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Abstract

This study discusses the gendered nature of the trans-

formation of academic work, which has been accelerated

by the COVID‐19 pandemic. We collected empirical ma-

terial in spring 2020, at the peak of the pandemic, via 28

interviews with academics in Poland. The results illustrate

the far‐reaching and lasting impacts of the pandemic on

academia that reinforce existing gender inequalities and

bring new ones. The study also reveals the invisible aca-

demic work, which is performed mostly by female faculty.

This work, neither recognized nor rewarded in the course

of women's academic careers, deepens the gendered

organization of work in higher education institutions.
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1 | INTRODUCTION

The COVID‐19 pandemic has deeply transformed academic life. Institutional arrangements introduced to stop the

spread of the virus are becoming entrenched in the way academics teach, conduct research, and share knowledge

(Malisch et al., 2020; Nash & Churchill, 2020; The Lancet, 2020). They are likely to persist over the next years,

delineating new paths for further development while foreclosing others. The transition forced upon academia by

the pandemic constitutes a critical juncture—a moment of significant change that sets institutions on a certain

development path and produces distinct and long‐lasting legacies (Capoccia & Kelemen, 2007; Waylen, 2009).

This article explores the impact of changes in the academic landscape brought about by the pandemic on

gender equality in higher education institutions (HEIs). Early autoethnographic accounts of the experience of
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academics during the lockdown suggested that pandemic‐related changes in academic teaching, research, and

community service are not gender neutral. Women academics have been disproportionately affected by them

(Boncori, 2020; Guy & Arthur, 2020; Pereira, 2021). In May and June 2020, during the first global peak of the

pandemic, our research team conducted a qualitative study of the impact of the transformation of academic

workspaces on male and female faculty. We conducted 28 interviews with Polish academics working and teaching

remotely to gain insight into gender‐specific challenges and obstacles and ways of overcoming them. These

interviews provided rich empirical material that documents the far‐reaching gendering consequences of COVID‐19

for academia.

The main contribution of this study is that it unmasks how the COVID‐19 pandemic has amplified pre‐existing

gender and class privileges and their association with the success of academic careers. The pandemic has exac-

erbated inequalities that advance the careers of some academics while blocking others. During the pandemic,

existing gender inequalities are no longer manageable, especially for academics responsible for children and other

dependents. The interviews also revealed certain highly gendered forms of academic work, such as providing

students with emotional and psychological support, for which demand has grown during the pandemic. These

unrecognized forms of work constitute blind spots in the organization of academic work, because they are neither

recognized nor rewarded by the HEIs in decisions concerning tenure and career advancement.

The timing of our research during the COVID‐19 pandemic and its broad and diverse sample of participants

represent a rich contribution to the literature. Current research on the influence of COVID‐19 on academic work

comprises mostly theory, commentary, opinion, and autoethnographic accounts (Abdellatif & Gatto, 2020;

Boncori, 2020; Guy & Arthur, 2020; Plotnikof et al., 2020). To date, few studies have been based on empirical data

(Andersen et al., 2020; Jessen & Waights, 2020). Existing empirical studies are typically quantitative ( Yildirim &

Eslen‐Ziya, 2020) or based on secondary data (McLaren et al., 2020; Nash & Churchill, 2020), lacking the direct

perspective of participants. Autoethnography and reflective narration offer critical insights, but are limited to a

single perspective, narrowed down to the social and economic situation of the authors.

Furthermore, the geographical location of this study, Poland, provides a novel perspective to the literature.

Most research on gender in academia has been conducted in the United States and Western Europe. There is a

significant gap in related research in Eastern Europe. A review of the Polish literature suggests that ours is the first

study to examine the organization of work and division of labor in Polish academia from a gender perspective.1 An

analysis carried out during this study revealed that fewer than 1% of papers published over the last 10 years

published in Gender, Work and Organization relate to Eastern Europe. Within the broad field of gender and

organizations, Eastern Europe has maintained its status of a nonregion, omitted in global debates, and "belonging to

neither the developing nor the developed world," as stated during the World Conference on Women held in 1995 in

Beijing (Nowicka, 2014).

Polish academia is a productive research setting for the study of gender inequality because it exemplifies

multiple development trends that can be observed globally and shape HEIs' responses to COVID‐19. Amid the

country's postsocialist transition following the demise of the Soviet bloc in 1989, Polish HEIs have undergone

reforms that introduced neoliberal, market‐driven models of academia (Wnuk‐Lipińska, 1996). These reforms

involve the marketization of higher education, performance‐based management, underpayment for academic work,

dependence on scholarship and grants, and focus on measuring performance by publication in highly ranked

academic journals (S. Acker & Armenti, 2004; Kulczycki et al., 2017; Kwiek, 2019; Leathwood & Read, 2013). These

organizational trends constitute the essential context for analyzing the impact of COVID‐19 on gender equality in

academia.

Second, Polish HEIs exemplify the modern economy of gender discrimination in academic institutions, created

by the discrepancy between a relatively high number of women in academia and their limited access to substantive

institutional power, resources, and career opportunities (Siemieńska, 2001). Between 1989 (the fall of the Soviet

block and state socialism) and 2018, the percentage of women employed in academic positions in Poland increased

from 37% to 45% (Popiński, 2019). The percentage of women among academics in Poland is currently above the
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European Union average of 42% (World Bank, 2019), and the rate of women among professors is among the highest

in the European Union (Popiński, 2019). However, in most academic disciplines, gender discrimination still thrives

(Młodożeniec & Knapińska, 2013; Popiński, 2019; Siemieńska, 2019). According to Fuszara (2006), women in Polish

higher education tend to hold positions that do not involve scientific work (administrative staff, librarians), or they

remain lower level researchers. Siemieńska (2019) shows a clear discrepancy between women and men in terms of

access to scholarships and frequency of trips abroad aimed at career development. There is also blatant dispro-

portional access to funding from the National Science Center in Poland for male and female academics (Młod-

ożeniec & Knapińska, 2013; Siemieńska, 2019). Men are more likely to be project coordinators than women are

(Młodożeniec & Knapińska, 2013; Siemieńska, 2019). Overall, the data demonstrate that Poland's neoliberal

development trends in academia have added new forms of gender inequality to the ones already existing during the

socialist period.

The implications of this study extend beyond the pandemic. As many changes related to the pandemic are likely

to stay in postpandemic work (e.g., growing reliance on hybrid/online learning, economic insecurity, and depleted

funding for HEIs), COVID‐19 provides a lens to explore the gendered nature of a broader, ongoing transformation

of the organization of academic work, standards of merit and academic excellence.

The remainder of this article is structured as follows. Section 2 presents the theoretical background and a

literature review. Section 3 describes the research method. Section 4 presents the findings. Section 5 discusses the

results. Section 6 concludes this article.

2 | THEORETICAL BACKGROUND AND LITERATURE REVIEW

The theoretical framework of this study is based on the theory of gendered organizations (J. Acker, 1990, 2006; S.

Acker, 1994; Benschop, 2001; Benschop & Brouns, 2003). J. Acker (1990) defines a gendered organization as one in

which “advantage and disadvantage, exploitation and control, action and emotion, meaning and identity, are

patterned through and in terms of a distinction between male and female, masculine and feminine” (p. 146). From

this perspective, gender, understood as the structure of social relations that brings distinctions between bodies,

sexualities, and reproductive practices into social processes and inequalities of power, shapes academic culture,

structure, division of labor, spatial arrangements, and standards of organizational excellence (Bailyn, 2003; Ben-

schop & Brouns, 2003; Bourdieu, 1988; Clavero & Galligan, 2021; Goode & Bagilhole, 1998; Katila &

Meriläinen, 1999).

