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Abstract
For decades, parental report was used to assess children’s psychological symptoms and social
problems. The Berkeley Puppet Interview (BPI) utilizes hand puppets to collect questionnaire-style data
from children, allowing consideration of children’s own perspective. The current longitudinal study
compared the feasibility and reliability of preschoolers’ self-report with BPI at age 4 (M = 4.03, SD = 0.16;
52% boy, 82% White American) and 5 (M = 5.22, SD = 0.36; 51% boy, 85% White American) as well as
cross-informant agreement among children, mothers (74% above college education), alternate
caregivers (> 90% biological fathers), and coders. Children completed symptomatology, social, and
parenting scales of BPI and their parents completed surveys assessing similar constructs. Our �ndings
revealed both similarities and changes across ages. Speci�cally, the reliability and cross-informant
agreement of the broad symptomatology and parenting scales were promising at both timepoints;
however, 4-year-olds showed lower internal consistency in social scales.

Introduction

Longitudinal Changes in Preschoolers’ Self-reported Psychological
and Social Problems:

Feasibility, Reliability, and Cross-informant Agreement
Children’s socioemotional adjustment at a young age is an important predictor to a wide range of life
outcomes including mental and physical health, academic achievements, and interpersonal relationships
(Denham et al., 2015; Nigg, 2017). Hence, early identi�cation of socioemotional problems such as
internalizing and externalizing behavioral problems as well as social competence in preschool children is
critical for timely interventions. For decades, developmental research has relied on parental reports,
especially maternal, to understand children’s socioemotional development and parenting due to the lack
of suitable tools to assess children’s perspective at preschool age. The Berkeley Puppet Interview (BPI)
is a valuable and innovative tool that uses hand puppets to obtain questionnaire type data from young
children regarding their perceptions of their own socioemotional functioning (Measelle et al., 1998).
Recent studies have adopted this age-appropriate method and gained important insight into child
development (Luby et al., 2007). A vast body of studies have shown adequate internal consistency and
validity of BPI scales among children around 5 years old (Coldwell et al., 2006; Measelle et al., 1998;
Ringoot et al., 2013; Stone et al., 2014). However, very few studies have used BPI with children younger
than 5 years old and it is unclear whether or how the performance of children changed between ages 4
and 5. Further, limited studies have used both mother- and father-reports to evaluate the cross-informant
agreement of child-reported psychological and social problems using BPI scales, especially the
parenting scale. Hence, the current study examined the changes in feasibility, reliability, and cross-
informant agreement of child-reported psychological symptoms and social problems between ages 4
and 5 using multi-informant data from mothers, alternate caregivers (AC), and coders.
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The Importance of Preschoolers as Informants & Cross-informant
Perspectives
The majority of past developmental research on young children has relied heavily on maternal reports
using questionnaires while perspectives from other informants in the family such as fathers were often
overlooked (Martel et al., 2017). Informed by the family system perspective, multi-informant data
collection including multiple family members has been encouraged in recent years to obtain a more
comprehensive understanding of child development and parenting (Renk, 2005; Sessa et al., 2001).
Interestingly, correlations between reports from multiple informants such as father, mother, and teacher
are generally low to moderate, re�ecting different perspectives and contexts (De Los Reyes et al., 2015).

Despite the increasing likelihood of collecting multi-informant data, data from young children are still
rarely obtained due to concerns about whether young children could reliably report their own behaviors
and experiences given potential challenges, such as short attention spans, low verbal abilities, and
response biases (Measelle et al., 1998; Ringoot et al., 2013). Although structured verbal interviews were
developed to aid children to share their experience, especially in the context when children’s testimony is
essential (Hershkowitz et al., 2012), some open-ended interviews requiring higher level of verbal ability
and long attention span may not always be the most suitable method (Miller & Aloise, 1989). Therefore,
researchers have been exploring other methods that are more appropriate for children. Methods like
interviews using puppets or storytelling using toy props have been proposed. However, their
appropriateness for gaining reliable and valid reports from children is still an active research area.
Increasing empirical research has found that children could be reliable reporters of their experiences
when puppets are utilized, demonstrating the possibility of obtaining self-report from children
(Bretherton & Oppenheim, 2003; Measelle et al., 1998; Sessa et al., 2001).

