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Abstract

This study aims to explore the COVID-19 experiences of
Turkish female academics in terms of gender roles by
focusing on how these women have dealt with domestic and
academic responsibilities. The study group consisted of 21
female academics working from home, along with their
spouses. Interpretative phenomenological analysis was used
to analyze the data collected through semistructured tele-
phone interviews. The findings were clustered under five
main themes: the early days of the pandemic, work life after
the pandemic, domestic responsibilities after the pandemic,
family relationships after the pandemic, and the perception
of gender roles. The results indicate that the pandemic has
deepened gender inequalities, and the academic life of fe-
male academics has changed in terms of academic produc-
tivity. Therefore, we recommend that more research
examining the quarantine process and involving women in
other occupations and of different socioeconomic statuses

should be done to develop more effective social policies.

KEYWORDS
COVID-19 pandemic, domestic and academic responsibilities,
female academics, gender roles

The inequality between women and men is witnessed in several areas of daily life and considered a result of
gender. It is mostly women who experience this inequality as the disadvantaged side (Glncavdi et al., 2017;
Gunindi Ers6z, 2016). There is a typical distinction in which men dominate the public sphere, while women are

associated with the private sphere (Dildar, 2015). Gender-based discrimination, which is thought to decrease
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with increase in the female labor force participation rate, still exists in many societies (Hochschild, 1989).
Although there are developments toward achieving gender equality in the paid work segment, it has been
observed that the primary responsibility of housework is given to women, and gender-based inequality continues
(Blossfeld & Drobnic, 2001).

In Turkey, where the sovereignty of patriarchy is explicit, it is commonly thought that as the head of the family,
men (first father, later husband) determine the very existence of women, and domestic work is considered to be the
primary responsibility of women. Therefore, the discrimination experienced by women is not perceived as an issue
that should be tackled (Kagnicioglu, 2017). The vast majority of working women also internalize gender roles
(Guncavdi et al., 2017), feel an extreme sense of responsibility toward family due to working outside the house
(Kagnicioglu, 2017), and struggle with balancing the demands of their careers and family lives (Fetterolf & Rud-
man, 2014). Working married women usually spend more time than their husbands on unpaid childcare and
housework, called second shifts, after completing paid work. Considering the sum of paid and unpaid work, women
who work more hours than their husbands often feel exhausted (Blair-Loy et al., 2015).

Even well-educated women with a high status and well-paying jobs continue to experience inequalities related
to gender hierarchy and division of labor (Basarir & Sari, 2015; Fetterolf & Rudman, 2014; Sayer et al., 2009;
Ozcatal, 2011). Studies conducted on academics report that female academics have less free time and more
domestic responsibilities than their male colleagues and spouses (Fetterolf & Rudman, 2014; Suitor et al., 2001;
Ward & Wolf-Wendel, 2004). Women academics undertake the vast majority of gender-based unpaid work (such as
cleaning, childcare, and housework) as well as academic work (such as lecturing, publishing articles, and attending
conferences; Glincavdi et al., 2017). It is emphasized that gender culture and work-life balance create more
negative effects on women who are in the early stages of their academic careers (Vohlidalova, 2020). Especially for
women who are at the beginning of their academic career and with young children, academic life has some
challenging features—such as excessive and never-ending workload and uncertainty in job description and duration,
in addition to the expectation of a second shift at home (Akbay, 2017; Keskinkilic Kara, 2017; Ward & Wolf-
Wendel, 2012).

Female academics in the early career phase face additional difficulties in academic life, as they are new to the
academic community. A study conducted by Bazeley (2003) indicated that academics in the early career stage,
especially those employed in the social sciences, were crushed under heavy teaching loads and could not allocate
enough time for research. The early career phase has been defined in various ways by several researchers. There
are studies indicating that the early career period is typically used to describe the 5 years after a doctorate
(Bazeley, 2003; Bosanquet et al., 2017). Conversely, Timperley et al. (2020) included the first 7 years after a
doctorate in this phase in a national study. However, the life experiences of academics working on a contract or
project basis require us to go beyond time limits (Bégin-Caouette et al, 2018) and include postdoctorate
researchers, research assistants, senior research assistants, and other researchers (Kyvik, 2015).

Tenure is one of the main concepts that should be considered in explaining the early career stage. It is
commonly known that assistant professors are not accepted as midlevel (experienced) academics in many higher
education contexts (Acker & Webber, 2017). Likewise, assistant professors are not considered as midlevel ac-
ademics in Turkey since they are not appointed permanently by the law although faculty members consist of
assistant professors, associate professors, and professors. While hiring assistant professors, a position is
announced by the rectorate in line with the desired criteria, and appointments are made in accordance with the
reports of the recruitment board. The appointment is made by the rectorate for 1-4 years. At the end of the
term, the appointment ends, and reassignment can happen based on the studies of these assistant professors
(Higher Education Law, 1981). Lecturers and research assistants are not considered faculty members in Higher
Education Law but categorized as “teaching staff.” In this study, lecturers, research assistants, and assistant
professors are defined as early career academics, regardless of their ages, on the grounds that they do not have
permanent appointments and are expected to carry the faculty's teaching load. In addition, research assistants

and assistant professors are under pressure to conduct research activities not only for permanent appointments
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but also for the faculty's mission to expand research capacity. Lastly, these early career academics are expected

to support academic administrators for secretarial and administrative works more than associate professors and
professors.

It is predicted that the COVID-19 pandemic—which has resulted in essential reflections in many areas, such as
gender, education, and employment—may create a sexist effect (Alon et al., 2020). Examining health-related effects,
it can be seen that men are at a higher risk than women (Chen et al., 2020). However, the pandemic not only caused
a significant crisis in the field of health but also profoundly affected social life and the economy. Alon et al. (2020),
exploring this pandemic's effects in the long term and broadly, predicted that it will have different and more severe
effects on women than men. Examining how the epidemic continues to affect the genders differently and under-
standing its primary and secondary effects on the individual and society is necessary to establish effective and fair
policies (Wenham et al., 2020).

