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A B S T R A C T   

Objective: To explore the relationships among motivation, professional identity, and innovative 
ability of nursing intern students. 
Background: Professional identity and innovative ability are important for nursing students’ core 
competitiveness and care quality. During the internship, nursing students integrate theoretical 
knowledge and practice, and have a rapid growth. Motivation is positively associated with pro-
fessional identity and innovative ability. However, there are limited studies examining the pro-
fessional identity, motivation, and innovative ability of nursing intern students. 
Design: A descriptive cross-sectional online study. 
Methods: Students in the nursing schools in southwest and central of China were included in this 
study and conducted from June to July 2022. A total of 474 nursing intern students were 
recruited from 16 nursing schools. Research data were collected with “Participants’ De-
mographics Form”, “the Professional Identity Questionnaire for Nursing Students”, “the Revised 
Life Goals Questionnaire”, and “the Revised Multidimensional Innovative Questionnaire”. 
Independent-sample t-tests, one-way analysis of variance, correlation coefficients, and structural 
equation modeling were used in data analysis. This study adhered to the STROBE guidelines. 
Results: A significantly positive correlation was determined among the professional identity 
(67.55 ± 8.42), motivation (53.38 ± 5.54), and innovative ability (47.99 ± 5.46) of nursing 
students (r > 0.4, P < 0.001). Motivation had a mediating effect on professional identity and 
innovative ability (P = 0.003), accounting for 10.9% (0.075/0.689) of the total effect. 
Conclusions: There was a positive correlation among professional identity, motivation, and 
innovative ability. Developing motivation and professional identity can enhance nursing intern 
students’ ability to innovate.   
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1. Introduction 

Rapid developments in science and technology are forcing health institution to change [1]. Nurses are an important part in health 
systems [2], and improve nurses’ innovative ability is an important global goal [3]. Nurses need innovative ability to enhance their 
capacity to deliver high-quality care [4], promote organizational competitiveness, and facilitate adaptation to change [5]. As a 
candidate of future nursing, nursing students should also develop innovative abilities to effectively address global health challenges. 
Innovation includes new idea generation and practice implementation [6,7]. Nurse students’ innovative ability is important. Insuf-
ficient innovative ability will hamper the progress of modern nursing research [8]. However, the innovative abilities of nursing 
students remain limited [9]. 

Motivation plays a crucial role in shaping human behavior [10]. McClelland’s motive disposition theory (MDT) divides motivation 
into three categories: achievement, power, and affinity motivation [10,11]. Achievement and power motivation are positively 
correlated with employees’ psychological empowerment, helping people have positive work behavior and stronger innovative ability 
[12,13]. Nurse students with high affinity motivation levels are more inclined to establish close nurse–patient relationships and exhibit 
enhanced teamwork efficiency [14]. Motivation is also positively associated with professional identity [15]. 

Nurses’ professional identity refers to nurses’ self-perception of their profession and can be built during nursing students’ in-
ternships [16]. A positive professional identity contributes nurse students to develop favorable professional perceptions [17]. Having a 
good professional identity can help nursing students build the core competitiveness [18], including their innovative ability [19]. 
Positive professional identity can enhance the nurses’ care quality [15] and adjust the role pressure of nursing students [20]; moreover, 
it can help nurse students stay in the nursing profession after graduation [21,22], reduce their intention to quit [23,24], and increase 
their job satisfaction [25]. During the final-year students’ internship, nursing students can put theory into practice [26], nursing 
educators play an important on guide students found professional values and build professional identity [27]. 

Innovative ability has become a major ability in nursing students [28], and more paths are needed to improve nursing students’ 
innovation. Internships play a pivotal role in fostering the professional growth of nursing students [29,30]. However, there is a lack of 
research on the correlations between nursing students’ professional identity, motivation, and innovative ability during the internship. 
Therefore, this study surveys nursing students during the internship to assess the relationship between their professional identity, 
motivation, and innovative ability. The hypothesis is shown in Fig. 1. 

