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Teaching likely evolved in humans to facilitate the faithful transmission of
complex tasks. As the oldest evidenced hunting technology, spear hunting
requires acquiring several complex physical and cognitive competencies.
In this study, we used observational and interview data collected among
BaYaka foragers (Republic of the Congo) to test the predictions that costlier
teaching types would be observed at a greater frequency than less costly
teaching in the domain of spear hunting and that teachers would calibrate
their teaching to pupil skill level. To observe naturalistic teaching during
spear hunting, we invited teacher–pupil groupings to spear hunt while
wearing GoPro cameras. We analysed 68 h of footage totalling 519 teaching
episodes. Most observed teaching events were costly. Direct instruction was
the most frequently observed teaching type. Older pupils received less teach-
ing and more opportunities to lead the spear hunt than their younger
counterparts. Teachers did not appear to adjust their teaching to pupil
experience, potentially because age was a more easily accessible heuristic
for pupil skill than experience. Our study shows that costly teaching is fre-
quently used to transmit complex tasks and that instruction may play a
privileged role in the transmission of spear hunting knowledge.
1. Introduction
While other species evidence cultural traditions [1], the human capacity
for cumulative cultural evolution is unparalleled [2–5]. Our propensity for
high-fidelity transmission may be necessary to the accumulation of cultural
knowledge because it increases trait longevity, resulting in more opportunities
formodification and diversification [6,7]. Teaching is a type of high-fidelity trans-
mission inwhich a teacher facilitates learning in a pupil, often at a cost [8–11]. For
example, teaching may be energetically costly to perform, may result in the
potential loss of resources, or may be time consuming [9]. Considering these
costs, theorists have demonstrated that teaching is likely to evolvewhen complex
fitness-enhancing cultural traits are not easily acquired through other social
learningmechanisms (e.g. imitation, observation) [8,12–15]. Thus, the pervasive-
ness of teaching across human societies [8,16], as well as aspects of our social
cognition including ostensive cueing [13], joint attention [2], language [17,18]
and sensitivity to pupil knowledge and needs [19] may reflect species-specific
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adaptations for enhancing the acquisition of highly efficient
but difficult-to-learn knowledge and skill [12,15].

Different teaching types may vary in cost based on the
degree towhich the teacher must interrupt their own activities,
monitor pupil behaviour and modify their behaviour to facili-
tate pupil learning [8,20]. Teachers may use less costly forms of
teaching (e.g. feedback, teasing) across a range of contexts to
facilitate pupil access or attention to relevant stimuli. For com-
plex tasks, which are usually more dangerous or difficult,
teachers may promote both access and attention through cost-
lier teaching methods (e.g. instruction, demonstration). While
interview studies conducted among Yasawans [21] and
BaYaka and Hadza foragers [22] found only weak associations
between the complexity of a task and the likelihood that it
would be learned via teaching, these studies focused on holistic
conventional definitions for teaching used by participants
and did not distinguish between teaching types. More
costly teaching types, such as verbal instruction, have been
shown to improve the transmission fidelity and efficacyof com-
plex manufacturing tasks over and above imitation and
emulation in experimental settings [17,23,24]. The present
study aims to empirically compare how different teaching
types varying in cost contribute to the transmission of spear
hunting, a complex task.

The efficiency and longevity of spear hunting raise the
possibility that our species’ cognitive capacity for especially
costly but high-fidelity teaching may have co-evolved
alongside this complex task. Archaeological evidence of
hand-delivered thrusting and throwing spears dates to the
Middle Pleistocene [25] while evidence for hominins throwing
and hunting may date even earlier [26,27]. Like other hunting
techniques, much of the knowledge necessary for hunting
with spears, including tool manufacturing, animal behaviour,
environmental cues and hunting strategies [28], must be
sequentially acquired for success and are causally opaque in
the sense that underlying mechanisms cannot be easily
observed or inferred. Across cultures, hunting skill peaks
in mid-adulthood [29]. Experimental research further
suggests that spear hunting may take longer to learn than
other forms of hunting (e.g. bows, atlatls) [30,31]. In sum, the
difficulty, causal opacity and long investments in learning
associated with spear hunting imply that the benefits of
costly teaching, such as verbal instruction, may be relatively
large [13], especially considering the high net lifetime
production associated with hunting returns [32]. Only
Dira & Hewlett [33] have previously investigated how teach-
ing contributes to spear hunting skill acquisition. Based on
four focal follows, the authors found that Ethiopian Chabu for-
ager adults frequently taught adolescents during spear hunts,
and that verbal instruction was the most common form of
teaching observed.

Building on this work, the present study used video and
interview data to investigate how teaching contributes to the
acquisition of spear hunting knowledge amongBaYaka forager
adolescents. We focused on adolescents because spear hunting
likely requires a long time investment to acquire the requisite
motor skills and body size to achieve accuracy and power
[31,34,35] and because complex task acquisition appears to
be especially important during this life stage [36,37]. Consider-
ing the theoretical association between teaching, task
complexity and task efficiency [8,12–15], we predicted that in
the domain of spear hunting, costlier teaching would be
observed at a greater frequency than less costly teaching.
Reflecting species-specific adaptations for enhancing teaching
efficacy by building upon pupils’ existing competencies [19],
we predicted that teachers would be sensitive to pupil skill,
as evidenced by older pupils and those with more spear hunt-
ing experience receiving less teaching and being given more
opportunities to lead the spear hunt.
2. Ethnographic background
Data for the present study were collected along the Motaba
River in the Likouala Department of the Republic of the
Congo. At the study site, BaYaka foragers spend approxi-
mately six months of the year in forest camps, and the
remaining year in a multi-ethnic village [38]. In both settings,
BaYaka participate in day-long and overnight foraging excur-
sions where they fish, hunt with spears and shotguns, set
traps and snares, collect honey, wild yams, nuts, mushrooms
and greens, and maintain small horticultural gardens [39,40].
While in the village, BaYaka performs agricultural labour
for neighbouring Bandongo fisher–farmers in exchange for
cultigens and market goods. Approximately 70% of BaYaka
diets are from non-domesticated resources, with the remain-
ing 30% coming from locally produced cultigens [41]. Food
taboos still practiced at the field site prohibit BaYaka from
consuming domesticated animals [42]. Thus, hunting
continues to play a central role in BaYaka subsistence.

