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Abstract

Youth in marginalized communities who “strive” to rise above adversity, including systemic racism and poverty, are consid-
ered “resilient.” African-American, Latinx, and Asian-American youth often achieve admirable academic success despite
limited social capital and high early life stress by adopting a “striving persistent behavioral style” (SPBS). SPBS may be
supported by family socialization processes that facilitate reliance on self-regulation processes. Unfortunately, a young
person’s resilience in one domain (i.e., academic) can come at a cost in other domains, including physical and mental
health morbidities that are under-identified and under-treated. Indeed, research suggests a link between SPBS in the face of
adversity and later health morbidities among ethnic minority youth. Herein, we describe SPBS as an adaptation to minority
stress that not only promotes social mobility but may also stoke physical and mental health disparities. We review how fam-
ily processes related to academic, emotional, and ethnic-racial socialization can facilitate the striving persistent behavioral
style. We emphasize the double bind that ethnic minority families are caught in and discuss directions for future research
and clinical implications for individual and family-level interventions. While needed, we argue that individual and family-
level interventions represent a near-term work around. Solutions and factors that shape the need for SPBS and its cost must
be addressed structurally.
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Family socialization is the process by which children learn to
acquire patterns of behavior that promote adaptation in their
specific social context (Grusec & Hastings, 2015). Among
families, socialization processes across multiple domains,
including academic (Hill, 2001), emotion (Hajal & Paley,
2020), and ethnic-racial (Hughes et al., 2006), have been
investigated. Bioecological systems theory (Bronfenbren-
ner, 1979) argues that an individual’s development needs to
consider multiple levels, including self, family, and society.
Ethnic minority youth grow up within unique circumstances.
They must learn to navigate social conditions that are often
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detrimental to their health and well-being, including racism,
discrimination at individual and structural levels, accultura-
tion demands, and migration-related stress (Coll & Pachter,
2002). Thus, socialization practices in ethnic minority fami-
lies are likely to differ significantly from White families,
both in levels and kind, with implications for meaning and
impact (Coll et al., 1996).

Herein, we review evidence for an understudied phe-
nomenon in developmental science—the cost of resilience
in ethnic minority youth and the role of family socializa-
tion practices. Some children growing up in disadvantaged
contexts display remarkable resilience—defined as positive
adaptation in the face of adversity (Luthar, 2006). A signifi-
cant body of work suggests that self-regulatory processes,
defined generally as modifying one’s thoughts, emotions,
and behaviors in the service of goal-relevant activities (Inzli-
cht et al., 2021), are powerful determinants of resilience
(Moffitt et al., 2011). Importantly, self-regulation can also
buffer the effects of adversity on outcomes (Troy & Mauss,
2011). Relatedly, grit—defined as one’s passion and perse-
verance towards long-term goals, has also been lauded as a
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factor that helps youth transcend adversity (Duckworth &
Gross, 2014). Grit has two components consisting of pas-
sion and perseverance of effort, with the latter overlapping
conceptually and operationally with self-regulation (Muenks
et al., 2017). These self-regulatory competencies lead to and
help sustain high-effort coping and unwavering persistence
towards one’s goals. They can represent an adaptation to
adversity, undergirding academic success, and economic
mobility among disadvantaged ethnic minority youth. At
the same time, however, this body of work fails to consider
the context in which ethnic minority youth are developing.
Persistence, high self-control, and intense efforts to cope
in the context of oppression and chronic stress exposure
can come at a cost. In the current paper, we characterize a
“striving, persistent, behavioral style” (SPSB) as multidi-
mensional, consisting of three components: motivational,
affective, and behavioral factors. From a motivational per-
spective, these individuals may hold a prevention-focus ori-
entation. Affectively, they are more likely to suppress emo-
tions and distress. Finally, behaviorally, they are driven and
high on persistence, which often may become unmodulated.

Importantly, we emphasized the ecological space in which
SPSB may exert a health cost (see Fig. 1).

Individuals high in SPSB may be more likely to have a
prevention-focused motivational orientation and high levels
of self-control, which support expressive suppression and
unmodulated persistence. Prevention-oriented individuals
are driven by security, safety, responsibility, and avoidance
of threat (as contrasted with promotion-focused individu-
als who are more concerned with advancement, ideals, and
aspirations, and who have an approach orientation) (Hig-
gins, 1998; Higgins & Silberman, 1998). Individuals high
on SPSB also exert high levels of self-control, which enable
them to suppress negative emotions in the face of stress and
persist through adversity. These characteristics confer ben-
efits, including academic and career success. At the same
time, resilience in one domain can come at a cost to another.
Namely, the use of these strategies interact with the devel-
opmental context and, in certain situations, can lead to bio-
logical dysregulation with consequences for physical and
psychological health. Central to our conceptualization of
SPSB is the situational context. In contexts that lack social
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Fig. 1 Social Determinants, Family Socialization, and Self-Regu-
lation Processes Contributing to Youth Striving Persistent Behavio-
ral Style. Figure Caption. Socialization practices common in racial/
ethnic minority families are shaped not only by heritage cultural fac-
tors but also profoundly by socio-ecological demands and challenges
associated with minority stress. Disproportionate exposure to adver-
sity stemming from structural racism, oppression, chronic stress and
scarcity evoke racial, emotional, and academic socialization practices
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that collectively can increase the likelihood of a Striving Persistent
Behavioral Style in youth. This style is characterized by self-regula-
tory processes of emotion suppression, prevention motivation, and
unmodulated perseverance. This approach to self-regulation can be
adaptive in subserving the goal of promoting academic achievement,
but may also be associated with costs, including internalizing mental
health symptoms and the cumulative effects of heightened allostatic
load that drive persistent racial disparities in health
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and structural support and are imbued by racism, oppres-
sion, and scarcity, SPSB in the long term is likely to fuel
health disparities even among socially mobile racial/ethnic
minoritized groups.

To illustrate, James (1994) argues that to maintain resil-
ience and cope with threats of discrimination, African
Americans have been found to rely on high-effort coping
or John Henryism. John Henry was a character in South-
ern Black folklore, a steel-driving man with extraordinary
physical strength and endurance who died after overworking
himself. James argues that strategies that sustain cognitive
and emotional engagement, driven by determination, com-
mitment to hard work, and vigor (in our model conceptu-
alized as unmodulated persistence), can lead to significant
health consequences (James, 1994). Striving to succeed in
the context of adversity can lead to profound health dispari-
ties driven jointly by the high stress and prolonged intensive
effort to overcome the disadvantages of deeply entrenched
systems of social and economic oppression among African
Americans (James, 1994).