2. Methods 

2.1. Research design and study setting 

The study was conducted from June to July 2022 via online recruitment to collect data from nursing students in 16 schools across 
11 cities. This study followed the STROBE guidelines [31] (provided in the Appendix). 

The required sample size was calculated to be 5–10 times greater than the variables [32,33]. Our study contained 17 variables. 
Considering the possibility of invalid samples, the final sample size increased by 20%. Based on these calculations, the required sample 
size was 213 participants. In order to have a good fit in structural equation modeling (SEM) analyses, the sample size needs more than 
200 [34]. Finally, the sample size should be more than 213. 

The eligibility criteria for participants were as follows: (1) the nursing students during their internships, and (2) nursing students 
who provided informed consent. Exclusion criteria: participants were in a bad mental or physical condition. Returned questionnaires 
containing all the same options [35] was classified as low-quality response and eliminated. 

The questionnaire was distributed online. Researchers used the Wenjuanxing survey platform (http://www.wjx.cn) to make the 
questionnaire, we got agreement from the faculty members of schools and then distributed the link and the invitation information to 
the faculty members of 6 colleges and 10 universities in southwest and central China via WeChat. Then those faculty members of 
nursing schools send that consent informed and questionnaire to their students through WeChat groups. 

Prior to completing the questionnaire, the authors provided potential participants with a comprehensive explanation of the study’s 
purpose and ethical considerations. After reading the informed consent form and obtaining written confirmation of their voluntary 
participation, participants completed the questionnaire. In total, 511 questionnaires were collected. Based on the exclusion criterion, 
37 questionnaires were eliminated, and 474 questionnaires were incorporated into analysis. The recovery rate was 92.8%. 

Fig. 1. Hypothesis model. Note: motivation plays a mediating role between professional identity and innovative ability in the nursing 
intern students. 
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2.2. Instruments of the study 

2.2.1. Demographics 
Participants’ demographics included age, gender, school type, main growth environment, management experience during study, 

plans to pursue postgraduate studies in nursing, participation in innovation-related courses, participation in innovation-related ac-
tivities, participation in an article, participation in an invention, and participation in a research project. 

2.2.2. Professional identity 
This study measured participants’ professional identity using the Professional Identity Questionnaire for Nursing Students (PIQNS) 

[36]. The PIQNS is a five-point Likert scale, and consists of 17 items with a score range of 17–85 points. High scores mean high 
professional identity levels. The reliability and validity of each item exceeded 0.8 [36]. The PIQNS has been widely utilized among 
Chinese students [15,18]. During this study, Cronbach’s α coefficient was 0.922 and the Kaiser-Meyer-Olkin (KMO) coefficient was 
0.952. 

2.2.3. Motivation 
This study measured participants’ motivation using the Life Goals Questionnaire (GOALS), which was revised by Liu et al. [37]. The 

R-GOALS includes three dimensions: achievement motivation, power motivation, and affinity motivation. Each dimension contains 
four items, with a score range of 12–60 points (five-point Likert scale). High scores mean pronounced motivation levels. The corre-
lation coefficient of content validity between each item and the corresponding dimension exceeded 0.8 [37]. During this study, 
Cronbach’s α coefficient was 0.910 and the KMO coefficient was 0.916. 

2.2.4. Innovative ability 
This study assessed participants’ innovative ability using the Multidimensional Innovative Questionnaire, which was revised by Liu 

et al. [37]. The questionnaire includes two dimensions: innovation generation and innovation practice. Each dimension contained 6 

Table 1 
Participants’ demographics (N = 474).  