While BaYaka men often hunt with shotguns owned by
neighbouring Bandongo farmers, the meat obtained is given
back to the gun owner in exchange for market goods. Spear
hunting, which occurs throughout the year, is a key method
with which BaYaka hunt for direct consumption. Prey include
brush-tailed porcupine, blue duiker, red duiker, red river hog
and historically, elephant [39,43,44]. Spear hunting is practised
by groups of adolescents and adult men [39]. Kitanishi [39]
reports that group sizes for day-long hunting excursions
(esondo) range from three to 13 participants (mean = 5.8).
Among Congo Basin foragers including BaYaka, learning to
hunt with spears starts around the age of 3 years, when chil-
dren participate in target practice games, pretense play, and
rat hunting with lightweight wooden spears [43,45–48]. In
situ learning starts in early adolescence, when boys accom-
pany fathers and other adult men on spear hunts [22,39,49].
At the study site, access to schooling is limited and BaYaka
children continue to be active participants in all subsistence
activities [50–52]. Our previous research demonstrated that
while spear hunting is widely practised by BaYaka, they con-
sider it to be an especially complex task [22]. We found that
most spear hunting knowledge transmission reportedly
occurred from fathers and other closely related male kin, pri-
marily via teaching [22,46]. The present study builds on this
work by investigating the types of teaching that contribute
to BaYaka spear hunting knowledge acquisition.
3. Methods
Fieldwork for the present study took place in the larger
two BaYaka village neighbourhoods in July and August 2019.
Ethical approval was obtained from Simon Fraser University
(2019s0187). In-country permission was obtained from the Insti-
tut de Recherche en Sciences Exactes et Naturelles. We obtained
consent from the community, all participants, and the caregivers
of unmarried adolescents prior to the start of research. At the



r

3
closure of the field season, each participant received a machete to
thank them for their time.
oyalsocietypublishing.org/journal/rspb
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(a) Preliminary adolescent interview
Following BaYaka views on maturity, all unmarried male adoles-
cents and young adults (n = 24) inhabiting the larger two village
neighbourhoods at the time of data collection participated in an
interview (see [46] for full details). We assessed previous adoles-
cent spear hunting experiences by asking them to list the number
and species of animals they had successfully spear hunted in the
past. Adolescents were asked to free-list from whom they would
like to learn spear hunting (Odinga bane ayekodje we botamboli na
gongo?). We did not ask adolescents to restrict their nominations
to adults, but all did. Adolescents named between one and nine
adults, averaging 3.33 nominations.
R.Soc.B
289:20220164
(b) Sample
Adults were invited to teach spear hunting to an adolescent who
had nominated them. Where possible, we invited the first adult
listed by the adolescent. We moved down the list if the adult
listed did not reside in the community at the time of data collec-
tion, was not available to participate due to labour demands, was
ill, or had already been invited to teach a different adolescent to
spear hunt. Ten adolescents were taught by the first person they
nominated, with the remainder taught by individuals in pos-
itions 2–7 on their list. Five adolescents were excluded from the
study because they left the community shortly after the interview
(n = 1); they only nominated adults who did not reside in the
study community at the time of data collection (n = 2); they
only nominated an adult who was ill (n = 1); or were otherwise
unavailable to participate (n = 1). In total, our sample consisted
of 19 adolescent pupils (mage= 15.58, s.d. = 2.17, range: 12–20
years), and 17 adult teachers (mage= 38.94, s.d. = 12.16, range:
22–59 years), resulting in 18 teacher–pupil groupings (17
dyads, one triad, one teacher taught twice).
(c) Teaching follows
Over the spanof amonth,we invited teacher–pupil groupings to go
spear hunting the evening prior to the follow, rescheduling if par-
ticipants were not available. Participants either used their own
spears or selected one of two spears rented by the researcher for
the study, consistent with local borrowing practices. When partici-
pants alerted the researchers that they were ready to depart, we
walked them to the head of the forest trail. There, we fitted both tea-
cher and pupil with GoPro cameras mounted on chest harnesses.
We taped over start/stop buttons to avoid disruption of footage.
We showed participants how to remove the harness and/or cover
the camera should they not want something filmed, or should
they be uncomfortable. We filmed follows using GoPros instead
of recording observations in situ because the researchers were not
experienced hunters themselves and thus risked affecting partici-
pant hunting success; because film has been used to record subtle
forms of teaching among neighbouringAka [53]; and because play-
back features of film allowed us to more carefully translate verbal
teaching which involved specialist language related to hunting.
To make clear the purpose of the hunting trip, we instructed tea-
chers to show the pupil how to spear hunt (Sesa ye botamboli na
gongo) but did not provide any guidance regarding the teaching
methods they should employ. Spear hunting trips lasted on average
3.02 h (range: 1.27–5.28 h). Immediately after the teaching follows,
teachers and pupils were separated for a short interview during
which they were asked to report whether anyone outside the
teacher–pupil grouping had participated in the hunting trip,
what animals they had encountered, what they had learned/
taught, and by what methods.
(d) Coding
Due to equipment malfunction, no usable video for three tea-
chers and two pupils (including both the teacher and pupil in
one dyad) was recorded. We recorded an average of 127.31 min
of video per remaining follow participants (s.d. = 19.72, range:
41.91–150.1), totalling 67.90 h across 300 video files.

Participant footage was considered to start after they had
received instructions from the researcher and ended once the
researcher turned off the camera and/or removed the harness.
Using a continuous interval approach, trained student coders
watched all videos and identified sections of footage in which
the camera malfunctioned (e.g. the screen was black). All remain-
ing footagewas considered usable. Trained student coders watched
all pupil videos to identify footage in which the participant was
leading, whereby no one can be seen ahead of the walking pupil.
They identified sections of footage in which the pupil was not
walking,whereby the participant is sitting or standing. All remain-
ing footagewas consideredwalking. These variables were coded in
Boris [54].

The first two authors, who are conversational in Yaka, coded
teaching. We watched the teacher and pupil videos in tandem
and recorded teaching types as events (electronic supplementary
material, table S1) in Microsoft Excel. Multiple teaching types
could be coded simultaneously. We categorized teaching types
that involved direct active teaching and opportunity provisioning
as higher cost because these interrupt ongoing behaviour, incur a
cognitive cost associated with attending to pupil progress, and/
or involve additional effort on behalf of the teacher [20]. We cate-
gorized teaching types that involved evaluative feedback and
enhancement as lower cost because these teaching types are compa-
tible with teachers’ ongoing behaviours and do not involve
monitoring pupils’ ongoing progress. We focused on recording
teaching events related to spear hunting and other hunting in
which spears are used (e.g. during trapping), as well as general
skills related to safely traversing the forest (e.g. wayfinding,
weathermonitoring). Teaching events were nestedwithin teaching
episodes, defined as a sequence of teaching events related to the
same topic (e.g. trailing a blue duiker).

Inter-rater reliability for approximately 20% of videos was
high (ICC(A,1) greater than or equal to 0.87; electronic
supplementary material, table S2). Please see the electronic sup-
plementary material for further detail regarding coder training,
coding and inter-coder reliability procedures and deviations.
(e) Analysis
We tested our hypotheses with a series of multilevel regressions.
In all models, observations were at the level of the pupil. To
account for repeated observations for teachers, all models
included a random effect for teacher.

Model 1 (teaching cost) was a binomial regression testing the
prediction that higher effort teaching would be observed at a
greater frequency than lower effort teaching in the domain of
spear hunting. The outcome was the total number of higher
cost teaching events, with trials as the number of teaching
events a pupil received. Model 2 (teaching frequency) was a Pois-
son regression testing the prediction that older pupils and those
with more experience would receive less teaching. The outcome
was the total number of teaching events. To account for variation
in observation time, we included as an offset the log of maxi-
mum usable footage, in hours, within a given grouping. Model
3 (leading) was a beta regression testing the prediction that
older pupils and those with more experience would be given
more opportunity to lead the spear hunt. The outcome was the
proportion of walking time in which the pupil was leading the
hunt, in minutes.