The nature of academic institutions is inherently gendered because HEIs do not operate in a void but are part

and parcel of patriarchal social structures. Despite claims of objective, meritocratic criteria for promotion, tenure,

and academic success in general, other factors such as class, race, and gender highly determine a rewarding

academic career. For example, academia is not a hospitable place for women with children (Nikunen, 2014;

O'Keefe & Courtois, 2019). Academic mothers face a “motherhood penalty,” that is a decrease in salary and

professional development possibilities resulting from disproportional responsibility for childcare and a set of

stereotypes about mothers as less competent, capable, and committed than people without children (Benard &

Correll, 2010; Glauber, 2018).2 The ideal academic worker is assumed by HEIs to be a white man with little

responsibility for care work outside his academic career3 (Bailyn, 2003; Bleijenbergh et al., 2013; Knights &

Richards, 2003; Van den Brink & Benschop, 2012a, 2012b).

The fact that academic institutions exist within long‐lasting patriarchal social structures does not preclude their

constant transformation. Contrary to the image that comes to mind with the metaphor of academia as an ivory

tower, HEIs are always in flux. They undergo constant transitions and react to external pressures of economic,

social, political, and demographic forces. Scholars of higher education transformation document the gendered

character of these changes (Benschop & Verloo, 2011; Ely & Meyerson, 2000; Van den Brink & Benschop, 2012a,

2012b; Van den Brink & Stobbe, 2009). For example, researchers have discovered that the process of “the
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projectification of academia” (Ylijoki, 2016, Abstract) and increased dependence on third‐party research funding

negatively impact the chances of female academics securing funding for their projects (Ahlqvist et al., 2015;

Herschberg, 2018). The increasing global corporatization and commodification of HEIs, the reframing of students as

customers, and the growing importance of student evaluations have a growing impact on the career advancement

of faculty (Ashencaen Crabtree & Shiel, 2019; Dobija et al., 2019; Kloot, 2004; Probert, 2005), with discriminatory

results for female staff (MacNell et al., 2015). Ashencaen et al. (2019) observe that students expect male instructors

to be objective and female instructors to be warm and possess good interpersonal skills. Those who fail to comply

with these norms may receive lower ratings due to these gendered expectations. The growing importance of

publishing, citation impact, and publishing record for the assessment of academic ability has been found to benefit

male academics who, on average, publish more papers and receive more citations than female researchers (Aksnes

et al., 2011; Maliniak et al., 2013). The precarization of academic labor, related to the process of its commodifi-

cation and marketization, negatively affects those working in lower academic ranks and under temporary,

short‐term working arrangements, that is, positions disproportionately filled by women and minorities (Ivancheva

et al., 2019; O'Keefe & Courtois, 2019; She Figures, 2018). As a result, despite a growing number of women in

academic positions, systemic gender discrimination remains deeply entrenched in academia across the world

(Deem, 2003; Teichler & Höhle, 2013; Thun, 2020).

Emerging global evidence suggests that female researchers, already disadvantaged in their workplace prior to

the pandemic, have been disproportionately hit by the repercussions of COVID‐19 (Andersen et al., 2020). The

Australian Academy of Technology and Engineering and Science & Technology Australia report that female

scientists in Australia, who are 1.5 times more likely to undertake temporary or casual work, were more likely to

lose their jobs, hours, paid work, and career opportunities than their male counterparts were (quoted in

Gewin, 2020). Women with caring responsibilities in academia have been hit particularly hard by lockdown

measures (Korbel & Stegle, 2020; Nash & Churchill, 2020; Yildirim & Eslen‐Ziya, 2020). COVID‐19‐related

competing demands stemming from parenting, homeschooling, and other caring duties, which are predominantly

performed by women, have led to a decrease in research productivity, especially among female researchers

(Andersen et al., 2020; Kitchener, 2020; Minello, 2020; Woodward et al., 2020). During the coronavirus pandemic,

the number of academic papers submitted and published by women was lower than expected; at the same time,

the number of papers submitted and published by men increased (Andersen et al., 2020; Flaherty, 2020;

Kitchener, 2020; Woodward et al., 2020). Researchers have reported higher levels of stress, fear, and anxiety

among women (González‐Sanguino et al., 2020; Lee et al., 2020), often related to job loss, unemployment,

loneliness, and self‐blame for not satisfying family needs (Lee et al., 2020).

The autoethnographic accounts of women academics paint a picture of academia under lockdown as an

inhospitable and unmanageable working environment for women, especially those with children (Boncori, 2020;

Guy & Arthur, 2020; Plotnikof et al., 2020). The burden of COVID‐19‐specific additional household duties, anxiety,

and uncertainty about the future is even greater for women who face intersecting systems of oppression, such as

ethnicity, race, sexual orientation, gender, age, economic class, dependent status, and ability (Malisch et al., 2020).

3 | RESEARCH METHOD

We conducted interviews with Polish academics between May and June 2020. At that time, Poland was experi-

encing the first peak of the COVID‐19 pandemic, and all interviewed academics were working remotely from their

homes or other places outside university campuses. Overall, we conducted 28 semistructured, in‐depth, individual

interviews with 15 women and 13 men (Appendix 1).

We used purposive sampling techniques to select participants, who were invited by email to participate in the

study. We strove to ensure maximum diversity of the research sample and an equal representation of men and

women. We invited participants from numerous institutions, at different stages of career development, and with
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varying family status. We chose respondents who worked at different types of academic institutions (universities,

institutes of the Polish Academy of Sciences, and research centers), as these academic institutions differ in terms of

the intensity of research. To ensure the geographical diversity of the sample, study participants were selected from

several universities throughout Poland. All participants came from large Polish cities.

In terms of academic field, study participants were recruited from among management and law scholars. We

decided against employing a broad disciplinary representation for a better comparison, without methodological and

organizational differences across disciplines interfering with the analysis. The structure of the sample reflects the

population of academics in Poland by academic position (Popiński, 2019). Among the interviewees, 17 were junior

faculty and assistant professors, eight were associate professors, and two were tenured. The participants' duration

of employment at the institutions ranged from less than 1 year to 20 years.

Regarding respondents' family situation, 20 participants were married, 19 had children, and 6 had working

spouses; 17 of the 28 participants were Polish and 1 was Ukrainian.

Each interview lasted from 30 to 60 min and was conducted online via Microsoft Teams in Polish. The

questions were open ended, allowing respondents to speak freely about their experiences and set the flow of the

interview (McCracken, 1988). Each interview covered the same themes, but the interview scenario was used

flexibly, encouraging each respondent to voice his or her own narrative (Riessman, 1993). Although the interview

scenario included questions about different aspects of academic work, our interviewees focused mostly on teaching

and research, as due to lockdown measures, other academic activities, such as community service and adminis-

trative tasks, were limited and restricted.

All data obtained from the interviews were coded and analyzed using MaxQDA software. Coding was

conducted on three levels: open, axial, and selective (Strauss & Corbin, 1998). First, open initial codes were created

based on textual field data. Subsequently, axial coding was adopted to identify and integrate the relationships

between codes and to create broader categories. Finally, selective coding was used to define and develop broader

clusters of codes and to present a broader story. In the Findings section, women interviewees are coded as F, while

men as M.

4 | FINDINGS

Our interviews show that the transition to an online academic environment during the lockdown has had different

consequences for male and female academics, particularly those with children. As homes turned into workspaces,

the motherhood penalty and patriarchal division of labor within the private sphere set different starting points for

male and female academics' ability to perform professional work. The following quote from a male academic whose

wife also works at an HEI illustrates how the uneven playing field for men and women in academia worsened after

the onset of the pandemic.