Variable Quantity (n/ 
%) 

Professional identity (M ±
SD) 

T/F Motivation (M ±
SD) 

T/F Innovation ability (M ±
SD) 

T/F 

Age (years) 
16–18 22 (4.6) 71.27 ± 6.67 2.459 52.73 ± 4.53 0.548 47.95 ± 6.35 0.985 
19–21 371 (78.3) 67.48 ± 8.57 53.52 ± 5.74 48.16 ± 5.51 
22–25 81 (17.1) 66.85 ± 7.93 52.93 ± 4.78 47.22 ± 4.97 

Gender 
Female 395 (83.3) 67.48 ± 8.39 0.419 53.66 ± 5.49 − 2.402* 48.07 ± 5.37 − 0.684 
Male 79 (16.7) 67.91 ± 8.61 52.02 ± 5.60 47.61 ± 5.90 

School 
Junior 

college 
184 (38.8) 65.24 ± 8.01 4.859*** 52.39 ± 5.86 3.139** 46.71 ± 5.29 4.151*** 

University 290 (61.2) 69.01 ± 8.35 54.01 ± 5.23 48.81 ± 5.42 
Main growth environment 

Urban 212 (44.7) 67.93 ± 7.80 0.897 53.89 ± 5.22 1.783 48.68 ± 4.99 2.497* 
Countryside 262 (55.3) 67.24 ± 8.89 52.98 ± 5.76 47.43 ± 5.76 

Had management experience during study 
Yes 316 (66.7) 68.30 ± 8.31 2.771** 53.51 ± 5.18 0.698 48.40 ± 5.46 2.306* 
No 158 (33.3) 66.04 ± 8.46 53.13 ± 6.20 47.18 ± 5.39 

Plan to pursue postgraduate studies in nursing 
Yes 343 (72.4) 67.96 ± 8.13 1.735 53.56 ± 5.53 1.138 48.27 ± 5.41 1.827 
No 131 (27.6) 66.47 ± 9.06 52.92 ± 5.55 47.25 ± 5.55 

Participated in innovation-related course 
Yes 333 (70.3) 67.22 ± 8.33 − 1.310 53.42 ± 5.81 0.238 47.96 ± 5.22 − 0.206 
No 141 (29.7) 68.33 ± 8.60 53.29 ± 4.84 48.07 ± 6.01 

Participated in innovation-related activities 
Yes 339 (71.5) 67.23 ± 8.25 − 1.282 53.55 ± 5.71 1.045 48.00 ± 5.33 0.072 
No 135 (28.5) 68.33 ± 8.81 52.96 ± 5.06 47.96 ± 5.80 

Participated in an article 
Yes 28 (5.9) 66.32 ± 6.45 − 0.795 53.00 ± 4.30 − 0.378 47.25 ± 4.61 − 0.741 
No 446 (94.1) 67.63 ± 8.52 53.41 ± 5.61 48.03 ± 5.51 

Participated in an invention 
Yes 22 (4.6) 65.14 ± 9.54 − 1.378 54.41 ± 5.00 0.889 48.64 ± 7.95 0.567 
No 452 (95.4) 67.67 ± 8.35 53.33 ± 5.56 47.96 ± 5.32 

Participated in a research project 
Yes 139 (29.3) 66.00 ± 7.71 − 2.596* 53.58 ± 4.67 0.485 47.89 ± 5.38 − 0.255 
No 335 (70.7) 68.19 ± 8.62 53.30 ± 5.86 48.03 ± 5.50 

Total score  67.55 ± 8.42  53.38 ± 5.54  47.99 ± 5.46  

M: mean; SD: standard deviation; T: T-value; F: F-value; *P < 0.05; **P < 0.01; ***P < 0.001. 
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items, with a score range of 12–60 points (five-point Likert scale). High scores mean high innovative ability levels. The correlation 
coefficient of content validity between each item and the corresponding dimension exceeded 0.7 [37]. This questionnaire has been 
used to test the innovative ability of health and nursing personnel [38]. During this study, Cronbach’s α coefficient was 0.914 and the 
KMO coefficient was 0.930. 