All models included a fixed effect for pupil age in years esti-
mated using the methods outlined in [46,55], and a fixed effect



Table 1. Descriptions of variables in the models.

variable description type mean standard deviation

pupil agea in years integer 15.58 2.17

pupil total prey spearedb count of animals previously spear hunted integer 7.05 15.61

group size size of the spear hunting group 0 = dyad, 1 = triad 0.16 0.37

degree of relatedness genetic relationship between the teacher and pupil continuous 0.25 0.22
aZ-score standardized.
bTransformed as log(x + 1) then z-score standardized.

royalsocietypublishing.org/journal/rspb
Proc.R.Soc.B

289:20220164

4

for pupil experience estimated as the total number of prey pre-
viously speared by the pupil (log-transformed as log(x + 1)). To
facilitate estimation, these variables were z-score standardized.
To adjust for variation in the presence of more than one pupil
during the follow, we included a binary fixed effect for group
size (0 = dyad, 1 = triad). Because teaching is a cooperative be-
haviour, teachers are more likely to reap the inclusive fitness
benefits of teaching their kin [12,21]. To adjust for this, we
included a fixed effect for degree of relatedness, estimated
based on genealogical interviews in the package kinship2
v. 1.8.5 [56]. Please see variable descriptions in table 1. Electronic
supplementary material, table S3 shows that while pupil age and
pupil experience were correlated, variance inflation factors were
low (less than or equal to1.69) suggesting that multicollinearity
was not a concern. Models were fit in Rstan [57] via brms
v. 2.14.4 [58] in R v. 4.0.3 [59]. Please see the electronic sup-
plementary material for information regarding model fitting,
model checks, deviations from planned analyses and additional
analyses.
4. Results
(a) Qualitative results
Our dataset comprised 519 teaching episodes totalling 1773
teaching events in the domain of spear hunting. There was a
mean count of 3.42 teaching events per episode (s.d. = 4.63,
maximum= 38). Instruction and demonstration—both cate-
gorized as higher cost—were the most often observed
teaching types, at 52% and 13% of all teaching events, respect-
ively (electronic supplementary material, table S1). Higher and
lower cost teaching often co-occurredwithin teaching episodes,
with opportunity provisioning and evaluative feedback
especially correlated (electronic supplementary material,
table S4).

Teachers shared personal hunting stories or told
myths about the origins of hunting, thus providing infor-
mation about animal behaviour, describing common
mistakes made by hunters, and contextualizing meat-sharing
norms. Teachers demonstrated spear throwing, after which
pupils practised this skill while receiving feedback; teachers
guided pupils through spear hunting ‘drills’ by instructing
them to sequentially stalk, throw, crouch and thrust while
walking along the trail; and teachers play-acted hunting scen-
arios (either as the animal or as another hunter) with the
pupil. Teachers actively encouraged pupil participation
during the spear hunt by calling attention to tracks or
sounds, tasking the pupil with rustling leaves or checking
traps, demonstrating duiker calls, teasing the pupil for walk-
ing noisily, showing trails and offering heartfelt advice about
maintaining hope and courage while hunting.
Groups reported seeing track and sign for an average of
4.28 animals (range: 0–14, s.d. = 3.25). Eight groups (44%)
reported having missed prey, though these instances were
not caught on camera. While no teachers or pupils successfully
captured prey during the hunts, all participants reported that
learning had occurred. Both teachers and pupils reported
that spear use (e.g. throwing, thrusting), moving with the
spear (e.g. walking, stalking) and tracking and trailing were
the most frequently taught aspects of spear hunting (electronic
supplementary material, table S5). Teachers and pupils
reported learning other subsistence skills opportunistically
encountered during the spear hunt (e.g. collecting honey, col-
lecting liana fruit—see electronic supplementary material for
further discussion). Table 2 shows that only teaching which
we categorized as ‘higher cost’ was ever reported by BaYaka
participants. Most teachers reported teaching by demon-
stration, whereas most pupils reported learning via
assistance. About half of both teachers and pupils reported
teaching/learning through instruction.

(b) Model 1—teaching cost
Our prediction that costly teaching in the domain of spear
hunting would be observed at a greater frequency than less
costly teachingwas supported. Based onmarginalmedian esti-
mates, 77.87% (89% credible intervals (CI) = 72.04%, 82.55%) of
observed teaching was costly (electronic supplementary
material, table S6). Neither pupil age nor total prey speared
predicted costly teaching (electronic supplementary material,
figure S1). Based on random effect estimates, teachers are pre-
dicted to use costly teaching in 68.27–87.19% of all teaching
(figure 1). These estimates closely match observed use of
costly teaching.

(c) Model 2—teaching frequency
Our prediction that older pupils and those with more spear
hunting experience would receive less teaching was partially
supported (electronic supplementary material, table S6).
Based on marginal median estimates, pupils received 27.39
teaching events an hour. Pupil age was a strong and negative
predictor for teaching. Figure 2 shows that with every year
increase in age, pupils were 32.81% (89% CI = 22.76%,
44.54%) less likely to receive teaching. Total prey speared
by the pupil was not a strong predictor for receiving teaching
(electronic supplementary material, figure S2).

(d) Model 3—leading
Our prediction that older pupils and those with more spear
hunting experience would be given more opportunities to



Table 2. Frequency (percent) of participant interview reports of teaching types given/received during the follow.

teaching type
teacher
responses

pupil
responses representative example

instruction 11 (61) 9 (53) ‘teacher told me to pay attention to what he was doing because he wants to

show me how to throw the spear’

demonstration 13 (72) 8 (47) ‘teacher explained so that I understood well and then showed me [how to throw]

and then I also practised trying to throw’

assistance 7 (39) 12 (71) ‘I gave the pupil the spear so he would try [throwing it] himself’

pedagogical

question

1 (6) 2 (12) ‘teacher asked questions to make sure I understood, then demonstrated, then had

me demonstrate’

Note that one teacher taught during two follows, and is thus represented twice, and that two pupils declined to respond to the interview questions. Note as
well that participants often reported more than one teaching type.

0.65 0.70 0.75 0.80 0.85 0.90
proportion costly teaching
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Figure 1. Model 1 random effect estimates for the distribution of teachers’
use of costly teaching, as a proportion of all teaching in the domain of spear
hunting.
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lead the hunt was not strongly supported (electronic sup-
plementary material, table S6). Based on marginal median
estimates, pupils spent 33.08% (89% CI = 23.31%, 45.80%) of
their walking time leading the spear hunt. Though model
results were uncertain, and the effect was small, figure 2
shows that every year increase in age was associated with a
3.37% increase in leading the spear hunt (89% CI =−1.93%,
8.88%). Total prey speared by the pupil was not a strong pre-
dictor for leading the spear hunt (electronic supplementary
material, figure S2).
5. Discussion
Using observational and interview data collected among
BaYaka foragers, we investigated the role of costly teaching
in the transmission of spear hunting knowledge. As pre-
dicted, most teaching in the domain of spear hunting was
costly. While teachers varied in their use of costly teaching,
higher-cost teaching surpassed lower cost teaching in all
cases. The prominence of costly teaching was reflected in
the post-hunting interviews: both teachers and pupils only
reported teaching/learning via higher-cost teaching types.
Previous studies have demonstrated that teaching plays a
central role in knowledge transmission across a range of con-
texts and communities [21,36,53,60–65]. Elsewhere, we have
argued that foragers generally, and BaYaka specifically, pri-
marily learn through exploration, play, participation and
low-cost teaching [51,52,60,66,67]. By distinguishing between
different teaching types and their associated costs, the present
study extends this body of work by showing that costly
teaching—even if rare overall—may be disproportionally
used to transmit complex tasks such as spear hunting [8,13].