From a developmental perspective, these processes are
likely influenced by family socialization practices, which, in
turn, are adaptations to cumulative stress and disadvantage.
We focus on academic, emotional, and racial socialization
processes in the current review, given the robust body of
literature in these areas and their conceptual links to SPSB.
In the context of academic socialization, we highlight how
socialization practices in ethnic minority families may take
on a demanding, threat-based lens. Specifically, educational
achievement and certain career options are seen as necessary
to achieve safety and security, instead of an optional venue to
fulfill an individual’s aspirations and dreams. These sociali-
zation practices can then lead to a prevention focus in youth,
heightening the emphasis on security and highlighting obli-
gations. Emotion socialization practices may underscore the
importance of expressive suppression and persistence, which
may foster the development of a stoic emotional style, as
well as unmodulated persistence. Racial socialization prac-
tices may amplify these messages by emphasizing the ten-
sions and challenges of growing up as an ethnic minority in
America and the importance of striving to succeed despite
racism, oppression, and systemic discrimination.

Socialization practices that affect the development of
SPSB are likely to begin early during the school-age years
and culminate during the adolescent years. However, this
style is expected to continue into adulthood, with conse-
quences for job burnout and physical health. For many eth-
nic minority families, the advent of formal schooling is a
critical juncture as education is promoted as essential for
social mobility and, thus, likely to be heavily socialized.
Adolescence is also a crucial period for identity develop-
ment and educational attainment (Kramer, 1991). Due to
wider social networks and increased cognitive abilities,

adolescents may have increased experiences with racism
and discrimination, awareness of stereotypes, and power
differentials as a function of race (McKown, 2004; Quin-
tana, 1998). It is also a time of significant biological changes
and heightened emotional responses, which may exacerbate
consequences for SPSB.

In the current paper, we take a multifaceted, context-
linked, and systems-oriented human development perspec-
tive (Spencer et al., 2006) to understand family socialization
practices and the dialectic of resilience among ethnic minor-
ity youth. We argue that the narrative of individualized char-
acteristics such as grit as the key to success amid adversity
can be problematic for minoritized youth as the adversities
they strive to overcome are considerable. Challenges such as
race-based discrimination and prejudice, which White youth
do not encounter, can result in racialized stress and trauma
with biopsychosocial consequences that remain poorly
understood (Saleem et al., 2016). Moreover, structural and
institutional inequities may diminish the instrumental ben-
efits of striving. This paper delineates how striving as a form
of resilience may be shaped by family socialization practices
driven by socio-ecological demands, culminating in some
benefits but also short- and long-term costs. We end with
recommendations for future research and implications for
intervention and prevention.

The Costs of Competence

In a seminal paper, Luthar and colleagues (1993) argued
that resilience is multifaceted and potentially costly, such
that competence in one domain does not necessarily carry
over to others. Indeed, a growing body of works suggests
psychological, social, and physical health costs to resil-
ience. In a predominantly African-American sample of
adolescents, youth who displayed academic and social
competence in the context of high adversity were more
vulnerable to anxiety and depression symptoms than their
similarly exposed peers without such competencies (e.g.,
Luthar, 1991). Compared to White students, African-
American and Native American youth who were academi-
cally successful also reported high social costs, operation-
alized as lower levels of social acceptance. The effect for
African-American students was particularly pronounced in
high-achieving schools, with smaller percentages of Black
students (Fuller-Rowell & Doan, 2010). Asian-American
students in high-achieving schools reported higher lev-
els of ethnic discrimination, perceived parental demand
for perfectionism, internalized achievement pressures
and lower levels of authenticity in everyday life (Luthar
et al., 2021). Another study examined different profiles
of youth engagement in school and linked these profiles
to developmental outcomes. Findings suggest a class of
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youth who were high performing, but also emotionally
disengaged; these youth also had the highest risk for men-
tal health problems (Wang & Peck, 2013). The authors
argue that despite their competencies, the social and cul-
tural context of the school may not foster belonging and
emotional security. Consistent with stage-fit hypothesis,
these data argue that interactions between the individual
and the environment can exert unexpected influences on
adjustment. (Eccles et al., 1993). Specifically, resilience is
domain specific and that understanding resilience neces-
sitates consideration of both individual characteristics, the
larger ecological context, and their interactions with one
another.

In addition to social and psychological costs, Brody and
colleagues (2013) revealed a biological “cost of compe-
tence.” Youth living in poverty who evidenced behavioral
competence (i.e., academic achievement, social accept-
ance, self-control) also showed higher biological dysregu-
lation (e.g., allostatic load) than their less competent peers.
Among children raised in poverty, those with high self-
control were resilient in terms of lower rates of depression
and substance use but showed accelerated cellular aging
(Miller et al., 2015). Additionally, African-American
adolescents from low-income families who displayed a
striving behavioral style reported fewer depressive symp-
toms but higher rates of type 2 diabetes in adulthood than
low-striving adolescents from similar backgrounds (Brody
et al., 2016). Moreover, a recent study demonstrated that
African-American youth who evince higher levels of self-
control had higher income, educational attainment, and
mental health in adulthood (Chen et al., 2021a, 2021b).
However, these same youth had higher adult insulin resist-
ance, suggesting that achieving success in the face of
racial inequities may come at a cost.

These data suggest that self-regulatory processes that
drive resilience fail to confer health benefits for minor-
itized groups in the same way as it does for White major-
ity groups (e.g., Brannon et al., 2017). For example, for
some health outcomes (e.g., reproductive and birth out-
comes), the social class gradient is reversed for African
Americans. African-American individuals from lower
social class ranks sometimes evince better outcomes than
those from higher-class ranks (Williams et al., 2016).
The benefits to physical health typically conferred by
educational attainment are attenuated by ethnic minority
status, with African Americans and Mexican Americans
benefiting less (Fuller-Rowell et al., 2015; Seeman et al.,
2008). Relatedly, among ethnic minorities, those high in
socioeconomic status (SES) have comparable levels of the
stress hormone cortisol to ethnic minorities from low SES
backgrounds. In contrast, higher SES is related to lowered
cortisol among Whites (O’Brien et al., 2013).