2.2.5. Data analysis 
This study conducted the statistical analyses using Excel (Microsoft, Redmond, WA, USA), SPSS 23.0 (IBM, Chicago, IL), and Amos 

28.0 (IBM, Armonk, NY). It used Excel to import the questionnaire data; SPSS 23.0 to perform an independent-samples t-test, one-way 
analysis of variance (ANOVA), Pearson’s correlation coefficient analyses; Amos 28.0 to establish a structural model, in which boot-
strapping was used to compute the latent variable intermediate effect. The chi-square degree of freedom ratio (χ2/df) was <3; the root 
mean square error of approximation (RMSEA) was <0.06; and the comparative fit index (CFI), goodness-of-fit index (GFI), and in-
cremental fit index (IFI) were all >0.9. Therefore, the model had acceptable fit (Hooper et al., 2007b). P < 0.05 was considered 
statistically significant. 

2.2.6. Ethical considerations 
This study was approved by the Ethics Committee of West China Hospital of Sichuan University and the approval number was No. 

2021(277). All participants provided written informed consent. All procedures were carried out in accordance with the 1964 Helsinki 
Declaration and its later amendments. 

3. Results 

3.1. Demographics 

Table 1 shows the participants’ demographics. This study includes 395 females (83.3%) and 79 males (16.7%). Most of the students 
are all undergraduates (61.2%, 290/474). By comparing the means, the school type, main growth environment, and management 
experience variables have statistically significant effects on innovative ability. 

3.2. Correlation 

Table 2 shows a positive correlation among the professional identity, motivation, and innovative ability (P < 0.01). Professional 
identity associates with both motivation (r = 0.420) and innovative ability (r = 0.636). Additionally, a positive association exists 
between motivation and innovative ability (r = 0.413). 

3.3. Hypothesis test 

Fig. 2 shows the model of the nursing students’ professional identity, motivation, and innovative ability. The model has good fit 
(χ2/DF = 2.359, RMSEA = 0.054, CFI = 0.992, GFI = 0.989, IFI = 0.992). 

Table 3 shows that professional identity directly contributes to improving motivation (β = 0.451, P < 0.001) and innovative ability 
(β = 0.613, P < 0.001), while motivation directly contributes to enhancing innovative ability (β = 0.167, P < 0.001). 

This study verified the intermediate effect of the target tendency via bootstrapping in Amos28.0 and used 5000 runs to obtain a 
confidence level of <95%. The results in Table 4 show that motivation had a mediating effect between professional identity and 
innovative ability, accounting for 10.9% (0.075/0.689) of the total effect. 

4. Discussion 

The results revealed a positive correlation between nursing students’ motivation, professional identity, and innovative ability, with 
motivation playing an intermediary role in the influence of professional identity on innovative ability. These findings suggest that 
nursing educators should enhance students’ innovative ability and behavior by promoting professional identity and motivation in 

Table 2 
Correlations among variables (N = 474).  

Variable 1 2 3 4 5 6 7 8 

1. Professional identity 1.000        
2. Motivation 0.420** 1.000       

3.Achievement motivation 0.290** 0.761** 1.000      
4.Power motivation 0.333** 0.838** 0.393** 1.000     
5.Affinity motivation 0.413** 0.877** 0.593** 0.632** 1.000    

6. Innovative ability 0.636** 0.413** 0.294** 0.352** 0.365** 1.000   
7.Innovation generation 0.615** 0.377** 0.290** 0.308** 0.338** 0.933** 1.000  
8.Innovation practice 0.574** 0.394** 0.260** 0.350** 0.344** 0.936** 0.746** 1.000 

**P < 0.01. 
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addition to targeted innovation training. 
The professional identity score was 67.55 ± 8.42, which exceeds the scores obtained by Zhang et al. [39] (62.02 ± 12.02) and 

Wang et al. [15] (61.60 ± 10.06). This probably due to all participating nursing students were undergoing internships, which may 
have potentially contributed to their heightened sense of professional identity [39]. In current research, 72.4% of the participants had 
career plans, such as pursuing postgraduate studies in nursing. Career planning is positive correlation with professional identity [27], 
therefore this possible positively have an impact on their professional identity. The non-university nursing students scored lower than 
university students, which is similar to the previous study [40]. Compared with university nursing students, non-university nursing 
students, most of whom were probably poorly educated in high school, choose nursing as a major in order to find a better job. 
Meanwhile, non-university nursing students also had lower motivation scores in our study. 