The high frequency of costly teaching is mostly driven by
instruction, which made up about half of our observations for
teaching and participant post-hunting interview responses.
Other studies investigating teaching in the Congo Basin
using similar methods report much lower frequencies for
teaching via instruction [53,60,68]. Yet, our findings are com-
parable with those from Dira & Hewlett [33], who report that
verbal instruction made up half of all teaching related to
spear hunting among Chabu. While these studies differently
operationalized ‘instruction’ (see electronic supplementary
material, table S9), all considered instruction to involve the
direct and explicit transmission of information. As a teaching
type unique to humans [8], instruction appears to play a
privileged role in the transmission of spear hunting knowl-
edge above and beyond other subsistence tasks. This may
be because instruction improves learning efficiency and
enhances skill acquisition [17,24,69,70], even as it constrains
exploration [69,71]. Much of the social and ecological knowl-
edge associated with hunting, such as the relationship
between animals and their tracks [72], hunter coordination
[39] and the effect of sharing norms on animal abundance
[42] are causally opaque and thus unlikely to be indepen-
dently discovered by pupils. By teaching via instruction,
teachers may incur higher costs in exchange for ensuring
that their pupils rapidly and accurately acquire aspects of
spear hunting knowledge that could not be learned by
other high-fidelity transmission (e.g. imitation) or even
other teaching types [12,14,15].

We also investigated teacher sensitivity to pupil skill.
Teaching may be adjusted to pupil skill level such as by ‘pro-
viding more and different kinds of instruction when the skill
level is low, changing as the learner becomes more skilful,
and ceasing when the skill level becomes self-sufficient’
[19]. As predicted, we found that teaching frequency
decreased with pupil age, and that older pupils were given
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Figure 2. (a) Predictions from Model 2 (teaching frequency), showing the effect of pupil age in years on the number of hourly teaching events in the domain of
spear hunting. (b) Predictions from Model 3 (leading) showing the effect of pupil age in years on the proportion of walking time during which the pupil led the
spear hunt. Experience and degree of relatedness are held at the sample mean, and group size is held at the reference value. Shaded areas represent 89% credible
intervals. Scatterplots of observed data are overlaid. Note that while age is positively associated with leading the spear hunt, model results were uncertain, as
evidenced by the large credible intervals.
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more opportunities to lead the spear hunt—though model
results for this latter finding were uncertain, and the effect
was small. Because increases in age closely track increases
in strength, knowledge and experience, age may act as a
heuristic for skill [73,74]. Adjusting teaching to pupil skill
may improve transmission efficacy by building upon existing
competencies [8,19]. As pupils gain skill, they may be given
more opportunities to lead without risking the hunt [14]. In
sum, sensitivity to pupil skill may maximize pupil learning
while minimizing teaching costs [73].

We did not find that teacherswere sensitive to pupil experi-
ence, measured here as the total prey previously speared by the
pupil. There are several potential reasons for this null finding.
First, because we did not ask pupils whether adults assisted
them during their successful spear hunts and because not all
speared animals require the same degree of skill to harvest
[75], total prey previously speared may be a noisy measure
for skill. Second, pupil responses regarding their experience
may have been inaccurate due to recall bias [76]. Finally, it is
possible that age is a more accessible heuristic for skill than
experience [73]. In an experimental study, Wood et al. [77]
found that children preferentially copied older individuals,
even when they could accurately identify the model’s knowl-
edge state. The authors argue that age-based biases are easily
adopted heuristics, whereas knowledge-based biases are
more cognitively challenging [74,77]. This heuristic hierarchy
[78] may be employed by teachers. Assessing pupil experience
may be cognitively challenging, requiring the teacher to
remember, sometimes over many years, pupil spear hunting
successes. Further, while the small-scale nature of this com-
munity [79] makes it unlikely that teachers will have no
information regarding pupil skill levels, and while peer evalu-
ations have been demonstrated to reliably predict self-reported
skill [80], teachers’ information regarding pupil experience
may nonetheless be incomplete due to prestige avoiding
social norms [42], and high rates of mobility [81,82]. As a
result, teachers may preferentially weigh their knowledge of
pupil age over experience when adjusting their teaching.
Controlled experiments are needed to further investigate
this possibility.

Our study has several limitations. Despite sampling every
adolescent and young adult inhabiting the study community,
our sample size was small, reflecting the demographic con-
straints of BaYaka settlements. We thus sometimes had
patchy data, resulting in deviations from our planned ana-
lyses (see electronic supplementary material for discussion).
It is also unlikely that our statistical analyses could detect
small effects with certainty. No groupings successfully cap-
tured prey. We thus were not able to observe how teaching
occurred in these key moments, though elements involved
in catching prey (e.g. stalking, crouching, throwing) were rou-
tinely practised while on the trail. We favoured dyadic
groupings to track the flow of information from teacher to
pupil more easily. While these group sizes were smaller
than those usually observed for day-long hunting trips
(2–3 in the present study versus 3–13 in Kitanishi [39]), our
observations closely reflect how adults report learning to
hunt in qualitative narrative interviews (see electronic sup-
plementary material). Because we asked teachers to teach
pupils, it is possible that the teaching techniques used
reflected what teachers believed researchers wanted to see
rather than what would occur in everyday contexts. We
find this unlikely because many of the teaching episodes
reflected cultural institutions such as gano (fables), mosambo
(public speaking/advice) and moadjo (participatory role
playing) through which BaYaka teach and enforce social
norms, another costly knowledge domain [51,83].

There aremany possible extensions of our research. Collect-
ing more precise estimates for experience based on peer and
adult rankings, time allocation data spanning several seasons
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and ecological knowledge tests are needed to improve our
understanding regarding how teachers attend to pupil experi-
ence when teaching. Research is needed to better understand
how spear hunting knowledge transmission occurs in other
contexts, such as during evening storytelling [84] and initiation
rites [43]. Our cost categorization for teaching typeswere based
on theoretical considerations [20] rather than empirical
measures. Future studies could enrich this approach by quan-
tifying time, effort and cognitive cost for specific teaching
events on a continuous scale. Finally, future studies should
quantitatively investigate how costly teaching and specific
teaching types are employed to transmit a range of subsistence
and social tasks that vary in required skill, strength
and experience.

In summary, our study empirically supports the theory
that costly teaching types only observed in humans, such as
instruction, may have evolved to transmit complex cumulat-
ive knowledge that could not be learned by other means
[8,12–15]. Our findings may also suggest that to minimize
cost, teachers limit their use of costly teaching to complex
tasks and adjust their teaching to pupil skill using easily
adopted heuristics. As a complex hunting strategy dating to
at least 300 000 BP [25], our findings raise the possibility
that the use of spears may have co-evolved with human
social cognition including costly teaching, verbal and
non-verbal language and teacher–pupil sensitivity.

Ethics. Fieldwork for the present study took place in July and August
2019. Ethical approval was obtained from Simon Fraser University
(2019s0187). In-country permission was obtained from the Institut
de Recherche en Sciences Exactes et Naturelles. We obtained consent
from the community, all participants, and the caregivers of unmar-
ried adolescents prior to the start of research.

