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Abstract 
Scientific literacy is crucial to address important and complex societal problems, both 

current and future. Teaching using a socioscientific issues (SSI) approach is a potential 

strategy to develop students’ scientific literacy, although teachers have reported concerns 

about its implementation, such as the inability to add additional distinct requirements to 

already demanding curricula. To facilitate this task, we describe the development of a valid 

and reliable instrument for curricula analysis, called “Framework for Identifying Opportu-

nities to implement an SSI approach in science school curricula” (FIOSSI), and use it to 

identify opportunities to implement the SSI approach in the elementary school science 

curriculum of three European countries (England, Italy and Portugal). The framework cat-

egorizes SSI opportunities into three areas: 1) awareness of the issue; 2) socioscientific 

reasoning; and 3) socioscientific identity. Our analyses of the three countries’ elementary 

curricula reveal that the current versions have significant opportunities to explore aware-

ness of SSI (especially relating to environmental and human health issues), promote the 

development of socioscientific reasoning, and foster socioscientific identity. FIOSSI can be 

a useful tool for education research and practice, and our results can help inform future 

research and guide educational policies.
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Introduction
The world is facing an increasing number of pressing challenges that require a science-based 
response. To address the various social, economic and environmental challenges affecting 
the world, the United Nations [1] established 17 Sustainable Development Goals (SDGs) to 
achieve the 2030 Agenda for Sustainable Development. The 2023 mid-point report rang alarm 
bells as it indicated that progress on most of the goals was moderately to severely off track, 
and a significant number had regressed below the 2015 benchmarks [2]. A scientifically liter-
ate populace plays a pivotal role in promoting awareness, understanding and action related to 
the SDGs. Therefore, it is imperative that we ensure that our students are scientifically literate 
[3]. Our young students should be afforded opportunities to develop competencies that 
allow for the making of informed decisions, develop innovative and effective solutions, and 
actively engage with debates related to local and global problems. Educators have a prima facie 
responsibility for providing quality education (SDG4) that is fundamental to develop students’ 
key competencies in sustainability, and empowering them with knowledge, skills and attitudes 
needed to successfully address complex issues and ultimately achieve all other SDGs [4,5].

Most of today’s sustainability challenges entail complex, ill-structured, and controversial soci-
etal issues, linked to scientific ideas and principles that lack simple solutions, and are potentially 
informed by concepts from multiple fields that have economic, political, and ethical implications 
[6,7]. In other words, most of the sustainability challenges are Socioscientific Issues (SSI) [8]. 
Thus, responsible sustainable development requires science education to develop public scien-
tific literacy, allowing people to engage, as reflective citizens, in science-related issues [9,10].

Scientific literacy is described by Roberts [11] through two visions: while Vision I is limited 
to science content knowledge, Vision II broadens the focus and proposes situating science in 
everyday sociocultural contexts. Building from Robert’s Vision II, some authors have pro-
posed Vision III, which further extends the concept and aims to promote competencies that 
allow students to reflect and discuss science within the scope of socio-political problems, 
addressing social justice and ethical considerations through social activism and awareness, 
and facilitating moral reasoning [12–15].

The Socioscientific Issues (SSI) educational framework is directly aligned with Vision II 
and Vision III [8]. This approach is influenced by the Science, Technology and Society (STS) 
tradition and is further informed by scholarship from philosophical, developmental, and 
sociological traditions [7]. As a science education approach, SSI has four key elements [8]: 
1) use personally relevant, controversial, and ill-structured problems that require scientific, 
evidence-based reasoning to inform decisions; 2) employ the use of scientific topics with social 
implications that require students to engage in dialogue, discussion, debate, and argumenta-
tion; 3) integrate implicit and/or explicit ethical components that require moral reasoning; 
and, 4) emphasize the development of virtue and character as long-range pedagogical goals.

To support the design and implementation of the SSI approach, Sadler et al. [16] proposed 
a model for SSI teaching and learning outlining key learning objectives such as awareness of 
the issue, socioscientific reasoning, and identity development (among others, such as scien-
tific practices and the nature of science, which are not exclusive to this approach, as well as 
crosscutting concepts and core ideas, which are specific to the context of the USA). Awareness 
of the issue involves understanding how scientific concepts relate to the issue and recognizing 
associated social problems [reviewed in [16]. Socioscientific reasoning includes understanding 
the complexity of SSI, analyzing issues from multiple perspectives, identifying aspects subject 
to ongoing inquiry, employing skepticism toward potentially biased information, and explor-
ing science’s contributions and limitations regarding the issue [16]. Multiple studies [17,18] 
highlight the complexity of SSR and proposed the need for sustained efforts, as opposed 
to short-term interventions, to effectively influence students’ SSR. Identity development 
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encourages students to see themselves as capable contributors to SSI discussions, engage with 
these issues both in and out of school, and develop new competencies and interests [reviewed 
in [16,19,20]. However, identity develops over time [21] and can evolve through extended 
engagement with meaningful issues [6]. Therefore, it is important to consider how students’ 
identities change through multiple SSI learning experiences over the years [16].

The SSI approach has indeed been shown to promote the development of students’ under-
standing of the nature of science [22,23]; students’ reasoning [24,25] and argumentation 
skills [26,27]; functional scientific literacy and character [28,29]; and moral reasoning and 
sensitivity [30–34]. SSI has also been used to foster systems thinking, anticipatory, norma-
tive, strategic, and interpersonal competencies in students [35]. This highlights the potential 
of this approach to foster the key competencies in sustainability, needed to empower people 
with knowledge, skills and attitudes essential to successfully address complex issues, and to 
ultimately achieve all SDGs [4,5].

While there are some promising studies that have shown SSI-based education to be particu-
larly relevant for elementary school students connecting science knowledge with social issues, 
thereby providing a foundation for more complex reasoning and understanding of scientific 
concepts [36–39], most of the research and resources in the extant literature tend to be focused 
on higher education, not on elementary school levels [36–39]. Additionally, despite evidence 
supporting the educational potential of exploring SSI in the classroom, teachers report lack of 
confidence [37,40] and several concerns related to using this educational approach, including: 
i) teaching SSI often demands the exploration of unfamiliar topics and knowledge outside 
their immediate content domain (e.g., ethical/moral, political, economic, sociocultural issues) 
[36,37], ii) lack of suitable teaching materials [41,42], iii) concerns about students’ knowledge 
and understanding ability [37], iv) time constraints in designing and implementing SSI-based 
lessons [37], and v) intolerance of uncertainty [40]. Despite the model proposed by Sadler et al. 
[16] for SSI teaching and learning, which aimed to assist teachers in designing and implement-
ing this approach, allocating sufficient time for in-depth exploration of SSI remains a challenge 
for teachers due to the current demands of school curricula [37,41]. School curricula are a set 
of official policy documents, created by the relevant ministries of education and/or other state 
or local authorities [43], and represent “the expression of educational ideas in practice” (44, p. 
326). For the students of a particular country/state/locality, school curricula define standards 
regarding the achievement of learning goals and the development of skills and competencies. 
Curricula may vary extensively in both type and structure [44]. While social mores and changes 
influence curricula content and priorities, curricula in turn, can affect social change [45] as they 
comprise standards that students are compelled to meet. As teachers are faced with having to 
cover a wide range of topics and address a wide range of competencies, they may face pedagog-
ical pressures [46], making it challenging for teachers to allocate sufficient time for concepts or 
approaches not explicitly defined in the curriculum [37,40,41]. In contrast, some authors have 
argued that the SSI framework can serve as a value-added approach to not only engage students 
in the activity of science but can also serve as an anchoring point to subsume and scaffold other 
subject matter from multiple disciplines [47–49].

To the best of the authors’ knowledge, to date, no study has investigated opportunities to 
implement SSI at the elementary school level in European science school curricula. To over-
come this lack of knowledge, in this study we aimed to:

1)	 develop a framework to conduct curriculum content analysis related to SSI; and,

2)	 apply it to characterize the elementary school science curricula of three European countries 
(England, Italy and Portugal) regarding the opportunities to address different dimensions 
of the SSI approach.
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Based on our findings, we examine the contributions to educational research and practice, dis-
cuss their relevance to educational policy and curriculum development and their implications 
for elementary teacher training and further research.

We argue that the identification of opportunities to implement SSI at the elementary school 
level may help reduce the constraints felt by teachers. By clarifying and highlighting existing 
opportunities, we aim to promote the integration of the SSI approach into the current curric-
ulum rather than perceiving it as an additional task. Additionally, the identification of these 
opportunities may enhance the future development of educational activities and materials and 
inform practitioners about the degree of alignment of European science curricula with Visions 
II and III of scientific literacy.

Methods

Sample
Diverse curriculum designs and traditions exist across Europe, varying from flexible struc-
tures in some countries to quite extensive in others, with very detailed descriptions of the con-
cepts that teachers should focus on, and of the learning goals to be achieved by students, and 
in some cases, even the educational methodologies to achieve them [45]. To develop the anal-
ysis framework, we examined the official curriculum of England [50], Italy [51] and Portugal 
[52] for the 2021-2022 academic year. These curricula constitute a convenience sample [53]: 
the researchers on the team were from these three countries and therefore were familiar with 
the respective curricular documents and were interested in their analysis [53]. We focused 
on the analysis of elementary school science curricula, which share common features, such as 
the inclusion of learning objectives and suggestions for teaching strategies, yet show wide vari-
ation in terms of organization (see Table 1) and flexibility provided to teachers and disciplines. 
Besides the learning goals that the students are expected to achieve, these documents also 
provide guidelines for educational approaches to be implemented by the teachers. According 
to the national regulations in Italy and Portugal, textbooks need to comply with the objectives, 
contents, and guidelines in the official curriculum [Italy: [54]; Portugal: [55,56]. In England, 
there is no specific legislation requiring textbooks to meet curriculum standards; however, 
publishers typically ensure alignment to support schools in meeting these requirements. The 
sections of the curriculum for each country used to develop the analysis were as follows:

1)	 English school curriculum (EN): This curriculum is organized in key stages and further 
divided by school grades, including statutory requirements and optional suggestions [57]. 
The English elementary school system encompasses grades 1 to 6, and compulsory educa-
tion begins at the age of 5, spanning a total of 13 years. We analyzed the science subject of 
the elementary school curriculum from grades 1 to 6 (from 5 to 10 years old). The docu-
ment that specifies learning goals up to grade 6 has 37 pages.