My wife's work has been compromised (…), whereas mine was not affected at all. It even got better,

and I could work longer. So, my work has definitely been prioritized over my wife's. (M13)

This comment and those of other interviewees demonstrate that the existing prioritization of men's work

within the family was reinforced during the pandemic. Female academics perceived their academic duties to be

flexible enough to allow them to take care of the household and children. They would perform their home

obligations in the day, and catch up with most of their professional work in the evenings and at night.

I think I took on more household duties than my husband, because my work at the university gives me

more flexibility. (F7)
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Male respondents stated that their academic work obligations did not allow for flexibility, and therefore, they

could not afford to take on additional household chores.

When it comes to personal life, household duties, and stuff like that, I'm probably less involved than

before. I continue to work, and I still have classes, and it is only when I have a break that I can take

care of the children. I have no choice; I have these classes. (M2)

The findings section presents the gendered impacts of COVID‐19 on two main areas of academic activity:

teaching and research. Other aspects of academic work (e.g., administrative duties and community service) were

largely put on hold during the lockdown.

4.1 | Teaching activity

The transition to distance learning has forced academics to change not only their teaching tools but also course

content, materials, student evaluation methods, and examination formulas (Mishra et al., 2020). The academics in

our study stated that online teaching was more time consuming and demanding than face‐to‐face classes owing to

limited direct contact with students, technological obstacles, and lack of ready‐to‐use online educational materials.

Thus, they spent significantly more time preparing classes and working with individual students. One interviewee

said professors had become “one‐person universities.”

I do everything, I help everyone, I'm an IT specialist, a methodology expert, a scientist, I don't know

what else. (M2)

Interviewees pointed out that online learning is also more demanding for students, as they have difficulty

focusing, are less engaged, and require more guidance. Most students are not used to the online learning formula,

which has resulted in faculty assisting students via numerous individual emails and individual consultations to

students.

I would probably say that every 1.5 hours of teaching requires an additional 8–10 hours of office work

per week per group. (F5)

Our interviewees said that distance learning had a profound impact on their duties as supervisors of bachelor's,

master's, and doctoral students. Online supervision became more individualized than that of traditional face‐
to‐face interaction. This may have a positive effect on the quality of students' work, but is significantly more

time consuming for faculty.

After a 10‐minute face‐to‐face conversation, everything was clear. Now, I spend 40 minutes writing

an email in which I explain everything. When we met face‐to‐face, students asked more questions.

Now, they ask fewer questions, so I repeat everything three times. They then send me a project, and it

turns out that many things mentioned in the email and explained to them have not been done. (M4)

Interviewees noticed that students had difficulty understanding the tasks described in the emails. During face‐
to‐face conversations, it was easier for students to ask follow‐up questions, understand directions, and act

accordingly.

Even though both men and women pointed to challenges connected with online teaching, we observed gender

differences regarding the specificity of these challenges and responses to them. While both men and women
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claimed to have more individualized interaction with students than before the pandemic, men focused on formal

support in terms of course content, while women reported a sense of responsibility for supporting students not

only with academic work, but also psychologically and emotionally.

I have devoted a lot of time to my [international] students.... They are alone, without a family close by (...)

we can sometimes talk for an hour longer than planned, if I ask them what they are doing, how they feel.

(...) Do they need help? Are they able to do their shopping, to buy food? Are they managing it all? (F1)

In response to students' anxiety and emotional needs, female professors reported trying to be more accessible.

They agreed to be contacted via messenger systems, Facebook, and telephone.

Of course, they can also always speak to me, and they do take this opportunity quite often. (...) So, I

often contact students using different tools and at various times. (F2)

By contrast, male interviewees only pointed out course content‐related and technical support they offered to

students. They did not pay much attention to their students' mental health.

I don't feel that students need [support]. At one university where I work, (…) students are very in-

dependent and mature. At my second university, they have strictly professional goals. (M6)

M6, a male university professor, perceived his students to be mature professionals who could cope with

academic challenges on their own. By comparison, the interviewed female professors testified to considerable

challenges reported by the majority of students during the pandemic, and this is supported by Malisch et al. (2020).

In summary, while female academics regarded their role as supporting students' general emotional well‐being, male

academics considered their responsibility to be limited to course content and technical assistance. Male academics

focused on their own challenges connected with distance teaching, while female academics often took into account

their students' perspective and pandemic‐related emotional psychological needs. Responding to these needs

required additional emotional input from women.

Previous research has shown that the emotional and care work in HEIs is performed mostly by female aca-

demics (Heijstra et al., 2017; Misra et al., 2011; Moore et al., 2010). The responses collected in this study show how

COVID‐19 deepened the unequal distribution of emotional, relational, and care work among HEI faculty, with much

higher expectations placed on female academics. As the emotional work done in the academic setting is largely

unrecognized, earns less prestige, and carries less potential for promotion, this change is likely to have a negative

impact on female academics' careers.

4.2 | Research activity

Academic research consists of conceptual work, collecting data, participation in conferences, maintaining and

organizing the work of research teams, and so forth. Our study reveals that the overall research productivity of

academic workers has been significantly impacted by the pandemic and that female academics have been

disproportionately affected (Amano‐Patiño et al., 2020; Andersen et al., 2020; Woodward et al., 2020). The two

factors with the greatest impact on research productivity are the size of the teaching load and the burden of

childcare when schools and kindergartens are closed (Lutter & Schröder, 2020; Taylor et al., 2006). Both factors are

closely related to gender.

In our study, male academics, both with and without children, and women without school‐going children

claimed that their research productivity had increased during the lockdown.
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I think that research work especially is booming for me now. Since I started working from home, I

have been able to send and write and complete [research] […]. I have finished and submitted five

articles. So, for 2 months, this is really a spectacular result. (F1)

[Research productivity] has grown in virtually every aspect. During these three months, I have made

such a leap, I have learned so many things, read so many things, written so many things. I wouldn't

have been able to do as much over, I don't know, maybe 6 months of regular work. (M5)

However, women with children had a significantly different perspective. Similar to other countries, women in

Poland bear the burden of household chores and care work (Polish Statistical Office, 2018). In addition to regular

domestic work, the pandemic imposed new obligations, such as homeschooling, on women with children. For female

academics, this new obligation made substantial research activity unmanageable.

Well, the effectiveness is worse, yes, because my daughter has Zoom classes. So every hour I have to

call her in for a new class. At 10:00, she had her speech therapist, at 10:30 she will have the first

online class at the kindergarten, general education. Then they have their Polish language class, so I

have to run upstairs to log her in and so on. Writing the book and generally doing research work this

semester is definitely less effective. When you take a 5‐minute break with students, saying, “Listen, I

have to call my daughter to her class, I will get back to you,” it doesn't hurt your teaching. Writing a

book, however, is different and difficult, because to do that you have to be focused and switched off

from everything else. (F3)

When I compare myself to my female colleagues who don't have children and work at the university,

they achieve more than I do. (F10)

Women's disproportional responsibility for childcare seriously disturbs their ability to perform those academic

activities that count the most toward their performance assessment. The home environment does not offer a level

playing field for men and women academics in terms of the ability to stay focused on their pedagogical and in-

tellectual work. Male respondents with school‐going children hardly mentioned homeschooling as an obstacle to

research. These responses suggest that when it comes to time devoted to academic work, the existing gender

inequalities deepened even more during the pandemic.

