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Abstract: Parental educational styles have a significant effect in personal development. These styles
(authoritative, democratic, permissive and neglectful) can be related to affects and social skills at the
individual level. The study presented here, which comprised 456 participants (151 men; 33.11%), with
an average age of 22.01 years (s.d. = 2.80), aimed to analyse the relationship between parental styles,
affects and social skills, as well as the role played by affects in the relationship between parental
style and social skills. The results suggest that the constructs under study are closely related. The
most common parental style is democratic. By gender, permissive styles were more often applied
to women and authoritative styles to men. No significant gender differences were found in the
application of democratic and neglectful parental styles. In terms of emotional support, women were
found to have higher negative affect scores and men higher emotional support scores. People with
parents that use democratic and permissive styles scored higher in all variables related to affects and
social skills, which challenges the notion that democratic styles are the best parental styles in terms of
socialisation of children. The results of the affect and social skills scales were analysed in relation
to parenting styles, indicating that children educated under a democratic parental regime tend to
yield higher scores in terms of social skills than children educated under any other form of parental
regime and medium scores in terms of affects. Finally, it was found that parenting styles have a direct
influence on social skills, which tend to improve when affects play a mediating role between these
two constructs. These results suggest that parenting styles are closely related to affects and social
skills. In addition, they also suggest that affects play a mediating role in the relationship between
parenting styles and social skills. Finally, owing to the impact that parenting styles have on affects
and social skills, more research is needed to address this issue.

Keywords: parenting styles; affects; social skills

1. Introduction

Family plays a crucial role in the early acquisition of habits, skills and behaviours.
Adults, in both families and the school, are essential in the education of children [1–4].
Individual and contextual factors also play a direct role in educational processes.

Complementing Baumrind’s [5,6] pioneering research on parental styles and the effect
of family socialisation on social skills in children and teenagers, MacCoby and Martin [7]
developed a typology of four parental styles: authoritative, democratic, permissive and
neglectful. These styles result from the combination of two variables: affects and control.
As such, parenting styles can be defined as the behaviour of adults as children’s models in
terms of everyday choices, decision making, conflict resolution, expectation management
and rulemaking. These will determine the children’s behaviours and emotions throughout
their lives [8,9].

The socialisation strategies mobilised by parents for the social development and inte-
gration of their children can be characterised based on the following criteria: (1) communica-
tion levels (acceptance–rejection, warmth–coolness, proximity–distance); (2) the tone of the
relationship (affection–hostility); (3) the tools used to channel behaviour (autonomy–control,
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flexibility–rigidness, permissiveness–restrictions). The combination of these variables re-
sults in different parenting styles which, in any case, are only general behavioural trends,
because the parent–children relationship is bidirectional [10,11]. As such, although there is
some consensus about the division of parenting styles into four broad styles (democratic,
authoritative, permissive and neglectful), the norm is for these to mix and evolve according
to developments in the family relationship.

The democratic style is characterised by open shows of parental affection, giving expla-
nations, expressing concern for the needs of the children, promoting desirable behaviours,
justifying reprimands and communicating openly. These households are dominated by
a democratic environment and emotional warmth. As a result, the children tend to de-
velop good social skills, self-control, initiative, motivation, self-esteem, good morale and
realistic self-concept and are generally happy, spontaneous, reliable, committed (altruism,
solidarity), sociable, both within and outside the household, prone to achieve and unlikely
to cause parent–children conflicts [2–4,12].

The authoritative style is characterised by detailed and rigid rules, prioritising punish-
ment over praise, blaming children for mistakes, closed and unidirectional communication
(no dialogue), frequent asserting of parental authority and an autocratic environment. As a
result, children have little autonomy and self-confidence, poor social skills, low creativity,
they are prone to aggression and impulsiveness and tend to adopt heteronomous moral
standards (avoidance of punishment) and they are less happy and spontaneous [2–4,13–15].

The permissive style is characterised by a lack of concern for the children’s negative
or positive behaviour, passiveness, the children’s misbehaviour tends to go unpunished,
all the children’s impulses are tolerated and authority is insufficiently asserted, no restric-
tions are imposed and the wishes of children are easily granted. As a result, children
tend to develop poor social skills, low self-esteem weak self-identity poor self-control
and hetero-control, lack of emotional stability, negative self-concept, poor self-concept
and self-responsibility, insecurity, little regard for the rules and for others and academic
underachievement [2–4,16,17].