Assessing children’s self-perception of their own behaviors and family environment is key. First, studies
have suggested that children’s internalizing behaviors may be more di�cult for parents or teachers to
detect and more likely to be identi�ed by children themselves (Stone et al., 2014). Thus, it may be critical
to obtain self-report of children’s internalizing problems for early identi�cation. Second, past research
has shown that children’s perception of parenting and family relationships are important predictors of
their later development (Ablow et al., 2009). Therefore, it is crucial to assess children’s perception in
addition to parent’s own subjective perception of their parenting behaviors or marital relationship.
Interestingly, Sessa et al. (2001) indicated that the child-report and observer’s rating of mother’s
parenting were more closely related than that between child- and mother-report as well as observer’s
rating and mother-report. As such, there might be potential biases in mothers’ self-reporting on their own
parenting, supporting the importance of child-report and cross-informant perspectives on parenting.

The BPI was designed to assess self-perception of own emotional and behavioral problems, social and
school functioning, as well as family environment among young children between age 4 and 8 (Albow et
al., 1999; Ringoot et al., 2013). The design of BPI aimed at overcoming challenges in collecting reliable
data from young children. Speci�cally, given that children generally favor toys over paper and pencil
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measures, the BPI utilizes puppets to maintain attention in children (Greenspan, 2008; Measelle et al.,
1998). Past studies have found that puppets could keep young children engaged in the interview by
creating a dynamic interaction between the child and the interviewers (Eder, 1989). Additionally, the
puppets in the interview act as peers of children hence minimizing the sense of judgement from adults
and create a comfortable environment for children to provide honest responses. Interviewers were also
instructed to use vocabulary and language that matches with the language ability of young children. In
addition to this age-appropriate design, scales of BPI were also carefully developed. The original paper
on BPI published in 1998 provided a detailed account of how the items and scales in BPI were
constructed (Measelle et al., 1998). Principal component analyses (Albow et al., 1999; Measelle et al.,
1998; Sessa et al., 2001) as well as con�rmatory factor analyses (Jia et al., 2016; Ringoot et al., 2013)
were conducted to support the development of a number of scales, including symptomatology, social,
and academic scales. The BPI has been used in over hundreds of peer-reviewed studies across multiple
countries and translated to seven different languages. The vast body of literature using the BPI has
collectively shown that the BPI is a feasible tool to obtain self-report from children at age 5 to 8.
Nonetheless, the feasibility and reliability of BPI at an even younger age as well as longitudinal changes
in child-reporting are underexplored.

Developmental Perspectives on Preschoolers’ Self-reporting
The evaluation of whether the BPI is an age-appropriate tool for younger preschoolers warrants a
developmental perspective since children’s ability to self-report their emotions, behaviors, and social
surroundings depends largely on their cognitive development. Given the rapid development in the �rst
few years of life, even with a one-year age difference, there could be major developmental changes that
may lead to potential differences in the ability of self-reporting accurately and reliably. Here we review
developmental changes between the fourth and �fth birthdays that could be relevant to their
performance in BPI, which include three broad aspects – social cognition, executive function, and
language development.

