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Abstract
The tourism industry is a significant driver of the global economy and impacts societies 
all over the world that are currently experiencing radical change. Responding to these 
changes requires economic paradigms and educational systems based on new foundations. 
Humanistic tourism proposes a values-based disciplinary perspective for tourism at the 
intersection between humanistic and tourism management, and is rooted in human dignity 
and societal wellbeing. Integrating humanistic management principles into higher educa-
tion tourism management programs, and changing the nature of what is taught and how, 
would benefit students, future managers and all stakeholders. This paper aims at improv-
ing higher education tourism programs by combining humanistic management education 
and the Tourism Education Futures Initiative’s (TEFI) values-based tourism education. It 
draws on an integrated Humanistic Tourism Education framework to help develop future 
tourism managers’ skills and abilities to adopt alternative leadership models within the sec-
tor and to foster critical and responsible tourism thinking and practice. With best-practice 
examples from three universities in three different countries, this study illustrates new ped-
agogical approaches and proposes recommendations for implementing humanistic tourism 
management in higher education with the aim of training ethical and responsible managers 
equipped with an awareness of the social, cultural, and environmental challenges – and 
possible solutions to these – in their respective destinations.

Keywords Tourism · Humanistic management · Values-based education · Dignity · 
Humanistic tourism education

Introduction

Humanistic tourism offers a new disciplinary perspective rooted in the interdependent rela-
tionship between humanistic and tourism management. It leverages human dignity, mean-
ingful work, the ethical dimensions of working, and the promotion of well-being (Pirson 
2017) to highlight and overcome the weaknesses of current management approaches and 
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equip researchers and practitioners with concepts, tools, and strategies to deal with the 
current challenges and crises tourism faces. In the wake of global challenges, including 
climate change, pandemics, and the need for social responsibility and sustainability, this 
interdependent relationship is relevant and urgent from both a theoretical and a managerial 
perspective (Della Lucia and Giudici 2021a).

Tourism education should complement the new theoretical and managerial perspectives 
that address a world in transition, as knowledge (co-)creation through innovative teaching-
learning processes drives evolving streams of research, practice, and behavior at different 
levels (Pirson et  al. 2019). Tourism education needs to be redesigned, by changing the 
nature of what is taught and how, to build the capacity to lead the industry into a sustain-
able future (Sheldon et al. 2008). This redesign could greatly benefit from the integration 
of humanistic management principles in tourism education and management (Della Lucia 
and Giudici 2021a). The values-based perspective of humanistic management is crucial 
to shed light on the ethical and sustainability-related issues that the paradoxes and crises 
of the tourism industry have laid bare in both developed and developing countries (Della 
Lucia and Giudici 2021b) and to repair the damaged social contract between business and 
society by putting human dignity at the heart of the industry and its management (Swanson 
2004 p. 57).

Universities as sources of innovative thinking and change at the highest level must play 
a crucial role in building the capacity of tourism students (and future managers) to lead an 
industry facing increasing pressures to become responsible stewards, now and in the future 
(Giudici et  al. 2020). Furthermore, current, and future managers and entrepreneurs have 
to adopt values-based leadership models that will pave the way towards business practices 
that ultimately serve human ends and respect human dignity (Santonino 2021).

Sustainability and (corporate) social responsibility are increasingly part of the tourism 
programs (Boyle et al. 2015) offered by universities, local institutions, and corporations. 
Yet, despite the acknowledged need to build (back) a better form of tourism (UNWTO 
2020), there is currently a gap in the awareness, understanding, development, and imple-
mentation of humanistic management as part of tourism curricula amongst educators and 
practitioners which, if addressed, could instigate and support such change (Della Lucia and 
Giudici 2021b). The Tourism Education Futures Initiative (TEFI)’s framework for reshap-
ing the tourism curriculum (Sheldon et al. 2008) allows space for the full integration of 
humanistic management into tourism education. In the post-pandemic world, this integra-
tion seems even more promising as society is readier to question and rectify many of the 
ways of knowing, doing, and being within tourism that are now revealed as problematic.

This paper aims to enrich and improve higher tourism education by leveraging humanis-
tic management (Melé 2016) to build the capacity for future generations of tourism manag-
ers, leaders, and other stakeholders to adopt alternative models and practices based on the 
re-discovery of what it means to be human and what matters most to humanity. Building 
on the recent literature on humanistic tourism (Della Lucia and Giudici 2021a), humanistic 
management and sustainable tourism (Della Lucia and Giudici 2021b), and advances in 
tourism education (Sheldon et al. 2008), we integrate humanistic management education 
(Pirson and Amann 2010) into the new paradigm for values-based tourism education (TEFI 
2010). This integrated framework is applied to analyze illustrative case studies by adopting 
constructive alignment (Biggs and Tang 2015), a curriculum design system for high-level 
learning that identifies the intended learning outcomes (ILOs) and the teaching methods 
and activities (most) likely to lead to them. Our methodological approach in applying con-
structive alignment is guided by Brookfield’s (1987) critical thinking. The selected case 
studies include education programs/courses offered by third-level institutions (universities), 
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focusing on tourism management, and involving teachers familiar with humanistic manage-
ment. Preliminary pedagogical strategies are developed from case study analyses with the 
aim of contributing to the debate on tourism education and, ultimately, innovating, and 
inspiring education programs and business practice.

Humanistic tourism: The application of humanistic management 
to tourism

All systems change over time (Burnes 2005), and the world is experiencing radical transfor-
mations. External shocks have shaken our economies and societies, exposing their fragility, 
and highlighting the need to be able to act, think, and plan differently in, and adjust to the 
impacts of, complex scenarios (Sheldon et al. 2008). Humanistic management has grown 
out of a recent strand of studies that draw together the concepts of social business, sus-
tainability, social entrepreneurship, business ethics, conscious capitalism, and cooperative 
capitalism to present a new humanism-based research paradigm (Melé 2016; Pirson 2017). 
This paradigm addresses global economic and social crises, including pandemics, by chal-
lenging the prevailing neo-liberal economic paradigm that dominated twentieth-century 
management theory and practice. The paradoxes and tensions of capitalism, and the weak-
nesses of this uneven system, have been dramatically revealed, highlighting the need to 
move towards new development and business models based on different foundations.