The neglectful style is characterised by emotional indifference towards the children’s
issues, parental relinquishment of responsibility, lack of motivation, commitment and
involvement and immaturity. As a result, children develop poor social skills, impulsivity
and aggression and tend to lack motivation, commitment and maturity [2–4,18,19].

To some extent, these parenting styles, along with other household factors, such as
the school environment, relation with peers and individual traits such as personality and
social skills, determine the individual’s behaviour [20–26].

On the other hand, affects are defined as a binary relationship between positive
and negative emotions, which is grounded, according to Watson and Tellegen [27], on
a hereditary base. According to this view, positive affects relate to pleasant emotions:
motivation, affiliation, achievement and success. Negative affects, for their part, relate to
unpleasant emotions: fear, inhibition, insecurity, frustration and failure [28–30]. In this
way, a person dominated by positive affects generally harbours positive feelings such as
satisfaction, enthusiasm, energy, friendship, attachment, affirmation and trust. They are,
therefore, extroverted, optimistic and resilient. Conversely, a person dominated by negative
affects tend to harbour negative feelings such as detachment, boredom, sadness, guilt,
shame and envy. They are, therefore, prone to react to negative stimuli aggressively and to
emotional lability, stress and negative views [31–33].

Finally, social skills can be defined as a set of abilities used in interpersonal relation-
ships and interactions. They determine a person’s ability to act in a way that leads to
rewards and avoids punishment and social ostracism [34–36]. That is, they are a set of skills
that expresses an individual’s feelings, attitudes, wishes and opinions in an interpersonal
setting. Good social skills tend to solve immediate interpersonal conflicts and minimise the
chance for future confrontations [37,38]. These skills are chiefly acquired through training,
observation, imitation, trial and information; that is, they are acquired traits. Nobody is
born with a given repertoire of social skills; they are learned behaviours. There are two
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major types of social skills, basic and complex, and the former needs to be learned before the
latter can be acquired. The learning process begins during childhood and develops largely
during adolescence, when adult communicational and relational skills are acquired. Social
skills are a necessary tool for positive social relations to lead to personal wellbeing [39,40].

Parenting Styles, Affects and Social Skills

Parenting styles, affects and social skills play a crucial role in personal development
and in the way individuals handle themselves in social contexts.

Affects and social skills can act as risk or protection factors with regard to problematic
behaviours during adolescence. Increasing personal autonomy, changes in family rela-
tionships, the transition from specific to formal thinking, shifting social relations, etc., are
factors that shape the psychosocial development of the individual, in which the family
plays a central role. Parenting styles and family relationships around adolescents are a key
factor in their emotional, social and personal development [4,41]. These notions (parenting
styles, affects and social skills) can be related, with the parenting styles having an effect on
the other variables.

Finally, it is worth mentioning that parenting styles will have different effects on each
individual, based on their personal traits. That is, there is no correct parenting style, which
must instead adapt to the individual traits and environmental conditions, as pointed out
by Aroca and Cánovas [42].

The first aim of this study is to analyse the relationship between parenting styles,
affects and social skills. The research also aims to assess the role of gender in parenting
styles, social skills and affects. Several lines of reasoning led us to this expectation. First of
all, some authors have pointed out how the parenting styles used with men and women are
different [43,44]. Second, although some studies reported that women report higher levels
of social skills and are more concerned about the quality of their interpersonal relationships,
others point to the opposite [45,46]. Finally, women tend to score higher than men on
tests of positive and negative affects [47,48]. Although empirical studies have found these
gender differences separately in each of the variables studied, there is no empirical evidence
of how these gender differences can influence the relationship of parenting styles with
social skills and affects. So, for the investigation, we took an exploratory approach to
gender differences in the association between these three variables.

The two starting hypotheses are as follows: (1) parenting styles, affects and social
skills are related; (2) affects will perform as a mediating variable in the relationship between
parenting styles and social skills.

