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Art Education for an Uncertain Future

Post-digital, Post-Internet Art and Education: the Future Is All-Over (Tavin 
et al. 2021) was written at the beginning of 2021. As I write this review at the end 
of the year, how many political, social, economic, and technological changes have 
taken place since the book was published? And what more has happened until this 
moment in which you are reading this review?

Software and hardware upgrades, technological advances, and their new affor-
dances are part and parcel of our present conjuncture. But these developments are 
now old news. Technological change is no longer disruptive; it is regular, constant, 
and chaotic. These lines recognize ephemerality of technological change and signal 
the postdigital condition (Jandrić et  al. 2018), which is a concept that lies in the 
heart of Postdigital Science and Education journal.

The postdigital condition is also in the core of Post-digital, Post-Internet Art and 
Education: the Future Is All-Over (Tavin et al. 2021). The book adds an important 
dimension to its understanding, exploring intersections between the postdigital con-
dition, art, and education, claiming the importance of art education and its role in 
transforming our postdigital reality. These intersections are explored from the posi-
tion of intersubjectivity, in an exercise of collective intercreation, from multiple 
places and experiences. A total of nineteen authors are gathered in this book with 
a common objective: to explore, and make visible, the new movement defined as 
‘post-Internet art education’.
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The approach to the three fundamental concepts and their intersections —  
postdigital, art, and education — is clear, concise, and, above all, pedagogical.  
The authors examine the Internet as an encounter that includes, but is not limited 
to, technology, bodies, and materials. As the Internet evolves, so do ways of being 
(post)-human and being in society. The authors explore the interplay between this 
encounter and the praxis of education. In words of Freire (1970), education is always 
political; in many cases, digital education exacerbates the dichotomy between  
subjects rather than proposes a critical point of view (Farag et al. 2021).

Many other authors have approached digital education from a post-human and 
postdigital — and therefore critical and political — point of view (see Bayne 2015; 
Gourlay and Oliver 2018; Knox 2016). Yet authors in Post-digital, Post-Internet 
Art and Education: the Future Is All-Over (Tavin et al. 2021) bring together many 
questions that invite reflection on what is to be done about educational processes in 
general and art education in particular. Thus, this book’s insights regarding network 
configurations, data structures, and algorithms need to be added to well-established 
approaches in arts education such as Ana  Mae  Barbosa’s ‘triangular approach’ 
(2021). Importantly, the authors encompass contemporary artworks that play with 
dichotomies, explore hybrid spaces, and serve as arenas for critique and reflection 
on our postdigital condition.

The three concepts are deeply developed throughout the book, converging in 
what we could call postdigital art education or, following the editors’ words, ‘post- 
Internet art education’. The editors freely admit that their collection is limited to 
the context of the Global North, and so they refuse to uniformize or colonize the  
discourse. Hence, the reader will find different ways of spelling ‘postdigital’ or 
‘post-Internet’. This diversity in the use of terms, definitions, and practices signals 
the recognition of an uncertain and unpredictable future. That is exactly the world 
that art education faces: uncertain, hybrid, and constantly changing.

How the Global Pandemic Challenged Art Education

Before the Covid-19 pandemic, humanism used to be the dominant paradigm. The 
absence of posthumanist visions, particularly in education, led to a widespread 
denial of online art education (Tavin et al. 2021). However, since the beginning of 
the pandemic, education faces a rapidly growing need to collect and remix infor-
mation, share resources, and collaborate in creative and intersubjective ways (see 
Berners-Lee 2000; see also Jandrić et al. 2020). These trends existed before the pan-
demic, but now, they have accelerated and brought along unprecedented solidarity 
(Mañero 2020). All of this strongly impacts art education.

Education in digital environments is synonymous with audio-visually rich envi-
ronments, interactive contexts with multiple possibilities for co-creation, and social 
networking services where experiences can be shared, people can connect, and qual-
ity art education can be claimed (Tavin et al. 2021). The book gathers several exam-
ples of artistic practices in digital learning contexts, encouraging readers to think 
about arts education from different perspectives, and inviting us to unlearn in order 
to re-think art education differently. In these examples, digital arts education is not 
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the second best but special and different, because it involves the body and other 
material factors (see Bayne et al. 2020; MacKenzie at al. 2021). On that basis, Tavin 
et al. (2021) provide a global and pedagogical overview of art education that raises 
an understanding of where we have come from and uses this understanding to help 
us choose where we are going.