Many countries around the world have entered quarantine to control the COVID-19 pandemic. Within the
scope of social distancing measures, daycare centers, schools, and universities were closed, and education was
interrupted after February 2020. Flexible and alternative working arrangements have been adopted, and an online
work-from-home model has been implemented in various sectors. Family life's support mechanisms have become
dysfunctional due to isolation and “stay at home” practices. All these emerging developments led to the transfer of
childcare back into the house and increased the domestic workload of women (Alon et al., 2020; Petts et al., 2020;
Wenham et al., 2020). A study on epidemics and gender indicated that women undertake most unpaid labor
(J. Smith, 2019). A recent report stated that this pandemic may have permanent effects on gender roles and labor
division within the household (Alon et al., 2020). In a longitudinal study, Rosenfeld and Tomiyama (2020) examined
the beliefs toward gender roles before and during the pandemic. This study indicated that participants approved
and further internalized traditional gender roles and stereotypes during the pandemic. It was emphasized that the
COVID-19 pandemic has changed the attitudes toward gender roles and that more research is needed to see
beyond gender roles (Rosenfeld & Tomiyama, 2020). It is essential to examine the reflections on the impact of the
pandemic on gender roles and make women's voices heard by conducting gender-based analysis (Alon et al., 2020;
Mantovani et al., 2020; Wenham et al., 2020).

This research aimed to explore, in depth, the family and work-life experiences of female academics who are
married, have children, are in the early stages of their academic careers, and work from home (along with their
spouses) due to the COVID-19 pandemic in the context of traditional gender roles. This study's final aim through
documenting women's life experiences in real time during the pandemic was to shed light on gender inequality. In
line with the purpose of the study, answers were sought to the following research questions.

1. What are the family life experiences of female academics who are married, have children, are in the early stage
of their careers, and work from home (along with their spouses) due to the COVID-19 pandemic?

2. What are the work-life experiences of female academics who are married, have children, are in the early stage
of their careers, and work from home (along with their spouses) due to the COVID-19 pandemic?

2 | METHODOLOGY
2.1 | Design

The interpretative phenomenological approach is a pattern that aims to deeply understand and interpret the life
experiences of individuals related to any phenomenon and is influential in enriching data (Creswell, 2007). This
approach was chosen to reveal the life experiences of female academics during the COVID-19 pandemic. This
research was reported based on the Consolidated Criteria for Reporting Qualitative Research checklist (Tong
et al.,, 2007).
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2.2 | Participants

There are different approaches to determining sample size in qualitative studies. However, Creswell (2007) sug-
gested that 3-25 participants are suitable for interpretative phenomenological qualitative research. The study
group of the present study consisted of 21 female academics determined by using the snowball and criteria
sampling methods. In the study, potential participants were reached using the researchers' professional networks
and the participants' recommendations. The inclusion criteria of the participants were (a) being married, (b) having
children, (c) being in the early stages of their academic career (not yet an associate professor), and (d) working from
home (including the spouse) due to the COVID-19 pandemic.

The study participants' age range was 31-45 years (mean = 35.76). Sixteen of the participants had one child,
four of them had two children, and only one participant had three children. The age range of the participants'
children was 1-15 years. The length of marriage varied between 2 and 17 years (mean = 7.81). Nine of the par-
ticipants were from the faculty of education, eight of them were from the faculty of health sciences, three of them
were from the faculty of science and literature, and one of them was from the faculty of medicine of various
universities in Turkey. The professions of the spouses were reported as academic, manager, specialist, software
developer and designer, store manager, lawyer, engineer, art instructor, and teacher. Seventeen of the participants
were working at public universities, while the remaining four were working at private universities. Eleven of the
participants were recruited as assistant professors, eight of them were research assistants who were working on
their dissertations, one of them was a research assistant (PhD), and one of them was an instructor (PhD). The

participants have been working as academics for 2-17 years (mean = 8.62).

2.3 | Data collection

Data were through semistructured telephone interviews. The phone call method, which is recommended for use in
cases where personal contact threatens security, was preferred to protect both the researchers and the participants
from COVID-19 (Sturges & Hanrahan, 2004). Compared to face-to-face interviews, telephone interviews provided
anonymity in explaining the participants' experiences (Vogt et al., 2012) and improved data quality on sensitive issues
(Sturges & Hanrahan, 2004). However, it was a significant disadvantage that visual and nonverbal cues could not be
captured (Novick, 2008). All interviews were conducted by the first author of the study at a time convenient for the
participants and in a quiet room of the participants' houses. Most of the participants preferred to be interviewed after
10 p.m. due to childcare responsibilities. Before starting the interview, the research scope was explained to the
participants, and permission was obtained to record the interviews. The participants were encouraged to freely ex-
press their experiences and were given the opportunity to direct the conversation. Since the researcher conducting
the interviews has the same gender and working as an early career academic like the participants, the participants
expressed their views with peace of mind. The interviews lasted from 16 to 31 min (mean = 22). All interviews were
digitally recorded and copied with the consent of the participants. The data were collected in May 2020, and the data
collection process was terminated based on the principle of data saturation, which means that the responses started
to repeat (Merriam & Tisdell, 2015). Three key interview questions are as follows: (a) Could you describe your typical
day during the COVID-19 quarantine? (b) What has changed in your life with the COVID-19 pandemic? and (c) What
are your experiences related to your family and academic life in this process?

2.4 | Data analysis

Using interpretative phenomenological research (IPA, proposed by J. A. Smith et al., 2009), the research data were

analyzed, by the NVivo 12 program. The researchers chose IPA to understand how participants perceive the
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personal and social world and provide insight into how a particular person makes sense of a particular phenomenon

in a particular context. Moreover, IPA brings researchers as close as possible to the perspective of participants
experiencing a particular phenomenon (J. A. Smith & Osborn, 2004). In line with IPA, the steps followed in this
research were as follows: (1) The recorded interviews were written word for word by the third author. (2) The
research team listened to the audio recordings independently, took notes, and repeatedly read the transcripts.
(3) Each researcher developed a comprehensive codebook by labeling the key quotes that emerged in the tran-
scripts. (4) Themes created from the code were linked with quotes and transcripts using a cyclical process. (5)
Possible relationships between subthemes were examined to identify the main themes. (6) These procedures were
repeated for each transcript. (7) Codes and themes created separately by the researchers were compared with each
other and discussed until a consensus was reached. Later, the research team created the main themes by associ-
ating the subthemes in the transcripts according to their conceptual similarities. (8) Finally, the findings were
organized by mapping all themes (J. A. Smith et al., 2009).

2.5 | Researcher positionality

As the researchers of this study, we are female academics without children. Two of us work in the same state
university, and the first author works in a private university. We are in the early phase of our careers, like all the
participants we included in our study. Having faced domestic and academic responsibilities in a restricted area, we
have experienced many gender-related problems. To understand these problems and observe what other women of
our society experience, we decided to conduct this study with female academics who have dependent child/chil-
dren. Although our personal experiences have motivated our interest in exploring female academics' lives during
the pandemic, we have a limited ability to understand our peers' experiences, considering they have children and
different working conditions. Therefore, our methodological selection aimed to focus on participants' lived expe-

riences and the interpretation of meaning making they assigned to such experiences.