2. Materials and Methods
2.1. Participants

The sample comprised 456 participants from the city of Zaragoza (teaching degree
students, University of Zaragoza). All participants were volunteers. The average age of
participants was 22.01 years (s.d. = 2.80). All participants signed an informed consent
form, and all the ethical considerations set out in the Declaration of Helsinki were met.
The investigation was conducted according to the guidelines of the Declaration of Helsinki
and approved by the Ethics Review Committee of the OPIICS research group (S46_20R),
Psychology and Sociology Department, Universidad de Zaragoza, on 26 February 2021.
The study met all ethical criteria for research with human beings (informed consent, right to
information, full confidentiality, non-discrimination, free participation and the right to aban-
don the study at any point). Representativeness tests were undertaken; the confidence level
was 99% and the sampling error 5%. It was concluded that the sample was representative
of the province of Zaragoza. The study adopted an ex post facto research design [49].
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2.2. Instruments
2.2.1. Parenting Styles

Data concerning parenting styles were collected using a multifactor children adap-
tation self-assessment test (TAMAI) [50]. TAMAI is a 175-item self-evaluation test used
to assess maladaptation. The first-tier scales are as follows: (1) personal maladaptation;
(2) school maladaptation; (3) social maladaptation; (4) family dissatisfaction; (5) father–
mother style; (6) parenting style discrepancies; (7) reliability criteria or contestation style
(pro-image criteria and contradiction criteria). In this study, only the 78 items that ad-
dress parenting styles were used, specifically the father–mother scale, which assesses the
children’s view on parenting styles. Following previous studies [51], participants were
asked to respond retrospectively to parenting-style-related items with reference to their
own childhood. The study yielded a Cronbach’s alpha coefficient of 0.87 (Ω = 0.88).

2.2.2. Positive and Negative Affects PANAS Scale

The PANAS [30] is a 20-item Likert scale, in which 10 items refer to positive affects
(AP) and 10 to negative affects (AN); the responses range from 0 (absence of emotion) to 5
(strong presence of emotion). The scale yielded a Cronbach’s alpha coefficient of 0.88 for
positive affects (Ω = 0.88) and of 0.86 for negative affects (Ω = 0.87).

2.2.3. ICQ-15 Social Skills Questionnaire

This questionnaire ICQ-15 [52] assesses the multi-factor social skills construct, based
on five different but interrelated scales. They assess the individual’s skill in terms of:
(1) beginning relationships; (2) negative assertion; (3) revealing personal information;
(4) providing emotional support; (5) handling interpersonal conflicts. It is a 15-item, 5-
point Likert scale. The Spanish version validated by Salavera and Usán [53] was used. For
this study, the scale yielded a Cronbach’s alpha coefficient of 0.84 (Ω = 0.85).

2.3. Protocol

The principal investigator explained the main aim of the study to the participants, em-
phasising the importance of answering all items when the questionnaires were handed out.

Participants were given 45 min to complete the questionnaires and the informed
consent form. Participants were reminded that responses were to be kept anonymous and
confidential. The data were collected in April and May 2021.

The data were processed with SPSS 26.0 statistical software. After performing normal
distribution and equality of variances tests, we decided to use parametric techniques. Basic
descriptive analysis of mean trends (average), percentages, frequencies and dispersion
(standard deviation) was undertaken for each variable. Student’s t-test was also used
on independent samples as a way to establish average differences with continuous and
normal variables. In all cases, we used the lowest significance level possible, and all
differences p < 0.05 were regarded as significant. Cohen’s d was used to analyse the size
of the effect and thus the magnitude of the differences found with Student’s t. Following
Cohen [54], effect size can be regarded as follows: d = 0.20 (small), d = 0.50 (moderate) and
d = 0.80 (large). Interactions were created following Aiken and West [55] and Campbell
and Kashy [56]. In order to aid the interpretation, an effect (–1, 1) code was used for binary
variables. Average conglomerates were estimated in order to create clusters of participants
based on parenting styles and the affect and social skills scores. Finally, mediation analyses
were undertaken to establish if affects play a mediating role in the relationship between
parenting styles and social skills, following Baron and Kenny [57].