In the first section, ‘How Did We Get Here: Historical, Theoretical, Critical, 
and Future Oriented Perspectives on Post-digital, Post-Internet Art and Education’, 
authors offer theoretical, historical, and future-oriented perspectives on the main 
concepts. Chapters in this section reflect how digital and post-Internet cultures raise 
new possibilities for art education (Klein 2021). Sweeny (2021: 45) names some 
artists and educators who actively subvert the field of art education in utopian and 
dystopian manners and suggests that ‘[a] comparison of these two different systems 
might offer art educators opportunities to rethink practices that have been virtually 
unaffected by decentralization’. We must bear in mind, as jagodzinski (2021) points 
out, that the image dominates the screens and interfaces. The concept of image is 
analysed in more depth by Schütze (2021), who argues that art educators must be 
experts in the image and its relationships, structure, and meanings. Last, Knochel 
(2021) critically exposes the problems of freedom of expression and creativity in 
teaching and creative processes in hybrid spaces.

The second section, ‘Why Is This Important for Art Education? Transdiscipli-
nary Networks, Research, and Subjectivities of the Post-digital and Post-Internet’, 
discusses ways in which issues presented in the first section challenge art educa-
tion. Rousseau and Sternfeld (2021) argue that education is a public right and cannot 
be relegated to corporations. Therefore, it is important to analyse the economic and 
political trade-offs implicit in, for example, the use of technology. Perhaps the most 
suggestive is authors’ reflection on how collective means of production can emerge 
in a postdigital society.

The debate around new educational approaches resurfaces in Meyers’ (2021) 
reflection on theories such as posthumanism and actor-network theory (ANT). 
Meyer believes that it is necessary to think about what a ‘subject’ is, and arts educa-
tion has a lot to offer in this matter. Exploring the theme of subjectivity and identity, 
Kommos (2021) considers how technology and digital devices change the way we 
relate to each other, how we lose our privacy, and how we generate new identities. 
On that basis, Kommos argues that it is necessary to approach these issues simulta-
neously from an artistic and educational angle. In the same spirit, Kolb (2021) anal-
yses the concept of the body in relation to digital education. She stresses that digital 
education materializes in the body and offers five illustrative examples.

In the realm of aesthetics, Zahn (2021) discusses what he calls the ‘media-critical 
practice’ and analyses new concepts to related to the critique of the human and the 
non-human. In particular, Zahn devotes considerable attention to subverting estab-
lished norms and transforming the context. The image and its aesthetics is what 
Schmidt (2021) works on with his students, recovering Hito Steyerl’s (2009) concept 
of ‘poor image’. Zahn (2021) recovers the concept in images that we consume on a 
daily basis and uses it as a pedagogical resource in the classroom.

The third section, ‘How Can We Create Educational Futures? Classroom and 
Pedagogical Practices Examples of Post-Digital and Post-Internet Art Education’, 
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showcases a series of pedagogical practices that help the reader to consider possi-
ble artistic educational actions in a postdigital terrain. Hahn (2021) focuses on new 
materialities by analysing materiality in the relationship between the artist and the 
final artefact. Smith (2021) brings anti-colonial and anti-racist lenses into the debate 
and claims that digital arts education curricula presented under a non-global-north 
viewpoint can be transformative for students. Grünwald (2021) recovers Freire’s 
ideas such as the concept of ‘banking education’ and claims that it is difficult to 
develop transformative action when teachers are afraid to step out of their comfort 
zone.

In her proposal for creative coding in a university context, Dufva (2021) takes 
a feminist approach to examine the possibilities of combining creativity and cod-
ing. Her chapter encourages readers to reach further and examine creative coding in 
the context of transhackfeminism. The book closes with Dufva’s (2021) pedagogical 
proposal based on generating fiction on Instagram. She argues that learning takes 
place in these creative processes, where students learn the workings of algorithms 
and social networking services.

The Uncertain (But Promising) Future of Art Education

Post-digital, Post-Internet Art and Education: the Future Is All-Over (Tavin 
et al. 2021) is highly recommended to those interested in recognising their postdigital  
status and seeking new opportunities for art education. Future may be uncertain,  
but for art education, this uncertainty seems very promising. Current developments 
in arts and education, combined with the critical dimension of postdigitality, have 
the capacity to raise a new generation of critical human beings with the ability to 
look at and inhabit a visual and technological world. Perhaps more importantly, art 
education has the capacity to create new and different worlds.

Editors and authors of Post-digital, Post-Internet Art and Education: the Future 
Is All-Over (Tavin et al. 2021) send a strong message that change is possible. The 
book is an outstanding source of ideas that push us out of our comfort zones and 
challenge us to think differently about digital art education. This is a collectively 
written book, open to multiple interpretations and full of varied experiences, and 
bound to inspire its readers in thinking about and creating their own art education 
praxis.
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