Humanistic management seeks to change the current economic paradigm by moving 
from “mechanistic management” to the humanizing of business and to humanism in econo-
mies and societies (Melé 2016). The humanizing of business (Pirson and Turnbull 2011) 
is founded on the promotion of the unconditional human dignity of every human being 
(Spitzeck 2011) and the development of human virtue, in all its forms, to its fullest extent 
(Melé 2003). By putting human beings at the center and leveraging dignity, justice, and 
equity to promote fair practices in employment and value creation, humanistic management 
becomes an enabler of share-value generation processes aimed at the well-being of society 
and sustainability (Pirson et al. 2019). The protection of human dignity and the develop-
ment of people’s capabilities (Nussbaum 2011) allow us to transform unequal systems by 
appealing to principles of morality, justice, equality, and autonomy.

Humanistic management has become a promising area of research, practice, policy, 
teaching, and education across all sectors as an alternative business and development 
approach. The tourism industry offers significant opportunities for the practical application 
of humanistic management as it is a driver of economic development in both developed 
and developing countries, despite its inherent paradoxes, vulnerabilities and crises: for 
all its economic and personal development benefits, tourism is also responsible for well-
documented social, environmental, and economic problems (Gössling and Hall 2006). A 
significant contributor to pollution and climate change through its heavy reliance on air 
travel (Becken 2013), tourism is also criticized for its growth and profit-making logic, and 
its inequitable and exploitative labor practices (Bianchi and de Man 2021). Precarity, poor 
career prospects, low salaries, imbalances between professional and family life, prejudice 
and discrimination, a lack of mechanisms of inclusion, deficient equality, are among the 
problems in urgent need of solution (Winchenbach et al. 2019). In recent decades, more-
over, the sector has demonstrated its alarming susceptibility to international crises, from 
terrorist attacks to pandemics. COVID-19, the latest shock, led to 62 million job losses 
in 2020, and the contribution of travel and tourism to world GDP dropped from 10.4% in 
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2019 to 5.5% in 2020, with a $4.5 trillion GDP loss (down 49.1% in one year), according 
to the World Travel and Tourism Council (2021). Crises hurt front line workers most: in 
developed countries these are often women and racialized immigrant people (Wright and 
Dimanche 2021). Tourism, as a labor intensive industry present in all countries, is probably 
more vulnerable than other sectors to crisis, whether economic, social, or environmental 
(Calgaro et al. 2013; Espiner and Becken 2014).

The industry’s weaknesses have led to a number of calls for a rethink of what tour-
ism should be (Dwyer 2016; Higgins-Desbiolles et al. 2019). The adoption of a humanis-
tic management perspective is likely to prove a promising avenue towards achieving more 
sustainable and ethical forms of tourism, and guiding managerial practices toward equity, 
justice, and fairer outcomes for the individuals and groups that have been affected by 
unplanned and unjust tourism development and management. Humanistic tourism (Della 
Lucia and Giudici 2021a) is a recent notion, positioned at the nexus between humanistic 
and tourism management, which has established a values-based disciplinary perspective on 
tourism. Because tourism is an information-intensive industry and an “experience good” 
resulting from the relationship and co-creation processes involving hosts and guests in dif-
ferent political, socio-economic, cultural, ethnic, and environmental contexts, humanistic 
tourism interlinks micro, meso, and macro levels of interest and application (Gretzel et al. 
2006).

Humanistic tourism is a business and development model based on sharing and imple-
menting humanistic management principles aimed at exposing and transforming uneven 
systems and creating economic, human, social, and environmental value (Della Lucia and 
Giudici 2021b). On the one hand, it challenges established perspectives in tourism manage-
ment, highlighting their inadequacies (mainly inherited from economics, human resource 
management, and efficiency-driven management). The prioritization of economic goals 
by governments and the private tourism sector – leading to an excessive focus on tourism 
arrivals, tourism receipts, efficiency, costs, profit, etc. – has meant that tourism is fueling 
capitalism (Fletcher 2011) thus exacerbating circumstances of injustice, unfairness, and 
inequality (Cole and Morgan 2010). These circumstances include the systemic displace-
ment of local people from their ancestral lands (Mbaiwa 2016), labor exploitation (Red-
wood 2008), discrimination and exclusion in public spaces (Manuel-Navarrete and Redclift 
2012; Steele 2012), and marginalization in tourism decision-making processes (Camargo 
2011), all of which affect people’s dignity, livelihoods, and well-being. On the other hand, 
humanistic tourism speaks directly of human dignity and values, thus explaining, analyz-
ing, and interpreting the importance of topics that have to date been largely ignored (Della 
Lucia et  al. 2021b). Closely bound up with justice, equality, and autonomy, recognizing 
and respecting individual value (i.e., dignity) involves different value creation processes in 
the interests of organizational and social progress (Camargo and Jamal 2022). These pro-
cesses entail recognizing people’s will, consent, and capacity, enabling their active partici-
pation in decision-making processes to obtain fair (and sustainable) outcomes (Camargo 
and Vazquez-Maguirre 2021). They allow people to benefit from basic resources and soci-
etal goods, participate in their own personal growth and fulfillment, and interconnect with 
the environment and all living beings (Melé 2016). Installing a values-based and humanis-
tic set of norms not only fosters prosperity and human flourishing but also reduces inequal-
ities (Higgins-Desbiolles 2006) and enables morality under circumstances of injustice or 
unfairness (Waldron 2013) as the duty to safeguard dignity is made paramount.

