lane JL, Baldwin CD. Designing a National Longitu-
dinal Faculty Development Curriculum focused on Educational Scholarship:
process, outcomes, and lessons learned. Teach Learn Med. 2017;29(3).

Tenzin K, Dorji T, Choeda T, Pongpirul K. Impact of faculty development
programme on self-efficacy, competency and attitude towards medical
education in Bhutan: a mixed-methods study. BMC Med Educ. 2019;19(1).
Steinert Y, Mann K, Anderson B, Barnett BM, Centeno A, Naismith L et al. A
systematic review of faculty development initiatives designed to enhance
teaching effectiveness: a 10-year update: BEME Guide 40. 38, Medical Teacher.
2016. p. 769-86.

Alsagheer AS, Ghoneim FM, Ali HM. Exploring the effectiveness of Faculty
Development Program on Medical and Health Related Sciences Education. J
Ecophysiol Occup Heal. 2022;21(4):153.

Jones CA, Watkins FS, Williams J, Lambros A, Callahan KE, Lawlor J et al. A
360-degree assessment of teaching effectiveness using a structured-video-
recorded observed teaching exercise for faculty development. Med Educ
Online. 2019;24(1).

Swaminathan N, Govindharaj P, Jagadeesh NS, Ravichandran L. Evaluating
the effectiveness of an online faculty development programme for nurse
educators about remote teaching during COVID-19. J Taibah Univ Med Sci.
2021;16(2).

Kerst J, Pfershy H, Demonbrun M, Finelli CJ. The long-term impact of a faculty
development program on student evaluations of teaching. In: Int J Eng Educ.
2017.

Gusic ME, Milner RJ, Tisdell EJ, Taylor EW, Quillen DA, Thorndyke LE. The essen-
tial value of projects in faculty development. Acad Med. 2010;85(9).

Newman LR, Pelletier SR, Lown BA. Measuring the impact of Longitudi-

nal Faculty Development: a study of academic achievement. Acad Med.
2016,91(12).

Knight AM, Carrese JA, Wright SM. Qualitative assessment of the long-term
impact of a faculty development programme in teaching skills. Med Educ.
2007;41(6).

Tortez LM, Quinlan PS, Makaryus AN, George C, Caruso V, Gilman S et al. The
long-term impact of an interprofessional humanistic faculty development
programme: a qualitative investigation. J Eval Clin Pract. 2020;26(3).

Steinert Y. Faculty development: From rubies to oak. Med Teach. 2020;42(4).
Intealth. [cited 2024 Apr 20]. https://intealth.org/about-us/

Intealth. Vision, Missions & Values. [cited 2024 Apr 29]. https://www.intealth.
org/vision-missions-values/

Vyas R, Morahan PS, Yuan S, Amaral E, Burch V, Campos HH et al. FAIMER
Global Faculty Development: A Sustainable Partnership Model to Advance
Health Professions Education. Acad Med. 2023;98(10):1131-8. https://journals.
Iww.com/https://doi.org/10.1097/ACM.0000000000005264

Mortaz Hejri S, Vyas R, Burdick WP, Steinert Y. Understanding and embracing
culture in International Faculty Development. Perspect Med Educ. 2023;12(1).
Ladhani Z, Shah H, Wells R, Friedman S, Bezuidenhout J, van Heerden B et al.
Global Leadership Model for Health professions Education — A Case Study of
the FAIMER program. J Leadersh Educ. 2015;14(4).

Wenger EC, Snyder WM. Communities of Practice: The Organiza-

tional Frontier. Knowledge Management and Organizational Learn-

ing. 2000 [cited 2024 Apr 23]:139-45. https://hbr.org/2000/01/
communities-of-practice-the-organizational-frontier


https://doi.org/10.1186/s12909-024-05823-2
https://doi.org/10.1186/s12909-024-05823-2
http://www.Thelancet.com
http://www.Thelancet.com
http://www.thelancet.com
https://intealth.org/about-us/
https://www.intealth.org/vision-missions-values/
https://www.intealth.org/vision-missions-values/
https://journals.lww.com/
https://journals.lww.com/
https://doi.org/10.1097/ACM.0000000000005264
https://hbr.org/2000/01/communities-of-practice-the-organizational-frontier
https://hbr.org/2000/01/communities-of-practice-the-organizational-frontier

Yuan et al. BMC Medical Education

28.