2)	 Italian school curriculum (IT): This curriculum has a two-stage (age span) basis. The 
Italian elementary school system covers grades 1 to 5 (from 6 to 10 years old), the learning 
objectives being presented as: objectives that students should acquire by the end of grade 3 
(first stage) and by the end of grade 5 (second stage) [51]. This two-stage curriculum struc-
ture allows schools and teachers to organize the teaching of the prescribed topics across 
the various grades included within each stage. Compulsory education starts at the age of 6, 
extending for a total of 10 years. We analyzed the science subject of the elementary school 
curriculum up to grade 5. Grade 6 was not included in this analysis because it is part of the 
next education stage, which is treated as a single block in the curriculum documents (lower 
secondary school, grades 6 to 8). The document that guides the learning goals up to grade 5 
has 4 pages.
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3)	 Portuguese school curriculum (PT): This curriculum prescribes essential learning goals 
on a per-grade basis at the national level, while providing curricular autonomy to teachers 
and school clusters, to explore interdisciplinary articulations, and local components of the 
curriculum [58]. Basic education is divided into three cycles: the first cycle encompasses 4 
years (grades 1-4), the second cycle covers 2 years (grades 5-6), and the third cycle spans 3 
years (grades 7-9). Compulsory education in Portugal starts at the age of 6 and lasts for 12 
years. We analyzed the curriculum up to grade 6 (11 years old). From grade 1 to 4 (from 6 
to 9 years old), we analyzed the curriculum for the subject “Study of the Environment” that 
encompasses Biology, Physics, Geography, Geology, History, Chemistry, and Technology. 
For grades 5 to 6 we analyzed the curriculum of the subject “Natural Sciences”. The docu-
ments that guide the learning goals up to grade 6 sum 64 pages.

While there may be relevant SSI-related learning goals in subjects like History or Tech-
nology, our analysis focused solely on goals taught within subjects in the field of natural 
sciences. Although it is not the aim of this study to compare the curricula of the three 
countries, but rather to highlight the opportunities for addressing socioscientific issues 
within each curriculum individually, we focused both on comparable grade ranges, in terms 
of years of schooling and students’ age, and teacher training. In England, Italy and Portugal, 
the training requirements for elementary school teachers differ from those for teachers at 
higher educational levels. In England, a specific degree in elementary education, such as a 
Bachelor of Education (BEd) or a Postgraduate Certificate in Education (PGCE) focused 
on elementary education, is required to teach all subjects in elementary school (grades 1-6) 
[59]. In Italy, a specific master’s degree in elementary education (Sciences for teaching in 
elementary education) is required to teach all subjects in elementary school (grades 1-5) 
[60,61]. In Portugal, a specific master’s degree in Basic Education is required to teach all 
subjects in grades 1-4 and to teach subjects such as Science and Mathematics or History and 
Portuguese in grades 5-6 [62].

Content analysis
Units of analysis.  We applied a content analysis [63] to the three school curricula. The 

“meaning unit” as the unit of analysis, refers to a collection of words or statements that pertain 
to a common thread or central meaning [64]. In this study, these meaning units consisted 

Table 1.  Overview of the structure of each curriculum.

England [50] Italy [51] Portugal [52]
Overall curriculum Introduction (general aims)

Targets for the development of competen-
cies at the end of elementary school

General aims for grades 
1 to 4 (6 to 9 years old)General aims

Key stage 1 (learning goals for grades 1 and 
2 - 5 to 6 years old)

Learning goals for grades 1 to 3 (6 to 8 
years old)

Grade 1 (6 years old)

Grade 1 (5 years old)
Grade 2 (6 years old) Grade 2 (7 years old)
Lower key stage 2 (learning goals for grades 3 
and 4 - 7 to 8 years old)

Grade 3 (8 years old)

Grade 3 (7 years old)
Grade 4 (8 years old) Learning goals for grades 4 to 5 (9 to 10 

years old)
Grade 4 (9 years old)

Upper key stage 2 (learning goals for grades 5 
and 6 - 9 to 10 years old)

General aims for grades 
5 to 6 (10 to 11 years old)

Grade 5 (9 years old) Grade 5 (10 years old)
Grade 6 (10 years old) Grade 6 (11 years old)

https://doi.org/10.1371/journal.pone.0308901.t001

https://doi.org/10.1371/journal.pone.0308901.t001
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of curriculum learning goals or their relevant segments that aligned with a specific category, 
subcategory or sub-subcategory of the analysis framework.

Coders’ profiles and expertise.  The coders of this research are the authors of this paper 
and possess diverse professional and educational backgrounds (junior and senior researchers 
in science education, as well as science teachers), as needed to ensure the reliability of the 
analysis [63]. To enhance reliability of data analysis, each curriculum was analyzed by 
a minimum of two coders who were fluent in the appropriate language, independently 
examined the documents and identified and coded any SSI-related goals mentioned in those 
documents [63]. The coders were involved in the development of the framework of analysis 
and afterwards in the final step of identification and coding of the units of analysis.

Framework development
To develop FIOSSI, we identified learning objectives that can be explored under the SSI 
framework, and competencies that can be fostered under this approach. From the learning 
objectives referred by Sadler et al. [16], we decided to further include in our instrument of 
analysis the learning objectives awareness of the issue, socioscientific reasoning and socio-
scientific identity, and to convert them into categories of analysis. The remaining objec-
tives were not included in the present analysis as these were not specific features of the SSI 
approach (as it happens with scientific practices and nature of science) nor were they specific 
to the USA guiding documents and context (as it is the case of the crosscutting concepts and 
core ideas).

We started by searching for scientific studies that identified these aspects. To the authors’ 
knowledge, only one study [65] has looked for opportunities to explore SSI in European sci-
ence curricula in the early years of education, namely the Portuguese curriculum from grades 
1 to 6. However, this study only examined learning goals that potentially could be used as 
examples of focal SSI, and not the other learning goals explored in the model for SSI teaching 
and learning proposed by Sadler et al. [16]. This highlights the importance of further develop-
ing this framework to include other SSI specific aspects.

The development of the subcategories in each category of analysis was conducted in two 
phases. A concise overview of the different phases involved in the development of the frame-
work can be seen in Fig 1.

Phase I: Setting and refining the subcategories within each category.  The subcategories 
of the category awareness of the issue were derived through a combined deductive-inductive 
approach. We adapted the framework proposed by Pessoa et al. [65] as subcategories and 
further extended these with subcategories that emerged from an initial analysis of the 
curricula. The categories socioscientific reasoning and socioscientific identity were defined 
based on Sadler et al. [16]. For socioscientific reasoning, a set of subcategories were defined 
based on the dimensions of this learning goal described by the same authors. We applied 
the initial set of categories and subcategories to a diversified sample of the curricula from 
England, Italy and Portugal. At this stage, we included in the analysis one grade/phase per 
country (ranging from grades 1 to 6). For the category awareness of the issue we further 
extended the analysis to the higher grades of school education (one grade per country, ranging 
from the 8th to the 11th grade) and other school subjects (Art and design, Computing, Design 
and technology, English, Geography, History, Mathematics, Music, Physical education, 
Technology), to find more specific and well-defined SSI, since in the lower grades, these 
are mostly mentioned in a very general way (e.g., “Know how to ask questions about local 
environmental problems, particularly those related to water, energy, waste, air, and soil, 
and how to propose solutions” in the Portuguese curriculum, grade 2). In total, seven 
researchers independently performed this analysis: 2 for Portuguese curriculum, 2 for English 
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Fig 1.  Description of the development process of FIOSSI (Framework for Identifying Opportunities to implement the 
SSI approach in science school curricula).

https://doi.org/10.1371/journal.pone.0308901.g001

https://doi.org/10.1371/journal.pone.0308901.g001
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curriculum and 3 for Italian curriculum. Researchers were asked to record each occurrence 
as a distinct data point. Researchers of the Italian and Portuguese curricula provided the 
English translation of learning goals for the international team to compare classifications 
and themes and ensure uniformity in interpretation [63]. The “local coordinator” in each 
country compiled the results of all the local coders and arranged meetings with them to review 
their findings and identify cases of disagreement or ambiguity. The cases found within each 
country’s curricula were discussed and compared with those obtained by the researchers from 
other countries (see Fig 2 for an overview of the steps in the collaborative curriculum analysis 
and framework refinement process). This discussion with the entire team allowed us to 
identify new emergent subcategories and sub-subcategories (for awareness of the issue) and to 
revise its operational definitions (for all three categories).

Phase II: Final development of FIOSSI and final analyses.  The framework resulting 
from the previous phase - pre-FIOSSI - was used to conduct the final analysis of the three 
science curricula. Code numbers were assigned to each subcategory, and sub-subcategory, 
in order to facilitate analysis. To conduct this analysis, coders independently applied 
FIOSSI to the school curriculum of each country. Again, coders recorded each occurrence 
as a distinct data point, and for the Italian and Portuguese curricula, coders provided 
English translations of learning goals. The percentage of agreement between the coders of 
each country was used as a measure of interrater reliability [66]. Two local coordinators 
compiled all the data and organized meetings with local teams to review their findings and 
identify cases of disagreement or ambiguity. These cases were discussed by the entire coding 
team (with the coders from the three countries; see Fig 2 for an overview of the steps in the 

Fig 2.  Steps in collaborative curriculum analysis and framework refinement.

https://doi.org/10.1371/journal.pone.0308901.g002

https://doi.org/10.1371/journal.pone.0308901.g002
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collaborative curriculum analysis and framework refinement process). These meetings were 
used for peer debriefing to facilitate discussion of possible questions in the interpretation 
of learning goals, assignment of learning goals to categories and subcategories, to introduce 
some changes to the descriptions of categories, subcategories or sub-subcategories with 
lower reliability in order to resolve possible ambiguities and ensure consistency in the 
application of FIOSSI, and to resolve any remaining questions found by local teams to 
further ensure consistency of the final data across countries [63]. All coders presented their 
viewpoints, and the solutions incorporated everyone’s perspectives. If a consensus was not 
reached, the learning unit was removed from the final analysis. These disagreements and 
discussions resulted in revisions of the analysis tool until a final version - the Framework 
for Identifying Opportunities to implement the SSI approach in science school curricula 
(FIOSSI) - was obtained (see S1 Table for the initial framework version and S2 Table for the 
final version).

To ensure the validity of the framework, we followed the recommendations of Cohen et al. 
[53]: i) we carried out an extensive literature review (construct validity); ii) we involved multi-
ple researchers in its application and created moments of peer debriefing in the analysis of the 
curricula (internal validity); iii) we kept the subcategories and sub-subcategories not identified 
in the analysis of the curricula but identified in the literature review (content validity), as they 
may be useful in future studies.