The COVID-19 pandemic has prompted discussions around the future of tourism 
(Brouder 2020; Dubois and Dimanche 2021; Gössling et al. 2020; Hockings et al. 2020). 
The scenarios range from tourism as usual (the “old normal”), to tourism as un-usual (the 
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“new normal”) and to a reboot of the industry. Humanistic tourism fits within the more 
optimistic scenarios and is part of a multidisciplinary approach to a root and branch trans-
formation of tourism (Niewiadomski 2020).

Humanistic tourism must be in line with regenerative economics (Ateljevic 2020; 
Jamal 2021): being in an appropriate relationship with both the culture and the ecosphere 
in which the human economy is embedded; viewing wealth holistically in terms of the 
well-being of the ‘whole’ instead of mere money; being creative, innovative, adaptive and 
responsive; empowering participation of individuals and groups; honoring and nurturing 
healthy and resilient communities and places; cultivating diversity as a source of creativ-
ity; shaping circulatory, and value-enhancing flows (of information, production, etc.); and 
seeking a balance between dichotomies.

The humanistic tourism perspective constitutes a response to climate change and favors 
the transition to a carbon-neutral economy by “flattening the (growth) curve” (Prideaux 
et al. 2020). It is an approach that readily aligns with the circular economy model, making 
use of old and new strategies favored by technology-driven innovation. As is well known, 
the model entails reducing, reusing, and recycling, temporarily accessing underutilized 
physical assets rather than owning or buying new ones, and moving from inbuilt obsoles-
cence to repair and reuse for other purposes.

The humanistic approach reappropriates the connotation of tourism as a social force 
(Higgins-Desbiolles 2006, 2020) which acts to connect human beings, fostering dialogue 
between local communities and tourists, empowering, and building greater well-being for 
locals, not disregarding broad social promises, including justice, equity, and autonomy. In 
this vein, humanistic tourism embodies tourism as “Buen Vivir” (Everingham and Chas-
sagne 2020). It moves towards small-scale, slow, local forms of tourism that can create 
greater social and environmental wellbeing, and meaningful human connections.

Multidisciplinary thinking about a new tourism configuration converges around a sig-
nificant change in how humanity perceives our planet, our relationships with nature, with 
each other, and with technology. The humanistic tourism model thus entails four avenues 
for change – human vs. human, human vs. nature, human vs. technology, and human vs. 
the economy – which represent possible alternatives not only for tourism but for managing 
businesses and fostering a better economy (Della Lucia et al. 2021).

Tourism Education: The Tourism Education Futures Initiative (TEFI)‘s 
framework

The increasing pressure to act as a responsible steward that tourism faces led to the Tour-
ism Education Futures Initiative (http:// touri smedu catio nfutu res. org/), a series of summits 
originally sponsored by five universities (Temple University and University of Hawaii, 
USA; The University of Queensland, Australia; Bocconi University, Italy; and Modul Uni-
versity, Austria) which drew up recommendations to adapt tourism education to societal 
and industry change between 2010 and 2030 (Sheldon et al. 2008).

TEFI’s framework is a values-based tourism education program that identifies the val-
ues, knowledge, and capabilities needed to lead tourism into the future positively, respon-
sibly, and effectively. Ethics, knowledge, stewardship, professionalism, and mutuality are 
the five interconnected values-based principles that should govern the development of the 
tourism world and that the tourism education program should embody to train responsible 
leaders (Fig. 1) (TEFI 2010). These principles are interconnected and show permeability; 
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each includes a set of content that should be incorporated into the learning experience, and 
which may be expanded over time.

Ethics is the system of principles and values that allows us to distinguish, and judge, 
good or questionable actions. Different value systems have different ethical traditions and 
principles, which require understanding and respect. Knowledge encompasses creativity 
(the generation of new ideas, approaches, actions), critical thinking (being critical of the 
constitution of knowledge and underlying dogmas), and networking (social environments) 
– all needed for change and innovation. Stewardship entails a duty of care and the acknowl-
edgement of assuming responsibility. The value of stewardship translates into sustainabil-
ity, responsibility, and service to the community on the one hand and, on the other, into 
the power and leadership related to the governance aspect of stewardship. Professionalism 
includes leadership, a practical approach (practicality), attention to service, concern for the 
relevance and timeliness of evidence, reflexivity, teamwork and partnership building skills, 
and proactivity. Finally, mutual respect is a value grounded in human relationships that 
requires an evolving, dynamic attitude and involves acceptance, self-awareness of struc-
tural inequalities, open-mindedness, empowerment, and the ability to revisit one’s cultural 
understanding of the world. Achieving mutual respect may well be a life-long learning pro-
cess; it can be developed at different levels, starting from the individual (understanding 
self-identity) and expanding to the societal and global. The exposition, understanding, and 

Fig. 1  TEFI values
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acceptance of diverse social and cultural values, behaviors, and positive attitudes towards 
diversity encourages the development of mutual respect. The incorporation of these val-
ues-based principles into tourism education programs allows us to build the skills that stu-
dents need to master: destination stewardship skills, political skills, ethical skills, enhanced 
human resource skills, and dynamic business skills (Sheldon et al. 2008).

Moving forward: The Humanistic Tourism Education framework

This contribution enriches higher education in tourism by combining humanistic man-
agement education (Pirson and Amann 2010) and TEFI’s values-based tourism edu-
cation framework (Sheldon et  al. 2008) to create an integrated framework (Fig.  2) 
intended to provide future responsible managers with the skills and abilities to adopt 
alternative leadership models within the sector. This integration is based on the conver-
gence between the premises of humanistic management and the main challenges that 
TEFI is endeavoring to address through its reshaping of tourism education: the need for 
corporate and broader societal values to tackle the prevailing neo-liberal economic para-
digm and its related tensions, paradoxes, and crises at different levels (micro, meso, and 
macro). University business schools have been fiercely criticized for their failure to give 

Fig. 2  The humanistic tourism education framework
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adequate attention or leadership to this part of the curriculum for future business leaders 
(TEFI 2010): such academic leadership is essential to prepare people to become critical 
thinkers and humanistic managers. As Tribe (2008 p. 254) suggested, “if tourism does 
not become a fully critical business, it will seek only technical solutions to issues of 
management and governance.”