3 | FINDINGS
3.1 | The early days of the pandemic

The participants have experienced difficulties in adapting to a new way of life, especially in the early days of the
pandemic because social support given by family and friend circles and services provided by babysitters and house
cleaners have decreased/stopped. The participants had difficulties in carrying out household responsibilities,
childcare, and academic responsibilities at the same time. The fact that the female academics had to take the
primary responsibility in childcare and household work caused a feeling of inadequacy. As a result of this feeling,
the participants requested help from family members (mainly from husbands and, in some cases, from children).
Only then did they seem to get some help in household-related work and childcare. In addition, the participants
used technological devices more for cleaning purposes. They tried to alleviate domestic workload by purchasing
such devices. The early days of the pandemic consist of two subthemes: “trying to adapt” and “developing strategies

for adaptation.”

3.2 | Trying to adapt

The participants' experiences of the early days denote a transition period in which they positioned themselves as

the organizer of household work and the primary responsible person for childcare. Our data related to this
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transition process emerged as two distinct but closely related codes: the disappearance of the space and the feeling
of inadequacy. Feeling inexperienced in family life and inadequate for all responsibilities is closely related to the
disappearance of space, resulting from a lack of support/assistance at home. As Participant 8 expressed, being at
home with all responsibilities created a state of confusion and shock.

| had hard times at first. [I] could not get organized. Meals, on the one hand, and how could we make
plans with my daughter? We have not spent such a long time together in the house. Moreover, we
were baffled. It was bizarre. (P8)

In addition to this state of confusion, the participants clearly expressed that the space they created before the
pandemic disappeared. As seen in Participant 1's statement, the absence of assistance in household responsibilities

caused these women to experience a feeling of inadequacy they did not face before in their family lives.

Occasionally, | had crying spells. Because | could not organize the house, in this sense, | was inex-
perienced ... because when | came home, the house was cleaned. The dinner was cooked if | wanted it
to be done earlier. Well, it was just me actually spending time with my daughter and caring for her at
night. (P1)

3.3 | Developing strategies for adaptation

During the early days, female academics experienced a shock phase in which they had to deal with family-related
responsibilities and academic responsibilities at the same time. Afterward, they were in search of practical ways to
decrease the burden created by domestic workload. The use of electrical household appliances such as washer
dryers and robot vacuum cleaners were among these practical solutions. The participants' statements emerged as
two codes under this theme: using technology to facilitate household work and requesting help from family
members. Participant 19 expressed how she decreased physical burden by buying an appliance and added that she

requested help from her husband, who clearly did not consider himself responsible for domestic work.

My workload has increased. | have tried to do some things to decrease some of them. For example,
there is a robot cleaner. | ordered one immediately. At least, | am physically less tired. Furthermore, |
demand help from my husband. Men are different from us. They do not feel responsible like us, but |
can get help when | demand it. (P19)

Some of the participants stated that they demanded support from their children as well. These kinds of
statements lead to the implication that domestic responsibilities should not only be considered as a physical burden

but also as a cognitive burden to women since they organize household tasks.

3.4 | Work life after the pandemic

Participants have had to organize their academic responsibilities (teaching, publishing articles and books,
researching, etc.) according to the time left after childcare and household chores. It was seen that female academics
could engage in academic work late at night when the children were asleep, which led to an intense and tiresome
work pace and sleep deprivation. Due to limited time and an intense working pace, the participants experienced
stress and felt inadequate as both mothers and academics. Conversely, the spouses maintained the same way they
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work at the office. Women were primarily responsible for domestic responsibilities and childcare due to flexible
working hours. Even if the spouses did not have to work at an intense pace, the primary responsibility of the house
was still on the women. The spouses had supportive roles in household tasks and childcare in the best conditions.
The main theme, work life after the pandemic, consists of five subthemes: “the work life of the spouse,” “the attitude

» o« » o«

of the spouse toward academic life,” “the intertwinement of academic life and family life,” “being less involved in

academic responsibilities,” and “feeling inadequate.”

3.5 | Work life of the spouse

This subtheme consists of two codes: the unchanged work life of the spouse and priority given to the spouse's work
life. The data have shown that the spouses of the female academics maintained their work life as if they were
working at the office, mostly using the privilege of a separate room. Participant 3 simply explained that her husband

worked at home as if nothing had changed.

He is working from home too. When the pandemic started, they immediately shifted to the home

office. He continues to work as he did at the office. (P3)

Participant 1 explicitly denoted how her husband separated himself from family life. Even though the men had
flexible working hours, they seemed not to take responsibility for the house and children. As opposed to female
academics, the husbands separated work and family life, which left no other choice for women than being the primary
caretaker of family members. As a result, the women felt that the men were more privileged when it comes to careers.

We can hardly see him during the weekdays. He closes himself to the working room, and he just
comes out for the toilet and stuff. So nothing has changed much for him in terms of working hours ...

So all responsibilities of the household and childcare are on me right now. (P1)

3.6 | The attitude of the spouse toward academic life

Some of the statements have shown that the spouses implied resentments about the work life of the participants
and adopted negative attitudes toward their academic life. Two codes emerged under this subtheme: a lack of
spousal support for academic life and the view of the spouse that academic works can wait.

Participant 14 explained how her husband gave reactions when she worked. This statement implies that the
spouse did not respect the academic life of the participant. Likewise, Participant 9 felt that her husband's academic
career was more important than hers, as evidenced by her getting no support throughout her master's education.

My academic life has always been challenging, never easy. It has been very hard, especially after the
child. I mean, never getting support, never getting enough support. Simply putting, my husband got his
master's degree in 2015, and | could finish mine in 2017. | could finish in four years. (P9)

“You are workaholic, like is it so important right now,” he says ... | mean, honestly, | am perceived like
this at home, like | am a person looking for every opportunity to study. Unfortunately, there is this

way of looking. (P14)
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A lack of spousal support is also seen in academic couples. Female academics stressed the privileged positions
of their husbands when it comes to careers. Participant 8 said that her husband clearly considered her academic

studies not as important as his, even though they both work on research projects.

