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academic circumstances. To mitigate learners’ disengagement, some factors seem interesting to
be taken into consideration by scholars. One of them is mindfulness, defined as a resting strategy
that is related to constructive influences when utilized as a coping mechanism for anxiety and
apprehension. Furthermore, compassion is another factor that is regarded as a central dimension
of the exercise of mindfulness. It refers to understanding how to be available, compassionate, and
sympathetic towards oneself and others. Regarding the significance of these factors, the objective
of this review is to investigate the role of mindfulness and compassion in reducing learners’
educational disengagement in language education. Finally, future directions as well as educa-
tional implications for educational stakeholders are introduced following this review.

1. Introduction

Learners often undergo elevated degrees of apprehension, tension, and sadness, boredom, and they document a great degree of
deconstructive thoughts and feelings [1,2,3]. Some of those challenges show themselves in the shape of long-term educational set-
backs, discerned educational anxiety, and a lack of ability to conform to the educational and societal environment, which regularly
comes to a climax once students leave school [4]. A great number of learners have individual and contextual motives for leaving school
and this is a sign of disengagement from school and is a quickly developing occurrence [5] while it is a critical problem that ought to be
taken more seriously. Engagement in the educational environment is vital [6,7,8]. Indeed, engagement is a crucial concept connected
to education and educational achievements like better scores, frequencies of completion, and success test results (9]. Constructive
psychologists attempted to enhance the awareness of the way common people have higher progress in conditions without threatening
to accelerate a shift in awareness priority from merely focusing on substituting the unrighteous issues in lifestyles to forming positive
greatness [6,10]. The engagement concept has multiple constructs including behavioral, affection, cognition, and agency factors, the
first one of which, i.e. behavioral engagement is considered crucial in second language classes [6,11,12]. Nevertheless, disregarding its
background, engagement has considerably become prevalent in academic research established within PP [11]. Considering that
engagement is a precondition for influential education, the absence of it which represents fatigue [13,14], may turn into a danger to
academic achievement and any type of learning, namely, second language education [15]. [16] enlighten that language educators
should determine elements that influence their learners’ need to study by recognizing this; they can create successful strategies to
constructively motivate them to study again. Thus, teachers should be aware of how engaged learners are with their education.
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Mindfulness strategies have been proven to enhance educational presentation, as well as test presentation, by lowering levels of
stress and enhancing coping techniques [3,17]. Throughout recent years, mindfulness-based interferences have been verified as a way
to support learners in dealing with anxiety and in enhancing their socio-emotive functioning [18]. Interferences that are planned to
improve mindfulness try to enhance learners’ helpfulness, consideration, psychological health, and well-being by utilizing meditation
and other techniques to elevate recognition in the current instant; to control difficult thoughts and emotions; and to embrace oneself,
others, and the globe in an unbiased manner [19]. Indeed, Mindfulness entails two basic mechanisms, namely, self-regulation of
attention and nonjudgmental consciousness of experience. The former enhances consciousness of one’s experience in terms of
affection, cognition, and body as it takes place each moment, and the latter features inquisitiveness, openness, and recognition of the
experience, which can enhance managing by reducing reactivity [20].

Numerous motives exist to include mindfulness exercises in higher education, ranging from affective and physiological advantages
to enhancing the general health of educators and learners, and improving memory capacity and learning that results [21]. The
mindfulness approach has a global attraction, highlighting the fostering of higher consciousness, resilience, and affection regulation
whilst cultivating engagement, constructive relations, and fulfillment [22,23]. Additionally, learners who exercise mindfulness have
been demonstrated to attain better results on exams than learners who do not [24]. Mindfulness, taken from traditions of centuries
many years ago and instructed in a secular method, is connected to elevated activity in mental areas in charge of adjusting focus and
constructive emotional moods such as empathy and similar prosocial feelings [25]. Learners’ stress could be greatly lessened and their
attention span can be elevated with the aid of mindfulness. Therefore, mindfulness is a beneficial technique to have learners engage in
the educational cycle because it has been proven that many learners cannot concentrate in class [26]. Moreover, mindfulness has been
demonstrated to elevate learners’ positivity and positive emotion, rendering them capable of taking pleasure in the class since they can
discern the educational cycle more optimistically [27]. As an element related to mindfulness, self-compassion could provide learners
with more assistance.

In line with [28]’s Broaden-and-Build theory, positive emotions akin to compassion could enable greater imaginative intellectual
processing; therefore, leading to better educational presentation. This theory contends that positive emotions strengthen physical and
mental well-being, thereby elevating engagement [29,30]. Mindfulness elevates and enhances one’s focus on matters and others,
making them more compassionate. Consequently, by expanding this positive emotion, they are prone to be more engaged and ulti-
mately enhance their educational presentation [31]. Compassion is especially vital for educators’ recognition of learners’ re-
quirements, inquiries, and ambiguities when attempting to study new things and for educators’ competence to look beyond learners’
problematic conduct and at the hidden reasons, which regularly include requirements of security, consideration, consolation, or
determining restrictions. Furthermore, it is crucial for educators’ capability of creating and sustaining rather long-lasting connections
with learners and peers, in which arguments cannot be avoided [32].

One could regard mindfulness and compassion conceptually as exercises and innate individual characteristics that could be further
built and fostered throughout life [33]. In other words, mindfulness and compassion may be defined as (1] brief, periodic conditions of
recognition, (2) greater persistent, characteristic-like attributes of recognition, or (3) a group of exercises that increases the growth of
disconnected conditions of mindfulness and compassion for a mindful and sympathetic lifestyle [34]. To manage the needs of edu-
cation, mindfulness is suggested as a form of expert development. Numerous applications provide such a form of education, but, there
may be a need for more accurate empirical studies on this sphere [21].