The humanistic tourism education framework is conceptualized as a combination of 
TEFI and humanistic management, it entails expanding TEFI with the overlapping val-
ues between TEFI and humanistic management, letting some of the TEFI values be pre-
served. The ethics, stewardship, and mutuality required of a tourism education program 
are closely mirrored in the dignity, ethics, and legitimacy key to humanistic manage-
ment. Within humanistic management, unconditional respect for the dignity of every 
person (individual respect) is the foundation for interpersonal interactions – both within 
and outside business contexts – grounded in mutuality or mutual respect. Ethics (behav-
ior and evaluation) is also integrated into all business decisions and is the foundation 
for responsibility. Normative legitimacy for corporate activities (leadership and shared 
governance models) is crucial for the assumption and sharing of responsibility at the 
systemic, organizational, and individual levels (stewardship). The combination of these 
three dimensions (dignity, ethics, and legitimacy) connects self-respect and morality to 
mutual respect and corporate responsibility for systemic consequences (sustainability), 
attempting to promote human flourishing, adding value to society at large, and helping 
to alleviate social problems through business and economic activities such as tourism 
(Lieberman and Havens 2002).

The humanistically oriented reframing of these overlapping values explicitly con-
nects elements of humanistic management to the values upon which a new approach to 
business and management education in the tourism field is based (Pirson 2017; Pirson 
and Amann 2010) and builds the skills and abilities required to adopt effective alter-
native models that can lead tourism successfully into the future. The overlap between 
TEFI’s values-based principles and humanistic management is manifest in the affinity 
between the capacities that the two approaches aim to foster (Pirson and Amann 2010; 
Sheldon et  al. 2008) and enables them to coalesce into the integrated outcome of the 
humanistic management education framework (Fig. 2). Future responsible managers are 
trained to build reflective capacities such as critical thinking by providing them with 
the relevant knowledge and information in order to foster change-oriented leadership. 
By strengthening their reflective functioning, we enable them to better understand the 
context in which they will be acting – the society, political environment, economy, insti-
tutions (and these entities’ moral legitimacy) (political and ethical skills). Equipping 
them with the relevant knowledge and information, and combining practice and theory 
in an integrated manner, allows them to build the skills required to manage responsibly 
(stewardship skills). Building students’ capacity to become agents for positive societal 
change requires their involvement in surrounding communities and engagement with the 
challenges that these communities face; such involvement may entail service-learning, 
internships in social enterprises, or immersion programs aimed at creating solutions to 
local and global problems and/or personal development (dynamic business skills and 
enhanced human resource skills). Problem-based or activity-based learning methods 
use real-world problems as contexts in which students can develop their critical think-
ing and problem-solving skills, as well as acquiring course-related knowledge. Being 
immersed in a third place (outside the classroom) confronts students with reality and 
creates powerful and memorable learning experiences that call upon their five senses 
and can transform the individuals involved and how they see the world.
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Three illustrative case studies: Humanistic Tourism Education 
in practice

The Humanistic Tourism Education framework is used here to analyze and discuss a selec-
tion of education courses/seminars (Yin 2014) that were offered in three universities in 
Mexico, Canada, and Italy, focused on tourism management, and involving teachers famil-
iar with humanistic management. They include: the Seminar of Tourism and Hospitality 
within the International Tourism Program at the Universidad de Monterrey, Mexico; the 
Field Studies in Hospitality and Tourism course at Ryerson University, Canada; and the 
Economy of Culture and Tourism course within the MA program in Linguistic Mediation, 
Tourism and Culture at the University of Trento, Italy.

Case study presentation and analysis is carried out using constructive alignment (Biggs 
and Tang 2015), an outcomes-based teaching and learning approach which elaborates 
the 3Ps model (presage-process-product) of Dunkin and Biddle (1974) and conceptual-
izes learning processes and outcomes as the result of the relationships between students’ 
characteristics and inputs, on the one hand, and the overall teaching and learning context, 
on the other. In this curriculum design system for high-level learning, students construct 
learning through active and multifaceted processes. Teachers align the teaching system by 
defining the intended learning outcomes (ILOs) that students must achieve (the topics and 
levels of understanding in each topic are defined according to Bloom’s Taxonomy), choos-
ing both the teaching methods and activities likely to lead to the intended ILOs and the 
most appropriate tasks for assessing student progress. Constructive alignment is critically 
applied (Brookfield 1987) by trying to understand and reflect on ideas from multiple fresh 
perspectives that challenge existing assumptions and then exploring appropriate actions; 
this method stands at the heart of pedagogy and practice in tourism higher education 
(Jamal 2004; Slocum et al. 2019; Tribe 2002). Tourism education will benefit more from 
the critical application of constructive alignment once humanistic management integration 
has been widely implemented.

The Tourism and Hospitality Seminar, Universidad de Monterrey, 
Mexico

The Tourism and Hospitality Seminar is an advanced course on the Bachelor of Science 
Program in International Tourism at the Universidad de Monterrey. It includes discussion 
of selected topics and scenarios affecting tourism and hospitality planning, management, 
and marketing: climate change, ethical decision-making, future tourism scenarios, and 
tourism models for well-being. The Humanistic Management module was introduced in 
the Spring of 2021 with the aim of raising students’ awareness of tourism’s impact on indi-
vidual and collective dignity and well-being and developing managerial competencies to 
make decisions and implement strategies that elevate human dignity, foster flourishing, and 
improve societal well-being; it can also be integrated into graduate tourism courses. The 
intended learning outcomes were:

• Understanding the principles of Humanistic Management and Humanistic Tourism
• Articulating the concept of dignity and its psychological, cultural, economic, and labor 

dimensions
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• Recognizing tourism and hospitality planning, management and marketing practices 
that violate people’s dignity and well-being

• Analyzing secondary data to assess the working conditions and well-being of people 
involved in the hospitality and tourism industry

• Proposing managerial practices that protect people’s dignity and promote their well-
being in tourism and hospitality organizations and destinations

In pursuit of these outcomes, the teaching activities were organized in four sessions. 
The first two provided the theoretical foundations of humanistic management, humanistic 
tourism, and its relationship to other forms of tourism, offered a solid understanding of 
dignity and its spheres, and promoted critical reflection about the ways in which tourism 
practices can harm or support people’s dignity and well-being. Teaching methods included 
selected readings, reflective thinking using a selection of case studies (sometimes working 
in groups or through in-class discussions) to analyze tourism’s impact on the dignity of 
individuals, women, and indigenous groups.