Sure, he can continue his research. | can create some time for him if he has things to do. However, on
the other hand, honestly, things get different after | got a Ph.D.,, like “You are at ease right now, you do
not need to rush,” he says. “You can help my studies,” he says, smiling. For my studies, he says, “You do
not have deadlines, and you don't need to take burden.” We have started a couple of new research
[sic], for example. So | need to take action for them. Nevertheless, these are not seen as important
now. It is thought like | am producing unnecessary work. (P8)

3.7 | The intertwinement of academic life and family life

This finding indicates that the borders of academic and family-related responsibilities have become unclear. The
female academics had to care for other family members, do housework, and carry out academic responsibilities
simultaneously. The emerging codes of this subtheme were the intertwinement of academic and household
responsibilities, academic life that comes after domestic responsibilities, and working at night due to being the
primary caretaker of the children.

Participant 10 expressed that she had hard times during some of her classes due to the presence of her
daughter. She also explained how she is divided between both responsibilities, which is clearly a cognitive burden
beyond a physical one.

After a while, | joined the classes with my daughter sitting on my lap ... My daughter sleeps [for] two
and a half hours during the day. During that time, | cook [and] tidy up the house. | was exhausted ... |
even could not change my clothes for a class once. | was like with my daily clothing in front of my
students. It was so hard. Students asked many questions. My eyes were on my daughter all the time. It
is like splitting your brain, like | could not even express myself appropriately. (P10)

Participant 12 added an additional responsibility to these family-related responsibilities—that is, taking care of
the husband's needs. She expressed that she has household, childcare, and husband-related responsibilities besides
academic ones.

Whether it is household responsibilities, mommy responsibilities, or responsibilities related to my

husband's needs, one day passes, taking responsibilities on these three roles. (P12)

It was seen that the women had to give priority to domestic responsibilities and create time for academic
responsibilities at night. Participant 2's statement below is a typical expression of night work. Female academics
had to work late at night mostly because of childcare. Some participants were sleep-deprived, owing to the heavy
workload.

Well, let me put it this way, starting from the nights because my son sleeps at 10 o'clock. After he
sleeps, | sit in front of my laptop for two to three hours until 1 a.m. So | can study for two to three
hours. Then | sleep. (P2)
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3.8 | Being less involved in academic responsibilities

The female academics clearly expressed that there is an unequal allocation of household responsibilities in their
family lives. Such inequality causes female academics to postpone some of their academic responsibilities—which, in
turn, clearly impacts their academic productivity. Two codes merged under this subtheme: being unable to complete
academic tasks and delaying academic research and publishing. Participant 17 stated that she could only have time
for lectures and meetings because she had to take care of all needs of family members. She stressed that academic
and household responsibilities could not be fulfilled together with an unequal distribution of labor at home.

| can do my lectures and join meetings as academic responsibilities. | mean, | stay at home, and oh, |
spend more time on my articles, then do some personal stuff and concentrate on publishing, etc. None
of these happened. | have a proposal presented. | need to write an article. | cannot even make time for
that because there are people waiting for me to serve them in the house. It is not just meals—
afternoon tea with some snacks, for example. Moreover, all of them are constant. It never ends, so
exhausting. Seriously, both career and household works are not possible together. Maybe if family
members were out, it could be easier. However, it is not easy because everybody is at home. Not easy.

Just the opposite of easy. (P17)

The absence of a nanny or cleaning assistance caused the heavy workload of the women—which, in turn,
adversely affects academic productivity. Some of the women academics published poorly during the quarantine,
and some had to set aside their projects and theses. Participant 1 is one of the young academics who had to stop

working on her PhD thesis.

| stopped working on my thesis and the stuff in order not to take any risk—I mean, not to call on our
nanny. (P1)

3.9 | Feeling inadequate

The female academics have taken multiple roles and responsibilities at home during the quarantine. Organizing the
house together with performing academic responsibilities and childcare put physical and emotional pressure on
them, which caused a feeling of inadequacy. This subtheme consists of the following codes: restlessness, tension
caused by a lack of focus on academic responsibilities, a lack of motivation, burnout, and the mental burden.
Participant 4's statement below shows that the women felt unable to finish academic tasks no matter what they try.

Feeling depressed, unproductive, restless, and hopeless is also observed in the statements of Participants 9 and 20.

Honestly, | feel inadequate. That's for sure. | have so many plans in [sic] my mind ... At the end of the
day, believe me, | cannot figure out how it ended. Because | start the day very early, | get up at six
when it is still dark. Because of the child, there is no way of working. However, | need to study late at
night. Furthermore, | have to get up early. | say to myself, “Am | not planned [sic] enough?” It makes me
feel both inadequate and depressed. (P4)

In fact, | am very angry, tired, and hopeless. All of these will never end. | cannot continue these works,

academic responsibilities. Furthermore, my energy is running out. | do not want to do academic stuff. |
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say enough to myself. As we get up late, and so [sic] my son gets up late and goes to bed late. Then |

say enough, and | do not want to study. | do nothing. It is like a humpback. Wherever you go, it is there.
When | put my head on the pillow, | say you should have done this, but you did not. | feel remorse. (P9)

We get tired physically, for sure, but it is more tiring psychologically due to uncompleted tasks,
disruption of our daily routine, [and] having to work late at night, and you cannot be productive
because you are tired. Moreover, it brings like—it is more like pressure. We face this pressure, and it is
constantly on our minds. There are minimized windows on your computer, just like that. There are lots
of minimized windows, and you cannot close any of them ... | mean, | cannot keep up with anything. |
feel that way, at least. | complete nothing. (P20)

3.10 | Domestic responsibilities after the pandemic

The female academics were primarily responsible for domestic responsibilities, such as childcare and household
chores, during the quarantine. Their spouses were positioned in a supporting role, in which they engaged in do-
mestic labor when the women demanded. The women conducted the organization of domestic responsibilities.
Hence, the women experienced emotional and physical difficulties due to the mental burden of performing this
constant organizing activity and being the primary caretaker of the family. This theme consists of the following

» o«

subthemes: “the supporting role of the spouse,” “women as the primary responsible person,” and “the inability to

catch up with multiple tasks.”

3.11 | The supporting role of the spouse

The spouse's supporting role has become more evident due to the absence of nannies and/or housekeepers. The
following codes merged under this subtheme: the absence of a nanny and/or a housekeeper, the spouses were
supporting daily housework, the supporting role of the spouse in childcare, and the spouse engaging in a supporting
role only when demanded. It is implied that husbands' supporting roles were even less visible before the quarantine.
Still, they chose to do some household chores—especially when they were free, as Participant 4 stated.

Well, my husband sometimes sets the table or clears it, according to my availability. He can cook.
Alternatively, he can help with cleaning. If he has nothing to do, he can do it. If we are both free, | do
the things. (P4)

As Participants 16 and 19 stressed, the spouses performed household responsibilities when the female aca-

demics demanded. The allocation of housework is unequal, and the act of allocation is made by women.