As a result of the various phases of the analysis framework development, four general heu-
ristics were derived regarding the application and formulation of FIOSSI:

1)	 general phrases, such as introductory statements or overarching goals, were incorporated 
into the analysis;

2)	 goals aimed at teacher development were excluded from the analysis;

3)	 where applicable, a.0 subcategory or sub-subcategory (see Fig 3) was created to enable the 
classification of learning objectives that are linked to the issue but which were not possible 
to associate with a specific subcategory or sub-subcategory;

4)	 specific notes for particular categories, subcategories and sub-subcategories of FIOSSI were 
created to clarify doubts during the coding process.

Results

Framework of analysis
This study aimed to develop a valid and reliable framework for teachers and researchers to 
identify opportunities to implement the SSI approach. The final version of the FIOSSI is 
depicted in Fig 3 (see S2 Table for a further presentation of the guidelines and examples for 
each category and subcategory). This framework comprises three categories: awareness of 
the issue, socioscientific reasoning and socioscientific identity. The first category is divided 
into five subcategories [1] technology issues, 2) human health issues, 3) environmental 
issues, 4) exobiology issues, and social conflicts and 5) biases based on human diversity 
issues) and were further divided into a total of 29 sub-subcategories. The second category 
is divided into six subcategories [1] socioscientific reasoning in general, 2) account for the 
inherent complexity of SSI, 3) analyze issues from multiple perspectives, 4) identify aspects 
of issues that are subject to ongoing inquiry, 5) employ skepticism in analysis of potentially 
biased information, and 6) explore how science can contribute to the issues and understand 
the limitations of science in issue resolution). The category socioscientific identity has no 
subcategories.
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Fig 3.  Schematic representation of FIOSSI (Framework for Identifying Opportunities to implement the SSI approach in science 
school curricula) structure.

https://doi.org/10.1371/journal.pone.0308901.g003

https://doi.org/10.1371/journal.pone.0308901.g003
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Modifications were also made to the initial three categories, namely as follows.

1)	 Awareness of the issue:

a)	 the subcategory biotechnology issues retrieved from Pessoa et al. [65] was changed 
to become more overarching and referred to as technology issues; due to this change, 
the sub-subcategory animal experiments emerged; as a result of the analysis of the 
curricula, the sub-subcategory information and communications technology (ICT) 
was added;

b)	 the subcategory health issues retrieved from Pessoa et al. [65] was renamed as human 
health issues to make it more accurate and, as a result of the analysis of the curric-
ula, the sub-subcategories human diversity and non-nutrient substances intake were 
added;

c)	 the sub-subcategory pollution, due to analysis of the curricula, was further divided into 
waste-related, atmospheric, water and soil, and the sub-subcategories territory manage-
ment and environmental citizenship were added;

d)	 the subcategory social conflicts and biases based on human diversity issues emerged from 
the analysis of the curricula.

2)	 Socioscientific reasoning:

a)	 the previous definition of this subcategory how science can contribute to the issues and 
the limitations of science initially retrieved from Sadler et al. (16, p. 80), was changed as 
explore how science can contribute to the issues and understand the limitations of science 
in issue resolution to clarify its meaning and to ensure linguistic concordance with the 
other subcategories of the same category.

3)	 Socioscientific identity:

a)	 the previous definition of the category identity from Sadler et al. [16] was reformulated 
to avoid the over-coding that occurred during the analysis in phase I; given the nature of 
its first guideline, ‘position themselves with new competencies, interests, and ideas about 

Fig 4.  Relative frequency of learning goals classified into each FIOSSI category in the English (EN), Italian (IT) and Portuguese (PT) curricula. Data 
labels indicate absolute frequencies.

https://doi.org/10.1371/journal.pone.0308901.g004

https://doi.org/10.1371/journal.pone.0308901.g004
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themselves that enable new patterns of participation and discourse’ (16, p. 84), numerous 
learning objectives were being coded as identity since school curricula are expected to 
contribute to the development of new competencies in students; for example, learning 
goals such as EN - “The national curriculum provides pupils with an introduction to 
the essential knowledge that they need to be educated citizens; It introduces pupils 
to the best that has been thought and said”; IT - “The student is aware of the structure 
and development of her/his own body, in its various organs and systems, recognizes and 
describes their functioning, using intuitive models and takes care of her/his health”; and 
PT - “Acquire knowledge of oneself, developing attitudes of self-esteem and self-
confidence”; since the aim of our framework is to identify opportunities to implement 
SSI, the name of this category was changed to socioscientific identity, and we reformu-
lated its first guideline to develop the predisposition to approach SSI using socioscientific 
reasoning skills; these changes aimed to highlight that, with FIOSSI, we specifically code 
as identity development that is expected to occur during an SSI exploration.

Interrater reliability, estimated at the beginning of phase II, was higher than 70% in all coun-
tries (EN - 0.84, IT - 0.74, PT - 0.71). This represents a threshold above which the methodol-
ogy is considered to retrieve reliable data [67].

Distribution of opportunities by school years
The learning goals considered to be aligned with any of the categories of FIOSSI, together with 
the final consensus coding can be found in the dataset available at https://doi.org/10.48527/
NN0MJC. All curricula (EN, IT, and PT) demonstrated opportunities to implement the SSI 
approach, with an increase in frequency as the level of education advanced (see detailed 

Fig 5.  Relative frequency of learning goals classified into each awareness of the issue subcategory in English (EN), Italian (IT) and Portuguese (PT) 
curricula. Data labels indicate absolute frequencies.

https://doi.org/10.1371/journal.pone.0308901.g005

https://doi.org/10.48527/NN0MJC
https://doi.org/10.48527/NN0MJC
https://doi.org/10.1371/journal.pone.0308901.g005
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information in S3 Table). The IT and PT curricula showed a higher relative frequency of evi-
dence at the higher school years analyzed (61.11% and 21.73%, respectively). The EN curric-
ulum showed a higher relative frequency of evidence in the general aims (17.95%), however 
it can be observed that the highest relative frequency in specific school years was found in the 
upper key stage 2 (16.67%).

Fig 6.  Relative frequency of learning goals classified into each awareness of the issue sub-subcategory in English (EN), Italian (IT) and Portuguese (PT) 
curricula. Data labels indicate absolute frequencies.

https://doi.org/10.1371/journal.pone.0308901.g006

https://doi.org/10.1371/journal.pone.0308901.g006
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Opportunities to explore the SSI approach in school science curricula
In the science curricula of the three countries included in this study, we found evidence sup-
porting the presence of opportunities to address the three categories included in the FIOSSI. 
Evidence was found for the presence of all the subcategories except for exobiology issues (10 
out of the 11 subcategories) and for 23 of the 28 sub-subcategories. No evidence was found for 
the sub-subcategories agronomy/agriculture, genetics, industry, and animal experiments of the 
subcategory technology issues, nor for the sub-subcategory soil of the subcategory environmen-
tal issues. Detailed results can be found in S4 Table.

In terms of the total number of evidence found, important disparities were observed 
among the three curricula analyzed (EN - 78, IT - 18, PT - 313). The most frequent opportu-
nities to explore SSI in the classroom are related to the categories awareness of the issue, (EN - 
48.72%, IT - 55.56%, PT - 49.20%, Fig 4; mostly due to issues concerning the environment and 
human health), and socioscientific reasoning (EN - 46.15%, IT - 22.22%, PT - 39,62%, Fig 4). 
Although relatively frequent in Italy (22.22%), the category socioscientific identity is not very 
frequent in England and Portugal (5.13% and 11.18% respectively).

Awareness of the issue subcategories.  The subcategories human health issues and 
environmental issues were found in all three curricula analyzed (Fig 5). Within these 
subcategories, only three sub-subcategories can be found in the three curricula, namely 
human health issues in general, food and environmental issues in general (Figs 6B and 6C) and 
PT and EN share a higher number of sub-subcategories (namely diseases, access to resources, 

Fig 7.  Relative frequency of learning goals classified into each socioscientific reasoning subcategory in English (EN), Italian (IT) and Portuguese (PT) 
curricula. Data labels indicate absolute frequencies.

https://doi.org/10.1371/journal.pone.0308901.g007

https://doi.org/10.1371/journal.pone.0308901.g007
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use of medicine, non-nutrient substances intake, energy and biodiversity). Only the sub-
subcategory human diversity in relation to health problems was shared by the curricula from 
PT and IT.

The subcategories technology issues and social conflicts and biases based on human diversity 
issues were only found in the EN and PT curricula (Fig 5) that share the sub-subcategories 
technology issues in general, biological diversity and socio-cultural diversity (Figs 6A and 6D). 
Portugal always displayed a higher number of sub-subcategories for all the subcategories 
related with the awareness of the issues, followed by England and Italy (20, 12 and 4 sub-
subcategories respectively).

Socioscientific reasoning subcategories.  The subcategories analyze issues from multiple 
perspectives and employ skepticism in analysis of potentially biased information were found in 
all three curricula analyzed (Fig 7), the former one being the most frequent (EN - 33%, IT - 
50%, PT - 45% of the occurrences in this category). The subcategories socioscientific reasoning 
in general and explore how science can contribute to the issues and understand the limitations 
of science in issue resolution were only found in the EN and PT curricula. The subcategory 
account for the inherent complexity of SSI was only found in the IT and PT curricula. The 
subcategory identify aspects of issues that are subject to ongoing inquiry was only found in the 
EN curriculum.

From the subcategories for which evidence was found, the least frequent in the curricula 
were the subcategories identify aspects of issues that are subject to ongoing inquiry in EN (14%), 
account for the inherent complexity of SSI in PT (1%) and account for the inherent complexity 
of SSI and employ skepticism in analysis of potentially biased information in IT (25% each).

Discussion
In this study, we developed a valid and reliable framework that is aligned with the literature 
in the field to analyze curriculum content for SSI opportunities and identified these opportu-
nities in the science curricula of three European countries (England, Italy and Portugal). Our 
results showed that the three curricula analyzed have the following common characteristics:

-	 high frequency of opportunities to implement the SSI approach related to the awareness of 
the issue, specifically with human health and the environment;

-	 high frequency of opportunities to develop socioscientific reasoning, namely analyzing issues 
from multiple perspectives and employing skepticism in the analysis of potentially biased 
information;

-	 low frequency of learning goals addressing technology issues.

In contrast, the Italian curriculum lacks learning goals addressing social conflicts and biases 
based on human diversity issues, and shows a higher frequency of opportunities to develop 
socioscientific identity than the other two countries’ curricula.