Data accessibility. The analysis script is provided in the electronic sup-
plementary material [85]. The data are available upon request from
the first author.
Authors’ contributions. S.L.-L.: conceptualization, data curation, formal
analysis, funding acquisition, investigation, methodology, project
administration, resources, software, supervision, validation, visual-
ization, writing—original draft, writing—review and editing; D.B.:
data curation, investigation, methodology, validation, writing—
review and editing; A.M.: conceptualization, funding acquisition,
investigation, methodology, writing—review and editing; F.K.N.:
data curation, investigation, methodology; M.A.K.: methodology,
project administration, supervision, writing—review and editing;
T.B.: methodology, project administration, resources, supervision,
validation, writing—review and editing.

All authors gave final approval for publication and agreed to be
held accountable for the work performed therein.

Conflict of interest declaration. We declare we have no competing interests.
Funding. Funding for this research was provided by awards from the
Wenner-Gren Foundation (no. 9789) and the Leakey Foundation to
S.L.-L. and A.M. S.L.-L. was supported by an Alexander von
Humboldt Postdoctoral Fellowship.

Acknowledgements. Special thanks to all participants in the study. Thanks
to Prof. Clobite Bouka-Biona from the Institut de Recherche en Sciences
Exactes et Naturelles, who facilitated the acquisition of research per-
mits and infrastructure; DZABATOU Moise, who served as a
community liaison; DZABATOU Ardain, who provided additional
contextual information; and our field assistant, MEKOUNO Paul.
Thanks to the members of the Culture and Development Lab for
video coding including Annissa Wimer, Kelsie Tham, Alana Pace,
Aislynn Sharrock, Kayla Foley, Tanya Tyrsa and Michelle Korlacka.
Thanks to Bret A. Beheim, Jeremy Koster and Martin Kanovský for
answering questions about model fitting, and to Erik J. Ringen for
his guidance on the statistical models and for his detailed code review.
References
1. Whiten A. 2019 Cultural evolution in animals. Ann.
Rev. Ecol. Evol. Syst. 50, 27–48. (doi:10.1146/
annurevecolsys-110218-025040)

2. Tomasello M. 1999 The human adaptation for
culture. Annu. Rev. Anthropol. 28, 509–529. (doi:10.
1146/annurev.anthro.28.1.509)

3. Boyd RT, Richerson PJ. 1985 Culture and the
evolutionary process. Chicago, IL: University of
Chicago Press.

4. Henrich J, McElreath R. 2003 The evolution of
cultural evolution. Evol. Anthropol. 12, 123–135.
(doi:10.1002/evan.10110)

5. Boyd RT, Richerson PJ. 1996 Why culture is
common, but cultural evolution is rare. In Evolution
of social behaviour patterns in primates and man
(eds WG Runciman, JM Smith, R Dunbar), pp.
77–93. Oxford, UK: Oxford University Press.

6. Enquist M, Strimling P, Eriksson K, Laland K,
Sjostrand J. 2010 One cultural parent makes no
culture. Anim. Behav. 79, 1353–1362. (doi:10.1016/
j.anbehav.2010.03.009)

7. Lewis HM, Laland KN. 2012 Transmission fidelity is
the key to the build-up of cumulative culture. Phil.
Trans. R. Soc. B 367, 2171–2180. (doi:10.1098/rstb.
2012.0119)

8. Kline MA. 2015 How to learn about teaching:
an evolutionary framework for the study of
teaching behavior in humans and other animals.
Behav. Brain Sci. 38, 1–17. (doi:10.1017/
S0140525X14000090)

9. Hoppitt WJE, Brown GR, Kendal R, Rendell L,
Thornton A, Webster MM, Laland KN. 2008
Lessons from animal teaching. Trends Ecol. Evol.
23, 486–493. (doi:10.1016/j.tree.2008.
05.008)

10. Caro TM, Hauser MD. 1992 Is there teaching in
nonhuman animals? Q. Rev. Biol. 67, 151–174.
(doi:10.1086/417553)

11. Castro L, Toro MA. 2014 Cumulative cultural
evolution: the role of teaching. J. Theor. Biol. 347,
74–83. (doi:10.1016/j.jtbi.2014.01.006)

12. Fogarty L, Strimling P, Laland KN. 2011 The
evolution of teaching. Evol. 65, 2760–2770. (doi:10.
1111/j.1558-5646.2011.01370.x)

13. Csibra G, Gergely G. 2011 Natural pedagogy as
evolutionary adaptation. Phil. Trans. R. Soc. B 366,
1149–1157. (doi:10.1098/rstb.2010.0319)

14. Gurven MD, Davison RJ, Kraft TS. 2020 The optimal
timing of teaching and learning across the life
course. Phil. Trans. R. Soc. B 375, 20190500.
(doi:10.1098/RSTB.2019.0500)

15. Montrey M, Shultz TR. 2020 The evolution of
high-fidelity social learning: evolution of
high-fidelity transmission. Proc. R. Soc. B
287, 20200090. (doi:10.1098/rspb.2020.
0090rspb20200090)
16. Boyette AH, Hewlett BS. 2017 Teaching in hunter–
gatherers. Rev. Philos. Psychol. 9, 771–797. (doi:10.
1007/s13164-017-0347-2)

17. Morgan TJH et al. 2015 Experimental evidence for
the co-evolution of hominin tool-making teaching
and language. Nat. Commun. 6, 1–8. (doi:10.1038/
ncomms7029)

18. Dean LG, Kendal RL, Schapiro SJ, Thierry B, Laland
KN. 2012 Identification of the social and cognitive
processes underlying human cumulative culture.
Science 335, 1114–1118. (doi:10.1126/science.
1213969)

19. Kruger AC, Tomasello M. 1996 Cultural learning and
learning culture. In Handbook of education and
human development: new models of learning,
teaching, and schooling (eds DR Olson, N Torrance),
pp. 369–387. Cambridge, UK: Blackwell Publishers
Ltd.

20. Kline MA. 2016 TEACH: an ethogram-based method
to observe and record teaching behavior. Field
Methods 29, 205–220. (doi:10.1177/1525822
X16669282)

21. Kline MA, Boyd R, Henrich J. 2013 Teaching and the
life history of cultural transmission in Fijian Villages.
Hum. Nat. 24, 351–374. (doi:10.1007/s12110-013-
9180-1)