3. Results

The distribution of the participants in the four parenting styles is detailed in Table 1.
The democratic and permissive styles turned out to be the most used in the sample. By
gender, the democratic and negligent styles were used in the same proportion in men and
women. However, the permissive style was proportionally more used in women (28.6% in
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women vs. 18.5% in men), while the opposite situation was found in the authoritarian style
(27.8% in men vs. 20.1% in women).

Table 1. Parenting styles by gender.

Parenting Styles Men Women Total

Democratic 57 (37.7%) 118 (38.8%) 175 (38.5%)
Permissive 28 (18.5%) 87 (28.6%) 115 (25.3%)
Authoritative 42 (27.8%) 61 (20.1%) 103 (22.6%)
Neglectful 24 (15.9%) 38 (12.5%) 62 (13.6%)
Total 151 (100%) 304 (100%) 455

Next, the scores obtained by the participants on the scales that measure affect and
social skills were analysed (Table 2). Differences were only found in negative affects
(p = 0.002; d = −0.311), with higher scores in the case of women. In social skills, men
obtained higher scores in the factor corresponding to self-reveal (p = 0.011; d = 0.141).

Table 2. Affect and social skills questionnaire results.

Variables Research
Men Women

t p d Cohenx ds x ds

Positive affects 18.34 2.77 18.34 2.85 0.001 0.978 0.010
Negative affects 12.08 3.23 13.05 3.00 10.12 0.002 −0.311
Initiation 10.16 2.68 9.93 2.87 0.669 0.504 0.082
Negative assertion 7.00 1.93 6.9 1.96 0.406 0.100 0.051
Self-reveal 10.96 2.44 10.7 2.45 2.55 0.011 0.032
Emotional support 12.77 1.96 12.46 2.40 1.12 0.260 0.141
Conflict management 10.49 2.38 10.67 2.31 −0.614 0.540 −0.076

Following this, the results of the affect and social skills scales were analysed in relation
to parenting styles. The results (Table 3) reveal significant differences. Children educated
under democratic and permissive regimes scored higher in all affect- and social-skills-
related variables. Children educated under a democratic regime scored higher in terms
of positive affects and those variables in the emotional skill scale related to self-reveal,
emotional support, negative assertion and initiation. Children educated under a permissive
regime scored higher in terms of negative affects and conflict management.

Table 3. Affect and social skills scores by parenting style.

Variables Research Democratic Permissive Authoritative Neglectful Average

Positive affects 18.69 18.47 17.97 17.72 18.34
Negative affects 12.80 13.00 12.55 12.35 12.73
Self-reveal 11.03 10.82 10.40 9.72 10.66
Emotional support 12.96 12.94 12.73 12.41 12.83
Negative assertion 10.97 10.82 10.62 10.20 10.75
Initiation 10.37 10.21 10.26 9.61 10.20
Conflict management 10.88 10.96 10.49 10.25 10.73

Note: Values in bold represent the highest score for each category.

Afterwards, the scores were divided into three groups, based on averages and standard
deviations (low, medium and high). Table 4 shows that democratic parenting styles lead to
high positive affects and social skills, permissive parenting styles result in high negative
affects (up to one in five participants educated under a permissive regime scored high in
this variable), emotional support and social skills, authoritative parenting styles lead to
very high scores in either positive or negative affects and finally, neglectful parenting styles
result in low average scores in the variable positive affects and all the variables related to
social skills.
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Table 4. Percentage of participants by group and parenting styles.

Variables
Research Level Democratic Permissive Authoritative Neglectful Total

Positive affects Low 21 (12.0%) 15 (13.0%) 20 (19.4%) 16 (25.8%) 72 (15.8%)
Medium 129 (73.7%) 84 (73.0%) 68 (66.0%) 38 (61.3%) 319 (70.1%)
High 25 (14.3%) 16 (13.9%) 15 (14.6%) 8 (12.9%) 64 (14.1%)

Negative affects Low 23 (13.1%) 15 (13.0%) 18 (17.5%) 9 (14.5%) 65 (14.3%)
Medium 122 (69.7%) 77 (67.0%) 66 (64.1%) 46 (74.2%) 311 (68.4%)
High 30 (17.1%) 23 (20.0%) 19 (18.4%) 7 (11.3%) 79 (17.4%)