@ Springer

Mechanisms Driving the Cost
of Competence-Under the Skin and In
the Air

SPBS can amplify health costs through the physiologi-
cal dysregulation that accumulates as youth adapt, despite
chronic and recurrent stressors. Under stress, the hypotha-
lamic—pituitary—adrenal (HPA) axis mobilizes the body to
respond effectively to a stressor by initiating the “fight or
flight” response. While adaptive in the short run, repeated
activation of the system and consequently the prolonged
exposure to stress hormones without adequate recovery
results in “wear and tear” of the body called allostatic
load, which is predictive of morbidity and mortality (See-
man et al., 2010).

In particular, self-regulatory processes that involve
stoicism and emotion suppression and enable persis-
tence through challenge may be pernicious contributors
to allostatic load amid cumulative stress. Children low in
emotionality and who also showed high persistence on
an impossible puzzle task evinced higher allostatic load
in late adolescence as compared to those who are more
emotional (Doan et al., 2016). These findings support the
hypothesis that high self-regulatory persistence combined
with a stoic emotional profile may lead to chronic arousal
of the nervous system and increased allostatic load confer-
ring risk for health problems. Relatedly, emotion suppres-
sion leads to increased physiological and psychological
stress-related reactions (Egloff et al., 2006), and in the
context of risky environments, stoic children have higher
levels of biological dysregulation as compared to their
more emotionally expressive peers (Dich et al., 2017).
In contrast, moderate expression of negative affect in the
context of stress appears to confer biological protection,
as indexed by immune (Moore et al., 2008) and cardiovas-
cular (Dich et al., 2020) indices. Relatedly, externalizing
behaviors also appear to protect youth against the effects
of early adversity on biological dysregulation (Doan et al.,
2019). Together, this implicates that high self-regulatory
competencies have both benefits and costs.

Emerging evidence also indicates that the achievement
of success or social mobility among ethnic minority youth
may have a cascade of implications for adjustment related
to shifting social contexts. As minoritized individuals
attain increasing levels of success, they may encounter
new minority-specific stress experiences. Social mobil-
ity may increase exposure to contexts where co-ethnic
peers are underrepresented, race-related indignities are
common, and performance pressure only increases to
disprove racist stereotypes (Cole et al., 2003). Under-
represented minorities who overcome barriers to higher
education and economic mobility appear to experience
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paradoxically negative health consequences mediated by
racism-related stress. In a 33-year analysis of data from the
National Longitudinal Survey of Youth, upwardly mobile
African-American and Latinx adolescents went on to expe-
rience significantly more acute and chronic discrimination,
respectively, than their socioeconomically stable counter-
parts (Colen et al., 2018).

The Role of Family Socialization Processes

In response to contextual demands, family socialization
processes in ethnic minority communities may contribute
to the development of SPBS in youth. In this section, we
review socialization processes in three domains: academic,
emotional, and ethnic-racial, and map them onto the moti-
vational, affective, and behavioral components of SPBS.
Note our review is not meant to be comprehensive, and we
acknowledge the significant heterogeneity in experiences
and identities within and between ethnic minority youth.
At the same time, by providing a broad overview, we hope
to lay out possible pathways between family socialization
processes and SBSP that may be empirically tested.

Academic Socialization

Academic socialization involves the beliefs, values, and
practices about education that parents engage in to foster
children’s educational aspirations and plans (Hill & Tyson,
2009). Parental communication of their beliefs and values
of education, as well as their involvement in school-based
activities, must be understood in a cultural context as evi-
dence suggests that academic socialization looks and func-
tions differently among ethnic/racial and immigrant minority
families (Ceballo et al., 2014; Reese et al., 1995; Yama-
moto & Holloway, 2010). In addition, while research has
demonstrated that parental aspirations for children’s edu-
cational attainment do not vary significantly across ethnic
groups (Spera et al., 2009), ethnic minority caregivers often
report more barriers to involvement (Rang, 2005; Waldfogel,
2006). Moreover, academic socialization usually occurs with
ethnic-racial socialization (Cooper & Smalls, 2010). Ethnic
minority parents may emphasize the importance of educa-
tion for social mobility and highlight pertinent obstacles
such as racism and discrimination that may affect achieve-
ment and opportunity. These messages together can promote
a prevention-focus motivational style to avoid failure and a
tendency towards unmodulated persistence, marked by an
unwavering focus on achievement demands even at times
when personal well-being may be compromised.
Particularly salient to the promotion of SBSP is that for
ethnic minority families, a core component of their com-
munication is centralized around the idea that education

is the sole avenue for social mobility with implications
for both the individual and their families (Delgado-Gaitan
& Trueba, 1991). Studies have examined the relationship
between cultural values, such as family obligation and aca-
demic socialization. For example, a sense of family obli-
gation is more strongly related to academic values among
Latinx and Asian-American adolescents than among Whites
(Fuligni, 2001). While messages about the importance of
education for a better life in the United States may result
in a shared strong emphasis on education by parents and
children (Suarez-Orozco & Suarez-Orozco, 2001), it can
foster a focus on responsibility and obligation. Moreover,
messaging regarding sacrifices made by the family, as well
as the necessity to be financially successful to support one’s
family, can motivate youth to succeed (Suizzo et al., 2016)
but also lead to high-effort coping and unmodulated per-
sistence (Cheung & Pomerantz et al., 2011). At the same
time, increased daily demands for instrumental assistance
of the family (e.g., paid work, sibling care, housework) are
linked to declining grades (Telzer & Fuligni, 2009). While
there appear to be connections between cultural values and
academic socialization, particularly among immigrant ethnic
minority families, the internalization of values by no means
guarantees achievement outcomes.

There is some evidence for a positive relationship
between academic socialization and achievement during
early adolescence over and above parental involvement,
with the strength of associations comparable across White
and African-American youth (Hill & Tyson, 2009). Aca-
demic socialization also appears to be negatively associated
with depression for White and African-American youth
(Wang & Sheikh-Khalil, 2014). Parents’ communication
about education and future-oriented success appears most
strongly related to mental health outcomes for adolescents
from low SES backgrounds (Wang et al., 2014). Messages
and supportive communication about school, the importance
of delaying gratification, and considering future plans and
goals may foster academic self-efficacy and reduce feel-
ings of helplessness. At the same time, however, in contexts
where youth have few resources to succeed and are subject to
discrimination and stereotypes, socialization processes that
urge high achievement, individual effort, and underscore the
threats of failure can stoke pressure and distress.