An increasing body of scientific evidence exists that recommends mindfulness as a crucial life competence for the entire learners
[35,36,37]. The technique of mindfulness similarly assists concentration and increases the learner’s health potential [38]. Mindfulness
exercises focus on the mind, body, and affection awareness and therefore lead to the improvement of the entire individual. Each of the
comparative and experimental research firmly states that mindfulness helps the learners’ intellectual well-being. Interventions based
on mindfulness on college learners affect decreasing dejection, tension, pressure, and affective dysfunction and increase self-efficacy
and self-respect [39]. Also, some fields such as philosophy, well-being, social care, parenting, and management have largely covered
compassion [40]; However, to the best of researcher’s knowledge, recently, educators are getting inquisitive about investigating the
usage of mindfulness-based methods to getting to instruct and learn a foreign language, because through such methods they tend to
decrease tension, increase and enhance the class environment, and aid learners to concentrate or even have clearer contemplation to be
involved more in the classroom [41].

2. Review of literature
2.1. Disengagement

Learners’ engagement is largely essential within class teaching and instruction, and when estimating the learners’ success, it is one
of the major factors [42]. Learners’ engagement features positive power in the form of the bodily and intellectual aspects of learners to
achieve academic experience as part of class teaching and instruction. Instructional engagement may provide a beneficiary envi-
ronment and also presents a potential for the learners to find out their viewpoint [43]. A considerable attempt should be done to
improve learners’ academic engagement, which incorporates improving the education quality, performance of educators, and
instructional assignments. The development of students’ training related to the cycle of education and academic tasks affects their
memory and could finally affect academic outcomes and learners’ quality [44]. The period in which students are efficiently engaged in
their class tasks and practices is called engagement [45] which is characterized by the extent to which students are keen on the
traditional education cycle and refers to the effort, time, and power they put on educational learning tasks [46,47].

Student engagement or disengagement is considered a multidimensional construct that embraces behavioral, affective (emotional),
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intellectual (cognitive), and agentic [45]. Behavioral disengagement means being distracted within the class, being effortless, and stop
attempting fast [48]. Learners who are behaviorally disengaged refrain from the learning task (commonly through performing some
other things), delaying, doing just to get rid of the task, and attempt withdrawal (giving up, quitting) when encountering challenge,
difficulty, failure, or confusion. Affective disengagement means experiencing negative hedonic tone and power-emptying (being sad)
or power-disordering (stress) feelings in a learning task. Learners who are emotionally disengaged have a bad, conflicting, or effec-
tively submerged when engaging with the learning task. Cognition disengagement means using just disorganized and unscheduled
tactics whilst entrusted with doing or learning a thing. Learners who are agentically disengaged receive teaching as it is provided
passively and unilaterally [49]. Learners who are agentically disengaged perform according to what is told them, with no presentation
of the input, conversing with the English setting provider or lesson personalization attempts to be tailored to their favorites, purposes,
and desires. In the same way, disengagement is also recognized pertaining to this componential feature focusing on decreased
engagement with the maximum adverse impact on the learning procedure. The problems of disengagement and engagement, both
regarding the learners as well as educators, were indeed recognized as vital factors associated with boredom in the procedure of
mastering a language. Learners who have no engagement are disruptive, and may not aim for higher academic targets, score lower, and
may drop out of school. Such learners are more passive and cannot cope with boredom, anxiety, or even anger about being within the
class [50]. As the signs of disengagement begin in students’ lives, they can hamper their abilities to deal with the emotional difficulties
in a way that leads to the growth of engagement [51]. Mindfulness can be effective in inspiring students’ engagement and it can help
them with enhanced learning situations, so empowering them to be more involved in the process of their learning [52,53].

2.2. Mindfulness

Mindfulness” literally originates from the Sanskrit term ‘Smrti’ literally translated to “something remembered [54]. Thus, mind-
fulness is explained as recalling to focus on the current time that has three main characteristics, namely, goal, presence, and admittance
and the definition of mindfulness is “constant awareness”, a condition of physical liberty, or constant awareness of individuals’ un-
biased experience [55]. It encompasses deliberately focusing our attention, which refers to paying attention to the current time and
having an unbiased attitude to anything that happens in the present time. Mindfulness is specifically popular in the area of constructive
mind study with essential advantages, namely, enhancing active memory, improving well-being, decreasing tension, etc. [56].

Mindfulness incorporates three crucial elements: intention, attention, and attitude [57]. Mindfulness instruction is believed to
initiate attention or intentionally focus on something and is the basis of mindfulness [58]. This is the planned act of concentrating on
fleeting thoughts, emotions, and actions [20]. Intention alludes to knowing what is done, the reason behind it, or the final objective or
vision. Attention involves concentrating wholly on the current instant as opposed to contemplating what has passed or what is to come.
Attitude offers the capability of remaining sympathetic, receptive, and inquisitive. All three are interrelated and intertwined during
mindful exercises. The promotion of youngsters’ immune functions, intellectual growth, attention abilities, and emotive control are
advantages of exercising mindfulness [59].

In addition, mindfulness advances contentment and could elevate sensitivity in some youngsters. By exercising it daily, one can
build a feeling of stability and a tranquil, focused mind that is competent in imagination, creativity, contentment, endurance, and
compassion [60]. For instance, when learners have the chance to exercise mindfulness in a class, they could have a greater possibility
of attaining a particular objective and characterizing their target abilities or determining material domains to concentrate on by being
more inspired and engaged [20]. declared that mindfulness is focusing both on the goal and the current instant in an unbiased manner.
Mindfulness coaching in attention is believed to elevate emotive and intellectual resilience, enabling practitioners to build unbiased
recognition. Unbiased recognition alludes to focusing on the present encounter and not having an opinion regarding it. Unbiased
recognition results in non-responsiveness, or not responding to that present encounter, rather accepting that it has taken place and
letting it go.

Mindfulness alters the learning set within a class, by facilitating contemplation, building meaning, and taking advantage of
learning. In a desirable mindful classroom, the educators assist their learners to reconstruct meaning, contemplate the experience of
learning, and take the most advantage of the process of learning [61]. Based on the research conducted, mindfulness is an efficient
tactic for lowering concern and tension, managing concentration distractions, and enhancing the general mental health of university
learners [62,63]. Mindfulness has additionally been useful to cause healthy reactions to anxiety and has lessened self-harm [64] that is
an effective strategy that enhances focus and recognition in schools and allows educators to utilize their time more productively.
Mindfulness also helps kids enhance their recognition of the current instant. It paves new roads for the mind to build self-recognition
[65]. Moreover, through mindfulness practice, the development of compassion begins with learning to relate to oneself with greater
acceptance and kindness [66].