Self-reveal Low 22 (12.6%) 17 (14.8%) 16 (15.5%) 21 (33.9%) 76 (16.7%)
Medium 127 (72.6%) 84 (73.0%) 81 (78.6%) 37 (59.7%) 329 (72.3%)
High 26 (14.9%) 14 (12.2%) 6 (5.8%) 4 (6.5%) 50 (11.0%)

Emotional
support Low 16 (9.1%) 11 (9.6%) 15 (14.6%) 10 (16.1%) 52 (11.4%)

Medium 113 (64.6%) 69 (60.0%) 63 (61.2%) 38 (61.3%) 283 (62.2%)
High 46 (26.3%) 35 (30.4%) 25 (24.3%) 14 (22.6%) 120 (26.4%)

Negative
assertion Low 30 (17.1%) 21 (18.3%) 19 (18.4%) 18 (29.0%) 88 (19.3%)

Medium 115 (65.7%) 79 (68.7%) 70 (68.0%) 36 (58.1%) 300 (65.9%)
High 30 (17.1%) 15 (13.0%) 14 (13.6%) 8 (12.9%) 67 (14.7%)

Initiation Low 25 (14.3%) 13 (11.3%) 16 (15.5%) 14 (22.6%) 68 (14.9%)
Medium 109 (62.3%) 86 (74.8%) 65 (63.1%) 42 (67.7%) 302 (66.4%)
High 41 (23.4%) 16 (13.9%) 22 (21.4%) 6 (9.7%) 85 (18.7%)

Conflict
management Low 22 (12.6%) 13 (11.3%) 16 (15.5%) 18 (29.0%) 69 (15.2%)

Medium 115 (65.7%) 78 (67.8%) 71 (68.9%) 34 (54.8%) 298 (65.5%)
High 38 (21.7%) 24 (20.9%) 16 (15.5%) 10 (16.1%) 88 (19.3%)

Note: Values in bold are the highest percentages in each category.

Finally, in order to test the second hypothesis, mediation analysis was carried out
following Baron and Kenny [57]. After ensuring that the study met all the requisites pointed
out by these authors, Hayes’s [58] SPSS 24.0 d Process 3.5 macro was used. The mediation
analysis took into consideration gender and age variables, which were found not to have a
significant effect on the relationship between parenting styles and social skills.

In order to determine that the mediation effect was statistically significant, bootstrap-
ping analysis (10,000 runs) and Sobel’s test were conducted. It was found that positive,
but not negative, affects play a mediating role in the relationship between parenting styles
and social skills. The results suggest that parenting styles (VI) are a mediating variable
(VM) on positive affects (−0.33) and on negative affects (−0.14) (in both cases p < 0.001). In
addition, social skills are a mediating variable (VD) on positive affects (0.20) and negative
affects (−0.07). Zero was not included in the bootstrap interval, IC 95% [−0.37, −0.10], and
the result of Sobel’s test indicates that the value of c’ is statistically significant (z = 2.41;
p = 0.005); therefore, the mediation effect can be said to be total (Figure 1).

Following the hypothesis, it was found that educational styles have a positive effect on
social skills (−0.18) (p < 0.001) and a total effect (direct + indirect effect) of −0.06 (p < 0.001),
mediated by positive affects, which demonstrates that affects play a mediating role in the
relationship between parenting styles and social skills. The proportion of variance for social
skills as explained by the model was R2 = 0.16.
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Figure 1. Simple mediation model of positive and negative affects on the relationship between
parenting styles and social skills, accounting for age and gender.

4. Discussion

The aim of this study was to analyse the relationship between parenting styles, affects
and social skills. The study was based on two starting hypotheses: (1) parenting styles,
affects and social skills are related; (2) affects play a mediating role in the relationship
between parenting styles and social skills.