Important developmental milestones in social cognition around the age of four to �ve include the
development of the theory of mind, the understanding of self and others’ mental states. At around age
4.5 children typically start to develop a false belief understanding that one can hold a belief that is
different from the reality (Wellman & Liu, 2004). The understanding of own and others’ mental states is
essential for self-reporting in the BPI since it requires children to be introspective of own thoughts and
feelings as well as being aware of others’ thoughts and feelings in daily life. Relatedly, preschoolers also
develop their emotion understanding, which includes the ability to identify, predict, and explain their own
and others’ emotions (Harris, 2008). Although children at age 4 demonstrate some emotion
understanding, children older than four may be better able to understand intrapersonal and interpersonal
factors underlying their own emotional experience, which may facilitate children’s self-understanding and
ability to accurately report their own emotions and behaviors.
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Developmental changes in executive functioning, including working memory and inhibitory control, could
also result in differences in BPI performance across four and �ve-year-olds. According to a
comprehensive review on executive function (Best & Miller, 2010), a linear improvement in working
memory task can be observed from ages 4 to 14. Therefore, it is possible that 5-year-olds can hold
longer statements in memory than 4-year-olds and hence perform better in BPI, especially for longer
items. Additionally, although most children can learn what responses are acceptable from the practice
items and avoid using non-codable responses (e.g., just “yes/no”) for subsequent items, children who
have poor inhibitory control tend to show di�culties in inhibiting their prepotent and often still respond
with non-codable response. Inhibitory control can also contribute to children’s concentration and
attention during the BPI. Thus, it is important to investigate the feasibility of using the BPI with younger
children whose inhibitory control and concentration are still undergoing rapid development. Lastly, at the
age of four, most children have already developed the ability to use pronouns, take turns in conversation,
as well as understand questions, negative sentences, and compound sentences (Tyack & Ingram, 1977;
Visser-Bochane et al., 2020), which are all essential for completing the BPI. However, between ages 4
and 5, children also begin to be able to produce compound sentences themselves and become more
intelligible in their speech (Visser-Bochane et al., 2020).

Together, important developments in social cognition, executive function, and language/comprehension
between children’s fourth and �fth birthdays play important roles in determining their ability to self-report
through BPI. Conceivably, due to developmental differences, children may perform less optimally at age
4 than 5 but it is unclear whether 4-year-olds still pose the su�cient basic ability for completing the BPI
and producing reliable responses.

Limited Studies on Reliability and Cross-informant Agreement of
Preschoolers’ Self-report
Most past research adopting the BPI primarily utilized the symptomatology scales, which assessed
children’s internalizing symptoms including depression, separation anxiety, over-anxiousness, and
externalizing symptoms such as oppositionality and de�ance, overt aggression/hostility, conduct
problems, and relational aggression. The psychometric properties of the symptomatology scales among
children aged 5 to 8 have been examined. Research showed acceptable internal consistency for the
overall symptomatology scale (Howland et al., 2016; Huber et al., 2019; Measelle et al., 1998) but
reported mixed results for internal consistency for individual subscales (e.g., Cronbach’s alphas ranged
from 0.36 to 0.81) (Albow et al., 1999; Arseneault et al., 2005). Although some symptomatology
subscales have been reported with low internal consistency in certain study (Albow et al., 1999), the BPI
is still one of the very few tools that can assess common psychological symptoms, including depression,
anxiety, and aggression, in young children. Hence, it is valuable to examine the reliability of these scales
in different samples to provide more empirical �ndings to guide informed decision on the use of the
scale in future studies. The test-retest reliability and inter-rater reliability on the symptomatology scales
are good (0.71 and 0.90, respectively) (Arseneault et al., 2005). Past studies have also found signi�cant
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and positive correlation between mothers and child’s report on children’s internalizing and externalizing
problems (Luby et al., 2007; Ringoot et al., 2013, 2017). Yet, limited studies have examined the
agreement between child-report and reports from caregivers other than mothers as well as the
longitudinal stability, if any, of child-report via BPI.