22. Lew-Levy S, Ringen E, Crittenden AN, Mabulla IA,
Broesch T, Kline M. 2021 The life history of learning

http://dx.doi.org/10.1146/annurevecolsys-110218-025040
http://dx.doi.org/10.1146/annurevecolsys-110218-025040
http://dx.doi.org/10.1146/annurev.anthro.28.1.509
http://dx.doi.org/10.1146/annurev.anthro.28.1.509
https://doi.org/10.1002/evan.10110
http://dx.doi.org/10.1016/j.anbehav.2010.03.009
http://dx.doi.org/10.1016/j.anbehav.2010.03.009
http://dx.doi.org/10.1098/rstb.2012.0119
http://dx.doi.org/10.1098/rstb.2012.0119
http://dx.doi.org/10.1017/S0140525X14000090
http://dx.doi.org/10.1017/S0140525X14000090
http://dx.doi.org/10.1016/j.tree.2008.05.008
http://dx.doi.org/10.1016/j.tree.2008.05.008
http://dx.doi.org/10.1086/417553
http://dx.doi.org/10.1016/j.jtbi.2014.01.006
https://doi.org/10.1111/j.1558-5646.2011.01370.x
https://doi.org/10.1111/j.1558-5646.2011.01370.x
http://dx.doi.org/10.1098/rstb.2010.0319
http://dx.doi.org/10.1098/RSTB.2019.0500
http://dx.doi.org/10.1098/rspb.2020.0090rspb20200090
http://dx.doi.org/10.1098/rspb.2020.0090rspb20200090
https://doi.org/10.1007/s13164-017-0347-2
https://doi.org/10.1007/s13164-017-0347-2
http://dx.doi.org/10.1038/ncomms7029
http://dx.doi.org/10.1038/ncomms7029
http://dx.doi.org/10.1126/science.1213969
http://dx.doi.org/10.1126/science.1213969
http://dx.doi.org/10.1177/1525822X16669282
http://dx.doi.org/10.1177/1525822X16669282
http://dx.doi.org/10.1007/s12110-013-9180-1
http://dx.doi.org/10.1007/s12110-013-9180-1


royalsocietypublishing.org/journal/rspb
Proc.R.Soc.B

289:20220164

8
subsistence skills among Hadza and BaYaka foragers
from Tanzania and the Republic of Congo. Hum.
Nat. 32, 16–47. (doi:10.31234/OSF.IO/MVQPF)

23. Caldwell CA, Renner E, Atkinson M. 2018 Human
teaching and cumulative cultural evolution. Rev.
Philos. Psychol. 9, 751–770. (doi:10.1007/s13164-
017-0346-3)

24. Lucas AJ, Kings M, Whittle D, Davey E, Happé F,
Caldwell CA, Thornton A. 2020 The value of
teaching increases with tool complexity in
cumulative cultural evolution: value of teaching in
cumulative culture. Proc. R. Soc. B 287, 16–18.
(doi:10.1098/rspb.2020.1885rspb20201885)

25. Schoch WH, Bigga G, Böhner U, Richter P,
Terberger T. 2015 New insights on the wooden
weapons from the Paleolithic site of Schöningen.
J. Hum. Evol. 89, 214–225. (doi:10.1016/j.jhevol.
2015.08.004)

26. Bunn HT, Gurtov AN. 2014 Prey mortality profiles
indicate that Early Pleistocene Homo at Olduvai was
an ambush predator. Quat. Int. 322–323, 44–53.
(doi:10.1016/J.QUAINT.2013.11.002)

27. Roach NT, Richmond BG. 2015 Clavicle length,
throwing performance and the reconstruction of the
Homo erectus shoulder. J. Hum. Evol. 80, 107–113.
(doi:10.1016/j.jhevol.2014.09.004)

28. MacDonald K. 2007 Cross-cultural comparison of
learning in human hunting. Hum. Nat. 18,
386–402. (doi:10.1007/s12110-007-9019-8)

29. Koster J et al. 2020 The life history of human
foraging: cross-cultural and individual variation. Sci.
Adv. 6, eaax9070. (doi:10.1101/574483)

30. Whittaker JC, Kamp KA. 2014 Primitive weapons
and modern sport: atlatl capabilities, learning,
gender, and age. Plains Anthropol. 51, 213–221.
(doi:10.1179/PAN.2006.016)

31. Milks A, Parker D, Pope M. 2019 External ballistics
of Pleistocene hand-thrown spears: experimental
performance data and implications for human
evolution. Sci. Rep. 9, 820. (doi:10.1038/s41598-
018-37904-w)

32. Kaplan HS, Hill KIMR, Lancaster J, Hurtado AM.
2000 A theory of human life history evolution: diet,
intelligence, and longevity. Evol. Anthropol. 9,
156–185. (doi:10.1002/1520-6505(2000)9:4<156::
AID-EVAN5>3.3.CO;2-Z)

33. Dira SJ, Hewlett BS. 2016 Learning to spear hunt
among Ethiopian Chabu adolescent hunter–
gatherers. In Social learning and innovation in
contemporary hunter–gatherers (eds H Terashima,
BS Hewlett), pp. 71–81. Tokyo, Japan: Springer
Japan.

34. Cundy BJ. 1989 Formal variation in Australian spear
and spearthrower technology. Oxford, UK: BAR
International Series.

35. Coppe J, Lepers C, Clarenne V, Delaunois E, Pirlot M,
Rots V. 2019 Ballistic study tackles kinetic energy
values of palaeolithic weaponry. Archaeometry 2,
107–124. (doi:10.1111/arcm.12452)

36. Hewlett BL. 2021 Social learning and innovation in
adolescence: a comparative study of Aka and Chabu
hunter–gatherers of Central and Eastern Africa.
Hum. Nat. 32, 239–278. (doi:10.1007/s12110-021-
09391-y)

37. Reyes-García V, Gallois S, Demps K. 2016 A
multistage learning model for cultural transmission:
evidence from three Indigenous societies. In Social
learning and innovation in contemporary hunter–
gatherers (eds H Terashima, BS Hewlett),
pp. 47–60. Tokyo, Japan: Springer Japan.

38. Boyette AH, Lew-Levy S, Jang H, Kandza C. 2022
Diversity and stability in contemporary forager
farmer relations in the Congo Basin: inferring the
BaYaka’s past. Phil. Trans. R. Soc. B 377, 20200490.
(doi:10.1098/rstb.2020.0490)

39. Kitanishi K. 1995 Seasonal changes in the
subsistence activities and food intake of the aka
hunter–gatherers in Northeastern Congo. Afr. Study
Monogr. 16, 73–118.

40. Boyette AH, Lew-Levy S, Sarma MS, Valchy M,
Gettler LT. 2020 Fatherhood, egalitarianism, and
child health in two small-scale societies in the
Republic of the Congo. Am. J. Hum. Biol. 32, 1–15.
(doi:10.1002/ajhb.23342)

41. Lew-Levy S et al. 2022 Socioecology shapes child
and adolescent time allocation in twelve hunter–
gatherer and mixed-subsistence forager societies.
SocArXiv, 1–64. (doi:10.31235/OSF.IO/94UDC)

42. Lewis J. 2008 Ekila: Blood, bodies, and egalitarian
societies. J. R. Anthropol. Inst. 14, 297–315. (doi:10.
2307/2801707)

43. Lewis J. 2002 Forest hunter–gatherers and their
world: a study of mbendjele yaka pygmies of Congo–
Brazzaville and their secular and religious activities
and representations. London, UK: London School of
Economics and Political Science.