Sessions three and four required students to apply the relevant theoretical concepts to 
real-life tourism and hospitality scenarios, with the intention of empowering students to 
propose managerial practices that protect people’s dignity and promote human well-being 
and to recognize/experience tourism companies that are having a positive impact in their 
destinations and on stakeholder groups through ethical practices, social responsibility, 
meaningful work, or dignity-related practices, among others. Activities included reflective 
thinking on humanistic destination management and marketing and employment practices. 
For example, students used the American Marketing Association Code of Conduct (https:// 
www. ama. org/ codes- of- condu ct/) to imagine a tourism marketing campaign that respected 
and empowered local people, including women, and to consider how to balance the needs 
of the tourism industry with those of the local people, their culture and their environment. 
Students worked in groups to conduct secondary data research to assess the labor condi-
tions of hospitality and tourism workers in a chosen destination or to develop a qualitative 
survey to explore issues in the workplace as experienced by a group of tourism employees, 
and then to propose changes to current tourism employment policies and practices. Future 
activities could include field visits to local hospitality and tourism enterprises, guest speak-
ers from selected tourism organizations, group presentations of examples of hospitality and 
tourism organizations or of projects that are having a positive impact in local communities.

The Field Studies in Hospitality and Tourism course, Ryerson 
University, Canada

The Field Studies in Hospitality and Tourism course at Ryerson University was created in 
2016 to give Bachelor of Commerce students a first-hand immersive travel experience and 
an understanding of how hospitality and tourism professionals address strategic and com-
munity-based tourism issues in a real-world context. In the past few years, three different 
professors have taken students to Cuba, Jamaica, and to indigenous communities beyond 
the Arctic circle in the Northwest Territories of Canada. Open to students who already 
have a first degree, this course aims at (1) understanding the complexities of developing 
community-based tourism, (2) contrasting the dynamics of community-based tourism 
with those of traditional mass tourism development, and (3) developing an appreciation 
of the pillars of humanistic management in the context of community-based tourism. The 
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discussion below specifically applies to the course that took place in Jamaica, taught by 
one of the article’s co-authors.

Jamaica is known as a popular Caribbean destination that became successful at mass 
enclave-tourism. Tourism enclaves can be defined as “all-inclusive” resorts where tourists 
are welcome, but locals are segregated and excluded (McFarlane-Morris 2021), reflecting a 
type of tourism associated with neo-colonialism. Next to those resorts, locals are attempt-
ing to develop smaller-scale tourism enterprises that would better benefit the population at 
large. This island destination context presents a unique case to help students understand the 
development forces at work in the planning and development of tourism on islands (Dodds 
et al. 2018) and the contrasting modi operandi and values of mass tourism and community-
based tourism.

The intended learning outcomes included:

• Learning first-hand about the destination’s strategic development orientations, their 
challenges, successes, and management and policy implications.

• Understanding and contrasting the drivers for and the challenges to community-based 
tourism development with a concern for sustainability principles, in comparison with 
enclave tourism.

• Understanding the consequences of various management and marketing strategies in 
the destination.

• Evaluating from first-hand experiences the different forms of tourism present (e.g., vol-
untourism, mass tourism, ecotourism, resort tourism, adventure tourism) with a focus 
on community-based tourism

• Developing social and communication skills in an international context

To achieve the above outcomes, the course consisted of an experiential-learning 10-day 
trip to Jamaica. Co-designed with a local voluntourism tour operator, the trip followed an 
itinerary around the island that was punctuated with visits to both all-inclusive resorts and 
hotels and national parks, cultural and historical attractions, farms and coffee plantations, 
eco-resorts, restaurants, and arts and crafts producers and distributors. The visits provided 
opportunities to meet and engage with managers or entrepreneurs, community leaders, uni-
versity lecturers, and public servants. Students stayed in a variety of places, from huts in 
a Rastafari village, to homestays with families, or camping in the Blue Mountain National 
Park. They were also involved in a community outreach volunteer project where they 
assisted homeless people in a town, delivering health and hygiene packages.

Students had the opportunity to engage with all kinds of tourism stakeholders, from the 
director of Jamaica Tourism at the Ministry of Tourism in Kingston to community leaders 
in small villages. Pre-trip readings gave the students the necessary background informa-
tion on the Jamaican context and community-based tourism. Discussions with the vari-
ous stakeholders were focused on understanding and contrasting the country’s Janus-faced 
tourism: on the one hand, glitzy and expensive all-inclusive resorts, and on the other, 
underdeveloped tourism infrastructure in poor districts, with struggling community entre-
preneurs, despite the richness of the natural and cultural heritage. The conversations took 
place in colonial farms, in schools, office buildings, or during walks in natural settings. 
Each day ended with a reflective group discussion to address the questions and issues that 
had arisen during the day’s visits and activities. These group discussions were moderated 
and given added context by the Jamaican tour operator and guide.