Aside from the symptomatology scales, BPI also includes social scales to assess children’s own
perception of social competence and peer acceptance. A total of seven scales are included under social
(or socioemotional) scales, including prosocial, peer acceptance/rejection, social inhibition/extraversion,
bullied by peers, asocial with peers, emotion regulation, and emotion knowledge (Ablow & Measelle,
2018), among which prosocial behavior and social acceptance were included in the current study.
Limited research has tested the reliability and validity of these new social scales in BPI. One study has
tested the reliability of these new social scales with children at ages 5 to 7 and reported acceptable
Cronbach’s alphas of peer acceptance (.68-.79) (Ringoot et al., 2013). Another study has shown a good
reliability (Cronbach’s alphas = .70-.73) for the prosocial behavior subscale with children of 4 years 5
months to 5 years 3 months (Huber et al., 2019). However, the validity or cross-informant agreement of
the social scales is underexplored. The BPI parenting scale is also developed recently to assess
children’s perception of their parents’ behaviors (Ablow & Measelle, 2018). The scale included a total of
six subscales. The current study focused on the warmth/enjoyment and anger/hostility subscales since
some studies have already reported an acceptable reliability with young children (Coldwell et al., 2006;
Sessa et al., 2001) and found agreement with parental reports of anger (Coldwell et al., 2006; Pike et al.,
2016). However, it is unclear whether child-report parenting behaviors in BPI are associated with
mothers’ and fathers’ own reporting of parenting.

Overall, there are limited reports on the feasibility, reliability, and cross-informant agreements of the BPI
scales when used with younger preschoolers. Thus far, only four papers have reported the use of the BPI
among children younger than 5-year-old (Kuntsche, 2017; Luby et al., 2002, 2007; Sessa et al., 2001).
Luby et al. (2002, 2007) and Sessa et al. (2001) used the BPI symptomatology and social scales,
respectively, while Kuntsche (2017) designed a new scale to assess children’s perception of adult’s
alcohol use and mood. Although some of these papers suggested reasonable reliability (Cronbach’s
alpha > .70; Sessa et al., 2001) and validity (Luby et al., 2002) when using the BPI with children as young
as four, which is a promising start, more thorough investigation of the similarities and differences in BPI
performance between children of age 4 and 5 are needed to inform future use of BPI with younger
children.

The Current Study
Ample research has indicated that BPI could generate reliable and valid data from children above 5 years
of age, yet there are very few studies that explore the potential of using BPI in children younger than age
5. It is unclear how the performance of children in BPI may differ between the age of 4 and 5 given their
developmental changes. Although the performance of younger children’s self-reporting may be less
optimal, it would still be informative to identify scales that may be appropriate to use with younger
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children given the importance of early identi�cation of psychological symptoms and obtaining children’s
perspective on their experience to providing suitable intervention. The current study examined the
feasibility, reliability, and cross-informant agreements of the symptomatology, social, and parenting
scales of BPI among young preschool children at two time points (mean age was 4.03 at time 1 and 5.22
at time 2). To evaluate feasibility, we reported the percentage of completion and codable responses. We
also examined the global impression ratings on the level of believability, consistency, social desirability,
and concentration of children’s responses as well as their level of distress during BPI. Two types of
reliability were evaluated: internal consistency across items within each subscale and inter-rater
reliability. Stability between responses at age 4 and age 5 was also assessed though mostly exploratory.
Evidence of stability in children’s internalizing/externalizing symptoms have been found in past studies
but not always consistent (Basten et al., 2016). Furthermore, it is unclear whether children’s self-report of
social and parental environment is stable over time. Cross-informant agreement was examined based on
the association between the child-report on BPI scales and both mother and AC’s ratings on similar
constructs. We compared the feasibility, reliability, and cross-informant agreements of child-report
across the two timepoints to gain insight into the changes between ages 4 and 5.

About half of the children in our sample had mothers who met the clinical criteria of major depressive
disorder (MDD). Considering that depressed mothers’ report on their children’s behaviors tend to be
negatively biased (Ordway, 2011), acquiring the perception from the child and the AC could be
particularly valuable. Although we acknowledge that children with depressed mothers may have a higher
risk of behavioral and emotional problems, the focus of the current study was to evaluate the
performance of BPI at different ages, so we reframed from comparing the differences in BPI scores
between the depressed and nondepressed groups before the appropriateness of this tool has been
established.