He helps as much as | demand. That's it. When | tell him to do something, he does, maybe partially.
Nevertheless, if | do not say anything, he does not help. (P16)

But | have to tell him to do so. Or else, in fact, it is not like we live in this house [with] three to four
people so everybody should take responsibility. It is not like that. In our society, women have to both
take care of the housework and work at the same time. However, if | ask him to help me, he helps,
thank God. (P19)
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3.12 | The woman as the primary responsible person

The participants have been dealing with heavy housework and childcare. Besides, they have been continuously
organizing the house and deciding what needs to be done. Thus, this subtheme consists of three codes: endless
housework, childcare, and the process of always organizing the house. Childcare, including playing, is mainly for
women, and men do not feel as responsible as women. Participant 9 expressed her resentment toward her husband
as “it eats my heart” to consider his neglect.

So the child does activities with me. Doing activities with her is on me ... At one point, | say, “Enough,
you have played with her as much as you can. You did what you should do.” Then | say daddy can play
with her now. However, he does not. It eats my heart. Then | play with her all by myself. (P9)

As Participants 15 and 20 explained, women had to tell family members what to do for domestic re-
sponsibilities and take care of most of these responsibilities. This is because men did not feel responsible for do-

mestic work.

If you ask me how my husband supports me in the house, the main responsibility is on me. | mean, |

have to arrange my works according to [the] children. | feel more responsible than my husband. (P15)

Organization of the house, women have to be organized in the house. If you do not organize chores
and stuff, nothing will be done. You have to tell, “Let's do this and that, do it that way.” (P20)

3.13 | The inability to catch up with multiple tasks

This subtheme is mostly about being unable to complete multiple responsibilities and consists of the following
codes: anxiety about the child's disrupted education, the feeling of being insufficient for the child's needs, and the
feeling of guilt. As Participant 13 expressed, women felt overwhelmed by the diversity of tasks and the problem of
being unable to complete them.

Of course, it is a tough time. Sometimes, you feel down because you have lots of things to do.

Moreover, you have a house and family to take care of. So you feel like you cannot catch up. (P13)

Women experience this inability most of the time because they see themselves as the primary responsible
person for the development and education of the children. Taking care of children, among other chores, consume
women's time. Despite this fact, the women still thought that they were not enough for their children and ques-

tioned their motherhood, as seen in the statements by Participants 1 and 20.
| am constantly worried about whether we can teach the child properly, take care of her sufficiently,
[and] give our support. (P1)

I mean, | feel like not unable [sic], like there is not a household order. There is a constant rush. It is like

we are catching up [on] something, chasing the [sic] time. We try to reach somewhere. We are
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constantly after the children ... You feel insufficient because you cannot catch up with the things that

should be done. You question your motherhood. You say to yourself, Am | not capable of organizing
the house? (P20)

3.14 | Family relationships after the pandemic

Time spent with family members undoubtedly increased during the pandemic. Being together for such a long time
was new to all the participants. However, it had different effects on familial relationships. Some of the participants
experienced tension and needed to spend some time alone due to heavy domestic workload and academic re-
sponsibilities. There was a clear need for space where they could care for themselves only and do personal ac-
tivities. Conversely, some of the participants described the quarantine period as an opportunity to get to know each
other better and bond with family members. These women could witness the development of their children.
Moreover, the women expressed that they felt less guilty about the thought of neglecting their children thanks to
spending much time together. Heavy workload, domestic responsibilities, and the position of being the primary
caretaker of children increased the tension between the women and their family members. Due to multiple re-
sponsibilities, the women could not create alone time to relax and care for themselves. The main theme of family
relationships after the pandemic was formed from the following subthemes: “tension,” “intimacy,” and “need for a

personal space.”

3.15 | Tension

This subtheme consists of the following codes: tension due to heavy domestic labor, tension due to childcare, the
experience of distress due to being together all the time, tension due to delaying academic works, and personal in-
terests. The female academics experienced tension because of the conflict created by family related responsibilities
and academic responsibilities. This tension became more evident as their daily workload increased. Participant 16

expressed that she had felt anger and resentment since she postponed academic studies and personal interests.

Sometimes, | become very tense. | get angry or frown. | reflect on that because | have reasons. |
postpone academic studies and things like my interests. | bought lots of books with great enthusiasm
but ask me how many | have read? None. There are things | want to do as a woman also. However, |

get angry and aggressive when | cannot do what | want to do. (P16)

Being at home all day with family members caused some conflicts and outbursts of anger. Participant 17 stated
that having to stay at home together all day created tension between family members, whereas Participant 9

pointed out arguments she had with her son and husband.

| lose my patience and do not have the energy after a while. | have arguments with my son. | yell at
him, and he yells at me. We argue about anything. Then | fall out with him. Sometimes, | intervene in
the relationship between my husband and my son. This causes tension between us. (P9)

Of course, there are some outbursts of anger. You cannot help it, so much time together. We have
been together for so long—[usually] only on holidays, and now you have to. And that obligation also
makes it boring. It puts pressure on you. (P17)
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3.16 | Intimacy

Although most of the participants experienced tension at home, some of them indicated that the quarantine days
affected familial relationships positively. This subtheme consists of the following codes: organizing household
chores together, the increase of time spent together, and getting to know one another closely. Our participants live
in big cities in Turkey and have less time for family members due to transportation constraints and hectic city life.
As seen in Participant 5's and Participant 18's statements, some could organize home activities (such as movie
nights and gardening with family members), while some, such as Participants 6 and 7, could have the opportunity to
know each other better as couples and had fewer fights.

In fact, | kinda like staying at home. | mean, being together, spending some time together ... We,

immediately, throw ourselves into the garden after we finish our work. We do stuff together. (P5)

Thinking [of] our family life, this may sound weird to you. For example, preparing for kindergarten
used to be noisy and messy. We used to fight with each other every morning. These fights are over
now. We do not raise our voices anymore. | mean, the relationship between my husband and me [has]
become better. (P6)

We have been married for seven years. Moreover, we have never stayed at home together for two
months before. We [have] always worked very hard. This quarantine has been good for us because we
could not see each other before. Moreover, now we have the opportunity to do stuff together. (P7)

We can organize movie nights, for example. Before the pandemic, we did not use to do such things at
home. However, now we pick a movie and get in front of the TV together. Alternatively, we play fun
and different [sic] games together. These are the good things about being at home. (P18)

3.17 | Need for a personal space

The women lost their alone time during this quarantine period and deeply felt the absence of a personal space. This
subtheme consists of the following codes: the need for some alone time and the need for accomplishment.
Participant 8 sadly expressed her need to be alone and missed this. Her statement denotes that her psychological

state has been immensely affected by home isolation and obligation to be with family members all the time.

| like staying alone. | missed feeling it very much. | said to myself the other day, and there is nowhere
to go or walk around. The only opportunity to do something alone is to go to the store. | said that |
would go to the store last week. | wanted to wander around by myself. | walked around the shelves. At
least, it is the only place within the allowed conditions that | can stay away, be myself. (P8)

Participant 16 stressed that she was upset because she cannot spend time on personal interests.