The second critical factor influencing research productivity during the pandemic is teaching load. Academics

who taught more courses stated that the time available for research activities significantly decreased owing to the

new way of teaching classes and course preparation.

I don't really have time for scientific work, and I only do the things I need to do. And I put off the rest

for later, for an indefinite future. (M2)

Previous studies have shown that female academics have, on average, greater teaching loads than male

academics (Barrett & Barrett, 2011; Taylor et al., 2006). Therefore, the increased amount of pedagogical work

related to the online teaching transition is likely to further deplete women's time devoted to research, negatively

impacting their professional careers.

Participation in conferences was another research activity that impacted male and female academics

differently. Due to global lockdown measures, many conferences were canceled or postponed. Some were held as

scheduled, but online. Many of our interviewees claimed that the impossibility of attending conferences in person

might have consequences for their careers. Interestingly, we found gender differences in the assessment of these

consequences.
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Female academics stated that the major consequence of canceled or postponed conferences was the lost

opportunity to present their own work, receive feedback, and develop their research ideas. Female respondents

reported that while at home, they could not fully concentrate on active participation in conferences and workshops

held online. Their home duties distracted them from active engagement in discussions and other forms of

conference‐type academic activity. Some emphasized that the absence of networking opportunities and informal

conversations might hinder joint project development.

Every conference provides an opportunity to meet new people (…) it is sometimes a matter of

informal discussions during a coffee break, and then something clicks, and you want to do something

with this person. (F4)

Meanwhile, men said their networking had been facilitated during the pandemic and they saw it as an

opportunity to strengthen their relations with other researchers.

We just talk on Skype or Zoom, and transaction costs of initiating cooperation with people from

abroad are much lower. Suddenly the world has shrunk even more. Therefore, I can see here some

career opportunities not only for myself, but also for my colleagues. (M4)

For me, the pandemic is a chance. I see it as a huge opportunity. First of all, I can work online from

anywhere I want and whenever I want. Getting along with the person is no issue. Barriers break, very

often physical ones. (M5)

These responses demonstrate how men and women differ in their perceptions of moving conferences (and,

consequently, networking possibilities) to the online environment. In their responses, men stated that lower costs

of online conference participation (e.g., no need for international travel) was as an opportunity to boost their

research. Women, on the other hand, focused on the difficulty of creating appropriate conditions for active and

fruitful conference participation in the home environment. In general, it seems that the lack of personal and social

contact presents a greater burden for the career development of female academics.

5 | DISCUSSION

This study confirms for academia the findings from previous research suggesting that, in times of crisis or disaster,

women take on additional household duties (Villarreal & Meyer, 2019), and men's paid work is prioritized

(Morioka, 2014). Male academics perceive their work as not flexible enough to add new obligations, such as their

children's homeschooling. Women academics, meanwhile, said that their work was flexible enough to accommodate

homeschooling and household‐related duties. As primary caregivers, women sidelined their professional development

and cut time spent on work‐related activities to take on household responsibilities. To meet their work and home

obligations, female respondents with children worked late at night. However, this kind of work organization

diminished the ability to perform conceptual and intellectual work necessary for research activities. As one

respondent (F3) stated, one cannot write a book and focus on intellectual work when being interrupted and distracted

every 5 min. During the pandemic, female academics hit what Ivancheva et al. (2019) terms “care ceiling” (p. 452).

Furthermore, our interviews reveal the invisible work connected with course preparation, syllabus develop-

ment, examination, and student support in the new online learning and social distancing educational environment.

Digitalization and technological innovations have been changing the academic world since the beginning of the 21st

century (Rieckhoff et al., 2018). The pandemic has accelerated the process of HEI digitalization and forced the

abrupt introduction of digital modes of course delivery. Online teaching is more time and labor intensive in terms of
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course development, preparation, and instruction time (Chiasson et al., 2015; Mishra et al., 2020). Our interviewees

reported that students working in the online educational environment require more attention, meetings, and

technical support. This burden is taken on by academic faculty and labeled “teaching obligations.”

Our study confirms the gendered nature of these obligations. Female respondents spoke more often about

supporting their students emotionally, in addition to assisting them with technological matters and those related to

the course itself. Male respondents did not notice or respond to such needs. Previous studies have found that

students have higher expectations of female faculty regarding nurturing and emotional support (Malisch

et al., 2020; Sprague & Massoni, 2005). Students are more likely to turn for help to female academics, who are

expected to be warmer, more empathetic, and have greater interpersonal skills (Ashencaen Crabtree & Shiel, 2019).

These factors placed additional pressures and added to the workload of female faculty during the pandemic,

deepening existing gender inequalities in the division of labor within HEIs.

Yet another insight from our study is that the pandemic has had a different impact on men and women working

in HEIs in terms of academic research and knowledge production. Existing research on the impact of COVID‐19 on

academia shows a decrease in the number of papers submitted and published by female scholars, and an increase in

the submission and publication rates for men (Amano‐Patiño et al., 2020; Andersen et al., 2020; Woodward

et al., 2020). Female scholars in our study stated that in their home environment, they did not have the mental

space for conceptual and research work, whereas men were able to prioritize their professional work over home

obligations. Regardless of their family situation, the male interviewees reported having more time for research than

before the pandemic. Thus, we concluded that the pandemic may further increase the motherhood penalty for

women in academia, due to increased responsibilities at home, translating into systemic discrepancies in terms of

pay and perceived competence of women with children (Lutter & Schröder, 2020).

Last, our study revealed gender‐related differences in attitudes toward the transition of conferences to the

online environment during the pandemic. On one hand, women claimed that the lockdown deprived them of

networking opportunities. For women, conference participation is an important source of valuable professional

contact (Johnson et al., 2017). During the pandemic, as they could not leave the house to attend conferences in

person, women were not able to make new contacts. Online conferences that they attended from their homes did

not offer them any viable opportunities to engage in networking as women were too distracted by childcare and

home duties. Online conferences did not give them the opportunity to concentrate entirely on conference events.

On the other hand, for men, the transition to the online mode of conferencing did not adversely affect networking

opportunities. Some male scholars interviewed even stated the opposite was true. As conferences are important for

developing research and networking, the pandemic may have long‐term adverse effects on the development of

academic careers of men and women.

In sum, the pandemic has acutely made visible the fact that female academics' career progression is jeopardized

by factors that have nothing to do with their effort, intellectual skill, and merit, but result from women's primary

responsibility for care.

6 | CONCLUSION AND RECOMMENDATIONS

The COVID‐19 pandemic may be unprecedented as a public health phenomenon, but its reverberations will lead to

irreversible changes in the nature of academic work in the postpandemic world. Due to the new virus mutations, in

the next years, the demands at home are likely to remain high, especially for parents of school‐going children.

In addition, the inevitable cut budgets and funding scarcity may cause even more precarity in the postpandemic

academic world, enlarging the pressure on academic staff to do more for less.

The insights from this study extend beyond the COVID‐19 pandemic and support the process of formulating a

more equal and sustainable vision of academic workspaces. Postpandemic, the academic community cannot go back

to “the normal,” as it would mean the continuation of an unjust system of academic work (Motta, 2020). In this
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system, the ability to undertake research, publish papers, attend conferences, and perform intellectual and peda-

gogical work has less to do with research capability, skill, and output, and more to do with race, gender, and other

systems by which social oppression manifests. To display true commitment to meritocratic values, academia must

stop ignoring the lived realities of most academics and address the factors that make it more difficult for some

groups to perform academic work than others.