29.

30.

32.

33.

34.

35.

36.

37.

38.

39.

40.

41.

42.

43.

(2024) 24:1072

Etienne C. Wenger. Communities of practice: learning, meaning and identity.
New York, NY: Cambridge University Press; 1998.

Hasnain M, Mallow Wendell L, Yuan S. FAIMER Institutes 15-year impact
study. 2017 [cited 2023 Oct 23]. https://www.faimer.org/15-year-study-
report-2-1-2017.pdf

Crotty M, Interpretivism. For and against culture. The foundations of

social research meaning and perspectives in the research process. SAGE;
2015:66-86.

Peshkin A. The Goodness of Qualitative Research. https://doi.org/10.3102/001
3189X022002023. 1993 Mar 1 [cited 2024 Apr 29],22(2):23-9. https://journals.
sagepub.com/doi/10.3102/0013189X022002023

Piggot-Irvine E, Marshall S, Aitken H. The three R’s of the success case model
- Recruitment, response, rigour. In 2009 [cited 2023 Oct 26]. https://www.aes.
asn.au/images/images-old/stories/files/conferences/2009/Papers/Piggott-
Irvine, Marshall & Aitken.pdf.

Brinkerhoff RO. The Success Case Method: a strategic evaluation Approach to
increasing the Value and Effect of Training. Adv Dev Hum Resour. 2005;7(1).
McGuinness L. Lessons from a trial of the Success Case Method. 2017

[cited 2023 Oct 26]. https://www.betterevaluation.org/blog/lessons-trial-
success-case-method#:~:text=The%20;Success%20;Case%20;Method%20
;approach,contextual%20;forces%20;that%20;influence%20;impact

Patton MQ. Qualitative research and evaluation methods: theory and prac-
tice; Fourth Edition. SAGE Publications, Inc; 2015.

Positive deviance | Better Evaluation. [cited 2023 Dec 2]. https://www.bet-
terevaluation.org/methods-approaches/approaches/positive-deviance
Braun'V, Clarke V. Using thematic analysis in psychology. Qual Res Psychol.
2006;3(2).

Rubio DM, Primack BA, Switzer GE, Bryce CL, Seltzer DL, Kapoor WN. A
comprehensive career-success model for physician-scientists. Acad Med.
2011,86(12).

McLean M, Cilliers F, Van Wyk J. Faculty development: yesterday, today and
tomorrow. Med Teach. 2008;30(6).

Steinert Y. Faculty development in the health professions: A Focus on
Research and Practice. Faculty Development in the Health Professions: A
Focus on Research and Practice. 2014.

Eitel F, Kanz KG, Tesche A. Training and certification of teachers and trainers:
the professionalization of medical education. Med Teach. 2000;22(5).

Haas M, Triemstra J, Tam M, Neuendorf K, Reckelhoff K, Gottlieb-Smith R et al.
A decade of faculty development for health professions educators: lessons
learned from the Macy Faculty Scholars Program. BMC Med Educ. 2023;23(1).
Baker L, Reeves S, Egan-Lee E, Leslie K, Silver I. The ties that bind: A network
approach to creating a programme in faculty development. Vol. 44, Medical
Education. 2010.

Page 10 of 10

Yuan S, Mukherjee S, Viyas R, Burdick W. Using a theory of change for evalua-
tion: has the FAIMER international faculty development program improved
the field of health professions education? MedEdPublish. 2019;8.

45, Frenk J, Chen LC, Chandran L, Groff EOH, King R, Meleis A et al. Challenges
and opportunities for educating health professionals after the COVID-19
pandemic. Vol. 400, The Lancet. 2022.

46.  FAIMER Connect. [cited 2023 Oct 27]. https://connect.faimer.org/

47. Alamoudi AA, EI-Deek BS, Park YS, Al Shawwa LA, Tekian A. Evaluating the
long-term impact of faculty development programs on MCQ item analysis.
Med Teach. 2017;39.