Among the assignments, students had to draw concept maps of Jamaican tourism 
reflecting various modes of development; they were asked to make recommendations for 
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a national community-based tourism development strategy, and they had to write a self-
reflective piece about their experiential learning trip. This field study course provides a 
unique opportunity for students to explore the values-based principles associated with 
humanistic management and gives them a foundation that will set them apart as future 
tourism leaders and agents of change, as this testi mony suggests (Lo 2018).

The Economy of Culture and Tourism course, University of Trento, Italy

The Economy of Culture and Tourism course is included in the MA program in Linguis-
tic Mediation, Tourism and Culture at the Department of Humanities of the University 
of Trento, a multi-disciplinary program developed in collaboration with the university’s 
Department of Economics and Management. It is the only Tourism Planning and Man-
agement MA program of its kind in Italy, developing cross-competences in tourism and 
cultural management, foreign languages (including Chinese and Russian), and cultural 
mediation.

The course aims to increase students’ understanding of, and capacity to analyze, cul-
ture as a driver of sustainable development, inclusion, and innovation in post-industrial 
societies. Culture-based regeneration is an important manifestation of these processes. 
Tourism is also involved, as it capitalizes on heritage and creativity to contribute to 
both community development and well-being (in terms of employment, inclusion, social 
innovation) and the strengthening of social capital: all changes that simultaneously meet 
social needs and improve individuals’ skills, relationships, and capacities to act. The 
multifaceted nature of culture – ranging from material and immaterial traditional cul-
tural heritage (cultural core) to the cultural industries (film, publishing, music), crea-
tive industries (fashion, design) and related industries (Information and Communica-
tion Technologies or ICT) – and the many intersections between it and tourism makes 
it a highly appropriate vehicle for fostering sustainable development, inclusion, and 
innovation. Cross-fertilization between the cultural and creative industries and tourism 
assumes different forms, such as creative and relational tourism and humanistic tourism, 
which require an understanding of the values-based principles associated with tourism.

The intended learning outcomes include:

• Understanding the principles of sustainable development and the role of culture and 
tourism in driving (sustainable) development, wellbeing, and inclusion

• Articulating the notions of culture and cultural and creative industries and their con-
nections to human and social dimensions

• Recognizing forms of culture-led development and its cross-fertilization with tour-
ism

• Recognizing and developing forms of humanistic tourism through acknowledgement 
of the value of people, communities, places, and local heritage and enhancing their 
value

• Proposing managerial practices and tools to foster culture-led regeneration that com-
bines tradition (identity) and innovation, thus allowing places/communities to remain 
faithful to their sense of place while enhancing opportunities for generating value

• Increasing students’ ability to innovate, network, and participate creatively
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To achieve the outcomes, theoretical frameworks are provided, complementary readings 
are suggested, and several case studies are discussed in the classroom using a participative 
approach. Students also work in small groups, identifying cases of interest (newspapers, 
blogs, etc.), interpreting these cases through the frameworks provided, and then presenting 
and discussing them in the (virtual) classroom.

Over the years, innovative participative education formats (including experiential labs, 
workshops, and stakeholder dialogues) have also been experimented with to provide stu-
dents with immersive learning experiences allowing for the application of ideas, frame-
works and concepts to real life, stimulating students’ reflective thinking and integration 
of knowledge and expertise. These education formats involved actors, storytellers, writ-
ers, and practitioners from the cultural and creative industries and tourism. They drew on 
diverse sources of knowledge/expertise and methods of communication to develop engag-
ing teaching, education, and training activities. Local institutions and enterprises were also 
involved in the organization of these events, hosting them in places closely linked to the 
event themes.

Some examples of the activities developed follow. “ReGeneration: WomenInCulture” 
was a series of events involving women professionals in the cultural and creative industries 
who are agents for positive change in culture and tourism management. The ways in which 
they approach, develop, and communicate their creative work can be located at the inter-
section of different processes of change, stimulating reflective thinking around these pro-
cesses in different contexts and with different languages and experiences. These processes 
of change include multiple drivers. First, the creative class who are agents of change and 
innovation – i.e. women in creative professions impact the economy, society and culture. 
Second, culture (cultural and creative industries) which can lead to the positive transforma-
tion of territories, businesses/organizations, communities and people. Third, crises (such 
as the current COVID-19 pandemic), which can provide opportunities for reinterpretation, 
rethinking, and transformation, and might even lead to a new Renaissance. The women 
professionals (an international project manager in a digital innovation company, a writer 
and photographer, a museum director, and a storyteller) gave interactive speeches devel-
oped from six keywords and actions that had inspired them to become agents of change in 
their lives, careers (and crises).

“Dialogue on culture” was a series of events that addressed both students and local 
stakeholders in tourism and culture management. Its goal was to provide participants with 
the appropriate knowledge and examples of best practice and tools to enable them to foster 
positive transformations through the extraction of value from culture, tourism and creativ-
ity. Illich’s concept of tools for conviviality (1973) inspired the dialogues’ settings. Con-
viviality – from the Latin convivium (banquet), derived from the verb convivere (living 
together) – inevitably involves sharing and – for Illich – became a symbol of people gath-
ered for common and high purposes, including the re-building of the ways in which society 
and the economy work.

Intended to increase awareness and to inspire and foster networking, each dialogue was 
hosted in a place closely linked to its theme: the hosts were either already working with the 
theme of the dialogue, or the theme had the potential to transform the place itself. The loca-
tions included an exhibition space created within two disused tunnels and thus a symbol 
and catalyst of the culture-led transformation of a marginal urban area; a science museum 
born of the transformation of a traditional museum into a modern, eco-sustainable archi-
tectural structure; a cultural museum that is designing audience development and engage-
ment projects aimed at greater social inclusion and the active involvement of a wider audi-
ence, including the museum’s non-visitors. The dialogues leveraged the hybridization of 
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management theory and practice (cases, guest speakers) with the performing arts and the 
use of different tools to engage people (students, practitioners). They became both educa-
tional and entertainment events: experts, practitioners, performing artists, and audiences 
participating in the dialogues were actively involved in interactions supported by video, 
images, storytelling, audience requests, and food sharing. The event settings also drew 
upon and enhanced people’s memories, experiences, emotions, and conviviality.