Framework development
To the best of the authors’ knowledge, this is the first attempt to create an analysis framework 
to identify opportunities to implement the SSI approach in the science curriculum. The appli-
cation of the FIOSSI framework to three European countries’ curricula with different designs 
and traditions showed reliable results, supporting its validity.

All the categories, and the majority of subcategories and sub-subcategories of FIOSSI were 
found in the analysis of the three school curricula. We did not find one subcategory and five 
sub-subcategories in the analysis, however decided to still keep them in the framework as 
they resulted from a literature review [65] and they might be found in the curricula of other 
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countries or in higher school grades. Garrecht et al. [68], for example, found opportunities 
to explore animal experiments in the UK and Germany curricula for secondary level. It is 
important to notice that the application of this framework to other countries’ curricula and 
other school levels may reveal the need to redefine and/or include additional categories, sub-
categories or sub-subcategories.

A limitation of our framework is that it does not include categories related to the develop-
ment of scientific practices and the epistemology of science/nature of science, as these are not 
specific to the SSI approach. Learning goals addressing scientific practices and nature of sci-
ence were found for these countries’ curricula [69,70]. Past research, also shown how nature 
of science understandings can be instantiated with the SSI framework [71–76]. These studies 
thus suggest that in future research, the FIOSSI instrument may be extended to include cate-
gories addressing scientific practices and nature of science as these dimensions may provide 
additional opportunities to explore SSI.

FIOSSI is important as a tool for education research and practice and to inform education 
policies. Educators may use FIOSSI to identify possible topics and learning goals that can be 
explored through an SSI approach in their classroom. However, its usefulness for educators 
and effectiveness need to be tested by future studies focused on this question. When applied to 
multiple curricula, FIOSSI provides researchers and teachers crucial information on the learn-
ing goals that are shared across regions/countries and can be targeted for the development of 
educational activities and materials aligned with multiple curricula, contributing to overcome 
the scarcity of educational materials to address SSI [41,42]. The alignment of the activities 
with the curricula is expected to diminish the time-related constraints identified by teachers 
[37], facilitating the implementation of the SSI approach in the classrooms and contributing 
to foster students’ understanding of the complex interplay between science, society and ethics 
[7] in agreement with the Visions II and III of scientific literacy [9,10,13–15].

FIOSSI can also be used by researchers to identify learning dimensions that require further 
study, contributing to address the current lack of information about the implementation of 
SSI in elementary schools and how these impact students’ learning outcomes [38,39]. This 
information can be used to inform changes needed in curricula documents for different 
countries, and/or support the development of specific guidelines to incorporate SSI more 
effectively. In addition, the application of FIOSSI could provide further insights if extended to 
curricula of higher grade levels. Future research in this direction would be both valuable and 
impactful for broadening the framework’s utility.

Contributions to education practices and research
Within the grade ranges considered, we found that the analyzed curricula offer more oppor-
tunities to implement the SSI approach at higher school grades. This aligns with the intended 
purpose stated in the general objectives of all the analyzed curricula, which aim to facilitate 
a progressive understanding of scientific knowledge and concepts [50–52]. These results 
contrast with the degree of discomfort expressed by the teachers regarding the implementa-
tion of an SSI approach, which was lower in elementary school teachers [39] than in second-
ary school teachers [41]. In a way, our findings borders on the ironic since there is generally 
more openness to explore transdisciplinary topics at the elementary and middle school grade 
levels in comparison to high school grade levels which are often perceived to be more struc-
tured [77,78].

The relative frequency of opportunities in each category varies slightly between countries. 
This variation may emphasize the different approaches and priorities adopted in the educa-
tional settings of each country. However, our results also highlight opportunities to imple-
ment the SSI approach that are shared between the three countries, which are discussed below.
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Awareness of the issue.  The subcategories environmental issues and human 
health issues had the highest relative frequency in the three countries, suggesting the 
importance of teachers and researchers to focus their efforts on developing and studying 
activities and materials that explore such issues. Within environmental issues, activities 
focused on biodiversity and energy issues might have more potential for adaptation 
and dissemination across countries, as these issues are common to the English and 
Portuguese curricula.

We found six studies that report SSI approaches to be used in elementary education to 
explore environmental issues, exploring topics such as energy, pollution (water pollution and 
waste-related pollution), consumerism, biodiversity and territory management [38,39,79–82]. 
For human health, we found one study focusing on diseases [38] and one related to food 
[83]. The studies that explore food issues may have greater potential for adaptation since this 
sub-subcategory is common to the three curricula analyzed. Some educational investigations 
may be adapted from those available in the literature focusing STS (Science, Technology and 
Society) and STSE (Science, Technology, Society and Environment) approaches in science 
education, two movements that have been quite strong in the last decades [12]. The same 
applies to studies and activities focusing environmental education and health education, 
which a quick search on the database “Web of Science” shows to be frequently addressed in 
research (252 and 587 publications containing the search terms “elementary school” together 
with “environmental education” or “health education” respectively) but not explicitly devel-
oped under an SSI perspective (0 publications found when the term “socioscientific issues” 
is added to the previously reported searches). These results support the need to promote 
more research and the development of resources that explore environmental and health issues 
through an SSI approach in elementary schools.

Our results also show opportunities to explore social conflicts and biases based on human 
diversity issues in English and Portuguese curricula. However, studies exploring this topic 
under an SSI approach up to the 9th grade are scarce [see [84] for a notable exception], sup-
porting the need to develop resources and research studies focused on this important issue. 
Higher frequencies of the sub-subcategories issues in general (e.g., technology issues in general, 
human health issues in general, environmental issues in general), were observed in the three 
analyzed curricula, suggesting that activities developed for these issues may still be useful and 
adaptable across countries.

Socioscientific reasoning.  All the subcategories of socioscientific reasoning were 
found in our analysis, although none of the school curricula contained evidence for all the 
subcategories. However, few studies addressed or analyzed the development of socioscientific 
reasoning skills in elementary school students [85], even when we extend our search into the 
development of informal reasoning [defined as the scientific processes used in discussions 
and solutions of SSI by Sadler [86] in elementary school students [see [38,79] for notable 
exceptions]. This emphasizes the need for future studies in this field.

Our results reveal that, although the three school curricula provide opportunities to 
develop elementary school students’ competencies to analyze issues from multiple perspec-
tives and to employ skepticism in analysis of potentially biased information, very few studies 
were conducted in this field. This argues for the importance of developing and studying the 
impacts of activities that: i) encourage students to consider others’ points of view, ii) evaluate 
counter-evidence, iii) analyze potential solutions from different perspectives, iv) recognize 
challenges to their own defended position, v) be skeptic towards potentially biased informa-
tion and vi) develop strategies for making decisions based in credible information [87]. It is 
also important to develop activities focused on socioscientific reasoning competencies like 
explore how science can contribute to the issues and understand the limitations of science in 
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issue resolution and account for the inherent complexity of SSI, although these are only present 
in two out of the three curricula.

Socioscientific identity.  This category was found in all the curricula analyzed, a result 
consistent with research suggesting that one of the key dimensions of education should be 
to support students as they explore and develop new identities [e.g., [88]. Identity develops 
over long periods of time [21]. However, it is expectable that identities evolve in response to 
extended efforts to engage students in meaningful negotiation of important issues [6]. Thus, 
although changes in students’ identities are not expected after a single educational activity, 
they are expected to be facilitated after multiple SSI educational activities [16]. Even though 
a few studies have been carried out at other levels of education [e.g., [19,89], to the best of the 
authors’ knowledge, no studies have analyzed how elementary school students develop their 
socioscientific identity through the SSI approach, or other related educational approaches that 
have been developed for this specific purpose.

Implications for educational policies and curriculum developers
While our results highlight the existence of numerous opportunities to implement the SSI 
approach, the total number of opportunities found in the curricula of each country varies 
widely. These differences mirror the length of curriculum documents, the variation in the level 
of description of learning objectives, the number of grade levels analyzed and the organization 
of subjects and education cycles among the three selected countries. Thus, the comparison of 
such different curricular organization documents may be misleading if these differences are 
not carefully interpreted and considered. For example, Portugal has the most extensive cur-
ricular documents, with a very detailed level of prescription per grade, and showed a higher 
number of opportunities. In contrast, Italy has a less descriptive curriculum and shows a lower 
number of opportunities. A curriculum that presents a higher number of opportunities to 
explore SSI could be seen as more aligned with Visions II and III of scientific literacy. How-
ever, this deserves more careful attention and should be complemented in future studies with 
teachers’ interviews. In fact, the length of the curriculum can be seen by teachers as imposing 
strong constraints, reducing teachers’ willingness to engage in an SSI approach [37]. On the 
other hand, curricula that offer less detailed content can provide more flexibility to incorpo-
rate or deepen SSI during these specific school years, empowering schools and teachers to take 
responsibility and explore issues that are locally more relevant and engaging for the educa-
tional community [45,90]. However, it is essential to consider the distinction made by curricu-
lum theorists between the formal curriculum (prescribed), the hidden curriculum (implicit), 
and the real curriculum (in action) [91]. Therefore, an analysis of the formal curriculum, such 
as the one we have conducted, is not sufficient to fully assess the alignment of school curricula 
with visions of scientific literacy. Moreover, in contrast with the curricula from EN and IT, 
the PT curriculum merges topics of Geography, History and Technology with natural sciences 
(Biology, Physics, Geology and Chemistry) from grades 1 to 4. This may explain the higher 
number and diversity of opportunities identified in Portuguese curriculum. Exploring SSI in 
disciplines other than the science-related discipline could affect how these issues are addressed 
[92]. In schools employing student-centered integrated curriculum programs, organized 
around significant problems and issues without regard to subject area lines, students were 
shown to have better academic outcomes than students in schools where no integrated curric-
ulum approach was used [reviewed in [93,94]. This suggests that exploring SSI in non-science 
disciplines can affect how science is used to reason about these issues, but exploring SSI 
only in science disciplines can also limit other perspectives besides the scientific one. Future 
studies on the impacts of an SSI pedagogical approach in interdisciplinary or transdisciplinary 
environments compared to single-disciplinary environments will be worthwhile. We should 
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highlight that the inclusion of other disciplines in the analysis, such as Technology, History, 
Geography and Citizenship, could contribute to a broader vision and a more comprehensive 
understanding of the range of opportunities to address SSI.

Despite the considerations above, our results highlight features in the elementary school 
science curriculum of each country that deserve further attention and which are discussed 
below.