One conclusion from this study is that academia does not have adequate coping mechanisms to deal with the

extra burdens and additional workloads that fall on some groups of academics. In times of crisis, the bulk of extra

work is placed particularly on women, who bear the brunt of COVID‐19‐related impacts on the academic work

environment. The extent of these negative impacts depends on women's economic situation, race, class, and

ethnicity. HEI administrations and the academic community should develop and implement specific programs to

address the gendered division of academic labor and mitigate the negative effects of the extra work that falls on

women. HEIs could, for example, reduce the pressure to be productive by implementing tenure extension policies.

We further advocate that the relative productivity of academics during the pandemic should not be compared, as

COVID‐19 has had an unequal effect on faculty by gender, class, ethnicity, family, and economic situation.

This study further recommends that HEIs should recognize and value the gendered and invisible work of

academics, such as emotional support of students and care work. This would help to level the playing field for male

and female academics. Academia needs to develop a system of documenting and reporting such work by faculty.

Following Gonzales and Griffin's (2020) recommendations, we also advocate a rethink of current promotion

and tenure criteria. This study shows how much the lines between the professional and private lives of academics

are blurred. Alternative models for professional success are needed, as existing ones are culturally embedded in

work–life separation. Reimagining academia in a postpandemic world should involve re‐framing the relationship

between the worlds of care and academic work. For example, care‐sensitive academic evaluations could be used to

attend to different engagements in the care duties of academic staff (Herschberg et al., 2018).

COVID‐19 pandemic has been an unprecedented event that took away millions of lives and did enormous

damage to the academic community. If there is any good that can come out of this event, it is to restructure

academia so that it becomes a work environment where the success and opportunity depend not on one's gender,

class, type of academic contract but skills, effort, and merit.
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ENDNOTES
1 The limited studies that explore the situation of women academics include Fuszara (2006), Młodożeniec and

Knapińska (2013), Popiński (2019), and Siemieńska (2019). They focus on presenting statistical data about the repre-

sentation of women and do not analyze gender and power relations underlying unequal statistics.
2 The level of motherhood penalty is illustrated by Bomert and Leinfellner (2017), who report that 75% of female research

fellows and 62% of female professors in Germany were childless in 2006. Female research fellows and professors were

more likely to remain childless than their male colleagues throughout their careers, while 62% of female professors

versus 33% of male professors had no children.
3 The ideal academic model may be different for different academic disciplines, positions (e.g., tenured faculty, post‐

doctoral, and project‐based positions), type of work contract, and career stage (Herschberg et al., 2018).

REFERENCES

Abdellatif, A., & Gatto, M. (2020). It's OK not to be OK: Shared reflections from two PhD parents in a time of pandemic.

Gender, Work and Organization, 27, 723–733. https://doi.org/10.1111/gwao.12465

1556 - GÓRSKA ET AL.

https://orcid.org/0000-0003-3406-5454
https://orcid.org/0000-0003-3406-5454
https://doi.org/10.1111/gwao.12465
https://orcid.org/0000-0003-3406-5454


Acker, J. (1990). Hierarchies, jobs, bodies: Gender & Society, 4(2), 139–158. https://doi.org/10.1177/089124390004002002

Acker, J. (2006). Inequality regimes. Gender & Society, 20(4), 441–464. https://doi.org/10.1177/0891243206289499

Acker, S. (1994). Gendered education: Sociological reflections on women, teaching and feminism. Open University Press.

Acker, S., & Armenti, C. (2004). Sleepless in academia. Gender and Education, 16(1), 3–24. https://doi.org/10.1080/

0954025032000170309

Ahlqvist, V., Andersson, J., Söderqvist, L., & Tumpone, J. (2015). A gender‐neutral process? A qualitative study of the evaluation
of the research grant applications 2014. Stockholm, Sweden: Swedish Research Council.

Aksnes, D. W., Rorstad, K., Piro, F., & Sivertsen, G. (2011). Are female researchers less cited? A large‐scale study of

Norwegian scientists. Journal of the American Society for Information Science, 62(4), 628–636. https://doi.org/10.1002/

asi.21486

Amano‐Patiño, N., Faraglia, E., Giannitsarou, C., & Hasna, Z. (2020). Who is doing new research in the time of COVID‐19? Not
the female economists. https://voxeu.org/article/who‐doing‐new‐research‐time‐covid‐19‐not‐female‐economists

Andersen, J. P., Nielsen, M. W., Simone, N. L., Lewiss, R. E., & Jagsi, R. (2020). COVID‐19 medical papers have fewer women

first authors than expected. eLife, 9, e58807. https://doi.org/10.7554/eLife.58807

Ashencaen Crabtree, S., & Shiel, C. (2019). "Playing mother": Channeled careers and the construction of gender in

academia. SAGE Open, 9(3), 215824401987628. https://doi.org/10.1177/2158244019876285

Bailyn, L. (2003). Academic careers and gender equity: Lessons learned from MIT. Gender, Work and Organization, 10(2),

137–153.

Barrett, L., & Barrett, P. (2011). Women and academic workloads: Career slow lane or Cul‐de‐Sac? Higher Education, 61(2),

141–155.

Benard, S., & Correll, S. J. (2010). Normative discrimination and the motherhood penalty. Gender & Society, 24(5), 616–646.

Benschop, Y. (2001). Gender and organizations. In International encyclopedia of business and management (2nd ed., pp.

2262–2269). Thomson.

Benschop, Y., & Brouns, M. (2003). Crumbling ivory towers: Academic organizing and its gender effects. Gender, Work and
Organization, 10(2), 194–212. https://doi.org/10.1111/1468‐0432.t01‐1‐00011

Benschop, Y., & Verloo, M. (2011). Gender change, organizational change and gender equality strategies. In E. Jeanes, D.

Knights, & P. Yancey Martin (Eds.), Handbook of gender, work & organization (pp. 277–290). Wiley.

Bleijenbergh, I. L., van Engen, M. L., & Vinkenburg, C. J. (2013). Othering women: Fluid images of the ideal academic.

Equality, Diversity and Inclusion: An International Journal, 32(1), 22–35. https://doi.org/10.1108/02610151311305597

Bomert, C., & Leinfellner, S. (2017). Images, ideals and constraints in times of neoliberal transformations: Reproduction and

profession as conflicting or complementary spheres in academia? European Educational Research Journal, 16(2–3),

106–122. https://doi.org/10.1177/1474904116682972

Boncori, I. (2020). The never‐ending Shift: A feminist reflection on living and organizing academic lives during the coro-

navirus pandemic. Gender, Work and Organization, 27(5), 677–682. https://doi.org/10.1111/gwao.12451

Bourdieu, P. (1988). Homo academicus. Stanford University Press.

Capoccia, G., & Kelemen, R. D. (2007). The study of critical junctures: Theory, narrative, and Counterfactuals in historical

institutionalism. World Politics, 59(3), 341–369. https://doi.org/10.1017/S0043887100020852

Chiasson, K., Terras, K., & Smart, K. (2015). Faculty perceptions of moving a face‐to‐face course to online instruction.