Emerging pedagogical pathways

The cases discussed above provide examples of how universities in three different cul-
tural contexts (Mexico, Canada, and Italy) are beginning to infuse their tourism education 
programs with a values-based perspective. This perspective is either directly or indirectly 
inspired by humanistic management elements (dignity, ethics, and legitimacy) (Pirson and 
Amann 2010) and/or by the Tourism Education Future Initiative’s (TEFI 2010) values for 
tourism education (ethics, knowledge, stewardship, professionalism, mutuality). In these 
initial stages, the implementation of a values-based perspective is driven by individual fac-
ulty members who, themselves, strongly hold these values.

The interpretation and discussion of these teaching-learning experiences in the light of 
the Humanistic Tourism Education framework reveals new pathways in learning processes 
and outcomes and informs an intended capacity to build: what is taught (contents), why it 
is taught (capacity to build) and how it is taught (education strategies).

Contents. The ILOs of these international learning experiences in tourism management 
education cover a range of topics and levels of understanding, inspired fully or partially 
by humanistic management, humanistic tourism, and values-based principles including 
dignity. The building of relevant knowledge combines theoretical knowledge creation and 
practice in different ways. The Tourism and Hospitality seminar fully leveraged the new 
paradigms and notions that guide tourism towards better and more just outcomes and rein-
forced students’ awareness of tourism impacts on people’s individual, collective and cul-
tural, economic, and labor spheres. Practical and contextualized knowledge was crucial to 
stimulate critical thinking and problem-solving about the living and working conditions 
of people in a particular destination, while also studying the best practices of the tour-
ism organizations that are implementing humanistic tourism practices. The Field Studies 
in Hospitality and Tourism and Economy of Culture and Tourism courses have a narrower 
focus. The former largely focused on developing knowledge about the pillars of humanistic 
tourism in the specific context of community-based tourism. It addressed tourism devel-
opment and sustainability issues in the socio-political context of a country, treated as a 
third place outside the classroom, and relied on multiple interactions with both the human 
actors and the non-human entities (Paget et al. 2010). The latter specifically addressed cul-
ture-based forms of tourism, including humanistic tourism, in different geographical and 
cultural contexts. Case study discussion in groups of (international) students, and guest 
speakers presenting engaging experiences, gave students the opportunity to acquire knowl-
edge of, and think reflectively about, the novelty and advantage of installing a more val-
ues-based and humanistic set of norms to drive one’s decision making and actions around 
culture-based tourism models.

Capacity to build. Building students’ capacities and skills to become responsible 
managers is the fundamental aim of these international learning experiences in tourism 
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management education. Flexible and hands-on pedagogical strategies give students an 
opportunity to exercise the responsible leadership required to answer the need for ethi-
cal, sustainable, and dignity-related strategies in tourism. In the Hospitality and Tourism 
seminar, students developed a booklet for tourism operators, suggesting how they could 
contribute to the 17 Sustainable Development Goals 2030; proposed ethical imperatives 
to guide destination marketing and management and suggested dignity-oriented tourism 
employment practices for hotels to help restore the dignity of indigenous people work-
ing in tourism destinations. Students also role-played tourism managers facing ethical 
dilemmas that required them to analyze alternative solutions, make decisions, and com-
municate these decisions to the relevant stakeholders; this exercise was well received by 
students who felt they were acting like real-life decision-makers. Similarly, following 
a week of experiencing tourism challenges in Jamaica, students were asked to make 
strategic recommendations for the development of community-based tourism. After 
studying the environment and interviewing various stakeholders, they identified barriers 
to development and could articulate sustainability-based recommendations for policy-
makers to benefit both local entrepreneurs and the Jamaican tourism product portfolio. 
In the Economy of Culture and Tourism course, students developed the capacity to rec-
ognize potential expressions of humanistic tourism in different geographical and cul-
tural contexts, identify the factors to develop them fully (related to, for example, intan-
gible cultural assets, tacit knowledge heritage, trust as collective and individual capital, 
leadership, innovative thinking, etc.) and critically discuss these factors in light of their 
diverse cultural backgrounds and value systems.

Education strategies. The education strategies that led to the building of these capac-
ities clearly show that knowledge and understanding are co-created through active and 
interactive processes which are individual, social, emotional, and based on respect for 
the dignity of every person, whatever method, activity, and tool is used. The dialogue-
based teaching methodology (Pirson 2017) manifests itself in different ways (e.g., inter-
active labs, in-class discussions, working groups, edutainment events, real-life cases, 
on-site visits, collective self-reflection discussions). It allows participants to actively 
contribute to the individual and common creation of knowledge coordinated by the lec-
turer who introduces the rules that ensure dignity within the interactions (Kostera and 
Pirson 2017): all participants have the same value, equal opportunities to express their 
ideas (using formal and informal language), in an equal, fair, impartial and non-judg-
mental atmosphere. Diversity is also evident in the dialogue-based teaching methodol-
ogy which listens to the voices of people with different backgrounds, knowledge, exper-
tise, and communication methods (practitioners, actors, storytellers, etc.), catalyzed by 
a combination of different tools (e.g., audio, video, case studies). Hybrid education in 
a third space (Bhabha 1994), out of the classroom (e.g., at cultural and tourism sites), 
allows students to encounter others (local communities, tourism and culture stakehold-
ers, etc.) in different social and cultural contexts. These rich and immersive learning 
processes create a special atmosphere allowing participants (whatever their roles) to 
be intellectually, physically, and emotionally immersed in an experience and to play 
an active role, rather than merely entering a space/place where an experience is pro-
vided. This atmosphere allows human flourishing as people are encouraged to express 
their identity and creative potential fully and to develop their skills through high-quality 
human interactions that last after the experience itself is over.
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Conclusion

Only a few studies have addressed the importance of tourism higher education to instigate 
and support tourism to change (e.g., Andrades and Dimanche 2018; Mbarushimana et al. 
2017); however, enhancing tourism education is essential to foster critical tourism prac-
tices. This paper contributes to bridging the gap between the need and the current capacity 
to provide tourism with alternative models and the leaders to implement them. It proposes 
to improve higher education in tourism management by using a novel and original perspec-
tive focused on human dignity and flourishing. The integration of humanistic management 
into tourism education and the adoption of a values-based approach provide an important 
opportunity to successfully address the increasing pressure to act as a responsible steward 
that tourism faces today.