2.3. Self-compassion

Self-compassion as a concept is more or less novel in Western psychological literature but is increasing in importance as a sig-
nificant mechanism for alteration that includes being receptive to and affected by one’s own struggling, encountering emotions of
concern and sympathy toward oneself, having a considerate and unbiased demeanor toward one’s defects and setbacks, and under-
standing that one’s involvement is part of the regular human experience [67]. Self-compassion is generally characterized as sympa-
thizing with and being considerate of oneself when encountering struggles, regarding one’s setbacks as part of the human state, and
possessing a well-balanced recognition of unpleasant thoughts and feelings [67]. Compassion is characterized as being responsive to
the struggling of oneself and others and with a profound resolution to attempt to avert and mitigate them the advantages of building
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compassion are extensively documented in Buddhist psychology and are considered crucial to well-being [68].

67 theorized self-compassion concerning three main attributes, namely, self-sympathy, shared kindness, and mindfulness. The core
dimension of self-compassion includes being sympathetic towards oneself during downfalls. For example, when self-compassionate
individuals have setbacks or make big mistakes, they are prone to being more sympathetic, kind, and compassionate towards them-
selves and criticize and become mad at themselves less as opposed to individuals with a low level of self-compassion. Also, self-
compassion includes encouraging instead of criticizing oneself when wrong things happen [68]. Behaving sympathetically with
oneself may be represented in obvious measures, namely, allowing oneself to indulge in the emotional break or in intellectual loving
actions consisting of engaging in positive self-speaking, inspiring, and pardoning. Another characteristic of self-compassion or usual
humanity includes understanding that the experiences of individuals, regardless of their degree of pain, are integral to the usual
experiences of humans.

Consistent with 40, compassion is a relational cycle concerning awareness, feeling, making sense, and performing that reduces the
struggle of someone else. Self-compassion can be characterized as encountering one’s personal struggle via emotions of sympathy
towards oneself and with a mindful recognition and perception that one’s encounter is a component of the regular human experience
[671. A self-compassionate individual witnesses issues, weak points, and defects in a precise manner but responds with sympathy and
kindness as opposed to self-censure and cruelty. People with a great degree of self-compassion might process more successful
emotional control techniques, especially when encountering bad occurrences, than those with a low degree of self-compassion [69].

At the time of human failure, they experience damage or refusal, humiliation, or encounter different negative incidents, they
usually sense their experience is individual and special, however, people can experience issues and difficulties in reality. Human
beings’ feelings of isolation decrease and their compatible dealing is enhanced when they come to the understanding that other people
also have such experiences and taking a moderate viewpoint of one’s conditions such that one is not overwhelmed with affection is the
third characteristic of self-compassion [67]. Those with low self-compassion tend to live with negativity and get immersed in their
feelings when faced with tests and distress. On the contrary, individuals who are capable of keeping an attitude when encountering
pressure and getting close to the situation with mindfulness can manage it with higher success [56].

Regarding the recent studies in this domain, 70 has done research on the role of EFL teachers’ mindfulness and compassion in
fostering students’ enjoyment. They have proved the influential role of teachers’ mindfulness and compassion in decreasing students’
destructive moods, heightening their constructive feelings, and consequently increasing their enjoyment. In addition, there is another
study by 71 who examined the impact of mindfulness and resilience on the EFL learners’ engagement and they concluded that there
was a significant relationship among these three concepts and they also proved that mindfulness and resilience are predictors of
engagement.

3. Conclusion, pedagogical implications, and future direction

School principals, educators, and educator trainers may use the results of this study in various ways. Initially, the significance put
on the significant mindfulness-compassion relationship has that educators, educator trainers, and schools have to compare how both
those notions could be incorporated into the learning process to address the engagement of the students in the class. Based on the
literature review, for mitigating disengagement, both of these aspects should be employed. The main dimensions of one’s capability to
deal with and become aware of the desires of others are referred to as mindfulness and compassion and it is assumed to aid educators’
capability to build settings satisfying learners’ demands [72]. In conclusion, it can be said that mindfulness has a positive relationship
with the affective and behavioral engagement of learners, class attachment, participation, appreciation, and educational self-efficacy
[73,74]. Based on the evidence, educating mindfulness allows learners to lessen pressure, stress, and deep thinking and enhances their
health and educational confidence [75]. Mindfulness can be a strong method for enhancing concentration and recognition in schools
and allows educators to efficaciously use their time which also assists learners to enhance their consciousness of the current time. This
issue also enables finding new ways of growing self-awareness in the mind [65].

Compassion can be associated with well-being and engagement by enhancing a sense of proximity, connectedness, faith, and so-
cietal help [76]. Different mental hypotheses have highlighted the significance of societal relationships, empathy, and compassion for
engagement, health, and well-being; that is, compassionate conduct links individuals mentally and enhances the standard of con-
nections between colleagues, which enhances individuals’ well-being [77]. The outcome is important to students because motivating
particular habits and constructive conduct [like mindfulness and compassion] during the educational process can enhance their
behavior in their professions in the future. And as it is proved that mindfulness and compassion appear to be effective in strengthening
engagement, they must be reinforced in colleges to make learners ready to deal with career life with all the instruments that the
community seeks for them.

To present learners with an efficient tactic for coping and to have a clearer understanding of mindfulness, interferences can be
designed to university/program directions, courses, and tasks beyond the curriculum; allowing them to better comprehend themselves
and other people and have an enjoyable and glad life. Indeed, mindfulness-based treatments or interferences could be effortlessly
integrated into courses with a fleeting contemplation session before the start of every educational course. While these seem like
arrogant objectives, they could hypothetically develop accomplishment, reduce attrition, and expand educational accomplishment by
lessening anxiety and apprehension. The mindful learner which indicates better awareness, consciousness, and admittance to the
existing time task difficulty will additionally reveal higher power, commitment, and engagement (absorption) in the school; which
shows the incentive and relationship with the liveliness of their function, as opposed to burnout.