This study’s result for motivation was consistent with that of Yi et al. [14] in that achievement motivation scored the highest among 
the three motivation types, whereas power motivation scored the lowest; this was also consistent with the finding of Liu et al. [37]. 

Fig. 2. Structural equation model of nursing interns’ professional identity, motivation, and innovative ability.  

Table 3 
Mediation effect path test results.  

Path Standardized estimate Estimate SE CR P 

professional identity→motivation 0.451 0.444 0.044 10.153 <0.001 
motivation→innovative ability 0.167 0.147 0.043 3.446 <0.001 
professional identity→innovative ability 0.613 0.531 0.040 13.382 <0.001 

SE: Standard Error; CR: Critical Ratio. 

Table 4 
Bootstrap analysis results of mediation effect test.  

Effect category Path Standardized estimate Bootstrap 95% CI# P 

Lower Upper 

Mediation effect professional identity→motivation→innovative ability 0.075 0.024 0.158 0.003 
Direct effect professional identity→innovative ability 0.613 0.506 0.707 <0.001 
Total effect  0.689 0.617 0.753 <0.001 
r  0.109 0.033 0.234 0.003 

#CI: confidence interval. 
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Moreover, highly demanding millennial medical students had been shown to demonstrate strong affiliation and achievement needs 
[41]. 

The innovative ability score (47.99 ± 5.46) exceeded that in the study of He et al. [38] (42.77 ± 5.25), which probably because in 
the current study, most of the participants were undergraduate students (61.2%, 290/474) and had management experience in their 
school (66.7%, 316/474). Moreover, in this study, over 70% of the participants took part in innovation-related courses and activities, 
which is in line with the development of promoting nurses’ innovative ability through such activities [42]. However, this study found 
that few participants exhibited innovative ability (4.6%–29.3%), indicating a potential gap between innovative education and 
application. Many possible barriers that students may face, including challenging innovative education content [43], social system 
constraints [44], or lack of opportunities, prevent them from applying their innovative skills in real-world scenarios. Further research 
should delve into the students’ experiences during internships, seeking to understand whether some specific challenges or barriers 
hinder the translation of innovative knowledge into practice and explore effective strategies to support students. 

This research showed an association between professional identity and innovative ability, which aligns with the previous studies 
[15,19]. Clinical internships play pivotal roles in shaping nursing students’ professional identity through the integration of theoretical 
knowledge and practice [45]. Therefore, it is imperative to enhance the training and development of nursing students’ professional 
identity during internships; doing so can also enhance their job satisfaction [21] and have good care quality [15]. Therefore, nursing 
educators should develop and promote nursing students’ professional identity by training in reflection skills [46] and critical thinking 
[47], incorporating clinical simulations into curricula [48], and establishing positive role models [49]. 

This research confirmed a correlation between motivation and innovative ability, which aligns with the prior investigations [12, 
50]. Motivation is the necessary condition for achieving innovation [12], and achievement and affinity motivations are positively 
related to team cooperation and efficiency [14]. This study further revealed that motivation has a mediating effect on professional 
identity and innovative ability. In practice, nursing students have better professional identity and will tend to establish better 
nurse–patient relationships, resulting in a favorable nursing experience and practice atmosphere that may increase their motivation 
and effectively improve their innovative ability [51]. 

4.1. Limitations 

This study was quantitative, with its inherent inability to provide nuanced explanations for the observed patterns or relationships 
between motivation, professional identity, and innovative ability. It will be beneficial to add qualitative research methods in future 
studies, such as interviews or focus groups, which could offer richer insights into the intricacies of nursing students’ experiences. 
Second, the study used a convenient sample and only included the final-year nursing students of non-university and university nursing 
students; therefore, it is not representative of all levels of nursing schools and all grades of nursing students. Third, the study could not 
explore the correlations between professional identity, motivation, and innovative ability across different internship stages. In the 
future, it will be beneficial to conduct longitudinal investigations of various internship stages to analyze their impact on clinical 
practice. 