This contribution presents an original Humanistic Tourism Education framework that 
cross-fertilizes recent advances in tourism education (Sheldon et al. 2008, TEFI 2010) with 
humanistic management education (Pirson and Amann 2010). It integrates dignity, ethics, 
and legitimacy with the values that should be the foundations for future tourism educa-
tion initiatives, and it identifies the competencies that a responsible tourism manager must 
acquire.

Drawing on a selection of university learning experiences experimenting with values-
based perspectives in tourism management education in different contexts, this study 
shows that new pathways consistent with our Humanistic Tourism Education framework 
are already in place. Explicitly or implicitly, these pedagogical approaches suggest ways of 
training ethical and responsible managers, aware of the social, cultural, and environmental 
challenges faced by their destinations.

Tourism education and humanistic management need to be integrated in order to cre-
ate new contents which are both managerially relevant and useful, as well as to address 
traditional contents from a new perspective. Their blending can generate a synergistic force 
which empowers students and future managers to understand new challenges fully and thus 
inspires successful efforts to change. This solid yet multifaceted background equips stu-
dents with the requisite knowledge to manage humanistically and responsibly; it instills an 
awareness of dignity, ethics (equality, diversity, inclusion, and respect), legitimacy, respon-
sibility, sustainability in all relevant managerial functions such as strategy, operations/
logistics, marketing, finance, human resources, communication, and change management. 
Combining theoretical and practical knowledge is therefore crucial.

The crucial competencies that future responsible managers acquire are, in particular, 
the capacity to be agents of positive change and to impact society through their ability to 
respond appropriately and effectively to challenges. Such competencies require applying 
and adapting knowledge, taking risks (courage), going beyond self-referentiality (humil-
ity and curiosity), placing human beings at the center of every tourism organization, being 
patient and having fun. Some people have a natural aptitude for this, but such skills can 
also be trained and developed, particularly in young people.

The education strategies adopted to pursue the above outcomes must be multifaceted, 
delivered through dialogue-based methodologies and engaging tools and experienced both 
in the traditional learning context (classroom) and third places. These complex strategies 
allow the co-creation of knowledge by activating intrinsic assets (individual, social, emo-
tional, etc.). Participants may not be fully aware of having these assets, or may not have 
experimented with them yet, or may even be scared or ashamed of experiencing them. The 
activation of diverse facets of our humanity allows us to reach out more effectively, interact 
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with, and involve others, and create immediate opportunities, and (it is hoped) long-term 
effects.

The transition to a humanistic management education is full of promise but challenging. 
There are many limitations and barriers to overcome when transitioning towards a more 
values-based education in tourism. In the old paradigm, universities have established val-
ues and incentives and the consequent policies and routines; their staffing structure is tra-
ditional. Even when universities possess the places and spaces needed to adopt a humanis-
tic tourism approach (the vision, resources, enlightened faculty members, staff, etc.), time, 
capability, and partnerships are nonetheless required to prepare, design, and implement 
such approaches, to innovate contents and education strategies and to engage colleagues, 
staff and industry stakeholders. Several challenges may be encountered when making 
changes: cross-cultural differences between students, especially in international contexts; 
a lack of student engagement with key module concepts and approaches; hesitancy about 
participating in class discussions and/or new learning formats. Finally, it is essential that 
lecturers be open to continuous training and self-questioning, only then can they build an 
understanding of diverse cultural backgrounds and value systems and recognize – and reg-
ularly revisit and interrogate – their own values.

Limitations and future research

Further studies are needed to overcome the limits of this exploratory contribution that 
deals with specific learning experiences in three universities and countries. Extensive case 
study analysis, on an international scale and covering a variety of universities and educa-
tion or research areas, is needed to gain further insights into experimenting with values-
based perspectives, which embed humanistic management, either directly or indirectly into 
tourism education programs. Best practices on both the supply and demand sides must be 
identified, in order to strengthen the connection between tourism education, managerial 
practice, and people’s behaviors and beliefs. The advances made by the travel and tour-
ism industry, tourism institutions, destination management organizations, and communi-
ties of practice embody these best practices. Companies that have already made significant 
progress towards a more respectful form of tourism include Intrepid Travel (https:// www. 
intre pidtr avel. com/ ca/b- corp), a B Corporation; Greystone Bakery (https:// www. greys ton. 
org/); Responsible Travel (https:// www. respo nsibl etrav el. com/); G Adventures (https:// 
www. gadve ntures. com/ about- us/ respo nsible- travel/); Explore! (https:// www. explo re. co. 
uk/ about) or Fogo Island Inn (https:// fogoi sland inn. ca/). These businesses demonstrate that 
new directions can be taken, above all when visionary leaders focus on creating value for 
all their stakeholders.

Finally, longitudinal evaluation studies are needed to assess the paths taken by graduates 
who have been at the receiving end of humanistic tourism management education. Are they 
making a difference? Are they implementing ethical and respectful strategies in their busi-
nesses and destinations? Are these strategies being recognized as valuable and transforma-
tive by other players? Ultimately, the goal of a humanistic tourism management education 
is to enable future decision-makers to adopt a different perspective on the sector and their 
respective organizations. It will take time for the tourism industry to reinvent itself, but this 
study suggests that humanistic tourism management education can contribute to that effort.
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