Greater degrees of mindfulness is related to lower degrees of sadness, stress, and apprehension and could promote a set of well-
being results, namely, lower awareness of anxiety and greater utilization of adjustive coping techniques [78]. Through inspiring
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attention to tasks and even considering them in innovative ways, mindfulness may have a positive association with engagement. It also
can nurture compassion, which closes individuals and engages them in their tasks with others. Compassion and mindfulness are
effective boosters of engagement, and therefore, they ought to be taught in schools to make learners ready to encounter the busy globe
along with all the instruments that are demanded by society. To be compassionate, the teacher should provide learners with a safe
platform, helps them to improve their experience and be more motivated, along with nurturing their advancement in learning [79].

Teacher trainers must be conscious of how to be more compassionate in the classroom, thereby advancing and reinforcing learners’
engagement and ultimately their success. An educator’s manual and relevant coaching plans can be built-in advancing compassion and
mindfulness abilities to be utilized in various syllabus plans. Consequently, it appears vital for teachers to teach them in such matters,
both in theory and in practice. By doing so, learners would realize and understand that being mindful and compassionate makes them
more engaged and improves their educational presentation. About all the evidence that backs the mindfulness advantages and the
teaching potential to increase mindfulness quality, the present study determined that teaching mindfulness may be used as interference
which may assist learners to have higher engagement within the class and enhance their capability to achieve success in English
learning. The review is beneficial for teacher educators who need to be conscious that teachers’ mindfulness and compassion help
learners in decreasing the destructive impacts of negative feelings and improving constructive feelings that result in engagement. Also,
it is worthwhile for administrators to suggest appropriate courses to encourage EFL teachers’ mindfulness and compassion at the
beginning of their job since they assure learners’ engagement.

Faculty members need to incorporate mindfulness into each second of the class, not like something extra. Programs of mindfulness
applications in educator training can enhance mindfulness application in schools in the future [80]. Mindfulness application has
recently gained great interest in studies. Mental intervention practices can also employ it as a beneficial method for coping with tension
and growing health and engagement in various environments. Whilst employed as an intervening technique in a third environment,
mindfulness could therefore assist learners to enhance competencies in life and studying that help constructive learning and health
results.

Based on the review of literature, the tension and stress that EFL learners experience while using the language at all competency
levels can prevent their general function and engagement, and learners with great mindfulness levels, also reported less anxiety
throughout language learning [81]. Interferences hindering despair and improving mindfulness and self-compassion may be specif-
ically useful within the process of language, therefore, such interventions should be made and examined through experimental
research to verify this finding. Also, in further research, the relationship between mindfulness, compassion, and academic success can
be examined. More investigations should highlight other factors such as motivation that is a sign of learners’ engagement or scrutinize
the cause-and-effect correlation of teachers’ mindfulness and compassion with other constructs such as well-being, perseverance, and
resilience, along with examining the interaction of numerous variables, and its effect in language education.

Author contribution statement
All authors listed have significantly contributed to the development and the writing of this article.
Funding statement
This research did not receive any specific grant from funding agencies in the public, commercial, or not-for-profit sectors.
Data availability statement
No data was used for the research described in the article.
Declaration of interest’s statement

The author declares no competing interests.

References

[1] S. Bauldry, Variation in the protective effect of higher education against Depression, Ment. Health Soc. 5 (3) (2015) 145-161, https://doi.org/10.1177/
2156869314564399.

[2] M. Pawlak, A. Derakhshan, M. Mehdizadeh, M. Kruk, The effects of class mode, course type, and focus on coping strategies in the experience of boredom in
online English language classes, Lang. Teach. Res. (2021), https://doi.org/10.1177/13621688211064944.

[3] C. Regehr, D. Glancy, A. Pitts, Interventions to reduce stress in university students: a review and meta-analysis, J. Affect. Disord. 148 (1) (2013) 1-11, https://
doi.org/10.1016/j.jad.2012.11.026.

[4] F. Schultze-Lutter, B.G. Schimmelmann, S.J. Schmidt, Resilience, risk, mental health and well-being: associations and conceptual differences, Eur. Child Adolesc.
Psychiatr. 25 (5) (2016) 459-466, https://doi.org/10.1007/s00787-016-0851-4.

[5] L. Lippman, A. Rivers, Assessing School Engagement: a Guide for Out-Of-School Time Program Practitioners, 2008. Retrieved on November 2022 from.

[6] A. Derakhshan, D. Doliriski, K. Zhaleh, M. Janebi Enayat, J. Fathi, Predictability of Polish and Iranian student engagement in terms of teacher care and teacher-
student rapport, System 106 (2022), https://doi.org/10.1016/j.system.2022.102790.

[7] A. Derakhshan, J. Fathi, M. Pawlak, M. Kruk, Classroom social climate, growth language mindset, and student engagement: the mediating role of boredom in
learning English as a foreign language, J. Multiling. Multicult. Dev. (2022), https://doi.org/10.1080/01434632.2022.2099407.

[8] N. Mkonto, Monitoring Student engagement: retention officers’ experiences at the cape peninsula university of technology, J. Student Afr. Afr. 6 (1) (2018)
65-76, https://doi.org/10.24085/jsaa.v6il1.3066.


https://doi.org/10.1177/2156869314564399
https://doi.org/10.1177/2156869314564399
https://doi.org/10.1177/13621688211064944
https://doi.org/10.1016/j.jad.2012.11.026
https://doi.org/10.1016/j.jad.2012.11.026
https://doi.org/10.1007/s00787-016-0851-4
http://refhub.elsevier.com/S2405-8440(23)00357-2/sref5
https://doi.org/10.1016/j.system.2022.102790
https://doi.org/10.1080/01434632.2022.2099407
https://doi.org/10.24085/jsaa.v6i1.3066

C. Xue

Heliyon 9 (2023) e13150

[10] M.E.P. Seligman, M. Csikszentmihalyi, Flow and the foundations of positive psychology, in: M.E.P. Seligman, M. Csikszentmihalyi (Eds.), Positive Psychology:

[11]
[12]

[13]

[14]
[15]

[16]
[17]
[18]
[19]
[20]
[21]
[22]
[23]
[24]
[25]
[26]
[27]
[28]
[29]
[30]
[31]
[32]
[33]
[34]
[35]

[36]

[37]
[38]
[39]

[40]
[41]

[42]

[43]
[44]

[45]
[46]
[47]
[48]
[49]

[50]

an Introduction, Springer, Dordrecht, 2014, pp. 279-298, https://doi.org/10.1037//0003-066X.55.1.5.
S. Mercer, Z. Dornyei, Engaging Language Learners in Contemporary Classrooms, Cambridge University Press, Cambridge, 2020.
F. Shakki, Iranian EFL students’ L2 engagement: the impact of teacher support and teacher-student rapport, Lang. Related Res. 13 (3) (2022) 175-198, https://
doi.org/10.52547/LRR.13.3.8.
A. Derakhshan, M. Kruk, M. Mehdizadeh, M. Pawlak, Activity-induced boredom in online EFL classes, ELT J. 76 (1) (2021) 58-68, https://doi.org/10.1093/elt/
ccab072.
A. Henry, C. Thorsen, Teacher-student relationships and L2 motivation, Mod. Lang. J. 102 (1) (2018) 218-241, https://doi.org/10.1111/modl.12446.
Z. Dornyei, Towards a better understanding of the L2 learning experience, the Cinderella of the L2 motivational self-system, Stud. Sec. Lang. Learn. Teach. 9 (1)
(2019) 19-30, https://doi.org/10.14746/ss11t.2019.9.1.2.
T. Han, A. Takkag-Tulgar, N. Aybirdi, Factors causing demotivation in the EFL learning process and the strategies used by Turkish EFL learners to overcome their
demotivation, Adv. Lang. Lit. Stud. 10 (2) (2019) 56-65, https://doi.org/10.7575/aiac.alls.v.10n.2p.56.
1. Dundas, T. Thorsheim, A. Hjeltnes, P.E. Binder, Mindfulness-based stress reduction for academic evaluation anxiety: a naturalistic longitudinal study, J. Coll.
Student Psychother. 30 (2) (2016) 114-131, https://doi.org/10.1080/87568225.2016.1140988.
M. O’Driscoll, S. Byrne, A. McGillicuddy, S. Lambert, L. Sahm, The effects of mindfulness-based interventions for health and social care undergraduate students,
Psychol. Health Med. 22 (1) (2018) 851-865.
R. Weis, S.D. Ray, T.A. Cohen, Mindfulness as a way to cope with COVID-19-related stress and anxiety, Counsell. Psychother. Res. J. 21 (1) (2021) 8-18, https://
doi.org/10.1002/capr.12375.
J. Kabat-Zinn, Mindfulness-based interventions in context: past, present, and future. Clinical psychology, Sci. Prac. 10 (2) (2003) 144-156, https://doi.org/
10.1093/clipsy/bpg016.
R.W. Roeser, E. Skinner, J. Beers, P.A. Jennings, Mindfulness training and teachers’ professional development: an emerging area of research and practice, Child
Develop. Perspect. 6 (3) (2012) 167-173, https://doi.org/10.1111/j.1750-8606.2012.00238.x.
K. Ragoonaden, Self-study of teacher education practices and critical pedagogy: the fifth moment in a teacher educator’s journey, Stud. Teach. Educ. 11 (1)
(2015) 81-95, https://doi.org/10.1080/17425964.2015.1018886.
Y. Wang, A. Derakhshan, H. Rahimpour, Developing resilience among Chinese and Iranian EFL teachers: a multi-dimensional cross-cultural study, J. Multiling.
Multicult. Dev. (2022), https://doi.org/10.1080/01434632.2022.2042540.
L.S. Bakosh, R.M. Snow, J.M. Tobias, J.L. Houlihan, C. Barbosa-Leiker, Maximizing mindful learning: mindful awareness intervention improves elementary
school students’ quarterly grades, Mindfulness 7 (1) (2016) 59-67, https://doi.org/10.1007/s12671-015-0387-6.
A. Lutz, H.A. Slagter, J. Dunne, R.J. Davidson, Attention regulation and monitoring in meditation, Trends Cognit. Sci. 12 (4) (2008) 163-169, https://doi.org/
10.1016/j.tics.2008.01.005.
M. Napoli, P.R. Krech, L.C. Holley, Mindfulness training for elementary school students, J. Appl. Sch. Psychol. 21 (1) (2005) 99, https://doi.org/10.1300/
J370v21n01-05, 25.
K.A. Schonert-Reichl, M.S. Lawlor, The effects of a mindfulness-based education program on pre-and early adolescents’ well-being and social and emotional
competence, Mindfulness 1 (3) (2010) 137-151, https://doi.org/10.1007/s12671-010-0011-8.
B.L. Fredrickson, Gratitude, like other positive emotions, broadens and builds, in: R.A. Emmons, M.E. McCullough (Eds.), The Psychology of Gratitude, Oxford
University Press, New York, NY, 2004, pp. 145-166, https://doi.org/10.1093/acprof:0s0/9780195150100.003.0008.
Y. Wang, A. Derakhshan, Z. Pan, Positioning an agenda on a loving pedagogy in second language acquisition: conceptualization, practice, and research, Front.
Psychol. 13 (2022), 894190, https://doi.org/10.3389/fpsyg.2022.894190.
Y.L. Wang, A. Derakhshan, L.J. Zhang, Researching and practicing positive psychology in second/foreign language learning and teaching: the past, current
status and future directions, Front. Psychol. 12 (2021) 1-10, https://doi.org/10.3389/fpsyg.2021.731721.
P.A. Van den Hurk, F. Giommi, S.C. Gielen, A.E. Speckens, H.P. Barendregt, Greater efficiency in attentional processing related to mindfulness meditation, Q. J.
Exp. Psychol. 63 (2) (2010) 1168-1180, https://doi.org/10.1080/17470210903249365.
L. Eldor, A. Shoshani, Caring relationships in school staff: exploring the link between compassion and teacher work engagement, Teach. Teach. Educ. 59 (2)
(2016) 126-136, https://doi.org/10.1016/j.tate.2016.06.001.
M.T. Greenberg, C. Turksma, Understanding and watering the seeds of compassion, Res. Hum. Dev. 12 (3-4) (2015) 280-287, https://doi.org/10.1080/
15427609.2015.1068060.
R.J. Davidson, Empirical explorations of mindfulness: conceptual and methodological conundrums, Emotion 10 (2) (2010) 8-11, https://doi.org/10.1037/
a0018480.
N.J. Albrecht, Wellness: a conceptual framework for school-based mindfulness programs, Int. J. Health, Wellness Soc. 4 (3) (2014) 21-36. http://ijw.
cgpublisher.com/product/pub.198/prod.161.
J. Galante, G. Dufour, M. Vainre, A.P. Wagner, J. Stochl, A. Benton, N. Lathia, E. Howarth, P.B. Jones, A mindfulness-based intervention to increase resilience to
stress in university students: a pragmatic randomized controlled trial, Lancet Public Health 3 (2) (2018) 72-81, https://doi.org/10.1016/52468-2667(17)
30231-1.
S.L. Shapiro, K.E. Lyons, R.C. Miller, B. Butler, C. Vieten, P.D. Zelazo, Contemplation in the classroom: a new direction for improving childhood education, Educ.
Psychol. Rev. 27 (3) (2014) 1-30.
S. Chen, D. Murphy, The mediating role of authenticity on mindfulness and wellbeing: a cross-cultural analysis, Asia Pac. J. Counsell. Psychother. 10 (1) (2019)
40-55, https://doi.org/10.1080/21507686.2018.1556171.
H. Motie, M. Heidari, F. Bagherian, F. Zarani, Providing mindfulness-based educational package for evaluating academic procrastination, Iran. J. Psychiatry
Clin. Psychol. 25 (1) (2019) 26-41, https://doi.org/10.32598/ijpcp.25.1.25.
J.E. Dutton, M.C. Worline, P.J. Frost, J. Lilius, Explaining compassion organizing, Adm. Sci. Q. 51 (1) (2006) 59-96.
P.Y. Collins, V. Patel, S.S. Joestl, D. March, T.R. Insel, A.S. Daar, M. Walport, Grand challenges in global mental health, Nature 475 (7) (2011) 27-30, https://
doi.org/10.1038/475027a.
K.L. Webber, R.B. Krylow, Q. Zhang, Does involvement really matter? Indicators of college student success and satisfaction, J. Coll. Student Dev. 54 (6) (2013)
591-611, https://doi.org/10.1353/csd.2013.0090.
G.D. Kuh, J. Kinzie, J.H. Schuh, E.J. Whitt, Fostering student success in hard times. Change, Magaz. Higher Learn. 43 (4) (2011) 13-19.
Y. Wang, H. Guan, Exploring demotivation factors of Chinese learners of English as a foreign language based on positive psychology, Rev. Argent. Clin. Psicol.
29 (1) (2020) 851-861, https://doi.org/10.24205/03276716.2020.116.
H. Lei, Y. Cui, W. Zhou, Relationships between student engagement and academic achievement: a meta-analysis, SBP (Soc. Behav. Pers.) 46 (3) (2018) 517-528,
https://doi.org/10.2224/sbp.7054.
D.F. Chang, W.C. Chien, W.C. Chou, Meta-analysis approach to detect the effect of student engagement on academic achievement, ICIC Exp. Lett. 10 (10) (2016)
2241-2246.
Y.L. Wang, Construction elements and path of practical education model in universities, EURASIA J. Math. Sci. Technol. 13 (10) (2017) 6775-6782, https://doi.
org/10.12973/ejmste/78525.
H. Jang, E. Kim, J. Reeve, Why students become more engaged or more disengaged during the semester: a self-determination theory dual-process model, Learn.
InStruct. 43 (3) (2016) 27-38, https://doi.org/10.1016/j.learningstruc.2016.01.002.
J. Reeve, How students create motivationally supportive learning environments for themselves: the concept of agentic engagement, J. Educ. Psychol. 105 (2)
(2013) 579-595, https://doi.org/10.1037/a0032690.
M.R. Reyes, M.A. Brackett, S.E. Rivers, M. White, P. Salovey, Classroom emotional climate, student engagement, and academic achievement, J. Educ. Psychol.
104 (3) (2012) 700, https://doi.org/10.1037/a0027268.