Indeed, other research reveals emotional costs when
academic socialization imparts high pressure to succeed. A
growing literature describes this strain for Asian-American
youth in the college preparatory context. For example, in
a qualitative study, Korean American adolescents reported
feeling pressured to excel by their parents and fearing their
parents’ disappointment if they did not do well academically
(Choi & Dancy, 2009). For Asian-American youth, research
has also documented the harmful effects of the model minor-
ity stereotype that Asian Americans are built for academic

@ Springer



80

Clinical Child and Family Psychology Review (2022) 25:75-92

superiority due to diligence and talent (Yoo et al., 2010).
Among Asian-American students attending schools with
high Asian enrollment, internalizing the model minority
myth of unlimited ability to achieve upward mobility was
linked to anxiety and depression (Atkin et al., 2018). Com-
municated expectations that emphasizes getting good grades
or college admission (e.g., attaining entrance to elite univer-
sities or receiving prestigious scholarships) are described as
heavy generational burdens by Asian-American youth (Yang
& Rettig, 2003). Once in college, Asian-American youth
also report the highest level of feelings of imposter syn-
drome, which in turn, significantly predicted mental health
(Cokley et al., 2013).

Finally, some researchers have argued that for Afri-
can-American students, achievement may lead to social
realms where they feel alienated, rejected, and discon-
nected (Ford, 1993). They may also be at an increased
risk for peer rejection, as they may be perceived as
“acting White” (Fordham, 1988). Stereotypes around
achievement and the burden of possibly confirming these
negative stereotypes can undermine performance. At the
same time, they lead to feelings that the individual must
work harder to not confirm the stereotype (Steele, 2011).
Among Latinx youth, researchers have argued that cul-
tural values may conflict with the educational environ-
ment of US schools (La Roche & Shriberg, 2004), leading
researchers to emphasize the importance of the learning
environment for Latinx youth’s academic achievement
(Wilkins & Kuperminc, 2010).

In sum, academic socialization practices among eth-
nic minority families can be central to academic success.
Ethnic minority parents often view higher education as
the singular mechanism to safeguard economic oppor-
tunity amid a racial hierarchy that privileges the White
majority (Louie, 2004). While achievement focus is con-
sidered a positive adaptation, certain conditions may
render minoritized youth vulnerable. Ethnic minority
parents may socialize ideas such as educational attain-
ment is a necessity, that family well-being is dependent
on the child’s success, and that the youth must strive hard
to overcome negative stereotypes. These messages may
result in greater achievement-related stress (Yoo et al.,
2015) and depressive symptoms (Atkin et al., 2018). In
the ecological context of their lived experiences, these
socialization practices can foster both an unmodulated
persistence and a prevention-focus style that lead youth
to try and succeed at all costs. Pressures to succeed in
the context of significant challenges may lead to adap-
tive outcomes, including educational attainment, but incur
potential emotional and health costs.
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Emotional Socialization

Family emotion socialization practices facilitate emotional
development by helping children understand, communicate,
and effectively regulate their emotions (Eisenberg et al.,
1998). Researchers have described “supportive” emotion
socialization practices as ones that comfort, elaborate, and
clarify, or problem-solve when children are sad or angry,
whereas “non-supportive” emotion socialization practices
are defined as those that minimize, punish, or ignore chil-
dren’s negative emotions (Eisenberg et al., 1996). Data
suggest that supportive emotion socialization is linked to
greater social competence and fewer externalizing problems,
yet this research has primarily been conducted with White
middle-class families. (e.g., Eisenberg et al., 1996; Morris
et al., 2007). Socialization practices and their effects are
likely to be affected by cultural norms and the need to pro-
tect children from discrimination (e.g., Nelson et al., 2012a,
2012b). The implications of parental emotion socialization
practices need to be understood through the lens of contex-
tual demands faced by groups with minority status experi-
ences of racism, discrimination, and acculturation stress, as
well as meanings shaped by enculturation within heritage
cultures (Coll & Pachter, 2002; Coll et al., 1996).

Studies have found so-called “non-supportive” emotion
socialization to be more normative in African-American
families (Montague et al., 2003). African-American moth-
ers, especially of boys, were more likely than White moth-
ers to punish and minimize displays of negative emotion
(Nelson et al., 2012a, 2012b). African Americans are more
likely than Whites to retrospectively report that their parents
downplayed or punished their expression of negative feel-
ings (Leerkes & Siepak, 2006; Montague et al., 2003). Given
the legacy of racism and slavery, teaching African-Ameri-
can children, particularly boys, to downregulate displays of
negative emotion is adaptive based on continued threats to
personal safety due to over-policing and violence (Dunbar
etal., 2015; Nelson et al., 2012a, 2012b). African-American
caregivers may use supportive practices to teach children
emotion regulation skills, but also disciplinary practices
to socialize them to suppress negative affect because such
expression may be dangerous in racially biased situations
(Garrett-Peters et al., 2011).

The correlates and effects of emotion socialization prac-
tices differ across African-American and White families.
African Americans retrospectively reported feeling more
loved and less hurt or ashamed when their parents engaged
in punitive and minimizing practices than White respond-
ents (Perry et al., 2017). In African-American families,
maternal punitive and minimizing reactions to children’s
negative emotions have been linked to lower peer aggression
(Smith & Walden, 2001), whereas encouraging expression
of negative emotions was associated with less competent
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peer interactions (Nelson et al., 2013). Parenting practices
that minimize emotion display may facilitate expressive
suppression and stoicism and enable a striving persistent
behavioral style.

Compared to White mothers, Latina mothers also appear
more likely to minimize or ignore their children’s expres-
sions of negative affect (Lugo-Candelas et al., 2015).
Socialization practices in Latinx families may be shaped by
respeto, which emphasizes the importance of child defer-
ence and proper demeanor (Harwood et al., 1995), and its
cultivation may involve forms of emotion socialization clas-
sified as non-supportive with less emphasis on elaboration,
reflection, and exploration of child emotion (Durik et al.,
2006). Compared to White mothers, Mexican American
mothers talked less about the causes and consequences of
emotions to their preschool children (Eisenberg, 1999). Sig-
nificantly, the implications of emotion socialization practices
observed in White families may not generalize to families of
color. “Non-supportive” parental responses were unrelated
to children’s emotion knowledge in a sample of Mexican and
Dominican immigrant families (Pintar Breen et al., 2018)
and not linked to mental health outcomes for Latinx adoles-
cents (Lugo-Candelas et al., 2016). Parental responses that
minimize or discourage the expression of negative affect
may not be perceived by youth as unsupportive when they
are consistent with broader organizing values understood
in families. Responses to children’s emotions reflect cultur-
ally normative processes designed to help youth modulate
their affect to serve broader socialization goals, as discussed
below.