The only thing, of course, not being able to do things | have planned makes me uncomfortable. The

plans | made for myself include my personal interest, not like academic studies. Reading novels, | do
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not know | made a list that says, “Go find yourself a hobby.” However, | could not do it. It is because |
do not have time. (P16)

3.18 | The perception of gender roles

The quarantine experiences of the participants indicate that traditional gender roles were more observable in the
daily lives of female academics. Some of the participants somehow accepted the supporting roles of spouses, did not
question the unequal division of domestic labor, and normalized the traditional gender roles of Turkish culture,
which is also profoundly affected by the conservative lifestyle and religion. Since this is not our focus, we have not
investigated the religious foundations of gender inequality. Conversely, some participants stated that they were
furious about gender inequalities and had arguments with their spouses from time to time. The traditional gender
roles were clearly observed in the spouses' attitudes, in which they accused women of neglecting the family by
engaging in academic studies. Moreover, they gave support for domestic work in a manner that exhibits conde-

»a

scension. This main theme consists of the following subthemes: “being accused of negligence,” “the unequal division

» o« » o«

of domestic responsibilities,” “the internalization of gender roles,” “anger,” and “women being responsible for the

domestic sphere and men being responsible for the public sphere.”

3.19 | Being accused of negligence

Some of the participants were accused of neglecting their families by their spouses because they spent too much
time on academic studies and less on childcare and household errands. This subtheme includes the following codes:
being accused of spending too much time on academic responsibilities, being accused of neglecting the family, and
spouses supporting in a condescending manner.

The fact that the spouses helped the women to perform domestic responsibilities in a condescending manner
also implies the women's negligence of the family. Participant 21's statement clearly shows that how her husband

thinks she neglects her “duties.”

My husband tidies up the house. Yes, he helps. However, he acts like he did something | should have
done. He is like, “I helped you, | do the things.” He says things like “I shake the carpets from the
balcony like women, | tidy up the house like women. This is moms' duty, honey, but we do not have a

mom at home,” etc—such sarcastic comments. (P21)

Participant 20's spouse exhibits a similar attitude by clearly expecting his wife to be thankful for what he
has done. Giving some sort of support led these men to see themselves as the primary responsible person for the
house.

But he thinks that he organizes the house. According to him, he does all the work all the time, but | do

not. He wants you to be thankful for his support. This is so tiring—hearing, “I do things, | care for [the]
children.” (P20)

3.20 | The unequal division of domestic responsibilities

This subtheme consists of the following codes: the spouses' refusal of domestic responsibility, men acknowledging
domestic work as the duty of women, and women acknowledged as the primary caretaker of the children. During
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the quarantine period, the unequal labor division in the house has become more pronounces due to the absence of
nannies and housekeepers. The female academics have had to experience this inequality since their spouses denied
being responsible for the house/children and implied that domestic responsibilities belong to women. As seen in the
following two statements, the men could have options to do housework no matter how hard the women tried to
share the workload.

Sometimes, | give him options like tidy up the house or do the dishes. | try to involve him in domestic
work. He does what he chooses. Sometimes, he does none of my options. He is like, “I do not want to

do anything today; | have academic tasks in my mind, | cannot focus.” (P9)

But basically, he does something if he wants. Not like feeling responsible for it ... If he cooked, for
example, for two days out of responsibility as | did, | could rest. Moreover, | cannot demand, maybe

others can. However, in our country, it is different. | can say | am exhausted. (P19)

The fact that household responsibilities are acknowledged as women's duty in our culture can be observed
once again in the statement of Participant 18. Although this participant refused to cook and expected her husband
to do so, he did not care for cooking, which leads her to return to the job. Our study group supports the idea that

men continue to deny equal division of labor at home.

Sometimes, | say | do not want to cook today. Moreover, he says, “Never mind, then let's not cook
tonight.” Then | have to cook again. But why? | say, “You can cook too.” Sometimes, | ask him to do
something. However, he does not want to because it is a task, normally, | do before. You know we can

have conflicts in such situations. (P18)
3.21 | The internalization of gender roles

The female academics tended not to defy gender roles because they did not think that they can create a difference
at home, even if they felt angry. This subtheme consists of the following codes: living up to traditional gender roles
and stressing that the spouse's expectations are not high.

Some of the participants seemed to have internalized these roles to maintain the marriage. They thought that it
is impossible the break traditional gender roles in the marriage. It should be noted that participants who live in
conservative circles, especially, explain the nature of the marriage and household labor division according to

religious foundations, such as Participant 15.

We are not an egalitarian family. | mean, from the beginning, our marriage was constructed that way. |
do not question this construction because | cannot tear it down. After all, it is not possible for me to
write my dissertation while my husband cooks. He is not that kind of guy. To maintain our marriage
and to maintain it with balance, | accepted him and this way of living. | mean, | do not question it. (P15)

As Participant 21 expressed, some of the women normalized gender roles by stating the low expectations of
their husbands. This statement implies that female academics did not meet the cultural standards that a traditional
Turkish woman has. Being not criticized, for example, for not preparing a full course is a display of gender inequality

because women are normally expected to prepare such a meal.
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My husband is aware of my work life, so he does not expect much from me as a woman. You know, for
example, we eat what | can cook. When | cook pasta, he does not criticize me for not preparing a whole meal,
with its soup and main course. (P21)

3.22 | Anger

We also discovered that some women had experienced anger due to various reasons, considering gender roles. This
subtheme consists of the following codes: feeling anger due to being the primary responsible person for the
household, feeling anger due to being accused of neglecting family, and feeling anger due to not having time for
oneself. As opposed to the participants who have normalized gender roles (explained in the previous subtheme),
some mostly felt anger because they were seen as the primary responsible person for household responsibilities.