https://doi.org/10.1037//0003-066X.55.1.5
http://refhub.elsevier.com/S2405-8440(23)00357-2/sref11
https://doi.org/10.52547/LRR.13.3.8
https://doi.org/10.52547/LRR.13.3.8
https://doi.org/10.1093/elt/ccab072
https://doi.org/10.1093/elt/ccab072
https://doi.org/10.1111/modl.12446
https://doi.org/10.14746/ssllt.2019.9.1.2
https://doi.org/10.7575/aiac.alls.v.10n.2p.56
https://doi.org/10.1080/87568225.2016.1140988
http://refhub.elsevier.com/S2405-8440(23)00357-2/sref18
http://refhub.elsevier.com/S2405-8440(23)00357-2/sref18
https://doi.org/10.1002/capr.12375
https://doi.org/10.1002/capr.12375
https://doi.org/10.1093/clipsy/bpg016
https://doi.org/10.1093/clipsy/bpg016
https://doi.org/10.1111/j.1750-8606.2012.00238.x
https://doi.org/10.1080/17425964.2015.1018886
https://doi.org/10.1080/01434632.2022.2042540
https://doi.org/10.1007/s12671-015&ndash;0387-6
https://doi.org/10.1016/j.tics.2008.01.005
https://doi.org/10.1016/j.tics.2008.01.005
https://doi.org/10.1300/J370v21n01-05
https://doi.org/10.1300/J370v21n01-05
https://doi.org/10.1007/s12671-010-0011-8
https://doi.org/10.1093/acprof:oso/9780195150100.003.0008
https://doi.org/10.3389/fpsyg.2022.894190
https://doi.org/10.3389/fpsyg.2021.731721
https://doi.org/10.1080/17470210903249365
https://doi.org/10.1016/j.tate.2016.06.001
https://doi.org/10.1080/15427609.2015.1068060
https://doi.org/10.1080/15427609.2015.1068060
https://doi.org/10.1037/a0018480
https://doi.org/10.1037/a0018480
http://ijw.cgpublisher.com/product/pub.198/prod.161
http://ijw.cgpublisher.com/product/pub.198/prod.161
https://doi.org/10.1016/S2468-2667(17)30231-1
https://doi.org/10.1016/S2468-2667(17)30231-1
http://refhub.elsevier.com/S2405-8440(23)00357-2/sref37
http://refhub.elsevier.com/S2405-8440(23)00357-2/sref37
https://doi.org/10.1080/21507686.2018.1556171
https://doi.org/10.32598/ijpcp.25.1.25
http://refhub.elsevier.com/S2405-8440(23)00357-2/sref40
https://doi.org/10.1038/475027a
https://doi.org/10.1038/475027a
https://doi.org/10.1353/csd.2013.0090
http://refhub.elsevier.com/S2405-8440(23)00357-2/sref43
https://doi.org/10.24205/03276716.2020.116
https://doi.org/10.2224/sbp.7054
http://refhub.elsevier.com/S2405-8440(23)00357-2/sref46
http://refhub.elsevier.com/S2405-8440(23)00357-2/sref46
https://doi.org/10.12973/ejmste/78525
https://doi.org/10.12973/ejmste/78525
https://doi.org/10.1016/j.learningstruc.2016.01.002
https://doi.org/10.1037/a0032690
https://doi.org/10.1037/a0027268