Asian populations often characterized as interdependent
have been described as particularly focused on interper-
sonal sensitivity and emotional restraint (Friedlmeier et al.,
2011; Tsai et al., 2007), which may in turn shape emotion
socialization practices. Moreover, the model minority myth
applied to stereotype Asian Americans may also promote
assimilation and conformity to silence (Omadeke, 2021).
In their emotion socialization practices, Asian parents may
de-emphasize ego-focused emotions (e.g., anger, pride,
disappointment), which are considered threatening to har-
mony. Parents may instead attune children to other-focused
emotions, which are instrumental for moral awareness and
attunement to social rules, such as shame (Fung, 1999) and
empathy (Chan et al., 2009).

Asian parents engage in emotion socialization practices
that emphasize stoicism and self-control. Chinese parents
are less likely to talk about internal psychological states and
more often about behaviors (Doan & Wang, 2010). Hong
Kong Chinese parents were more likely to dismiss and mini-
mize children’s expressions of emotions (Chan et al., 2009).
Nepalese caregivers often respond to children’s displays of
anger by conveying disapproval (Cole et al., 2006). Indian
mothers consider the expression of hurt emotions as less

acceptable than expressions of physical pain and convey to
children that it is unacceptable to express sadness or anger
(Raval & Martini, 2009). Compared to White mothers,
Indian American immigrant mothers were more likely to
report responding non-supportively (by Western standards)
to their children’s display of sadness or anger (McCord &
Raval, 2016).

While the focus on behavior rather than emotional states
appears to have some consequence on emotion understand-
ing (Doan & Wang, 2010), it may promote higher levels
of behavioral control. Other studies have reported adverse
effects of such “non-supportive” practices to be attenuated
in Asian cultural contexts. For example, mothers’ non-
supportive responses were unrelated to child outcomes for
Indian immigrant families but positively associated with
child behavior problems in White families (McCord &
Raval, 2016). In a Chinese sample, parental minimizing of
child emotion had no significant link to behavioral prob-
lems or social competence (Tao et al., 2010). Other studies
report no differences in supportive emotion practices, but
Chinese immigrant mothers report higher levels of unsup-
portive practices—further, the negative impact of unsupport-
ive practices on behavioral problems was only significant
for White but not Chinese immigrant children (Yang et al.,
2020). Finally, emotion awareness appears to be associated
with increased behavioral problems in Chinese immigrant
children (Doan & Wang, 2018).

In summary, emotion socialization practices that encour-
age the downregulation of emotion expression appear com-
mon among racial/ethnic minority families. These practices
represent an adaptive response to ecological conditions asso-
ciated with minority stress and fear of discriminatory treat-
ment. They may also be consonant with interdependent cul-
tural values and ethnotheories of optimal child development.
There is also evidence that parenting practices that involve
the minimization or discouragement of emotion expression
may not have the same implications for the development
of social competence or behavioral problems. Thus, these
emotion socialization practices have specific adaptive func-
tions in the ecological contexts of ethnic minority youth.
At the same time, these practices appear to contribute to
greater reliance on emotion suppression coping, which can
be linked to internalizing symptoms and interpersonal costs,
even among ethnic minority youth (Lau et al., 2009; Tsai
et al., 2017). Emotion suppression represents a component
of self-regulation that facilitates the SPBS.

Ethnic-Racial Socialization
Racially/ethnically marginalized youth face the taxing
demand of learning how to manage experiences of systemic

and personal discrimination (Cave et al., 2020). A critical
avenue through which minoritized youth learn to navigate
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racism is family ethnic-racial socialization (ERS), often
defined as parents’ transmission of “information, values,
and perspectives about ethnicity and race to their children”
(Hughes et al., 2006, p. 747). Research has examined mes-
sages families convey to children about their racial or ethnic
group, including those related to discrimination and racial
inequality, and the ensuing impacts on child development
(Simon, 2021; Umaia-Taylor & Hill, 2020).

There are four commonly studied ERS message types
(Hughes et al., 2006). Cultural socialization is defined as
the practices by which families teach their children about
their culture, both explicitly or implicitly promoting cultural
customs, traditions, and pride towards their racial or ethnic
group. Preparation for bias involves families’ efforts to fos-
ter their child’s awareness of racism and prepare them to
cope with and respond to it. Egalitarianism messages often
minimize race and racial differences and instead emphasize
individual qualities. Finally, promotion of mistrust consists
of families’ messages or practices that encourage wariness,
caution, or distrust towards members outside of their eth-
nic-racial group. ERS processes influence ethnic identity
development, adjustment outcomes, and responses to dis-
crimination experiences across ethnic-racial groups (Ayén
et al., 2020; Evans et al., 2012; Woo et al., 2020). How and
when ERS is linked to positive or negative outcomes often
varies by contextual factors, the type of ERS assessed, and is
likely shaped by the unique historical racialized experiences
of different groups (Lambert et al., 2021; Liu & Lau, 2013;
Priest et al., 2014; Simon, 2021). While ERS practices are
necessary for the well-being and survival of racial/ethnic
minority youth, SPBS may emerge in racially marginalized
youth who internalize messages focused on the need to work
harder than White youth to overcome structural barriers to
success (Lesane-Brown, 2006).

Early research on ERS has primarily focused on African-
American families (Hughes et al., 2006; Simon, 2021). Stud-
ies suggest that ERS in African-American families focuses
on promoting youth’s racial pride and self-esteem despite
prevailing systems of oppression (Simon, 2021) and prepar-
ing youth for racial bias and systemic barriers they will face
(Evans et al., 2012). For example, many African-American
caregivers teach their children how to manage and survive
police encounters; such messages are critical for safeguard-
ing youth (Anderson & Stevenson, 2019). Empirical find-
ings indicate that racial pride messages and some messages
focused on preparing for and coping with discrimination are
associated with higher resilience and adjustment in African-
American youth and young adults (Brown, 2008; Kyere &
Huguley, 2020). They also appear to be protective, buffer-
ing the effects of discrimination on academic achievement
(Banerjee et al., 2018; Neblett et al., 2008). However, there
are mixed findings regarding messages that focus on race
and mistrust. For example, other studies show that some
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messages focused on racism and mistrust are associated
with adverse adjustment outcomes (Kyere & Huguley, 2020;
Lambert et al., 2021; Liu & Lau, 2013).