Awareness of the issue.  In this category, the subcategory technology issues was one of the 
least covered by the English and Portuguese curricula and was not identified in the Italian 
curriculum (although we should note that, in the three analyzed countries, Technology is a 
separate subject). With technology playing such a significant role in our daily lives today, not 
addressing technology-related issues within science education may limit students’ preparation 
to effectively navigate the ethical, social, and environmental implications and challenges 
associated with technology and the relationship between science and technology [95,96]. The 
limited emphasis on technology at lower levels of education can impact the development 
of the skills and knowledge that students need to critically engage with SSI, and teachers’ 
competence and confidence to integrate technology into their science teaching practices [96].

The IT curriculum does not include learning goals related with social conflicts and biases 
based on human diversity issues. However, introducing social conflicts and biases associated 
with both biological and socio-cultural diversity in science teaching may provide opportuni-
ties to promote awareness about inequalities prevalent in society, to develop a deeper under-
standing of the complexities surrounding diversity and to actively contribute to decreasing 
inequality and discrimination in line with the goals for the 2030 Agenda of the United Nations 
[1,97,98]. More specifically, exploring these issues may contribute to education for sustain-
ability [4,5] by addressing gender equality and empowerment of all women and girls (SDG5), 
strategies to reduce inequalities (SDG10), and to promote peaceful and inclusive societies for 
sustainable development, providing access to justice for all and building effective, accountable 
and inclusive institutions at all levels (SDG16).

Socioscientific reasoning.  None of the curricula analyzed presented opportunities to 
develop all subcategories of the socioscientific reasoning, thus compromising students’ 
opportunities to develop important competencies to fully understand and address SSI. 
More specifically, the English curriculum does not explicitly refer to opportunities for 
students to account for the inherent complexity of SSI, thus increasing the probability of 
failing to recognize multiple and dynamic interactions within the issue. Additionally, the 
Italian and Portuguese curricula do not explicitly refer opportunities for students to identify 
aspects of issues that are subject to ongoing inquiry what may compromise students’ ability 
to recognize that SSI are real problems, characterized by a degree of uncertainty, and ill-
structured with underlying assumptions, conditions and potentially significant information 
not always determined or known. Furthermore, the Italian curriculum does not explicitly 
mention opportunities for students to explore how science can contribute to the issues 
and understand the limitations of science in issue resolution, which may compromise the 
development of students’ scientific literacy. In fact, independently of the issue addressed, all 
these competencies play an essential role in the development of scientific literacy Vision III 
[8], as all of them emphasize the integration of considerations beyond scientific knowledge, 
such as social and ethical ones, and encourage the critical analysis of real problems. Since 
SSI are often related to sustainable development [99,100], the implementation of the SSI 
approach also provides opportunities to address many of the issues outlined in the SDGs 
and emphasizes the integrated and indivisible nature of the world’s challenges. Moreover, 
the key competencies in sustainability [4], defined as essential for individuals to transform 
their lifestyles and to contribute to societal transformation towards sustainability, share 
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common elements with socioscientific reasoning competencies. These common elements 
include: 1) a focus on preparing students to understand, engage with, and contribute to a 
more sustainable and equitable world; 2) an emphasis on critical thinking (critical thinking 
competency/ employ skepticism in analysis of potentially biased information); inclusion 
of interdisciplinary perspectives (systems thinking competency/ account for the inherent 
complexity of SSI and analyze issues from multiple perspectives); 3) ethical considerations 
(normative competency/ analyze issues from multiple perspectives and explore how science 
can contribute to the issues and understand the limitations of science in issue resolution); 
and, 4) attention on addressing complex-real world issues [4,16]. This further supports the 
importance of ensuring that all the dimensions of socioscientific reasoning are explicitly 
mentioned in the curricula for these to actually contribute to the promotion of education 
for sustainability.

Socioscientific identity.  In the English and Portuguese curricula, socioscientific 
identity was the least frequently addressed category. These results may be related to the 
underlying nature of this category. Since the development of socioscientific identity entails 
the development of students’ ability to recognize themselves as active participants in the 
resolution of SSI, empowering them to engage in discussion, decision-making, and problem-
solving [16], these learning objectives may be also present in subjects other than science. For 
example, all three countries have specific subjects related to citizenship education. In England, 
the citizenship subject only starts from grade 7 (11 years old) and its purpose is to: “equip 
pupils with the skills and knowledge needed to critically explore political and social issues, to 
weigh evidence, debate and make reasoned arguments... It should also prepare pupils to take 
their place in society as responsible citizens…” (51, p.227). In Italy, the subject of “Citizenship 
and Constitution” is transversal and compulsory in all grades, and aims to build “a sense of 
legality and the development of an ethic of responsibility, which materialize in the duty to 
choose and act consciously, and which implies the commitment to develop ideas and promote 
actions aimed at the continuous improvement of the environment in which one lives, 
starting with daily life at school and personal involvement in usual routines…” (52, p. 27). In 
addition, since 2020, the subject “Civic education” has been added to the curriculum, covering 
sustainable development, environmental education and digital citizenship [101]. In Portugal, 
“citizenship and development” is also a transversal and compulsory subject in all grades 
and has the purpose to “contribute to students’ fulfillment through the full development 
of their personality, attitudes and sense of citizenship. In this way, students are prepared 
to consciously reflect on spiritual, aesthetic, moral and civic values in order to ensure their 
balanced civic development.” (53, p. 2). Given the purposes of citizenship education, analyzing 
this subject may highlight additional opportunities to develop students’ socioscientific identity 
and for implementing the SSI approach in these countries’ curricula.

Not acknowledging opportunities to develop socioscientific identity in science curricula 
can compromise the full development of scientific literacy Vision III, since students might 
not have other opportunities to recognize their active role as citizens in science-related issues, 
which is an aspect mentioned in the definition of scientific literacy by various professional 
organizations [9,10]. Moreover, a higher number of opportunities to develop socioscientific 
identity could foster the development of key competencies in sustainability such as strategic 
and self-awareness competencies, defined as “the ability to collectively develop and implement 
innovative actions that further sustainability at the local level and further afield” (4, p. [102]), 
and “the ability to reflect on one’s own role in the local community and (global) society, con-
tinually evaluate and further motivate one’s actions, and deal with one’s feelings and desires” 
(4, p. [102]), respectively. It is, therefore, important that socioscientific identity is clearly and 
often addressed in the science curricula and explored in the classrooms.
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Implications for elementary teacher training and further research
The successful implementation of the SSI approach in the classroom relies on the teachers. 
In this sense, curriculum analyses represent a simplistic view of what actually takes place in 
classrooms. Although curricula mandates the legal obligations of schools and teachers in 
terms of what they must teach [45], many other factors influence teachers’ practices, including 
their pedagogical beliefs [8]. However, few studies analyzed the implementation of SSI by ele-
mentary school teachers [37,39]. Therefore, further studies on elementary teachers’ practices 
(if, how and when they implement the SSI approach) and on the educational resources they 
use, are needed to more accurately identify opportunities to explore SSI in the classroom and 
develop effective educational resources.

The identification of opportunities to implement the SSI approach can serve as a valuable 
guide for directing efforts for both in-service and pre-service teacher training to overcome the 
lack of confidence in SSI implementation reported by pre-service elementary teachers [37]. 
Given the limited number of studies, further research is needed to identify effective meth-
odologies to empower teachers to develop, adapt and implement resources and pedagogical 
strategies to facilitate the SSI implementation.

Summary
Our study provides the first framework for identifying opportunities to implement the 
SSI approach in countries’ curricula. Our application of FIOSSI to the science curricula of 
England, Italy, and Portugal has yielded results that demonstrate that the three countries share 
common learning goals in their elementary school curricula. Specifically, these goals encom-
pass addressing topics related to environmental issues and human health issues, to develop 
skills such as analyzing issues from multiple perspectives and employing skepticism in the 
analysis of potentially biased information, and to develop socioscientific identity. This suggests 
that activities developed to address these learning goals through an SSI approach may be used 
and adapted in the three countries. We also show that there are important issues in the three 
curricula that deserve further attention and may inform policy changes. These issues include 
the low frequency of learning goals addressing technology issues in the science curricula, and 
the absence of learning goals addressing social conflicts and biases based on human diversity 
issues in the Italian curriculum. We also argue for the importance of including learning goals 
covering all subcategories of socioscientific reasoning and increase the frequency of those 
addressing the development of socioscientific identity in the curricular documents of the three 
countries. Our results represent an important contribution to develop solutions to improve 
students’ scientific literacy and sustainability key competencies and may serve as a catalyst for 
educational reform and the advancement of science education towards a more holistic and 
socially relevant approach, ultimately, contributing to the SDGs.

Supporting information
S1 Table.   Initial framework of analysis
(DOCX)

S2 Table.  Framework for Identifying Opportunities to implement the SSI approach in 
science school curricula (FIOSSI). *  The examples provided are learning objectives from 
the analyzed curricula. EN - English school curriculum, IT - Italian school curriculum, PT - 
Portuguese school curriculum. IT and PT learning objectives were translated by the authors. (i) 
Subcategories and sub-subcategories that emerged from the inductive analysis.
(DOCX)

http://journals.plos.org/plosone/article/asset?unique&id=info:doi/10.1371/journal.pone.0308901.s001
http://journals.plos.org/plosone/article/asset?unique&id=info:doi/10.1371/journal.pone.0308901.s002


PLOS ONE | https://doi.org/10.1371/journal.pone.0308901  March 19, 2025 22 / 27

PLOS ONE A framework to identify opportunities to address socioscientific issues in the elementary school curricula

S3 Table.   Distribution of opportunities for SSI found in the three curricula analyzed 
according to the structure of each curriculum fr (%) - relative frequency within each country 
(English - N = 78, Italian - N = 18, Portuguese - N = 313, with N meaning the total number of 
evidence found in each country)
(DOCX)

S4 Table   Absolute frequencies of the learning goals attributed to a FIOSSI category, sub-
category and sub-subcategory per school curriculum (see the definition of FIOSSI catego-
ries, subcategories and sub-subcategories in S2 Table)
(DOCX)

Author contributions
Conceptualization: Patrícia Pessoa, Joelyn de Lima, J. Bernardino Lopes, Alexandre Pinto, 

Xana Sá-Pinto.
Data curation: Patrícia Pessoa, Joelyn de Lima, Valentina Piacentini, Giulia Realdon, Alex 

Jeffries, Lino Ometto, Xana Sá-Pinto.
Formal analysis: Patrícia Pessoa.
Funding acquisition: Patrícia Pessoa, Xana Sá-Pinto.
Investigation: Patrícia Pessoa, Joelyn de Lima, Valentina Piacentini, Giulia Realdon, Alex 

Jeffries, Lino Ometto, Xana Sá-Pinto.
Methodology: Patrícia Pessoa, Joelyn de Lima, Valentina Piacentini, Xana Sá-Pinto.
Project administration: Patrícia Pessoa, Xana Sá-Pinto.
Resources: Patrícia Pessoa, Joelyn de Lima, Valentina Piacentini, Giulia Realdon, Alex Jeffries, 

Lino Ometto.
Supervision: J. Bernardino Lopes, Dana L. Zeidler, Alexandre Pinto, Xana Sá-Pinto.
Validation: Patrícia Pessoa, Xana Sá-Pinto.
Visualization: Patrícia Pessoa.
Writing – original draft: Patrícia Pessoa.
Writing – review & editing: Patrícia Pessoa, Joelyn de Lima, Valentina Piacentini, Giulia 

Realdon, Alex Jeffries, Lino Ometto, J. Bernardino Lopes, Dana L. Zeidler, Maria João 
Fonseca, Bruno Sousa, Alexandre Pinto, Xana Sá-Pinto.