Journal of College Teaching and Learning, 12(3), 321–240. https://doi.org/10.19030/tlc.v12i3.9315

Clavero, S., & Galligan, Y. (2021). Delivering gender justice in academia through gender equality plans? Normative and

practical challenges. Gender, Work and Organization. https://doi.org/10.1111/gwao.12658

Deem, R. (2003). Gender, organizational cultures and the practices of manager‐academics in UK universities. Gender, Work
and Organization, 10(2), 239–259. https://doi.org/10.1111/1468‐0432.t01‐1‐00013

Dobija, D., Górska, A. M., & Pikos, A. (2019). The impact of accreditation agencies and other powerful stakeholders on the

performance measurement in Polish universities. Bjm, 14(1), 84–102. https://doi.org/10.1108/BJM‐01‐2018‐0018

Ely, R. J., & Meyerson, D. E. (2000). Theories of gender in organizations: A new approach to organizational analysis and

change. Research in Organizational Behavior, 22, 103–151. https://doi.org/10.1016/S0191‐3085(00)22004‐2
Flaherty, C. (2020). No room of one's own: Early journal submission data suggest COVID‐19 is tanking women's research

productivity. Inside Higher Ed. https://www.insidehighered.com/news/2020/04/21/early‐journal‐submission‐data‐
suggest‐covid‐19‐tanking‐womens‐research‐productivity

Fuszara, M. (2006). Edukacja kobiet i mężczyzn. In M. Fuszara (Ed.), Kobiety w polityce (pp. 34–59). Trio.

Gewin, V. (2020). The career cost of COVID‐19 to female researchers, and how science should respond. Nature, 583(7818),

867–869. https://doi.org/10.1038/d41586‐020‐02183‐x
Glauber, R. (2018). Trends in the motherhood wage penalty and fatherhood wage premium for low, middle, and high

earners. Demography, 55(5), 1663–1680. https://doi‐org.ezproxy.shsu.edu/10.1007/s13524‐018‐0712‐5

GÓRSKA ET AL. - 1557

https://doi.org/10.1177/089124390004002002
https://doi.org/10.1177/0891243206289499
https://doi.org/10.1080/0954025032000170309
https://doi.org/10.1080/0954025032000170309
https://doi.org/10.1002/asi.21486
https://doi.org/10.1002/asi.21486
https://voxeu.org/article/who-doing-new-research-time-covid-19-not-female-economists
https://doi.org/10.7554/eLife.58807
https://doi.org/10.1177/2158244019876285
https://doi.org/10.1111/1468-0432.t01-1-00011
https://doi.org/10.1108/02610151311305597
https://doi.org/10.1177/1474904116682972
https://doi.org/10.1111/gwao.12451
https://doi.org/10.1017/S0043887100020852
https://doi.org/10.19030/tlc.v12i3.9315
https://doi.org/10.1111/gwao.12658
https://doi.org/10.1111/1468-0432.t01-1-00013
https://doi.org/10.1108/BJM-01-2018-0018
https://doi.org/10.1016/S0191-3085(00)22004-2
https://www.insidehighered.com/news/2020/04/21/early-journal-submission-data-suggest-covid-19-tanking-womens-research-productivity
https://www.insidehighered.com/news/2020/04/21/early-journal-submission-data-suggest-covid-19-tanking-womens-research-productivity
https://doi.org/10.1038/d41586-020-02183-x
https://doi-org.ezproxy.shsu.edu/10.1007/s13524-018-0712-5


Gonzales, L. D., & Griffin, K. A. (2020). Supporting faculty during & after COVID‐19: Don't let go of equity. Washington, DC:

Aspire Alliance. https://www.mtu.edu/advance/resources/articles‐books/supporting‐faculty‐during‐and‐after‐covid.

pdf

González‐Sanguino, C., Ausín, B., Castellanos, M. Á., Saiz, J., López‐Gómez, A., Ugidos, C., & Muñoz, M. (2020). Mental health

consequences during the initial stage of the 2020 Coronavirus pandemic (COVID‐19) in Spain. Brain, Behavior, and
Immunity, 87, 172–176. https://doi.org/10.1016/j.bbi.2020.05.040

Goode, J., & Bagilhole, B. (1998). Gendering the management of change in higher education: A case study. Gender, Work and
Organization, 5(3), 148–164. https://doi.org/10.1111/1468‐0432.00053

Guy, B., & Arthur, B. (2020). Academic motherhood during COVID‐19: Navigating our dual roles as educators and mothers.

Gender, Work and Organization, 27(5), 887–899. https://doi.org/10.1111/gwao.12493

Heijstra, T. M., Einarsdóttir, Þ., Pétursdóttir, G. M., & Steinþórsdóttir, F. S. (2017). Testing the concept of academic

housework in a European setting: Part of academic career‐making or gendered barrier to the top? European Educa-
tional Research Journal, 16(2–3), 200–214.

Herschberg, C., Benschop, Y., & van den Brink, M. (2018). Precarious postdocs: A comparative study on recruitment and

selection of early‐career researchers. Scandinavian Journal of Management, 34(4), 303–310.

Ivancheva, M., Lynch, K., & Keating, K. (2019). Precarity, gender and care in the neoliberal academy. Gender, Work and
Organization, 26(4), 448–462.

Jessen, J., & Waights, S. (2020). Effects of COVID‐19 day care center closures on parental time use: Evidence from Germany.
https://voxeu.org/article/covid‐19‐day‐care‐centre‐closures‐and‐parental‐time‐use

Johnson, C. S., Smith, P. K., & Wang, C. (2017). Sage on the stage. Personality and Social Psychology Bulletin, 43(4), 493–507.

Katila, S., & Meriläinen, S. (1999). A serious researcher or just another nice Girl?: Doing gender in a male‐dominated

scientific community. Gender, Work and Organization, 6(3), 163–173. https://doi.org/10.1111/1468‐0432.00079

Kitchener, C. (2020, April 24). Women academics seem to be submitting fewer papers during coronavirus. 'Never seen anything
like it,' says one. The Lily.

Kloot, L. (2004). Women and leadership in universities: A case study of women academic managers. International Jour-
nal of Public Sector Management, 17(6), 470–485. https://doi.org/10.1108/09513550410554760

Knights, D., & Richards, W. (2003). Sex discrimination in UK academia. Gender, Work and Organization, 10(2), 213–238.

Korbel, J. O., & Stegle, O. (2020). Effects of the COVID‐19 pandemic on life scientists. Genome Biology, 21(1), 1–5. https://

doi.org/10.1186/s13059‐020‐02031‐1
Kulczycki, E., Korzeń, M., & Korytkowski, P. (2017). Toward an excellence‐based research funding system: Evidence from

Poland. Journal of Informetrics, 11(1), 282–298. https://doi.org/10.1016/j.joi.2017.01.001

Kwiek, M. (2019). Changing European academics: A comparative study of social stratification, work patterns and research pro-
ductivity. Routledge.

Leathwood, C., & Read, B. (2013). Research policy and academic performativity: Compliance, contestation and complicity.

Studies in Higher Education, 38(8), 1162–1174. https://doi.org/10.1080/03075079.2013.833025

Lee, S. A. (2020). Coronavirus anxiety scale: A brief mental health screener for COVID‐19 related anxiety. Death Studies,
44(7), 393–401. https://doi.org/10.1080/07481187.2020.1748481

Lutter, M., & Schröder, M. (2020). Is there a motherhood penalty in academia? The gendered effect of children on academic

publications in German Sociology. European Sociological Review, 36(3), 442–459. https://doi.org/10.1111/gwao.12529

MacNell, L., Driscoll, A., & Hunt, A. N. (2015). What's in a name: Exposing gender Bias in student ratings of teaching.