Some ERS messages may cultivate the view that stressful
experiences, including discrimination, can be altered by hard
work (Geronimus & Thompson, 2004), a view that may be
linked to maladaptive perfectionism in African-American
youth (Lambert et al., 2014). Increased goal-striving stress,
or the perceived gap between one’s aspirations and anticipa-
tion of likely success, has been associated with high-effort
coping, neuroendocrine stress hormones, and blood pres-
sure in African-American adults (DeAngelis, 2020). Pro-
longed high-effort coping coupled with chronic stress dam-
ages mental and physical health among African Americans
(Bennett et al., 2004; Cole & Omari, 2003; Hudson et al.,
2015). Thus, although ERS messages encourage adapta-
tion and academic resilience for African-American youth
to overcome barriers, a resultant SPBS potentiates an array
of health costs.

A smaller but growing body of research examines ERS
processes in Latinx families (Ay6n et al., 2020). Cultural
socialization practices in Latinx families have been posited
to focus on youth’s retention of their heritage culture and his-
tory (i.e., promoting language retention, eating ethnic foods,
celebrating cultural and religious holidays) and cultivating
family values such as familismo and respeto, emphases on a
strong work ethic, and promotion of positive ethnic identity
development (Aldoney & Cabrera, 2016; Ayén et al., 2020).
Cultural socialization has been primarily linked to positive
outcomes in Latinx youth, including ethnic identity devel-
opment (Umafia-Taylor et al., 2014), ethnic pride, belong-
ing (Hernandez et al., 2014), and psychological well-being
(Espinoza et al., 2016; Liu & Lau, 2013). However, prepa-
ration for bias and promotion of mistrust has been studied
less frequently in Latinx families than cultural socialization.
These practices may be less common, with promotion of
mistrust used the least frequently (Grindal & Nieri, 2015).
Preparation for bias may be critical for Latinx youth in the
context of increasing discrimination experiences related to
rising anti-immigrant rhetoric and policy and precarity in
communities with mixed documentation status (Cross et al.,
2020, 2021). However, findings are mixed with respect to
adjustment correlates of preparation for bias.

Cultural socialization has been strongly linked to family
obligation values and family assistance behaviors in sup-
portive Latinx families (Tsai et al., 2015). Family obligation
values and family assistance behaviors, such as sibling care,
translation/cultural brokering, and household chores, relate
to improved well-being and a greater sense of connection
to the family in Latinx youth (Telzer et al., 2014, 2015).
However, it may also be linked to SPBS. Latinx youth who
carry high burdens of family assistance can suffer adverse
outcomes (Burton, 2007), particularly when necessitated by
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parental physical and mental health (Telzer et al., 2015).
Racial socialization messages from caregivers that highlight
conditions of prejudice prompt African-American, Latinx,
and Asian-American youth to employ a coping strategy of
gearing up to disprove negative stereotypes (Phinney &
Chavira, 1995). This focus may also lead to a prevention-
focus orientation where responsibility and security are
emphasized. Latinx youth describe a drive to achieve, refute
stereotypes and uplift their communities (Foxen & NCLR,
2010). Simultaneous achievement motivations to support
family and disprove negative stereotypes are adaptive in
Latinx youth yet may confer both costs and benefits.

Similar to Latinx families, Asian-American cultural
socialization practices are thought to focus on maintenance
of heritage culture, management of acculturation to the
majority culture, and development of a positive ethnic iden-
tity (Juang et al., 2016; Kim et al., 2018). Cultural sociali-
zation has been linked to positive adjustment outcomes,
including racial/ethnic identity development (Nguyen et al.,
2015; Xie et al., 2021). It has been suggested that Asian-
American families are less likely to engage in preparation
for bias or promotion of mistrust, which may result in under-
developed skills for coping with discrimination and identity
threat (Wang et al., 2020). These practices are thought to
assist youth in dealing with experiences of interpersonal
and structural discrimination (Juang et al., 2016), a histori-
cal necessity compounded by renewed anti-Asian sentiment
and violence arising from the COVID-19 pandemic (Cheah
et al., 2020).

Findings related to adjustment outcomes for both pro-
cesses are mixed, although conclusions are limited by the
paucity of studies. For example, preparation for bias has
been linked to greater ethnic identity, exploration, and
engagement (Woo et al., 2020), but also to higher levels
of pessimism and, in turn, depression (Liu & Lau, 2013),
feelings of cultural misfit (Benner & Kim, 2009), and lower
public regard (Rivas-Drake et al., 2016) in Asian-American
youth and young adults. Meanwhile, promotion of mistrust
has been associated with higher self-esteem (Gartner et al.,
2014) and ethnic identity (Woo et al., 2020), but lower
social competence (Tran & Lee, 2010), and ethnic identity
for immigrant Asian-American youth (Gartner et al., 2014).
Promotion of mistrust was also found to buffer the relations
between microaggressions and self-esteem and private
regard in one study of Asian-American young adults (Thai
et al., 2017) but exacerbate the discrimination-distress link
for Asian-American adolescents in another (Atkin et al.,
2019).

Similar to Latinx families, socialized family obligation
values and family assistance behaviors have been associ-
ated with positive well-being outcomes for Asian-American
youth (Juang & Cookston, 2009; Telzer & Fuligni, 2009),
but higher internalizing symptoms in some contexts (Telzer

& Fuligni, 2009). Indeed, one study of South Asian-Ameri-
can young adults found that cultural socialization was posi-
tively associated with model minority pride, pressure, and
achievement orientation, while preparation for bias and pro-
motion of mistrust were positively related to model minority
pressure and adjustment problems (Daga & Raval, 2018).
For Asian-American youth, a potent constellation of family
obligation, racialization messages, and internalization of the
model minority stereotype may conspire to shape the SPBS
marked by achievement pressure, unmodulated persistence,
and high-effort coping amid stress.