Method

Participants
Data for the current study were drawn from a larger longitudinal study that investigated the association
between young children’s socioemotional development and maternal depression. This study was
approved by the Institutional review Board (IRB) of the institution. This study was not preregistered.
Mothers were recruited through online advertisement as well as through �yers sent to preschools,
daycare centers, and clinics from a large Midwest city. Mothers were eligible if they (1) were 21 years or
older; (2) had a biological child between 3.5 and 4 years; and (3) did not meet the clinical criteria of
psychosis, manic disorders, and substance abuse in the past 6 months assessed using the Structured
Clinical Interview for DSM-5 Research Version (SCID-5-RV) (First, 2014). Mothers were assigned to the
depressed group if they met the criteria of MDD during the child’s lifetime in SCID-5-RV in screening, and
those who did not have MDD during the child’s lifetime were assigned to the control group. The group
assignment was kept the same for T1 and T2. Children were excluded if they had been diagnosed with a
developmental delay/disorder or had an IQ score below 70 in the WPPSI™-IV Wechsler Preschool &
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Primary Scale of Intelligence™ | Fourth Edition (WPPSI-IV) in screening. Once both mothers and children
were determined as eligible for the study, mothers were asked to nominate an AC. The AC was the
mothers’ partner if she is married or cohabiting, or a grandparent or other relative who knows the child
well if the mother was not married or cohabiting (91% and 93% were biological fathers at T1 and T2,
respectively).

At time 1 (T1), 125 mother-child dyads completed the visit, however two dyads were excluded from
analyses due to missing impression code and completing T1 visit after age 4.5, which is 3 standard
deviations older than the mean age, respectively. Therefore, a �nal sample of 123 mother-child dyads
(52.0% boy; Mage = 4.03, SD = 0.16, range = 3.49–4.47) were included in the analyses. At time 2 (T2), 91
of the 123 dyads returned for the lab visit. Among which, video recording system failed for two of the
visits and hence no BPI coding could be done. Thus, a �nal sample of 89 mother-child dyads (51.0% boy;
Mage = 5.22, SD = 0.36, range = 4.64–6.37) were included in the analyses. A 73% retention rate is within
the typical range reported in longitudinal study (Teague et al., 2018), especially considering T2 data
collection was completed during the pandemic. Little’s MCAR test showed that the data were missing
completely at random, c2 (35463) = 5704.43, p > .05. Full sample characteristics at T1 and T2 were
presented in Supplementary Table S1.

Procedure & Measures

Children were screened for cognitive ability, including verbal and spatial ability, using WPPSI-IV to ensure
that they could complete some of the more cognitively demanding tasks in the visit. Eligible mother-child
dyads completed a 2.5- to 3-hour lab visit (with the exception of 11 families who completed the T2 visit
online via Zoom due to the pandemic), including BPI. Mothers and ACs also completed an online survey
prior to the lab visit.