C. Xue Heliyon 9 (2023) e13150

[51] M.L. Sulkowski, M.K. Demary, P.J. Lazarus, Connecting students to schools to their emotional well-being and academic success, Communique 40 (2) (2012)
1-20. Retrieved on November 2022 from: http://www.nasponline.org/publications/cq/40/7/. connecting students.aspx).

[52] Y.T.Lin, The interrelationship among psychological capital, mindful learning, and English learning engagement of university students in Taiwan, Sage Open 10
(1) (2020) 1-12, https://doi.org/10.1177/2158244020901603.

[53] M.L. Minkos, S.M. Chafouleas, M.A. Bray, T.P. LaSalle, Brief report: a preliminary investigation of a mindful breathing intervention to increase academic
engagement in an alternative educational setting, Behav. Disord. 43 (4) (2018) 436-443doi, https://doi.org/10.1177/0198742917740870.

[54] M. Williams, E. Leumann, C. Cappeller, Etymo- Logically and Philologically Arranged with Special Reference to Cognate Indo-European Languages, Bharatiya
Granth Niketan, New Delhi, 2004.

[55] E. Katz, Mindfulness and psychotherapy, in: C.K. Germer, R.D. Siegel, P. R (Eds.), Fulton, Smith College Studies in Social Work, Guilford Press, New York, NY,
2014, pp. 132-136, https://doi.org/10.1080/00377317.2014.861286.

[56] K.W. Brown, R.M. Ryan, The benefits of being present: mindfulness and its role in psychological wellbeing, J. Pers. Soc. Psychol. 84 (2) (2003) 822-848.

[57] S. Shapiro, C. White, Mindful Discipline: A Loving Approach to Setting Limits and Raising an Emotionally Intelligent Child, New Harbinger Publications,
Oakland, CA, 2014.

[58] P. Malinowski, Neural mechanisms of attentional control in mindfulness meditation, Front. Neurosci. 7 (2) (2013) 1-11, 10.3389fnins.2013.00008.

[59] D. Rechtschaffen, The Way of Mindful Education, Norton, New York, NY, 2014.

[60] S.K. Greenland, The Mindful Child, Free Press, New York, NY, 2010.

[61] Y. Wang, W. Xu, F. Luo, Emotional resilience mediates the relationship between mindfulness and emotion, Psychol. Rep. 118 (3) (2016) 725-736, https://doi.
0rg/10.1177/0033294116649707.

[62] E. Di Pierdomenico, M. Kadziolka, A. Miller, J. Carlin, Mindfulness correlates with stress and coping in university students, Can. J. High Educ. 47 (2) (2017)
121-134.

[63] M. Leland, Mindfulness and student success, J. Adult Educ. 44 (1) (2015) 19-24. Retrieved on November 2022 from, https://files.eric.ed.gov/fulltext/EJ107
2925.

[64] W.B. Britton, N.E. Lepp, H.F. Niles, T. Rocha, N.E. Fisher, J.S. Gold, A randomized controlled pilot trial of classroom-based mindfulness meditation compared to
an active control condition in sixth-grade children, J. Sch. Psychol. 52 (3) (2014) 263-278, https://doi.org/10.1016/].jsp.2014.03.002.

[65] D. Goleman, Introduction to Building Emotional Intelligence: Techniques for Cultivating Inner Strength in Children, Sounds True, Boulder, 2008.

[66] S.L. Shapiro, L.E. Carlson, The Art and Science of Mindfulness: Integrating Mindfulness into Psychology and the Helping Professions, American Psychological
Association, Washington, DC, 2009, https://doi.org/10.1037/11885-000.

[67] K.D. Neff, The development and validation of a scale to measure self-compassion, Self Ident. 2 (2) (2003) 223-250, https://doi.org/10.1080/
15298860390209035.

[68] K.D. Neff, K.L. Kirkpatrick, S.S. Rude, Self-compassion and adaptive psychological functioning, J. Res. Pers. 41 (1) (2007) 139-154, https://doi.org/10.1016/j.
jrp.2006.03.004.

[69] P. Gilbert, Choden, Mindful Compassion, Constable Robins, London, UK, 2013.

[72] N.P. Rickert, E.A. Skinner, R.W. Roeser, Development of a multidimensional, multi-informant measure of teacher mindfulness as experienced and expressed in
the middle school classroom, IJBD (Int. J. Behav. Dev.) 44 (1) (2020) 5-19.