5. Conclusions 

This study revealed a positive correlation between the professional identity, motivation, and innovative ability of nursing students. 
Motivation had a mediating effect on professional identity and innovative ability. This study’s results provide novel insights for nursing 
educators to enhance the students’ innovation. Strengthening the cultivation of professional identity during clinical practice can 
improve nursing students’ innovative ability and foster their advancement in the nursing field. 

Funding 

This work was supported by the National Natural Science Foundation of China (71871147, 72271172); the Ministry of Education 
Humanities and Social Sciences General Program (21YJC630142); the 2022 National Medical Graduate Online Course Construction 
and Teaching Research Project (A_YXC2022-02-02_05); the Key Project of Higher Education Talent Cultivation Quality and Teaching 
Reform of Sichuan Provincial Department of Education (No. JG2021-143); the Key Project of Graduate Education and Teaching Re-
form of Sichuan University in 2023 (GSSCU2023042). 

Data availability statement 

Due to the ethics of this research, the data was not shared in a publicly available repository. Data used to support the findings of this 
study are available from the corresponding author upon request. 

CRediT authorship contribution statement 

Jiayi Zhu: Writing – original draft, Validation, Formal analysis, Data curation. Xiaofeng Xie: Writing – review & editing. Lihui Pu: 
Writing – review & editing. Ling Zou: Writing – review & editing. Shuai Yuan: Investigation. Liqin Wei: Investigation. Fengying 
Zhang: Writing – review & editing, Methodology. 

J. Zhu et al.                                                                                                                                                                                                             



Heliyon 10 (2024) e28515

7

Declaration of competing interest 

The authors declare that they have no known competing financial interests or personal relationships that could have appeared to 
influence the work reported in this paper. 

Acknowledgment 

We appreciate Ms. Li Xiaodan’s assistance with the language. 

Appendix A. Supplementary data 

Supplementary data to this article can be found online at https://doi.org/10.1016/j.heliyon.2024.e28515. 

References 

[1] A.G. Peirce, S. Elie, A. George, et al., Knowledge development, technology and questions of nursing ethics, Nurs. Ethics 27 (1) (2019) 77–87. 
[2] Y. Zhang, Q. Peng, W. Dong, et al., Professional identity and sense of coherence affect the between compassion fatigue and work engagement among Chinese 

hospital nurses, BMC Nurs. 22 (1) (2023) 472. 
[3] C. Rigtering, L.J. Spaans, J.P.J. De Jong, How to bridge the nurse innovation-diffusion gap? An in-depth case study of Create4Care, Front. Public Health 11 

(2023) 1209965. 
[4] F. Dai, K. Wei, Y. Chen, et al., Construction of an index system for qualitative evaluation of undergraduate nursing students innovative ability: a Delphi study, 

J. Clin. Nurs. 28 (23–24) (2019) 4379–4388. 
[5] F. Snow, Creativity and innovation: an essential competency for the nurse leader, Nurs. Adm. Q. 43 (4) (2019) 306–312. 
[6] S.G. Scott, R.A. Bruce, Determinants of innovative behavior: a path model of individual innovation in the workplace, Acad. Manag. J. 37 (3) (1994) 580–607. 
[7] M. Zhang, H. Chen, N. Wang, et al., Does transformational leadership and psychological empowerment improve nurses’ innovative behaviour during COVID-19 

outbreak? A cross-sectional study, J. Nurs. Manag. 30 (8) (2022) 4116–4125. 
[8] X. Xie, K. Li, K. Sun, et al., Construction and exploration of model for training excellent nursing professionals, J. Sichuan Univ. 54 (4) (2023) 848–854. 
[9] Z. Yang, Y. Zhou, J.W.Y. Chung, et al., Challenge Based Learning nurtures creative thinking: an evaluative study, Nurse Educ. Today 71 (2018) 40–47. 