48. Hodges B. Faculty development for research capacity building. In: Faculty
Development in the Health Professions: A Focus on Research and Practice.
2014,

49. Swanwick T, McKimm J. Faculty development for leadership and man-
agement. In: Faculty Development in the Health Professions: A Focus on
Research and Practice. 2014.

50. Hill F, Stephens C. Building leadership capacity in medical education: devel-
oping the potential of course coordinators. Med Teach. 2005,27(2).

51, Abdulghani HM, Shaik SA, Khamis N, Al-Drees AA, Irshad M, Khalil MS et al.
Research methodology workshops evaluation using the Kirkpatrick's model:
translating theory into practice. Med Teach. 2014;36(SUPPL.1).

52.  Alexandraki |, Mooradian AD. Academic advancement of clinician educators:
why is it so difficult? 65, Int J Clin Pract. 2011.

53.  Atasoylu AA, Wright SM, Beasley BW, Cofrancesco J, Macpherson DS,
Partridge T et al. Promotion criteria for clinician-educators. J Gen Intern Med.
2003;18(9).

54. Beasley BW, Wright SM, Cofrancesco J, Babbott SF, Thomas PA, Bass EB.
Promotion criteria for clinician-educators in the United States and Canada: a
survey of promotion committee chairpersons. JAMA. 1997;278(9).

55.  International FAIMER Institute. [cited 2023 Oct 31]. https://www.faimer.org/
international-faimer-institute/

56. Tekian A, Boker AMA, Norcini J. What does it take to become an effective
medical educator? Vol. 36, Medical Teacher. 2014.

Publisher’s Note

Springer Nature remains neutral with regard to jurisdictional claims in
published maps and institutional affiliations.


https://www.faimer.org/15-year-study-report-2-1-2017.pdf
https://www.faimer.org/15-year-study-report-2-1-2017.pdf
https://doi.org/10.3102/0013189X022002023
https://doi.org/10.3102/0013189X022002023
https://journals.sagepub.com/doi/10.3102/0013189X022002023
https://journals.sagepub.com/doi/10.3102/0013189X022002023
https://www.aes.asn.au/images/images-old/stories/files/conferences/2009/Papers/Piggott-Irvine
https://www.aes.asn.au/images/images-old/stories/files/conferences/2009/Papers/Piggott-Irvine
https://www.aes.asn.au/images/images-old/stories/files/conferences/2009/Papers/Piggott-Irvine
https://www.betterevaluation.org/blog/lessons-trial-success-case-method#:~:text=The%20;Success%20;Case%20;Method%20;approach,contextual%20;forces%20;that%20;influence%20;impact
https://www.betterevaluation.org/blog/lessons-trial-success-case-method#:~:text=The%20;Success%20;Case%20;Method%20;approach,contextual%20;forces%20;that%20;influence%20;impact
https://www.betterevaluation.org/blog/lessons-trial-success-case-method#:~:text=The%20;Success%20;Case%20;Method%20;approach,contextual%20;forces%20;that%20;influence%20;impact
https://www.betterevaluation.org/methods-approaches/approaches/positive-deviance
https://www.betterevaluation.org/methods-approaches/approaches/positive-deviance
https://connect.faimer.org/
https://www.faimer.org/international-faimer-institute/
https://www.faimer.org/international-faimer-institute/

	﻿Success stories: exploring perceptions of former fellows of a global faculty development program for health professions educators
	﻿Abstract
	﻿Background
	﻿Methods
	﻿Study aims
	﻿Study design
	﻿Setting and study population
	﻿Sampling, recruitment, and data collection
	﻿Data analysis
	﻿Reflexivity

	﻿Results
	﻿Fellows’ characteristics
	﻿Fellows’ self-perceived success
	﻿Career advancement & recognition
	﻿Professional development
	﻿Advancement of health professions education



	﻿Contextual factors contributing to fellows’ success
	﻿Institutional-level factors
	﻿Personal attributes

	﻿Program related factors contributing to fellows’ success
	﻿Expand professional network
	﻿Foster academic achievement
	﻿Enhance interpersonal development and leadership skills

	﻿Discussion
	﻿Strengths and limitations
	﻿Implications for faculty development programs in health professions education

	﻿Conclusion
	﻿References