ERS practices help ethnic minority youth prepare for the
challenges they will inevitably encounter across their devel-
opment. Socialization messages focus both on preparing and
coping with discrimination and other forms of oppression,
as well as cultural values and beliefs that foster effective
strategies and develop protective identities. They are both a
reaction to the larger social-cultural environment in which
parents are raising their children, as well as a reflection of
their identity and heritage. At the same time, these mes-
sages, while fostering resilience in one domain, may have
unintended consequences, particularly as children become
increasingly involved in a larger society that may not reflect,
support, or acknowledge their lived experiences. Cultural
values may clash with societal norms. Systemic discrimina-
tion may derail and neutralize individual efforts to excel in
institutions marked by structures that perpetuate inequity. As
ethnic minority youth struggle to achieve in these contexts,
they may achieve short-term benefits and potential long-term
social, emotional, and health costs.

Discussion

In the current paper, we raise the issue of resilience among
high-achieving ethnic minority youth and argue that certain
patterns of behaviors, namely self-regulatory competen-
cies, and persistence, which have been traditionally associ-
ated with positive adaptation, can come at a health cost. In
particular, we emphasize the importance of understanding
these behaviors and the antecedent socialization practices
engaged by parents that may lead to higher levels of a striv-
ing, persistent behavioral style (SPSB). Notably, we argue
that these socialization practices are adaptations to high-
stress, high-risk environments, environments in which ethnic
minority youth are disproportionately represented. SPSB is
undeniably a positive adaptation that supports academic and
career success. However, we problematize the idea that they
are cost free. Overall, a societal focus that prizes individual-
level characteristics such as self-regulation and grit, engen-
ders a “victim-blaming” perspective to explain achievement
gaps that can be attributed to individual and group deficits
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rather than structural inequities (Golden, 2017; Tewell,
2020).

Rather, we argue for the importance of a “critical bifo-
cality” (Weiss & Fine, 2012) where individuals must be
understood as a product of their social and cultural milieu,
and that inequality gaps have profound impacts on youth’s
behavior and their consequences, both positive and nega-
tive. Weiss and Fine argue that we need to “make visible
the sinewy linkages ...through which structural conditions
are enacted...and the way to which such conditions come
to be woven into community relationships and metabo-
lized by individuals” (Weiss & Fine, 2012, p. 174). As we
discuss later, we believe that in considering resilience, it
is imperative that stakeholders focus not only on the ben-
efits of certain behavior styles but potential consequences
as well. Moreover, while consideration of individual-level
interventions is critical, system and institutional reforms that
dismantle the structural conditions that require ethnic minor-
ity students to adopt a SPSB to “work twice as hard to get
half as far” is needed. Yet as we progress toward structural
reform, there is a place for individual-level interventions
that target the self-regulatory aspects of SPSB, including
expressive suppression and unmodulated persistence that
may be most proximally related to adverse physical and
mental health outcomes. Below we lay out directions for
future research and conclude with implications for interven-
tion and prevention research.

Directions for Future Research

While there is a growing body of research demonstrating
the costs of competence (for a review Chen et al., 2021a,
2021b), to date, few studies have examined the specific
mechanisms that may be driving these effects, as well as
individual or contextual factors that may mitigate or exac-
erbate these costs. Understanding the factors that link SPSB
to health outcomes would provide further evidence for our
model and identify targets for intervention. To illustrate,
if expressive suppression is indeed a core component as
depicted in our model, emotion-based interventions that
foster more adaptive emotion regulatory coping skills could
potentially mitigate the impact of SPSB. In addition, future
studies should take a lifespan approach that would help us
identify how SPSB may manifest across development and
identify periods of vulnerability and opportunity.

In the current paper, we focus on issues of oppression and
challenges associated with living as an ethnic minority in
the US; challenges which in some ways transcend bounda-
ries of race/ethnicity. At the same time, it is essential to
note that there is significant heterogeneity within ethnic
minority youth in the United States, including differences
in country of origin, immigration and documentation sta-
tus, language, racial phenotype, socioeconomic status, and
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ethnic composition of schools and neighborhoods in which
they live. Moreover, these identities overlap, leading to lived
intersectional experiences that are more than the sum of their
parts. These experiences are likely to interact in complex
ways with socialization practices, their relations to SPBS,
and the potential consequences of SPBS itself. We expect
these factors to mitigate or exacerbate relations among fam-
ily socialization practices, SPBS, and the consequences of
SPBS on health. For example, we expect that SPBS exacts
the most significant physical and emotional health costs for
ethnic minority youth in neighborhoods with higher levels of
exposure to structural and interpersonal racism, in contexts
with intense competition for educational opportunity (e.g.,
selective college admissions, programs designed to weed
out students), and within predominantly White institutions.

In this review, we delineate different components of
socialization and discuss how we think that they may pro-
mote various facets of SPSB. At the same time, just as indi-
viduals exist as part of the fabric of the larger social and
cultural contexts, socialization practices do not exist in iso-
lation. While the extant literature tends to treat academic,
emotional, and racial socialization as distinct, in reality,
they are likely to interact with one another. To illustrate,
in discussing African-American families, researchers have
argued that emotion and ethnic-racial socialization prac-
tices are likely to be integrally intertwined as when emotion
socialization may be used to prepare children for bias (Dun-
bar et al., 2017). Thus, research that examines the extent to
which these practices interact and how together they may
have synergistic and novel effects is very much needed.

Finally, given space constraints and the focus on the
existing literature, our review focuses very narrowly on a
subset of ethnic minority youth. It does not consider the
experiences of other racial/ethnic groups in America, includ-
ing Indigenous youth (American Indian, Native Hawaiian,
Alaskan Native), Pacific Islanders, and youth of Arab and
Middle Eastern, and North African (AMENA) descent. To
date, there is little basic research on socialization practices
among these groups. Undoubtedly, there will be variation in
lived experiences, and consequently, the extent to which our
model is generalizable.

Implications for Intervention and Prevention Efforts

Based on the current state of the literature, we offer some
clinical implications. First, raising awareness of the costs
associated with being a high-achieving student of color in
high-risk contexts may prompt parent behavior that sup-
ports child well-being. We do not suggest that self-regula-
tion competencies, including perseverance and high-effort
coping, should be avoided. They are essential for success-
ful adaptation. Instead, psychoeducation can highlight the
diminishing returns of sustained unrelenting high-effort
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coping while emphasizing the importance of self-care prac-
tices and the essential nature of health behaviors for physical
and mental health. In particular, parental knowledge about
the costs of resilience may counteract relational processes
that foment pressures to achieve that can escalate within
the context of interdependence-oriented families living with
socioeconomic disadvantage. Beyond awareness raising,
specific interventions may offset risks through skill build-
ing that target the proximal mechanisms likely responsible
for the ill health effects of SBPS.