References
	1.	 United Nations. Sustainable Development Goals—United Nations [Internet]. United Nations; 2015. 

Available from: https://www.undp.org/sustainable-development-goals

	2.	 United Nations. SUSTAINABLE DEVELOPMENT GOALS REPORT 2023: special edition. S.l. United 
Nations; 2023.

	3.	 UNESCO. UNESCO Science Report: the Race Against Time for Smarter Development – Executive 
Summary [Internet]. In: Schneegans S, Lewis J, Straza T, editors. UNESCO Publishing; 2021. Available 
from: https://unesdoc.unesco.org/ark:/48223/pf0000377250

	4.	 UNESCO. Issues and trends in education for sustainable development. Paris: United Nations Educa-
tional, Scientific and Cultural Organization; 2018.

	5.	 Wiek A, Withycombe L, Redman CL. Key competencies in sustainability: a reference framework for aca-
demic program development. Sustain Sci. 2011;6(2):203–18. https://doi.org/10.1007/s11625-011-0132-6

	6.	 Sadler TD. Situated learning in science education: socio‐scientific issues as contexts for practice. Stud 
Sci Educ. 2009;45(1):1–42.

	7.	 Zeidler DL. Socioscientific issues as a curriculum emphasis: theory, research, and practice. In: Abell SK, 
Lederman NG, editors. Handbook of research on science education. Mahwah, N.J: Routledge; 2014.

http://journals.plos.org/plosone/article/asset?unique&id=info:doi/10.1371/journal.pone.0308901.s003
http://journals.plos.org/plosone/article/asset?unique&id=info:doi/10.1371/journal.pone.0308901.s004
https://www.undp.org/sustainable-development-goals
https://unesdoc.unesco.org/ark:/48223/pf0000377250
https://doi.org/10.1007/s11625-011-0132-6


PLOS ONE | https://doi.org/10.1371/journal.pone.0308901  March 19, 2025 23 / 27

PLOS ONE A framework to identify opportunities to address socioscientific issues in the elementary school curricula

	 8.	 Zeidler DL, Sadler TD. Exploring and Expanding the Frontiers of Socioscientific Issues. In: Lederman 
NG, Lederman JS, Zeidler DL, editors. Handbook of research on science education. Mahwah, N.J: 
Routledge; 2023.

	 9.	 National Research Council. A Framework for K-12 Science Education: Practices, Crosscutting Con-
cepts, and Core Ideas [Internet]. Washington, D.C.: National Academies Press; 2012 [cited 2024 Mar 
28]. Available from: http://nap.edu/catalog/

	10.	 OECD. PISA 2018 assessment and analytical framework [Internet]. OECD; 2019 
[cited 2024 Jul 10]. (PISA). Available from: https://www.oecd-ilibrary.org/education/
pisa-2018-assessment-and-analytical-framework_b25efab8-en.

	11.	 Roberts DA. Scientific literacy/science literacy. In: Abell SK, Lederman NG, editors. Handbook of 
Research on Science Education. Mahwah: Taylor and Francis; 2013. p. 729–80.

	12.	 Bencze L, Pouliot C, Pedretti E, Simonneaux L, Simonneaux J, Zeidler D. SAQ, SSI and STSE educa-
tion: defending and extending “science-in-context.”. Cult Stud Sci Educ. 2020;15(3):825–51.

	13.	 Haglund J, Hultén M. Tension between visions of science education: The case of energy quality in 
Swedish secondary science curricula. Science Education. 2017;26(3–4):323–44.

	14.	 Sjöström J. Vision III of scientific literacy: science education for sustainability. In Gothen-
burg, Sweden; 2015. Available from: https://www.diva-portal.org/smash/record.
jsf?pid=diva2%3A1408759&dswid=7966

	15.	 Sjöström J, Frerichs N, Zuin V, Eilks I. Use of the concept of Bildung in the international sci-
ence education literature, its potential, and implications for teaching and learning. Stud Sci Educ. 
2017;53(2):165–92.

	16.	 Sadler T, Foulk J, Friedrichsen P. Evolution of a model for socio-scientific issue teaching and learning. 
Int J Educ Math Sci Technol 2017;5(1):75.

	17.	 Romine WL, Sadler TD, Kinslow AT. Assessment of scientific literacy: Development and valida-
tion of the Quantitative Assessment of Socio-Scientific Reasoning (QuASSR). J Res Sci Teach. 
2016;54(2):274–95. https://doi.org/10.1002/tea.21368

	18.	 Simonneaux L, Simonneaux J. Students’ socio-scientific reasoning on controversies from the view-
point of education for sustainable development. Cult Stud Sci Educ. 2009;4(3):657–87.

	19.	 Kellberg S, Nordine J, Keller M, Lewalter D. Fostering students’ willingness to act pro-environmentally 
through an identity-oriented socio-scientific exhibition on the energy transition. Front Educ. 
2023;8:1081633.

	20.	 Simonneaux L, Simonneaux J. Socio-scientific reasoning influenced by identities. Cult Stud Sci Educ. 
2009;4(3):705–11.

	21.	 Gee J. Identity as an analytic lens for research in education. Rev Res Educ. 2000;25(1):99–125.

	22.	 Abd-El-Khalick F. Socioscientific Issues in Pre-College Science Classrooms. In: Zeidler DL, editor. The 
Role of Moral Reasoning on Socioscientific Issues and Discourse in Science Education [Internet]. 
Dordrecht: Springer Netherlands; 2003 [cited 2024 Jul 10]. p. 41–61. Available from: http://link.springer.
com/10.1007/1-4020-4996-X_3

	23.	 Khishfe R, Lederman N. Teaching nature of science within a controversial topic: Integrated versus 
nonintegrated. J Res Sci Teach. 2006;43(4):395–418.

	24.	 Sadler T. Evolutionary theory as a guide to socioscientific decision-making. J Biol Educ. 
2005;39(2):68–72.

	25.	 Zeidler DL, Sadler TD, Applebaum S, Callahan BE. Advancing reflective judgment through socioscien-
tific issues. J Res Sci Teach. 2009;46(1):74–101.

	26.	 Kolstø S. Patterns in students’ argumentation confronted with a risk‐focused socio‐scientific issue. Int 
J Sci Educ. 2006;28(14):1689–716.

	27.	 Zohar A, Nemet F. Fostering students’ knowledge and argumentation skills through dilemmas in 
human genetics. J Res Sci Teach. 2002;39(1):35–62.

	28.	 Zeidler DL, Berkowitz MW, Bennett K. Thinking (Scientifically) Responsibly: The Cultivation of Charac-
ter in a Global Science Education Community. In: Mueller MP, Tippins DJ, Stewart AJ, editors. Assess-
ing Schools for Generation R (Responsibility) [Internet]. Dordrecht: Springer Netherlands; 2014. p. 
83–99. [cited 2024 Jul 10] (Contemporary Trends and Issues in Science Education; vol. 41). Available 
from: https://link.springer.com/10.1007/978-94-007-2748-9_7

	29.	 Zeidler DL, Sadler TD. The role of moral reasoning in argumentation: conscience, character, and care. 
In: Erduran S, Jiménez-Aleixandre MP, editors. Argumentation in Science Education [Internet]. Dor-
drecht: Springer Netherlands; 2007. p. 201–16. [cited 2024 Jul 10] (Science & Technology Education 
Library; vol. 35). Available from: http://link.springer.com/10.1007/978-1-4020-6670-2_10

http://nap.edu/catalog/
https://www.oecd-ilibrary.org/education/pisa-2018-assessment-and-analytical-framework_b25efab8-en
https://www.oecd-ilibrary.org/education/pisa-2018-assessment-and-analytical-framework_b25efab8-en
https://www.diva-portal.org/smash/record.jsf?pid=diva2%3A1408759&dswid=7966
https://www.diva-portal.org/smash/record.jsf?pid=diva2%3A1408759&dswid=7966
https://doi.org/10.1002/tea.21368
http://link.springer.com/10.1007/1-4020-4996-X_3
http://link.springer.com/10.1007/1-4020-4996-X_3
https://link.springer.com/10.1007/978-94-007-2748-9_7
http://link.springer.com/10.1007/978-1-4020-6670-2_10


PLOS ONE | https://doi.org/10.1371/journal.pone.0308901  March 19, 2025 24 / 27

PLOS ONE A framework to identify opportunities to address socioscientific issues in the elementary school curricula

	30.	 Clarkeburn H. A test for ethical sensitivity in science. J Moral Educ. 2002;31(4):439–53. https://doi.
org/10.1080/0305724022000029662

	31.	 Hogan K. Small groups’ ecological reasoning while making an environmental management decision. J 
Res Sci Teach. 2002;39(4):341–68.

	32.	 Fowler SR, Zeidler DL, Sadler TD. Moral sensitivity in the context of socioscientific issues in high 
school science students. Int J Sci Educ. 2009;31(2):279–96.

	33.	 Lee H, Chang H, Choi K, Kim S, Zeidler D. Developing character and values for global citizens: 
Analysis of pre-service science teachers’ moral reasoning on socioscientific issues. Int J Sci Educ. 
2012;34(6):925–53.

	34.	 Tuncay‐Yüksel B, Yılmaz‐Tüzün Ö, Zeidler D. Epistemological beliefs and values as predictors of 
preservice science teachers’ environmental moral reasoning. J Res Sci Teach 2023;60(9):2111–44.