Gender differences are among the most widely studied factors in these relation-
ships [43,44]. Some studies suggest that fathers are more prone to authoritative parental
styles and mothers to more inductive styles [59–64]. Our results indicate that democratic
parenting styles are adopted by a similar percentage of fathers and mothers. Meanwhile,
permissive styles are more often applied to women and authoritative styles to men. Finally,
neglectful parenting styles are somewhat more commonly applied to men. This could be
the result of a greater percentage of men presenting behavioural problems, forcing parents
to adopt disciplinary measures [65] and apply punishments [62,66]. Our results indicate
that affects and social skills are related to parenting styles. Previous studies have pointed
out that parental affection is related to children’s psychological wellbeing [18,67–69], and
this was confirmed by our results. We also attested higher scores in terms of negative affects
among women, as also pointed out in previous studies [70] that yielded higher scores in
the social-skills-related variable emotional support, emphasising the important role played
by affect in social skills, as noted in the existing literature [71–73].

The results were divided into three groups based on averages and standard deviations
(low, medium and high). Table 4 shows that democratic parenting styles are related to
medium scores but higher than those yielded by other parenting styles in terms of positive
affects, and this agrees with the idea that consistent rulemaking leads children to not
perceive parental authority as rigid and to comply with rules voluntarily, resulting in high
scores in terms of self-concept, self-esteem and social skills [7,74–76], even if the notion
that democratic parenting styles offer the best tools for the socialisation of children has
been challenged [77–79]. Permissive parenting styles, on the other hand, result in higher
scores in terms of negative affects than the other parenting styles, and one out of five of the
respondents educated under a permissive regime scored high in this variable. In addition,
people educated under a permissive regime scored high in terms of emotional support, as
suggested by some studies that argue that permissive parenting styles offer better chances
of psychosocial fit to children than democratic styles [80–82]. Authoritative parenting styles
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lead to higher scores in either positive or negative affects than those yielded by democratic
and permissive parenting styles. This agrees with the idea that authoritative parenting
styles are related to such aspects as low self-esteem and self-concept and poor social
skills [83,84]. Finally, neglectful parenting styles lead to low scores in positive affects and
all variables related to social skills. These results suggest that neglectful parenting styles
have a negative effect in the socialisation of children, wellbeing, self-esteem, autonomy and
social skills [18,75], as our results confirm.

In addition, in order to test the second hypothesis, the possible mediating effect of
affects on the relationship between parenting styles and social skills was examined. As
previously noted, gender and age variables were taken into account and were found not to
have a significant impact on the relationship between parenting styles and social skills. The
results indicate that parenting styles have a mediating effect on positive and negative affects,
strongly suggesting that parenting styles play a significant emotional role, in line with
previous studies, which have related parenting styles to other variables such as subjective
wellbeing [85,86]. In addition, the study shows that greater scores in terms of positive
affects go together with better social skills and vice versa. Therefore, the study confirmed
the second hypothesis; the results indicate that the mediating effect is total, demonstrating
the mediating role played by affects in the relationship between parenting styles and social
skills. Although this relationship was already suggested by previous studies [87,88], none
of these studies undertook a holistic approach such as the one adopted here.

The limitations of the study are as follows. First, it has a lateral design, which precludes
causal relationships from being established. In addition, as the sample involved a very
specific social group (local teaching degree university students), it is risky to extrapolate
the results. Finally, the data were based on self-assessment questionnaires and, such as
with all these sorts of study, social conformity issues could introduce bias to the results.
Additional studies should relate the results with those yielded by broader and more detailed
questionnaires, ideally including qualitative evidence. Family models should also be taken
into consideration, namely: (1) nuclear families; (2) extended families; (3) simultaneous
or superimposed families; (4) single-parent and/or large families; (5) childless couples;
(6) communal families; (7) other forms of family organisation; (8) foster homes; (9) domestic
units [89]. Therefore, future research should explore the interaction of, and the complex
relationships between, these variables (type of family, parenting styles, affects and social
skills). However, our study leads to clear conclusions concerning the constructs under
consideration and emphasises the need to implement specific educational programmes to
improve them, especially concerning parenting styles, which have major implications in
terms of personality development.

5. Conclusions

The study suggests that parenting styles are related to affects and social skills. The
study also indicates that affects play a mediating role in the relationship between parenting
styles and social skills. Finally, owing to the implications of parenting styles not only for
affects and social skills but for the overall psychological, social and personal development
of children, it is concluded that these issues should be addressed jointly by families and
schools. Our results encourage us to keep searching for new questions, methodologies
and answers with which to contribute to the positive socio-emotional development of
the person.
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