Mindfulness Interventions

Mindfulness is a form of attention training in which one
learns to pay attention to the present moment without judg-
ment (Kabat-Zinn, 2003). With extended practice, the mind
is trained to be less reactive and more regulated. Mindful-
ness training may engage healthy emotion regulation strate-
gies in the face of racialized stress to reduce emotion sup-
pression and experiential avoidance (Metz et al., 2013), two
putative mechanisms underlying risks of the SPBS. First,
mindfulness emphasizes non-judgmental awareness and
healthy engagement with emotions to experience rather
than suppress them (Hayes & Feldman, 2004). Likewise,
mindfulness increases emotion acceptance to limit attempts
to disengage from unpleasant internal states (Greco et al.,
2011; Lindsay et al., 2018). Although avoidance temporar-
ily provides relief, it tends to result in rebound of prolonged
negative affect (Aldao et al., 2010). Mindfulness interven-
tions reduced youth internalizing symptoms and stress in
Asian-American and Latinx students, mediated by reduc-
tions in emotion suppression and rumination (Fung et al.,
2019). Furthermore, mindfulness meditation may modulate
neurobiological mechanisms of chronic stress, such as tel-
omere regulation (Conklin et al., 2019), immune system
functioning (Black & Slavich, 2016), and cortisol secretion
(Sanada et al., 2016).

Ethnic-Racial Socialization Interventions

Structured ERS interventions can provide caregivers with
ways to discuss structural racism while encouraging cop-
ing skills that enhance self-care and resistance, rather than
reliance on maladaptive sustained high-effort coping and
emotion suppression. For example, Anderson et al. (2019)
developed Engaging, Managing, and Bonding through Race
(EMBRace), a family racial socialization intervention that
aims to address racial trauma in African-American families
while bolstering family bonds and use of emotion-focused
coping strategies. Such interventions that support race-
affirming and preemptive, rather than reactive ERS prac-
tices alongside racial coping self-efficacy may reduce the
health costs associated with SPBS. Indeed, research suggests

that certain ERS messages encouraging close familial rela-
tionships and collectivism were linked to lower use of pro-
longed, active high-effort coping (i.e., John Henryism) in
African-American young adults (Blackmon et al., 2016).

Collective Healing and Action

It is possible that interventions promoting collective and
community healing—moving beyond individual-level
approaches to coping—may also mitigate the negative
health and mental health risks of SPBS for minoritized
youth. French et al. (2020) proposed a framework for radi-
cal healing, which engages components of collectivism,
critical consciousness, radical hope, strength and resist-
ance, and cultural authenticity and self-knowledge to cope
with racial trauma. Aspects of radical healing that encourage
group resistance and activism can offer tangible opportuni-
ties to resist structures of oppression rather than engage in
unrelenting persistence to achieve limited gains within these
structures. Meanwhile, collective coping with racial trauma
can reduce emotional stoicism, expressive suppression, and
experiential avoidance by encouraging support-seeking,
belongingness, and connection to one’s group. Racially
attuned collective coping that includes approach-oriented
strategies, such as collective action, intergroup coalition,
and civic engagement appears to buffer the negative mental
health effects of racial discrimination (Jones et al., 2020;
Mekawi et al., 2021).

Structural Interventions

Finally, there is a dire need for antiracist structural inter-
ventions to reduce systemic inequities that place racially/
ethnically marginalized youth at greater risk of health and
mental health morbidities and environmental demands for a
SPBS. A focus on individual-level interventions rather than
structural change continues to place the onus on oppressed
groups to overcome the adverse conditions they are sub-
jected to. Structural interventions should include redis-
tribution of resources and dismantling systems that drive
disparities. For example, school funding systems perpetu-
ate inequity when there is reliance on property taxes that
keep resources concentrated in affluent neighborhoods and
starve schools serving low-income families. Standardized
testing admissions requirements serve a gatekeeping role
presenting barriers to high education (Cunningham, 2019).
School systems with long observed disparities in discipline
that disproportionately punish African-American and Latinx
students contribute to the school-to-prison pipeline rather
than situating schools as the engine of social mobility (Ay6n
et al., 2014). Racial bias in the processes used to identify the
“gifted and talented” steal opportunity from racial/ethnic
minority youth (McBee, 2010). Corrective and affirmative
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actions are needed. Implementation of equity scorecards at
all levels of education can identify areas of racial inequity
and assess the effectiveness of initiatives that aim to foster
institutional change to eliminate racial disparities for stu-
dents (Harris III & Bensimon, 2007). Progressive public
policy analysis and reform are needed to manifest enduring
structural changes to remove the burdens that demand unre-
lenting persistence for youth of color to get only half as far.

Parents are invested in the well-being of their children.
Socialization practices among ethnic minority parents are
designed to inculcate the beliefs, values, and skills that
will promote the successful adaptation of their children.
This socialization often occurs as a reaction to systemic
oppression and scarcity. While SPSB can lead to adaptive
achievement and mobility outcomes, there may be a cost to
the high-effort coping and dysregulated persistence in the
face of the structural challenges that ethnic minority youth
encounter. Moreover, the rhetoric on grit and self-regulation
gives way to a deficit-focused lens that explains persistent
group disparities to aggregated individual-level shortcom-
ings (Tewell, 2020). The focus on bootstrap rhetoric that
points to individual characteristics of self-control and grit as
cornerstones of success shifts the focus away from structures
and social determinants and makes it necessary for disad-
vantaged youth to cultivate SPBS. Much research is needed
to understand the impact of these socialization practices on
both positive and negative adaptation. In this review, we
highlight and problematize the narrative of grit and high-
effort coping as solutions to problems of oppression and
poverty. We lay out pathways by which socialization prac-
tices may lead to SPSB, perpetuating health disparities even
among socially mobile ethnic minority individuals. In doing
so, we hope to inspire further research in this arena to aid
in intervention and prevention efforts that may improve the
lives of racial/ethnic marginalized youth.
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