44. Lupo KD, Schmitt DN. 2005 Small prey hunting
technology and zooarchaeological measures of
taxonomic diversity and abundance:
ethnoarchaeological evidence from Central African
forest foragers. J. Anthropol. Archaeol. 24, 335–353.
(doi:10.1016/j.jaa.2005.02.002)

45. Hewlett BS. 1991 Demography and childcare in
preindustrial societies. J. Anthropol. Res. 47, 1–37.
(doi:10.1086/jar.47.1.3630579)

46. Lew-levy S, Milks A, Ntamboudila FK, Broesch T,
Kline MA. 2021 BaYaka adolescent boys nominate
accessible adult men as preferred spear hunting
models. Curr. Anthropol. 62, 631–640. (doi:10.
1086/716853)

47. Lew-Levy S, Boyette AH. 2018 Evidence for
the adaptive learning function of work and
work-themed play among Aka Forager and
Ngandu farmer children from the Congo Basin. Hum.
Nat. 29, 157–185. (doi:10.1007/s12110-018-9314-6)

48. Gallois S, Duda R, Reyes-García V. 2017 Local
ecological knowledge among Baka children: a case
of children’s culture? J. Ethnobiol. 37, 60–80.
(doi:10.2993/0278-0771-37.1.60)

49. Hewlett BS, Cavalli-Sforza LL. 1986 Cultural
transmission among Aka pygmies. Am. Anthropol.
88, 922–934. (doi:10.1525/aa.1986.88.4.02a00100)

50. Bombjaková D, Lew-Levy S, Duda R, Loubelo G,
Lewis J. Submitted. BaYaka education: from the
forest to the ORA (Observer, Réflechir, Agir)
classroom. Hunt. Gatherer Res.

51. Bombjaková D. 2018 The role of public speaking,
ridicule, and play in cultural transmission among
mbendjele bayaka forest hunter–gatherers. London,
UK: University College London.

52. Lew-Levy S, Crittenden AN, Boyette AH, Mabulla IA,
Hewlett BS, Lamb ME. 2019 Inter- and intra-cultural
variation in learning-through-participation among
Hadza and BaYaka forager children and adolescents
from Tanzania and the Republic of Congo.
J. Psychol. Africa 29, 309–318. (doi:10.1080/
14330237.2019.1647957)

53. Hewlett BS, Roulette CJ. 2016 Teaching in hunter–
gatherer infancy. R. Soc. Open Sci. 3, 1–14. (doi:10.
1098/rsos.150403)

54. Friard O, Gamba M. 2016 BORIS: a free, versatile
open-source event-logging software for video/audio
coding and live observations. Methods Ecol. Evol. 7,
1325–1330. (doi:10.1111/2041-210X.12584)

55. Diekmann Y, Smith D, Gerbault P, Dyble M, Page
AE, Chaudhary N, Migliano AB, Thomas MG. 2017
Accurate age estimation in small-scale societies.
Proc. Natl Acad. Sci. USA 114, 8205–8210. (doi:10.
1073/pnas.1619583114)

56. Therneau T, Atkinson E, Sinnwell J, Schaid D,
McDonnell S. 2015 Package ‘kinship2’.

57. Stan Development Team. 2016 RStan: the R
interface to Stan.

58. Bürkner P-C. 2017 brms: An R package for Bayesian
multilevel models using Stan. J. Stat. Softw. 80,
1–28. (doi:10.18637/jss.v080.i01)

59. R Core Team. 2013 R: a language and environment
for statistical computing. Vienna, Austria: R
Foundation for Statistical Computing. See http://
www.R-project.org/.

60. Lew-levy S, Kissler SM, Boyette AH, Crittenden AN,
Mabulla IA, Hewlett BS. 2020 Who teaches children
to forage? Exploring the primacy of child-to-child
teaching among the Hadza and BaYaka hunter–
gatherers of Tanzania and Congo. Evol. Hum.
Behav. 40, 12–22. (doi:10.1016/j.evolhumbehav.
2019.07.003)

61. Boesch C, Bombjaková D, Meier A, Mundry R. 2019
Learning curves and teaching when acquiring nut-
cracking in humans and chimpanzees. Sci. Rep. 9,
1–14. (doi:10.1038/s41598-018-38392-8)

62. Salali GD, Chaudhary N, Bouer J, Thompson J,
Vinicius L, Migliano AB. 2019 Development of social
learning and play in BaYaka hunter–gatherers of
Congo. Sci. Rep. 9, 11080. (doi:10.1038/s41598-019-
47515-8)

63. Maynard AE. 2002 Cultural teaching: the
development of teaching skills in Maya sibling
interactions. Child Dev. 73, 969–982. (doi:10.1111/
1467-8624.00450)

64. Garfield ZH, Garfield MJ, Hewlett BS. 2016 A
cross-cultural analysis of hunter–gatherer social
learning. In Social learning and innovation in
contemporary hunter–gatherers: evolutionary and
ethnographic perspectives (eds H Terashima, BS
Hewlett), pp. 19–34. Tokyo, Japan: Springer Japan.

http://dx.doi.org/10.31234/OSF.IO/MVQPF
http://dx.doi.org/10.1007/s13164-017-0346-3
http://dx.doi.org/10.1007/s13164-017-0346-3
http://dx.doi.org/10.1098/rspb.2020.1885rspb20201885
http://dx.doi.org/10.1016/j.jhevol.2015.08.004
http://dx.doi.org/10.1016/j.jhevol.2015.08.004
https://doi.org/10.1016/J.QUAINT.2013.11.002
https://doi.org/10.1016/j.jhevol.2014.09.004
http://dx.doi.org/10.1007/s12110-007-9019-8
http://dx.doi.org/10.1101/574483
http://dx.doi.org/10.1179/PAN.2006.016
http://dx.doi.org/10.1038/s41598-018-37904-w
http://dx.doi.org/10.1038/s41598-018-37904-w
http://dx.doi.org/10.1002/1520-6505(2000)9:4%3C156::AID-EVAN5%3E3.3.CO;2-Z
http://dx.doi.org/10.1002/1520-6505(2000)9:4%3C156::AID-EVAN5%3E3.3.CO;2-Z
http://dx.doi.org/10.1111/arcm.12452
https://doi.org/10.1007/s12110-021-09391-y
https://doi.org/10.1007/s12110-021-09391-y
http://dx.doi.org/10.1098/rstb.2020.0490
http://dx.doi.org/10.1002/ajhb.23342
https://doi.org/10.31235/OSF.IO/94UDC
http://dx.doi.org/10.2307/2801707
http://dx.doi.org/10.2307/2801707
http://dx.doi.org/10.1016/j.jaa.2005.02.002
http://dx.doi.org/10.1086/jar.47.1.3630579
http://dx.doi.org/10.1086/716853
http://dx.doi.org/10.1086/716853
http://dx.doi.org/10.1007/s12110-018-9314-6
http://dx.doi.org/10.2993/0278-0771-37.1.60
http://dx.doi.org/10.1525/aa.1986.88.4.02a00100
http://dx.doi.org/10.1080/14330237.2019.1647957
http://dx.doi.org/10.1080/14330237.2019.1647957
http://dx.doi.org/10.1098/rsos.150403
http://dx.doi.org/10.1098/rsos.150403
http://dx.doi.org/10.1111/2041-210X.12584
http://dx.doi.org/10.1073/pnas.1619583114
http://dx.doi.org/10.1073/pnas.1619583114
https://doi.org/10.18637/jss.v080.i01
http://www.R-project.org/
http://www.R-project.org/
https://doi.org/10.1016/j.evolhumbehav.2019.07.003
https://doi.org/10.1016/j.evolhumbehav.2019.07.003
http://dx.doi.org/10.1038/s41598-018-38392-8
https://doi.org/10.1038/s41598-019-47515-8
https://doi.org/10.1038/s41598-019-47515-8
http://dx.doi.org/10.1111/1467-8624.00450
http://dx.doi.org/10.1111/1467-8624.00450


royalsocietypublishing.org/journal/rspb
Proc.R.Soc.B

289:20220164

9
65. Boyette AH, Cebioğlu S, Broesch T. In press. Teaching
strategies are shaped by experience with formal
education: Experimental evidence from caregiver-
child dyads in two Tannese communities. Mem. Cogn.