[73] Y. Han, Y. Wang, Investigating the correlation among Chinese EFL teachers’ self-efficacy, work engagement, and reflection, Front. Psychol. 12 (2021), 763234,
10 33 89/fpsyg2021763234.

[74] F. Xie, A. Derakhshan, A conceptual review of positive teacher interpersonal communication behaviors in the instructional context, Front. Psychol. 12 (2021)
1-10, https://doi.org/10.3389/fpsyg.2021.708490.

[75] K.A. Schonert-Reichl, E. Oberle, M.S. Lawlor, D. Abbott, K. Thomson, T.F. Oberlander, A. Diamond, Enhancing cognitive and social-emotional development
through a simple-to-administer mindfulness-based school program for elementary school children: a randomized controlled trial, Dev. Psychol. 51 (1) (2015)
52-66, 10.1037/a0038454.

[76] J. Crocker, A. Canevello, Creating and undermining social support in communal relationships: the role of compassionate and self-image goals, J. Pers. Soc.
Psychol. 95 (2) (2008) 555-575, https://doi.org/10.1037/0022-3514.95.3.555.

[77]1 E.H. Powley, Reclaiming resilience and safety: resilience activation in the critical period of crisis, Hum. Relat. 62 (2) (2009) 1289-1326.

[78] A. Masuda, E. Tully, The role of mindfulness and psychological flexibility in somatization, depression, anxiety, and general psychological distress, J. Evid. Based
Compl. Altern. Med. 17 (1) (2012) 66-71, https://doi.org/10.1177/2156587211423400.

[79] S.K. Gill, A. Ursuleanu, Compassion and the student experience, in: P. Gibbs (Ed.), The Pedagogy of Compassion at the Heart of Higher Education, Springer,
Cham, 2017, pp. 225-228, https://doi.org/10.1007/978-3-319-57783-8_16.

[80] N. Bailey, J. Owen, R. Chambers, C. Hassed, A. Jones, A. Wootten, Evidence-based Guidelines for Mindfulness in Schools: A Guide for Teachers and School
Leaders. Smiling Mind, 2018. Retrieved on November 2022 from, https://staticl.squarespace.com/static/5a2f40a41f318d38ccf0c819/t/
5b28988170a6ad07781beeb9,/1529387171804/smiling-mind-mindfulness-guidelines-for-schools-whitepaper.pdf.

[81] P. Charoensukmongkol, The role of mindfulness in reducing English language anxiety among Thai college students, Int. J. Biling. Educ. BiLing. 22 (4) (2019)
414-427, https://doi.org/10.1080/13670050.2016.1264359.


http://www.nasponline.org/publications/cq/40/7/
https://doi.org/10.1177/2158244020901603
https://doi.org/10.1177/0198742917740870
http://refhub.elsevier.com/S2405-8440(23)00357-2/sref54
http://refhub.elsevier.com/S2405-8440(23)00357-2/sref54
https://doi.org/10.1080/00377317.2014.861286
http://refhub.elsevier.com/S2405-8440(23)00357-2/sref56
http://refhub.elsevier.com/S2405-8440(23)00357-2/sref57
http://refhub.elsevier.com/S2405-8440(23)00357-2/sref57
http://refhub.elsevier.com/S2405-8440(23)00357-2/sref58
http://refhub.elsevier.com/S2405-8440(23)00357-2/sref59
http://refhub.elsevier.com/S2405-8440(23)00357-2/sref60
https://doi.org/10.1177/0033294116649707
https://doi.org/10.1177/0033294116649707
http://refhub.elsevier.com/S2405-8440(23)00357-2/sref62
http://refhub.elsevier.com/S2405-8440(23)00357-2/sref62
https://files.eric.ed.gov/fulltext/EJ107%202925
https://files.eric.ed.gov/fulltext/EJ107%202925
https://doi.org/10.1016/j.jsp.2014.03.002
http://refhub.elsevier.com/S2405-8440(23)00357-2/sref65
https://doi.org/10.1037/11885-000
https://doi.org/10.1080/15298860390209035
https://doi.org/10.1080/15298860390209035
https://doi.org/10.1016/j.jrp.2006.03.004
https://doi.org/10.1016/j.jrp.2006.03.004
http://refhub.elsevier.com/S2405-8440(23)00357-2/sref69
http://refhub.elsevier.com/S2405-8440(23)00357-2/sref72
http://refhub.elsevier.com/S2405-8440(23)00357-2/sref72
http://refhub.elsevier.com/S2405-8440(23)00357-2/sref73
http://refhub.elsevier.com/S2405-8440(23)00357-2/sref73
https://doi.org/10.3389/fpsyg.2021.708490
http://refhub.elsevier.com/S2405-8440(23)00357-2/sref75
http://refhub.elsevier.com/S2405-8440(23)00357-2/sref75
http://refhub.elsevier.com/S2405-8440(23)00357-2/sref75
https://doi.org/10.1037/0022-3514.95.3.555
http://refhub.elsevier.com/S2405-8440(23)00357-2/sref77
https://doi.org/10.1177/2156587211423400
https://doi.org/10.1007/978-3-319-57783-8_16
https://static1.squarespace.com/static/5a2f40a41f318d38ccf0c819/t/5b28988170a6ad07781beeb9/1529387171804/smiling-mind-mindfulness-guidelines-for-schools-whitepaper.pdf
https://static1.squarespace.com/static/5a2f40a41f318d38ccf0c819/t/5b28988170a6ad07781beeb9/1529387171804/smiling-mind-mindfulness-guidelines-for-schools-whitepaper.pdf
https://doi.org/10.1080/13670050.2016.1264359

	Mitigating EFL students’ academic disengagement: The role of teachers’ compassion and mindfulness in China
	1 Introduction
	2 Review of literature
	2.1 Disengagement
	2.2 Mindfulness
	2.3 Self-compassion

	3 Conclusion, pedagogical implications, and future direction
	Author contribution statement
	Funding statement
	Data availability statement
	Declaration of interest’s statement
	References