Innovative Higher Education, 40(4), 291–303. https://doi.org/10.1007/s10755‐014‐9313‐4
Maliniak, D., Powers, R., & Walter, B. F. (2013). The gender citation gap in international relations. International Organization,

67(4), 889–922. https://doi.org/10.1017/S0020818313000209

Malisch, J. L., Harris, B. N., Sherrer, S. M., Lewis, K. A., Shepherd, S. L., McCarthy, P. C., Spott, J. L., Karam, E. P., Moustaid‐
Moussa, N., Calarco, J. M., Ramalingam, L., Talley, A. E., Cañas‐Carrell, J. E., Ardon‐Dryer, K., Weiser, D. A., Bernal,

X. E., & Deitloff, J. (2020). Opinion: In the wake of COVID‐19, academia needs new solutions to ensure gender equity.

Proceedings of the National Academy of Sciences of the United States of America, 117(27), 15378–15381. https://doi.org/

10.1073/pnas.2010636117

McCracken, G. D. (1988). The long interview. Sage Publications.

McLaren, H. J., Wong, K. R., Nguyen, K. N., & Mahamadachchi, K. N. D. (2020). Covid‐19 and women's triple burden: Vi-

gnettes from Sri Lanka, Malaysia, Vietnam and Australia. Social Sciences, 9(5), 87. https://doi.org/10.3390/

SOCSCI9050087

Minello, A. (2020). The pandemic and the female academic. Nature. https://www.nature.com/articles/d41586‐020‐01135‐9
Mishra, L., Gupta, T., & Shree, A. (2020). Online teaching‐learning in higher education during lockdown period of COVID‐19

pandemic. International Journal of Educational Research Open, 1, 100012. https://doi.org/10.1016/j.ijedro.2020.100012

Misra, J., Lundquist, J., & Holmes, E. (2011). The ivory ceiling of service work. Academe, 97(1), 22–28.

1558 - GÓRSKA ET AL.

https://www.mtu.edu/advance/resources/articles-books/supporting-faculty-during-and-after-covid.pdf
https://www.mtu.edu/advance/resources/articles-books/supporting-faculty-during-and-after-covid.pdf
https://doi.org/10.1016/j.bbi.2020.05.040
https://doi.org/10.1111/1468-0432.00053
https://doi.org/10.1111/gwao.12493
https://voxeu.org/article/covid-19-day-care-centre-closures-and-parental-time-use
https://doi.org/10.1111/1468-0432.00079
https://doi.org/10.1108/09513550410554760
https://doi.org/10.1186/s13059-020-02031-1
https://doi.org/10.1186/s13059-020-02031-1
https://doi.org/10.1016/j.joi.2017.01.001
https://doi.org/10.1080/03075079.2013.833025
https://doi.org/10.1080/07481187.2020.1748481
https://doi.org/10.1111/gwao.12529
https://doi.org/10.1007/s10755-014-9313-4
https://doi.org/10.1017/S0020818313000209
https://doi.org/10.1073/pnas.2010636117
https://doi.org/10.1073/pnas.2010636117
https://doi.org/10.3390/SOCSCI9050087
https://doi.org/10.3390/SOCSCI9050087
https://www.nature.com/articles/d41586-020-01135-9
https://doi.org/10.1016/j.ijedro.2020.100012


Moore, H. A., Acosta, K., Perry, G., & Edwards, C. (2010). Splitting the academy: The emotions of intersectionality at work.

The Sociological Quarterly, 51, 179–204.

Morioka, R. (2014). Gender difference in the health risk perception of radiation from Fukushima in Japan: The role of

hegemonic masculinity. Social Science & Medicine, 107, 105–112. https://doi.org/10.1016/j.socscimed.2014.02.014

Motta S. C. (2020). F*** professionalism: Or why we cannot return to “normal”. Gender, Work and Organization, 27(5),

868–871. https://doi.org/10.1111/gwao.12490

Młodożeniec, M., & Knapińska, A. (2013). Czy nauka wciąż ma męską płeć? Udział kobiet w nauce. Nauka, 2, 47–72. http://

cejsh.icm.edu.pl/cejsh/element/bwmeta1.element.pan‐n‐yid‐2013‐iid‐2‐art‐000000000004

Nash, M., & Churchill, B. (2020). Caring during COVID‐19: A gendered analysis of Australian university responses to

managing remote working and caring responsibilities. Gender, Work and Organization, 27, 833–846. https://doi.org/10.

1111/gwao.12484

Nikunen, M. (2014). The 'entrepreneurial university', family and gender: Changes and demands faced by fixed‐term

workers. Gender and Education, 26(2), 119–134.

Nowicka, W. (2014). The Beijing platform for action turns 20. Commitments made twenty years ago have not been achieved yet.
UN Women. https://beijing20.unwomen.org/en/news‐and‐events/stories/2014/11/beijing‐what‐commitments‐made‐
twenty‐years‐ago‐have‐not‐been‐achieved‐yet

O'Keefe, T., & Courtois, A. (2019). "Not one of the family": Gender and precarious work in the neoliberal University. Gender,
Work and Organization, 26(4), 463–479. https://doi.org/10.1111/gwao.12346

Pereira, M. d. M. (2021). Researching gender inequalities in academic labor during the COVID‐19 pandemic: Avoiding

common problems and asking different questions. Gender, Work and Organization. https://doi.org/10.1111/gwao.

12618

Plotnikof, M., Bramming, P., Branicki, L., Christiansen, L. H., Henley, K., Kivinen, N., Lima, J. P. R., Kostera, M., Mandalaki, E.,

O'Shea, S., Özkazanç‐Pan, B., Pullen, A., Stewart, J., Ybema, S., & Amsterdam, N. (2020). Catching a glimpse: Corona‐
life and its micro‐politics in academia. Gender, Work and Organization, 27, 804–826. https://doi.org/10.1111/gwao.

12481

Polish Statistical Office (2018). Rocznik Statystyczny Rzeczypospolitej Polskiej 2018. https://stat.gov.pl/obszary‐tematyczne/

roczniki‐statystyczne/roczniki‐statystyczne/rocznik‐statystyczny‐rzeczypospolitej‐polskiej‐2018,2,18.html

Popiński, K. (2019). Feminization of higher education in Poland in 1918‐2018. Studia Historiae Oeconomicae, 37(1), 116–146.

https://doi.org/10.2478/sho‐2019‐0007

Probert, B. (2005). 'I just couldn't fit it in': Gender and unequal outcomes in academic careers. Gender, Work and Organi-
zation, 12(1), 50–72. https://doi.org/10.1111/j.1468‐0432.2005.00262.x

Rieckhoff, B. S., Owens, R., & Kraber, B. (2018). Teaching in the 21st century: Perspectives from a Catholic university

partnership. Journal of Catholic Education, 21(2), 182–203. https://doi.org/10.15365/joce.2102082018

Riessman, C. K. (1993). Narrative analysis. Sage Publications.

She Figures. (2018). Gender in research and innovation: Statistics and indicators. European Commission. https://op.europa.eu/

s/oojn

Siemieńska, R. (2001). Kariery akademickie i ich kontekst ‐ porównania międzygeneracyjne. Nauka i Szkolnictwo Wyższe,
1(17), 42–61.

Siemieńska, R. (2019). Kariery akademickie kobiet I mężczyzn. Różne czy podobne? Wydawnictwo Naukowe Scholar.

Sprague J., & Massoni, K. (2005). Student evaluations and gendered expectations: What we can't count can hurt us. Sex
Roles, 53(11), 779–793. https://doi.org/10.1007/s11199‐005‐8292‐4

Strauss, A. L., & Corbin, J. M. (1998). Basics of qualitative research: Techniques and procedures for developing grounded theory.
Sage Publications.