	35.	 Pessoa P, Lopes JB, Pinto A, Sá-Pinto X. Evolution education through SSI for sustainable devel-
opment. In: Sá-Pinto X, Zeidler DL, Beniermann A, Børsen T, Georgiou M, Jeffries A, et al., editors. 
Learning Evolution Through Socioscientific Issues [Internet]. [object Object]; 2022 [cited 2024 Apr 9]. 
Available from: https://ria.ua.pt/handle/10773/35673

	36.	 Chen L, Xiao S. Perceptions, challenges and coping strategies of science teachers in teaching 
socioscientific issues: A systematic review. Educ Res Rev. 2021;32:100377. https://doi.org/10.1016/j.
edurev.2021.100377

	37.	 Kinskey M, Zeidler D. Elementary preservice teachers’ challenges in designing and implementing 
socioscientific issues-based lessons. J Sci Teach Educ. 2021;32(3):350–72.

	38.	 Ozden M. Elementary school students’ informal reasoning and its’ quality regarding socio-scientific 
issues. Eurasian J Educ Res. 2020;20(86):1–24.

	39.	 Zangori L, Foulk J, Sadler T, Peel A. Exploring elementary teachers’ perceptions and characteriza-
tions of model-oriented issue-based teaching. J Sci Teach Educ. 2018;29(7):555–77.

	40.	 Lee H, Lee H, Zeidler D. Examining tensions in the socioscientific issues classroom: Students’ border 
crossings into a new culture of science. J Res Sci Teach. 2020;57(5):672–94.

	41.	 Tidemand S, Nielsen J. The role of socioscientific issues in biology teaching: from the perspective of 
teachers. Int J Sci Educ. 2017;39(1):44–61.

	42.	 Lee H, Abd‐El‐Khalick F, Choi K. Korean science teachers’ perceptions of the introduction of socio‐sci-
entific issues into the science curriculum. Can J Sci Math Technol Educ. 2006;6(2):97–117.

	43.	 Sanders M, Makotsa D. The possible influence of curriculum statements and textbooks on miscon-
ceptions: The case of evolution. Educ Change [Internet]. 2016 [cited 2024 Jul 10];20(1). Available 
from: https://unisapressjournals.co.za/index.php/EAC/article/view/555

	44.	 Thiessen D. Curriculum and social change. Curric Inq. 2007;37(4):299–302.

	45.	 Scholl D. Are the traditional curricula dispensable? A feature pattern to compare different types of 
curriculum and a critical view of educational standards and essential curricula in Germany. Eur Educ 
Res J. 2012;11(3):328–41.

	46.	 Yurdakul. Perceptions of Elementary School Teachers Concerning the Concept of Curriculum. Educ 
Sci Theory Pract [Internet]. 2015 [cited 2024 Jul 10]; Available from: https://jestp.com/index.php/estp/
article/view/722

	47.	 Dillon J, Herman BC. Environmental Education. In: Lederman NG, Lederman JS, Zeidler DL, editors. 
Handbook of research on science education. Mahwah, N.J: Routledge; 2023.

	48.	 Kahn S, Zeidler D. Using our heads and HARTSS: Developing perspective-taking skills for socioscien-
tific reasoning (Humanities, ARTs, and Social Sciences). J Sci Teach Educ. 2016;27(3):261–81.

	49.	 Powell WA, editor. Socioscientific issues-based instruction for scientific literacy development. Hershey, 
PA: Information Science Reference; 2021. p. 359.

	50.	 Department for Education. The national curriculum in England: Framework document [Internet]. 
Department for Education; 2014. Available from: https://assets.publishing.service.gov.uk/government/
uploads/system/uploads/attachment_data/file/381344/Master_final_national_curriculum_28_Nov.pdf

	51.	 MIUR. Indicazioni nazionali per il curricolo della scuola dell’infanzia e del primo ciclo d’istruzione 
[Internet]. Ministero dell’Istruzione, dell’Università e della Ricerca; 2012. Available from: https://www.
miur.gov.it/documents/20182/51310/DM+254_2012.pdf

	52.	 Portuguese Government/Ministry of Education. Essential learning goals: Basic Education [Internet]. 
2018. Available from: http://www.dge.mec.pt/aprendizagens-essenciais-ensino-basico

	53.	 Cohen L, Manion L, Morrison K. Research methods in education. eighth edition. London New York: 
Routledge; 2018. p. 916.

https://doi.org/10.1080/0305724022000029662
https://doi.org/10.1080/0305724022000029662
https://ria.ua.pt/handle/10773/35673
https://doi.org/10.1016/j.edurev.2021.100377
https://doi.org/10.1016/j.edurev.2021.100377
https://unisapressjournals.co.za/index.php/EAC/article/view/555
https://jestp.com/index.php/estp/article/view/722
https://jestp.com/index.php/estp/article/view/722
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/381344/Master_final_national_curriculum_28_Nov.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/381344/Master_final_national_curriculum_28_Nov.pdf
https://www.miur.gov.it/documents/20182/51310/DM+254_2012.pdf
https://www.miur.gov.it/documents/20182/51310/DM+254_2012.pdf
http://www.dge.mec.pt/aprendizagens-essenciais-ensino-basico


PLOS ONE | https://doi.org/10.1371/journal.pone.0308901  March 19, 2025 25 / 27

PLOS ONE A framework to identify opportunities to address socioscientific issues in the elementary school curricula

	54.	 Presidenza del Consiglio dei Ministri. Decreto-Legge 25 giugno 2008, n. 112 [Internet]. 112 
giugno, 2008. Available from: https://www.normattiva.it/uri-res/N2Ls?urn:nir:stato:decreto.
legge:2008-06-25;112~art15

	55.	 Diário da República. Lei n.o 47/2006, de 28 de agosto [Internet]. 2006 p. 6213–8. Available from: 
https://diariodarepublica.pt/dr/detalhe/lei/47-2006-540784

	56.	 Ministério da Educação e Ciência. Decreto-Lei n.o 5/2014 de 14 de janeiro [Internet]. 2014. Available 
from: https://www.dge.mec.pt/sites/default/files/ManuaisEscolares/2014_decretolei_5.pdf

	57.	 Department for Education. Review of the National Curriculum in England: Summary report of the call 
for evidence [Internet]. Department for education; 2011. Available from: https://assets.publishing.ser-
vice.gov.uk/government/uploads/system/uploads/attachment_data/file/193519/NCR_-_Call_for_Evi-
dence_Summary_Report.pdf

	58.	 Roldão MC, Peralta H, Martins IM. Currículo Do Ensino Básico E Do Ensino Secundário Para A Con-
strução De Aprendizagens Essenciais Baseadas No Perfil Dos Alunos. [Internet]. Direção Geral da 
Educação; 2017. Available from: https://www.dge.mec.pt/sites/default/files/Curriculo/Projeto_Autono-
mia_e_Flexibilidade/ae_documento_enquadrador.pdf

	59.	 Department for Education. Train to be a teacher [Internet]. Get into teaching. Available from: https://
getintoteaching.education.gov.uk/train-to-be-a-teacher

	60.	 Ministero dell’Istruzione, dell’Università e della Ricerca. Decreto ministeriale 249 del 10 settembre 
2010. 2010.

	61.	 Ministero dell’Istruzione, dell’Università e della Ricerca. Decreto ministeriale 81 del 25 marzo 2013. 2013.

	62.	 Ministério da Educação e Ciência. Decreto-Lei n.o 79/2014 [Internet]. 2014. p. 2819–28. Available 
from: https://diariodarepublica.pt/dr/detalhe/decreto-lei/79-2014-25344769

	63.	 Krippendorff K. Content analysis: an introduction to its methodology. Third edition. Los Angeles Lon-
don New Delhi Singapore: Sage; 2013. p. 441.

	64.	 Graneheim UH, Lundman B. Qualitative content analysis in nursing research: concepts, proce-
dures and measures to achieve trustworthiness. Nurse Educ Today. 2004;24(2):105–12. https://doi.
org/10.1016/j.nedt.2003.10.001 PMID: 14769454

	65.	 Pessoa P, Soares A, Catarino P, Pinto A, Lopes JB, Sá-Pinto X. Socioscientific issues in the portu-
guese science curricula from the first to the sixth grade. In Online Conference; 2021. p. 3934–43. 
[cited 2024 Jul 10]. Available from: https://library.iated.org/view/PESSOA2021SOC

	66.	 McHugh ML. Interrater reliability: the kappa statistic. Biochem Med (Zagreb). 2012;22(3):276–82. 
https://doi.org/10.11613/bm.2012.031 PMID: 23092060

	67.	 Stemler SE. A Comparison of Consensus, Consistency, and Measurement Approaches to Estimating 
Interrater Reliability. 2004 [cited 2024 Jul 10]; Available from: https://openpublishing.library.umass.edu/
pare/article/id/1540/

	68.	 Garrecht C, Czinczel B, Kretschmann M, Reiss M. ‘Should we be doing it, should we not be doing 
it, who could be harmed?’: Addressing ethical issues in science education. Science Education. 
2023;32(6):1761–93.

	69.	 Mavrikaki E, Realdon G, Aivelo T, Bajrami A, Dilek Bakanay Ç, Beniermann A, et al. Evolution in Euro-
pean and Israeli school curricula – a comparative analysis. Int J Sci Educ. 2024;1(1):1–27.

	70.	 Sá-Pinto X, Realdon G, Torkar G, Sousa B, Georgiou M, Jeffries A, et al. Development and valida-
tion of a framework for the assessment of school curricula on the presence of evolutionary concepts 
(FACE). Evol Educ Outreach. 2021;14(1):3. https://doi.org/10.1186/s12052-021-00142-2 PMID: 
35222784

	71.	 Eastwood J, Sadler T, Zeidler D, Lewis A, Amiri L, Applebaum S. Contextualizing nature of science 
instruction in socioscientific issues. Int J Sci Educ. 2012;34(15):2289–315.

	72.	 Karisan D, Zeidler D. Contextualization of nature of science within the socioscientific issues frame-
work: a review of research. Int J Educ Math Sci Technol. 2016;6(3):139–52.

	73.	 Lederman NG, Antink A, Bartos S. Nature of science, scientific inquiry, and socio-scientific issues 
arising from genetics: A pathway to developing a scientifically literate citizenry. Science Education. 
2014;23(2):285–302.

	74.	 Leung J. A practice-based approach to learning nature of science through socioscientific issues. Res 
Sci Educ. 2022;52(1):259–85.

	75.	 Sadler T, Chambers F, Zeidler D. Student conceptualizations of the nature of science in response to a 
socioscientific issue. Int J Sci Educ. 2004;26(4):387–409.