Participant 4 explained how she had to do housework during resting times.

| get really angry sometimes. Let's say it is resting time for both of us, and we are both nothing to do. It
is almost all the time me doing housework in that free time. In such times, | have to tell him to help me.
He helps, but you need to tell him to do so. Very rarely, he does housework by himself. | can easily get
angry at such times. (P4)

Some female academics were tense and angry for being accused of neglecting the family and household re-
sponsibilities. The women felt that their efforts for the family and the house were not seen and that they were accused
of neglecting the family when they could not handle all the responsibilities. Participant 19 expressed her anger with
some shock. Although most of the participants could not express their feelings to family members, some of them made
their anger seen by family members (such as Participant 16), which resulted in temporary relaxation for them.

They immediately feel when | am tense. My husband feels it. Actually, | make it to be felt, and | like it.
It is simple. | want them to understand me. They try to cheer me up and try to help more in the house.

They help to organize the house, but we experience tension at that point. (P16)

| feel shocked. Moreover, it is like how he could not see how he does not notice the things | do. | am
OK with this, like he can cook, and | will gladly play with my daughter. | am a bit angry. A feeling of
anger comes out. Moreover, the fact that he does not understand me and what | do is upsetting.
Because he said once, “You do not work at home.” During the first two weeks of quarantine, he said
that | did not care for our child. If | do nothing, then who does all of the housework? (P19)

3.23 | Women being responsible for the domestic sphere and men being responsible for
the public sphere

Due to the quarantine, the female academics returned to the domestic sphere and experienced domestic workload,
along with academic responsibilities. On the other side, men undertook a supporting role in the house and became
the public face of the family by doing the shopping and other outside tasks. Although the public sphere is mostly
about shopping during the quarantine, men dominated this task, and women were directed to household
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responsibilities such as cooking and cleaning. Even such an uncomplicated experience is a strong expression of

gender roles. Many of the female academics stated similar expressions, such as Participants 9, 11, and 14.

My husband goes out and does shopping because he is at home; he is working from home. Moreover,
since he is taking care of shopping, | became the party that generally cooks and do pastry at home.
(P9)

My husband takes care of shopping, tasks that need to be done outside, and the technical problems
our daughter has for her online classes. Of course, household work and childcare is on mothers in our

society ... Because there is cleaning, cleaning is mostly women's responsibility.” (P11)

Well, we share work—like | do not get engaged in any outside-related work, like shopping. My hus-
band plays with our daughter when | am doing daily chores. These chores are like cooking, cleaning,
and stuff. (P14)

4 | DISCUSSION

Gender-related problems faced by women vary according to different cultures, life conditions, and habits.
Examining the lives of women in the context of social and cultural discourse makes the lived experience visible
(McLaughin, 2003). By acknowledging that gender-related problems are closely associated with different experi-
ences of womanhood (Guriz, 2011), this study examined Turkish female academics' experiences of family and
academic life in terms of traditional gender roles and inequalities during the COVID-19 pandemic. To see how
gender roles affected these women's lives, the study group consisted of female academics with dependent a child
(or children). Besides, the presence of the spouse at home during the quarantine was another criterion. The related
literature denotes that women are more adversely affected by infectious diseases similar to COVID-19 than men
(Adams et al., 2016). As a result of this study's findings, it can be said that the COVID-19 pandemic profoundly and
negatively affected the family and academic lives of women.

The first main theme of the study, the early days of the pandemic, describes how the women struggled to adapt
to quarantine day routines and how they developed strategies to decrease household workload. Based on the roles
society attributes to being women and men, women are supposed to do housework and childcare, whereas men
are supposed to be strong, authoritarian, logical, brave, and competitive and make decisions for home order
(Bhasin, 2003; Bora, 2012; Ginindi Ersoz, 2016). Although the World Bank (2020) predicted that household re-
sponsibilities would be distributed in an equal manner during the pandemic, our study clearly showed that the
household responsibilities of the female academics increased to a great extent, and these women have struggled to
develop strategies to handle household tasks for which their husbands do not feel they have any responsibilities.
The women were exhausted and felt a solemn responsibility to organize the house due to given gender roles.

The women experienced a feeling of inadequacy and were in search of any support due to the absence of nannies
and housekeepers during the pandemic. It was found that they demanded support from spouses and children for
household responsibilities and bought technological devices to make household tasks more comfortable. There is some
research supporting our findings. United Nations Development Programme (2020) and Wenham et al. (2020) indicated
that thereis anincrease in unpaid care and that women are held responsible for this unpaid care with the coming of the
COVID-19 pandemic. Moreover, consistent with our findings, it was expressed that women's workload would increase
after schools were closed since domestic responsibilities and childcare are associated with women.

The second theme, work life after the pandemic, consists of the following subthemes: work life of the spouse, at-
titudes toward the academic life of woman, the intertwinement of academic and family life, being less involved in
academic responsibilities, and feeling inadequate. The asymmetrical relationship created by traditional gender roles
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between women and men leads to significant differences in family, occupation, marriage, and social life for both

genders (Ergol et al.,, 2012). In a study conducted with 695 participants, Rosenfeld and Tomiyama (2020) concluded
that women and men have more strongly acted according to traditional gender roles during the pandemicin the United
States. This research showed that traditional gender roles have significantly affected family life and academic life.

According to our findings, the spouses' work lives were maintained at a normal pace, whereas the women could
only allocate time for academic responsibilities in between childcare and household tasks. As a result of the limited
time given to academic life, the female academics could only complete teaching tasks, and they had to delay
research and publishing. Multiple roles and responsibilities of women have been stressed in related literature.
Women are expected to be at home if they have children, place the children at the center of their lives, and be
responsible for their education, as well as perform their duties as spouses and sacrifice their own needs
(Ensby, 2006; Rushing & Sparks, 2017). Alon et al. (2020) stated that flexible working would create differences in
the sharing of domestic responsibilities and childcare in that the father will take a more active role in these two
domains. However, our findings clearly portray a different story in which men continue to work undisturbed, mostly
in a separate room, whereas women's workload has increased with childcare and additional household tasks.