Taylor, S. W., Fender, B. F., & Burke, K. G. (2006). Unraveling the academic productivity of economists: The opportunity

costs of teaching and service. Southern Economic Journal, 72(4), 846–859. https://doi.org/10.2307/20111856

Teichler, U., & Höhle, E. A. (2013). The work situation of the academic profession in Europe: Findings of a survey in twelve
countries. Springer Netherlands. https://doi.org/10.1007/978‐94‐007‐5977‐0

The Lancet. (2020). Research and higher education in the time of COVID‐19. The Lancet, 396(10251), 583. https://doi.org/

10.1016/S0140‐6736(20)31818‐3
Thun, C. (2020). Excellent and gender equal? Academic motherhood and 'gender blindness' in Norwegian academia. Gender,

Work and Organization, 27(2), 166–180. https://doi.org/10.1111/gwao.12368

Van den Brink, M., & Benschop, Y. (2012a). Gender practices in the construction of academic excellence: Sheep with five

legs. Organization, 19(4), 507–524.

Van den Brink, M., & Benschop, Y. (2012b). Slaying the seven‐headed dragon: The quest for gender change in academia.

Gender, Work and Organization, 19(1), 71–92. https://doi.org/10.1111/j.1468‐0432.2011.00566.x

Van den Brink, M., & Stobbe, L. (2009). Doing gender in academic education: The paradox of visibility. Gender, Work and
Organization, 16(4), 451–470.

GÓRSKA ET AL. - 1559

https://doi.org/10.1016/j.socscimed.2014.02.014
https://doi.org/10.1111/gwao.12490
http://cejsh.icm.edu.pl/cejsh/element/bwmeta1.element.pan-n-yid-2013-iid-2-art-000000000004
http://cejsh.icm.edu.pl/cejsh/element/bwmeta1.element.pan-n-yid-2013-iid-2-art-000000000004
https://doi.org/10.1111/gwao.12484
https://doi.org/10.1111/gwao.12484
https://beijing20.unwomen.org/en/news-and-events/stories/2014/11/beijing-what-commitments-made-twenty-years-ago-have-not-been-achieved-yet
https://beijing20.unwomen.org/en/news-and-events/stories/2014/11/beijing-what-commitments-made-twenty-years-ago-have-not-been-achieved-yet
https://doi.org/10.1111/gwao.12346
https://doi.org/10.1111/gwao.12618
https://doi.org/10.1111/gwao.12618
https://doi.org/10.1111/gwao.12481
https://doi.org/10.1111/gwao.12481
https://stat.gov.pl/obszary-tematyczne/roczniki-statystyczne/roczniki-statystyczne/rocznik-statystyczny-rzeczypospolitej-polskiej-2018,2,18.html
https://stat.gov.pl/obszary-tematyczne/roczniki-statystyczne/roczniki-statystyczne/rocznik-statystyczny-rzeczypospolitej-polskiej-2018,2,18.html
https://doi.org/10.2478/sho-2019-0007
https://doi.org/10.1111/j.1468-0432.2005.00262.x
https://doi.org/10.15365/joce.2102082018
https://op.europa.eu/s/oojn
https://op.europa.eu/s/oojn
https://doi.org/10.1007/s11199-005-8292-4
https://doi.org/10.2307/20111856
https://doi.org/10.1007/978-94-007-5977-0
https://doi.org/10.1016/S0140-6736(20)31818-3
https://doi.org/10.1016/S0140-6736(20)31818-3
https://doi.org/10.1111/gwao.12368
https://doi.org/10.1111/j.1468-0432.2011.00566.x


Villarreal, M., & Meyer, M. A. (2019). Women's experiences across disasters: A study of two towns in Texas, United States.

Disasters, 44(2), 285–306. https://doi.org/10.1111/disa.12375

Waylen, G. (2009). What can historical institutionalism offer feminist institutionalists? Politics and Gender, 5(2), 245–253.

https://doi.org/10.1017/S1743923X09000191

Wnuk‐Lipińska, E. (1996). Innowacyjność a konserwatyzm. Uczelnie polskie w procesie przemian społecznych. Warszawa, Poland:

Instytut Studiów Politycznych PAN.

Woodward, M., Peters, S., Pinho‐Gomes, A. C., Ripullone, K., Thompson, k, Hockham, C., & Carcel, C. (2020). Where are the

women? Gender inequalities in COVID‐19 research authorship. BMJ Global Health, 5(7), e002922. https://doi.org/10.

1136/bmjgh‐2020‐002922

World Bank. (2019). Tertiary Staff, academic staff (% female)—European Union. https://data.worldbank.org/indicator/SE.TER.

TCHR.FE.ZS?locations=EU

Yildirim, T. M., & Eslen‐Ziya, H. (2020). The differential impact of COVID‐19 on the work conditions of women and men

academics during the lockdown. Gender, Work and Organization, 28, 243–249. https://doi.org/10.1111/gwao.12529

Ylijoki, O.‐H. (2016). Projectification and conflicting temporalities in academic knowledge production. Teorie Vědy/Theory &
Science, 38(1), 7–26.

AUTHOR BIOGRAPHIES

Anna Górska, PhD, is an Assistant Professor at Kozminski University and the Director of Women and Diversity

in Organizations Research Center. Anna Górska specializes in gender and diversity in organizations and higher

education institutions.

Karolina Kulicka, PhD, is an independent scholar who currently works as a civil servant in Poland. She received

her PhD degree in global gender studies from the State University of New York at Buffalo. Her research focuses

on gender and public policy.

Zuzanna Staniszewska is a first‐year PhD student in Management & Quality Science and an early stage

researcher. She is a graduate of Kozminski University and a member of the Women and Diversity in

Organizations Research Center.

Prof. Dorota Dobija, PhD, is a professor of accounting and management at Kozminski University, Poland. She is

particularly interested in topics at the intersection of corporate governance, accounting and auditing, public

sector management and accounting, and gender issues in management.

How to cite this article: Górska AM, Kulicka K, Staniszewska Z, Dobija D. Deepening inequalities: What did

COVID‐19 reveal about the gendered nature of academic work? Gender Work Organ. 2021;28:1546–1561.

https://doi.org/10.1111/gwao.12696

1560 - GÓRSKA ET AL.

https://doi.org/10.1111/disa.12375
https://doi.org/10.1017/S1743923X09000191
https://doi.org/10.1136/bmjgh-2020-002922
https://doi.org/10.1136/bmjgh-2020-002922
https://data.worldbank.org/indicator/SE.TER.TCHR.FE.ZS?locations=EU
https://data.worldbank.org/indicator/SE.TER.TCHR.FE.ZS?locations=EU
https://doi.org/10.1111/gwao.12529
https://doi.org/10.1111/gwao.12696


AP P END I X 1 Participants data

Code (F—female, M—

male) Children Research intensive Position

F1 Yes (teenage) Yes Professor

F2 Yes Yes Associate professor

F3 Yes No Assistant professor

F4 No Yes Associate professor

F5 No Yes Associate professor

F6 No No Associate professor

F7 Yes (teenage) Yes Associate professor

F8 No Yes Assistant professor

F9 Yes No Research and teaching

assistant

F10 Yes No Assistant professor

F11 Yes (adult) Yes Assistant professor

F12 Yes No Assistant professor

F13 No Yes Assistant professor

F14 No No Research and teaching

assistant

F15 Yes No Assistant professor

M2 Yes Yes Assistant professor

M3 Yes Yes Associate professor

M4 Yes Yes Associate professor

M5 Yes Yes Assistant professor

M6 Yes Yes Professor

M7 No No Assistant professor

M8 Yes Yes Associate professor

M9 Yes No Assistant professor

M10 Yes Yes Assistant professor

M11 No Yes Assistant professor

M12 Yes Yes Assistant professor

M13 Yes Yes Assistant professor
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