	76.	 Simmons ML, Zeidler DL. Beliefs in the Nature of Science and Responses to Socioscientific Issues. 
In: Zeidler DL, editor. The Role of Moral Reasoning on Socioscientific Issues and Discourse in 

https://www.normattiva.it/uri-res/N2Ls?urn:nir:stato:decreto.legge:2008-06-25;112~art15
https://www.normattiva.it/uri-res/N2Ls?urn:nir:stato:decreto.legge:2008-06-25;112~art15
https://diariodarepublica.pt/dr/detalhe/lei/47-2006-540784
https://www.dge.mec.pt/sites/default/files/ManuaisEscolares/2014_decretolei_5.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/193519/NCR_-_Call_for_Evidence_Summary_Report.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/193519/NCR_-_Call_for_Evidence_Summary_Report.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/193519/NCR_-_Call_for_Evidence_Summary_Report.pdf
https://www.dge.mec.pt/sites/default/files/Curriculo/Projeto_Autonomia_e_Flexibilidade/ae_documento_enquadrador.pdf
https://www.dge.mec.pt/sites/default/files/Curriculo/Projeto_Autonomia_e_Flexibilidade/ae_documento_enquadrador.pdf
https://getintoteaching.education.gov.uk/train-to-be-a-teacher
https://getintoteaching.education.gov.uk/train-to-be-a-teacher
https://diariodarepublica.pt/dr/detalhe/decreto-lei/79-2014-25344769
https://doi.org/10.1016/j.nedt.2003.10.001
https://doi.org/10.1016/j.nedt.2003.10.001
http://www.ncbi.nlm.nih.gov/pubmed/14769454
https://library.iated.org/view/PESSOA2021SOC
https://doi.org/10.11613/bm.2012.031
http://www.ncbi.nlm.nih.gov/pubmed/23092060
https://openpublishing.library.umass.edu/pare/article/id/1540/
https://openpublishing.library.umass.edu/pare/article/id/1540/
https://doi.org/10.1186/s12052-021-00142-2
http://www.ncbi.nlm.nih.gov/pubmed/35222784


PLOS ONE | https://doi.org/10.1371/journal.pone.0308901  March 19, 2025 26 / 27

PLOS ONE A framework to identify opportunities to address socioscientific issues in the elementary school curricula

Science Education [Internet]. Dordrecht: Springer Netherlands; 2003. p. 81–94 [cited 2024 Jul 10]. 
Available from: http://link.springer.com/10.1007/1-4020-4996-X_5

	77.	 Kanmaz A. A study on interdisciplinary teaching practices: Primary and secondary education curric-
ula. Afr Educ Res J. 2022;10(2):200–10.

	78.	 Lenoir Y, Hasni A. Interdisciplinarity in primary and secondary school: issues and perspectives. Creat 
Educ. 2016;07(16):2433–58. https://doi.org/10.4236/ce.2016.716233

	79.	 Karpudewan M, Roth WM. Changes in primary students’ informal reasoning during an environment-
related curriculum on socio-scientific issues. Int J Sci Math Educ. 2018;16(3):401–19.

	80.	 Lewis R, Bell E, Kent E. Why are pollinators declining? Balancing pollinator health and stakeholder 
assets. In: Sá-Pinto X, Zeidler DL, Beniermann A, Børsen T, Georgiou M, Jeffries A, et al., editors. 
Learning Evolution Through Socioscientific Issues [Internet]. [object Object]; 2022 [cited 2024 Apr 9]. 
Available from: https://ria.ua.pt/handle/10773/35673

	81.	 Lin S, Mintzes J. Learning argumentation skills through instruction in socioscientific issues: The effect 
of ability level. Int J Sci Math Educ. 2010;8(6):993–1017.

	82.	 Şeker F, Aydinli B. A Trial Patch to Sustainable Development: Perspectives from Extracurricular Activ-
ities of Elementary Schools in Turkey. Sci Educ (Dordr). 2023;32(2):421–46. https://doi.org/10.1007/
s11191-021-00315-x PMID: 35075331

	83.	 Yurtbakan E, Çalik M, Güler T. Investigating fourth grade students’ conceptual growth of the ‘organic 
and nonorganic foods’ subject: a case of common knowledge construction model. Hacet Univ J Educ. 
2020:1–18.

	84.	 Ponce R, Carneiro S, Rodrigues A, Sami Topcu M. The impacts of solar radiation on our health. In: 
Sá-Pinto X, Zeidler DL, Beniermann A, Børsen T, Georgiou M, Jeffries A, et al., editors. Learning 
Evolution Through Socioscientific Issues [Internet]. [object Object]; 2022 [cited 2024 Apr 9]. Available 
from: https://ria.ua.pt/handle/10773/35673

	85.	 Xiao S, Sandoval WA. Children’s use of inscriptions in written arguments about socioscientific issues. 
In 2014. p. 1107–11.

	86.	 Sadler T. Informal reasoning regarding socioscientific issues: A critical review of research. J Res Sci 
Teach. 2004;41(5):513–36.

	87.	 Sadler T, Barab S, Scott B. What do students gain by engaging in socioscientific inquiry?. Res Sci 
Educ. 2007;37(4):371–91.

	88.	 Calabrese Barton A, Kang H, Tan E, O’Neill TB, Bautista-Guerra J, Brecklin C. Crafting a future 
in science: tracing middle school girls’ identity work over time and space. Am Educ Res J. 
2013;50(1):37–75.

	89.	 Sauer KA, Capps DK, Jackson DF, Capps KA. Six minutes to promote change: People, not facts, alter 
students’ perceptions on climate change. Ecol Evol. 2021;11(11):5790–802. https://doi.org/10.1002/
ece3.7553 PMID: 34141183

	90.	 Daugherty MK, Carter V. The Nature of Interdisciplinary STEM Education. In: Finkl CW, Makowski C, 
editors. Encyclopedia of Coastal Science [Internet]. Cham: Springer International Publishing; 2017. p. 
1–13. [cited 2024 Jul 10] (Encyclopedia of Earth Sciences Series). Available from: http://link.springer.
com/10.1007/978-3-319-38889-2_12-1

	91.	 Portelli JP. Exposing the hidden curriculum. J Curric Stud 1993;25(4):343–58.

	92.	 Day SP, Bryce TGK. Does the discussion of socio‐scientific issues require a paradigm shift in science 
teachers’ thinking?. Int J Sci Educ 2011;33(12):1675–702. https://doi.org/10.1080/09500693.2010.5111
28

	93.	 Shriner M, Schlee B, Libler R. Teachers’ perceptions, attitudes and beliefs regarding curriculum inte-
gration. Aust Educ Res. 2010;37(1):51–62.

	94.	 Wikman K. The contextualization of socioscientific issues in an age of accountability [Doctoral disser-
tation]. University of South Florida; 2023.

	95.	 Fox-Turnbull W. Teaching and Learning in Technology: Section Introduction. In: Finkl CW, Makowski C, 
editors. Encyclopedia of Coastal Science [Internet]. Cham: Springer International Publishing; 2017. p. 
1–5. [cited 2024 Jul 10] (Encyclopedia of Earth Sciences Series). Available from: http://link.springer.
com/10.1007/978-3-319-38889-2_71-1

	96.	 Pappa CI, Georgiou D, Pittich D. Technology education in primary schools: addressing teachers’ per-
ceptions, perceived barriers, and needs. Int J Technol Des Educ. 2024;34(2):485–503.

	97.	 Bradford A, Gerard L, Tate E, Li R, Linn M. Incorporating investigations of environmental racism into 
middle school science. Sci Educ. 2023;107(6):1628–54.

http://link.springer.com/10.1007/1-4020-4996-X_5
https://doi.org/10.4236/ce.2016.716233
https://ria.ua.pt/handle/10773/35673
https://doi.org/10.1007/s11191-021-00315-x
https://doi.org/10.1007/s11191-021-00315-x
http://www.ncbi.nlm.nih.gov/pubmed/35075331
https://ria.ua.pt/handle/10773/35673
https://doi.org/10.1002/ece3.7553
https://doi.org/10.1002/ece3.7553
http://www.ncbi.nlm.nih.gov/pubmed/34141183
http://link.springer.com/10.1007/978-3-319-38889-2_12-1
http://link.springer.com/10.1007/978-3-319-38889-2_12-1
https://doi.org/10.1080/09500693.2010.511128
https://doi.org/10.1080/09500693.2010.511128
http://link.springer.com/10.1007/978-3-319-38889-2_71-1
http://link.springer.com/10.1007/978-3-319-38889-2_71-1


PLOS ONE | https://doi.org/10.1371/journal.pone.0308901  March 19, 2025 27 / 27

PLOS ONE A framework to identify opportunities to address socioscientific issues in the elementary school curricula

	 98.	 Morales-Doyle D, Gutstein E. Rico: racial capitalism and STEM education in Chicago public schools. 
Race Ethn Educ. 2019;22(4):525–44.

	 99.	 Herman BC, Sadler TD, Zeidler DL, Newton MH. A Socioscientific issues approach to environmental 
education. In: Reis G, Scott J, editors. International perspectives on the theory and practice of envi-
ronmental education: a reader [Internet]. Cham: Springer International Publishing; 2018. p. 145–61. 
[cited 2024 Jul 10] (Environmental Discourses in Science Education; vol. 3). Available from: http://
link.springer.com/10.1007/978-3-319-67732-3_11

	100.	 Klosterman M, Sadler T, Brown J. Science teachers’ use of mass media to address socio-scientific 
and sustainability issues. Res Sci Educ. 2012;42(1):51–74.

	101.	 Ministry of Education. Linee guida per l’insegnamento dell’educazione civica [Internet]. 2019. 
Available from: https://www.istruzione.it/educazione_civica/allegati/Linee_guida_educazione_civ-
ica_dopoCSPI.pdf

	102.	 Prideaux D. ABC of learning and teaching in medicine. Curriculum design. BMJ. 
2003;326(7383):268–70. https://doi.org/10.1136/bmj.326.7383.268 PMID: 12560283

http://link.springer.com/10.1007/978-3-319-67732-3_11
http://link.springer.com/10.1007/978-3-319-67732-3_11
https://www.istruzione.it/educazione_civica/allegati/Linee_guida_educazione_civica_dopoCSPI.pdf
https://www.istruzione.it/educazione_civica/allegati/Linee_guida_educazione_civica_dopoCSPI.pdf
https://doi.org/10.1136/bmj.326.7383.268
http://www.ncbi.nlm.nih.gov/pubmed/12560283
http://creativecommons.org/licenses/by/4.0/
http://creativecommons.org/licenses/by/4.0/
http://creativecommons.org/licenses/by/4.0/