66. Lew-Levy S, Milks A, Lavi N, Pope SM, Friesem DE.
2020 Where innovations flourish: an ethnographic
and archaeological overview of hunter–gatherer
learning contexts. Evol. Hum. Sci. 2, 1–23. (doi:10.
1017/ehs.2020.35)

67. Lew-Levy S, Boyette AH, Crittenden AN, Hewlett BS,
Lamb ME. 2020 Gender-typed and gender-segregated
play among Tanzanian Hadza and Congolese BaYaka
hunter–gatherer children and adolescents. Child Dev.
91, 1284–1301. (doi:10.1111/cdev.13306)

68. Boyette AH, Hewlett BS. 2017 Autonomy,
equality and teaching among Aka Foragers
and Ngandu Farmers of the Congo Basin. Hum.
Nat. 28, 289–322. (doi:10.1007/s12110-017-9294-y)

69. Bonawitz E, Shafto P, Gweon H, Goodman ND,
Spelke E, Schulz L. 2011 The double-edged sword
of pedagogy: instruction limits spontaneous
exploration and discovery. Cognition 120, 322–330.
(doi:10.1016/j.cognition.2010.10.001)

70. Kirschner PA, Sweller J, Clark RE. 2010 Why minimal
guidance during instruction does not work: an
analysis of the failure of constructivist, discovery,
problem-based, experiential, and inquiry-based
teaching. Educ. Psychol. 41, 75–86. (doi:10.1207/
s15326985ep4102_1)

71. Bonawitz E, Shafto P, Gweon H, Chang I, Katz S,
Schulz L. 2009 The double-edged sword of
pedagogy: modeling the effect of pedagogical
contexts on preschoolers’ exploratory play. Proc.
31st Annu. Meet. Cogn. Sci. Soc. 2, 1575–1580.

72. Liebenberg L. 1990 The art of tracking: the origin of
science. Claremont, South Africa: David Philip
Publishers.

73. Thornton A, Raihani NJ. 2008 The Evolution of
Teaching. Evol. Anim. Behav. 75, 1823–1836.
(doi:10.1016/j.anbehav.2007.12.014)

74. Wood LA, Kendal RL, Flynn EG. 2013 Whom do children
copy? Model-based biases in social learning. Dev. Rev.
33, 341–356. (doi:10.1016/j.dr.2013.08.002)

75. Hill K, Kintigh K. 2009 Reports: can anthropologists
distinguish good and poor hunters? Implications for
hunting hypotheses, sharing conventions, and
cultural transmission. Curr. Anthropol. 50, 369–377.
(doi:10.1086/597981)

76. Kimball Romney A, Weller SC. 1984 Predicting
informant accuracy from patterns of recall among
individuals. Soc. Networks 6, 59–77. (doi:10.1016/
0378-8733(84)90004-2)

77. Wood LA, Kendal RL, Flynn EG. 2012 Context-
dependent model-based biases in cultural
transmission: children’s imitation is affected by
model age over model knowledge state. Evol. Hum.
Behav. 33, 387–394. (doi:10.1016/J.
EVOLHUMBEHAV.2011.11.010)

78. McElreath R, Bell AV, Efferson C, Lubell M, Richerson
PJ, Waring T. 2008 Beyond existence and aiming
outside the laboratory: estimating frequency-
dependent and pay-off-biased social learning
strategies. Phil. Trans. R. Soc. B 12, 3515–3528.
(doi:10.1098/rstb.2008.0131)
79. Hewlett BS, Hudson J, Boyette AH, Fouts HN. 2019
Intimate living: sharing space Among Aka and other
hunter–gatherers. In Inter-disciplinary perspective
on sharing among hunter–gatherers in the past and
present (eds DE Friesem, N Lavi), pp. 39–56.
Cambridge, UK: MacDonald Institute Monograph
Series.

80. Reyes-García V, Díaz-Reviriego I, Duda R, Fernández-
Llamazares Á, Gallois S, Guèze M, Napitupulu L,
Pyhälä A. 2016 Peer evaluation can reliably measure
local knowledge. Field Methods 28, 345–362.
(doi:10.1177/1525822X16629912)

81. Lewis J. 2015 Where goods are free but knowledge
costs. Hunt. Gatherer Res. 1, 1–27. (doi:10.3828/
hgr.2015.2)

82. MacDonald DH, Hewlett BS. 1999 Reproductive
interests and forager mobility. Curr. Anthropol. 40,
501–524. (doi:10.1086/200047)

83. Sonoda K, Bombjaková D, Gallois S. 2018 Cultural
transmission of foundational schemas among Congo
Basin hunter–gatherers. African Study Monogr.
Suppl. Issue 54, 155–169.

84. Scalise Sugiyama M. 2017 Oral storytelling
as evidence of pedagogy in forager societies.
Front. Psychol. 8, 471. (doi:10.3389/fpsyg.2017.
00471)

85. Lew-Levy S, Bombjaková D, Milks A, Kiabiya
Ntamboudila FK, Ann Kline M, Broesch T. 2022
Costly teaching contributes to the acquisition of
spear hunting skill among BaYaka forager
adolescents. Figshare. (doi:10.6084/m9.figshare.c.
5965243)

https://doi.org/10.1017/ehs.2020.35
https://doi.org/10.1017/ehs.2020.35
https://doi.org/10.1111/cdev.13306
http://dx.doi.org/10.1007/s12110-017-9294-y
http://dx.doi.org/10.1016/j.cognition.2010.10.001
http://dx.doi.org/10.1207/s15326985ep4102_1
http://dx.doi.org/10.1207/s15326985ep4102_1
http://dx.doi.org/10.1016/j.anbehav.2007.12.014
http://dx.doi.org/10.1016/j.dr.2013.08.002
http://dx.doi.org/10.1086/597981
http://dx.doi.org/10.1016/0378-8733(84)90004-2
http://dx.doi.org/10.1016/0378-8733(84)90004-2
http://dx.doi.org/10.1016/J.EVOLHUMBEHAV.2011.11.010
http://dx.doi.org/10.1016/J.EVOLHUMBEHAV.2011.11.010
https://doi.org/10.1098/rstb.2008.0131
http://dx.doi.org/10.1177/1525822X16629912
http://dx.doi.org/10.3828/hgr.2015.2
http://dx.doi.org/10.3828/hgr.2015.2
http://dx.doi.org/10.1086/200047
http://dx.doi.org/10.3389/fpsyg.2017.00471
http://dx.doi.org/10.3389/fpsyg.2017.00471
http://dx.doi.org/10.6084/m9.figshare.c.5965243
http://dx.doi.org/10.6084/m9.figshare.c.5965243

	Costly teaching contributes to the acquisition of spear hunting skill among BaYaka forager adolescents
	Introduction
	Ethnographic background
	Methods
	Preliminary adolescent interview
	Sample
	Teaching follows
	Coding
	Analysis

	Results
	Qualitative results
	Model 1—teaching cost
	Model 2—teaching frequency
	Model 3—leading

	Discussion
	Ethics
	Data accessibility
	Authors' contributions
	Conflict of interest declaration
	Funding
	Acknowledgements
	References