Traditional gender inequalities in Turkey are observed as getting the permission of the husband to work, taking
the main responsibility in house cleaning and childcare, and being invisible in the public sphere. As a result of these
inequalities, women feel shame and guilt and see themselves as worthless; they engage in self-violence and inflict
harm on children more (Altinay & Arat, 2007; Bilican Gokkaya, 2009; Ministry of Family and Social Policies, General
Directorate on the Status of Women, 2016). Consistent with these studies conducted in Turkey, the female
academics of the present study experienced various adverse feelings—such as tiredness, burnout, and inadequacy
because of the unequal division of domestic labor, which prevents them from fulfilling academic goals. Due to the
quarantine, the female academics withdrew from the public sphere. Also, the spouses did not take responsibility for
housework and childcare; they perceived these domains as the duty of women and implied that academic re-
sponsibilities could be postponed. As a result of gender roles that shape the lives of women and men in most
societies, working in the public sphere and politics are seen as “men's work,” whereas domestic and family related
responsibilities are accepted as “women's work” (Akin & Demirel, 2003; Bora, 2012). The reflections of such a
general aspect of gender roles could be traced during the pandemic on the grounds that our participants were
responsible for domestic work while the spouses were active outside.

Our third theme, domestic responsibilities after the pandemic, consisted of three subthemes: the supporting role
of the spouse, women as the primary caretaker of the family, and inability to catch up tasks. The female academics
indicated that they are the main responsible person for the organization of the household and that their husbands
have a supporting role in daily tasks. In current literature, life during the pandemic is described as a marathon, and
it is stressed that women take most of the household responsibilities (Stadnyk & Black, 2020), as clarified in this
study. Research on female academics before the pandemic reveals that spouses take only a supportive role in
household responsibilities and childcare, marital equality is only a matter of theory rather than practice, and an
unequal division of domestic labor is acknowledged as the problem of women by society (Amer, 2013; Basarir &
Sari, 2015; Ergol et al., 2012). In their research conducted on female academics, Stadnyk and Black (2020) reported
that women are responsible for planning the children's education and family life. Again, in this study, women are
defined as the coordinator of the house, and it is reported that women take over the majority of tasks, even if both
parents work from home. These results support our findings in that the COVID-19 pandemic has increased the
workload of women. Also, women have been exposed to inequality in family life more due to existing traditional
gender roles and patriarchal perspective.

Our fourth theme, family relationships after the pandemic, comprises three subthemes: tension, intimacy, and the
need for personal space. To control the COVID-19 outbreak, work-from-home and homeschooling practices imple-
mented within the scope of social distance measures have created unprecedented changes in our lifestyles (Westrupp
et al., 2020). With the closure of daycare centers and kindergartens, parents who undertake full-time childcare and

work from home simultaneously feel increasing pressure and strive to adapt to the new order (Restubog et al., 2020;
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Westrupp et al., 2020). Restrictions to stay at home necessitate close physical and emotional contact (Lebow, 2020).

Staying in a restricted area with family members likely has multiple and significant adverse effects on spousal and
family relationships (Westrupp et al., 2020). Restubog et al. (2020) reported that the outbreak resulting in blurring the
line between family and work roles will cause conflict and emotional tension in the family. It is also assumed that
during the COVID-19 pandemic, people's reactions to others will change, and social changes will cause deterioration
of mood and an increase in stress (Forbes et al., 2020). Brooks et al. (2020) provided evidence that the quarantine has a
range of psychological consequences, including stress, confusion, and anger. Families are going through an intense
period. It is described as a period in which stories of intimacy and family conflicts with unique outcomes, and distress
will be quite common (Lebow, 2020). Consistent with the literature, in this study, some of the female academics were
found to experience tension due to the increased time spent with their family members, while others considered this
process as an opportunity to get to know family members more closely.

The last theme of our study, called the perception of gender roles, consisted of the following subthemes: being
accused of negligence, unequal division of domestic responsibilities, the internalization of gender roles, anger, and
women being responsible for the domestic sphere and men being responsible for the public sphere. Recent
literature reports that the COVID-19 pandemic will have permanent effects on gender norms and roles. Some
studies have reported that the pandemic process will make gender roles more egalitarian (Alon et al., 2020; Craig &
Churchill, 2020). However, some studies have emphasized that “being a working mother has taken on a whole new
meaning” (Guy & Arthur, 2020) and that women will have to handle the majority of household responsibility due to
the roles generally attributed to women (Guy & Arthur, 2020; Wenham et al., 2020). In a recent study in which the
traditional gender roles were examined longitudinally by Rosenfeld and Tomiyama (2020), an increase in the
acceptance of gender stereotypes was revealed. In another recent qualitative study conducted during the COVID-
19 pandemic, it was emphasized that there is the expectation and pressure that women take a step back to fulfill
their traditional roles as mothers and spouses in patriarchal societies (Safdar & Yasmin, 2020). Similarly, in our
study, the female academics stated that their husbands accused them of not fulfilling the roles attributed to women
by society. They also emphasized that domestic responsibilities were not distributed equally. Similar to other
studies in the literature, it can be seen that some of the participants have accepted the traditional gender roles and

internalized them (Giingavdi et al., 2017); some of them, however, felt anger due to gender inequalities.

4.1 | Limitations

There are some limitations to be considered in this study. Most of the participants of this study live in Istanbul, the
megacity of Turkey. The others joined our study from other large cities in Turkey. Hence, our study involves the lives of
female academics who live in large cities. Considering the differences between city life and rural life, the experiences of
female academics from rural areas might have different aspects to be considered. Another limitation of this study
comes from the fact that we collected data by the phone call method. It is accepted that the phone call method may
prevent in-depth data collection. A lack of visual and nonverbal cues, such as the facial expressions and body language
of the participants; distraction due to other people or the environment; and possible call disconnections are among the
most significant disadvantages of phone calls (Lechuga, 2012; Novick, 2008).

5 | CONCLUSION

The COVID-19 pandemic will deepen existing inequalities, along with gender inequalities (United Nations Develop-
ment Programme, 2020). Understanding how this pandemic affects men and women differently is a fundamental step
to examine its primary and secondary effects on different individuals and communities and create effective and fair

policies and interventions. As a result of the research, it was found that the pandemic has deepened gender inequality
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with the closure of schools and daycare centers and the absence of nannies and housekeepers. Moreover, women have

had to undertake most of the responsibilities of the household and childcare. Women cannot allocate time for their
academic responsibilities due to intense labor and time they devote to the domestic sphere, and their existence in the
public sphere has declined. Considering these experiences, the reallocation of the unpaid labor done by women should
be constructed differently with societal support. Apart from this research conducted on female academics, more
research on different womanhood experiences should be designed to develop a holistic understanding of how women
experience gender roles during the outbreak. Female academics possess relatively sufficient economic income and a
certain standard way of living. It is of utmost importance to examine women's experiences from disadvantaged
populations such as minorities or low incomers to see how economic and cultural backgrounds affect the lives of
women. Developing a holistic understanding of womanhood experience during the pandemic will help to minimize

gender inequalities in future policies.
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