[10] H. Slabbinck, A. Van Witteloostuijn, Explicit and implicit basic human motives, and public service motivation, Front. Psychol. 11 (2020) 1542. 
[11] D.C. Mcclelland, R. Koestner, J. Weinberger, How do self-attributed and implicit motives differ? Psychol. Rev. 96 (4) (1989) 690–702. 
[12] Q. Dai, Y. Dai, C. Zhang, et al., The influence of personal motivation and innovative climate on innovative behavior: evidence from university students in China, 

Psychol. Res. Behav. Manag. 15 (2022) 2343–2355. 
[13] W.-Y. Ni, E. Ng, Y.-T. Chiang, et al., Examine the relationships between health-related quality of life, achievement motivation and job performance: the case of 

Taiwan hospitality industry, BMC Psychol 10 (1) (2022) 172. 
[14] Y.J. Yi, K.H. Park, Motivational needs on team performance of Korean nursing students, Int. Nurs. Rev. 62 (1) (2015) 47–53. 
[15] H. Wang, M. Yang, Influence of professional identity on the E-learning adaptability among Chinese nursing students during COVID-19, Front. Public Health 9 

(2021) 754895. 
[16] D. Xiang, S. Ge, Z. Zhang, et al., Relationship among clinical practice environment, creative self-efficacy, achievement motivation, and innovative behavior in 

nursing students: a cross-sectional study, Nurse Educ. Today 120 (2023) 105656. 
[17] F. Ahmadi, H. Shaker, M. Eterafi, et al., Exploring nursing students’ perceptions from nursing role function (SP-NRF) during the COVID-19 pandemic in Ardabil 

Province: a cross sectional study from Iran, BMC Nurs. 22 (1) (2023) 219. 
[18] X. Yao, L. Yu, Y. Shen, et al., The role of self-efficacy in mediating between professional identity and self-reported competence among nursing students in the 

internship period: a quantitative study, Nurse Educ. Pract. 57 (2021) 103252. 
[19] Y. Shen, W. Xie, X. Wang, et al., Impact of innovative education on the professionalism of undergraduate nursing students in China, Nurse Educ. Today 98 

(2021) 104647. 
[20] H. Xu, M. Xue, E. Takashi, et al., Exploring the relationship between lateral violence and nursing professionalism through the mediating effect of professional 

identity: a cross-sectional questionnaire study, Nurs Open 10 (5) (2023) 3113–3121. 
[21] X. Wu, X. You, J. Pu, et al., Self-esteem and professional identity among male nurses and male nursing students: mediating roles of perceived prejudice and 

psychological distress, Front. Psychol. 14 (2023) 1176970. 
[22] S. Nie, C. Sun, L. Wang, et al., The professional identity of nursing students and their intention to leave the nursing profession during the coronavirus disease 

(COVID-19) pandemic, J. Nurs. Res. 29 (2) (2021) e139. 
[23] W. Zhang, H. Meng, S. Yang, et al., The influence of professional identity, job satisfaction, and work engagement on turnover intention among township health 

inspectors in China, Int. J. Environ. Res. Publ. Health 15 (5) (2018). 
[24] H. Hu, C. Wang, Y. Lan, et al., Nurses’ turnover intention, hope and career identity: the mediating role of job satisfaction, BMC Nurs. 21 (1) (2022) 43. 
[25] T. Chang, X. Jiang, J. Wei, et al., Mediating effects of psychological capital on the relationship between workplace violence and professional identity among 

nurses working in Chinese public psychiatric hospitals: a cross-sectional study, BMJ Open 13 (1) (2023) e065037. 
[26] J. Luo, L. Luo, A. Yang, et al., Clinical experiences of final-year nursing students during the COVID-19 pandemic: a systematic review and meta-synthesis, Nurse 

Educ. Today 120 (2023) 105633. 
[27] L.-Z. Wei, S.-S. Zhou, S. Hu, et al., Influences of nursing students’ career planning, internship experience, and other factors on professional identity, Nurse Educ. 

Today 99 (2021) 104781. 
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