The Berkeley Puppet Interview
The BPI was an instrument designed to obtain self-reports of young children’s own psychological
development and social experience under 7 domains: symptom, social/emotional, academic/cognitive,
personality, parenting, sibling, and marital relationship scale (Ablow & Measelle, 2018; Measelle et al.,
1998; Measelle & Ablow, 2019). Researchers could select scales that �t with their research questions. All
three authors and two undergraduate research assistants (RA) received a 2-day training workshop from
Dr. Measelle on how to administer and code the BPI. The �rst and third authors received additional
training to be trainers and trained other undergraduate RAs after being certi�ed to train others.
Throughout the process of research design and data collection, the authors have maintained
communication with Dr. Measelle and his team on choosing scales based on their relevance to the study
aims and whether the scale was potentially suitable for children younger than age 4.5 as well as
addressing issues that come up during data collection or coding. After careful consideration, ten scales
were selected for the current study. These included depression (7 items), separation anxiety (6 items),
overanxious (7 items), oppositional de�ant problem (ODP) (6 items), overt hostility/aggression
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symptoms (7 items), prosocial behaviors (7 items), peer acceptance/rejection (5 items), social inhibition
(6 items), and parental emotional warmth (6 items for mother, 6 items for fathers) and hostility (6 items
for mother, 6 items for fathers). Four broad scales were constructed at both time points: internalizing
(including depression, separation anxiety, and overanxious), externalizing (ODP and aggression), social
competence (prosocial behaviors, peer acceptance/rejection, and social inhibition), and parenting
(emotional warmth and hostility). The selection of the ten scales resulted in a 75-item interview in the
study. At T2, the same set of items were administered, except the ODP and peer acceptance/rejection
scales and two items from the parental hostility scale (item 2 and 26) were taken out for the online study
(n = 11) due to the di�culty of maintaining children’s concentration over video call. These decisions were
made after inspecting the internal reliability of T1. The ODP and peer acceptance/rejection scales both
had Cronbach’s alpha below .60 at T1 and could not be improved by removing any item(s). When we
examined the inter-item correlation matrices and the item-to-scale correlations in the parental hostility
scale, items #2 and #26 had low correlations with other items and the scale, and the removal of these
items improved the scale reliability substantially, hence these items were removed.

Past studies reported adequate Cronbach’s alphas for all symptomatology scales, except that the
depression subscale reported in some studies was relatively low (e.g., Cronbach’s alpha = .36 and .44 in
Albow et al. (1999) and Ringoot et al. (2013), respectively). The social scales also showed acceptable
reliability of Cronbach’s alpha ranged from .65 to .70 in difference studies across ages 4.6 to 7 (Huber et
al., 2019; Measelle et al., 1998; Ringoot et al., 2013). Lastly, some recent studies using the parenting
scales revealed acceptable reliability (alphas = .68 to .77) (Sessa et al., 2001) whereas some reported
poorer reliability (alphas = .56 to .66) (Coldwell et al., 2006); both with a mean age of 5.

Procedure. The child was �rst introduced to Iggy and Ziggy, the two identical dog hand puppets used for
BPI, as well as the basic format of the interview. The puppets were positioned at the child’s eye level
obscuring the interviewer’s face so the child could focus on interacting with the puppets rather than the
interviewer. Throughout the interview, the two puppets presented a series of opposing statements (e.g.,
“I cry a lot” and “I don’t cry a lot”) and subsequently invited the child to tell them which statement best
describes them (“how about you?”). Interviewers were trained to use child-appropriate language when
they engaged with the child using the puppets. In this way, children could engage with the puppets in a
relatively natural conversation with their “peers”. Interviewers were also instructed to use their natural
voice and use neutral and warm tone when presenting both positive and negative statements to avoid
in�uencing children’s responses. Children can respond in ways that are comfortable to them, but
interviewers would prompt in a standardized way if the response was ambiguous or unclear. The positive
and negative statements were counterbalanced so that half of the items were led with positive
statement and the other half with negative statement. To reduce fatigue, the interviews were broken
down into two sections and were separated by games and activities.

Coding. The interviews were video recorded and coded later. Based on an existing coding manual (Ablow
& Measelle, 2018), all responses were coded on a 7-point scale, with lower score indicating more
negative responses. The code assigned to the child’s response depended on the degree to which the
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child endorsed the positive or negative statement presented to them. Responses were deemed not
codable if the child gave an unclear or inaudible response or the child clearly misunderstood the
questions and gave an irrelevant response. Coders also rated children’s overall performance on the level
of believability, consistency, social desirability, concentration, and distress children exhibited during BPI
with one-item for each dimension on a 7-point scale, with lower score indicated poorer performance.
This tool was recommended to the research team by Dr. Measelle as another way to examine the quality
of the data collected by BPI. Full details of coding and global impression coding can be found in
Supplementary Material S4 and S5. The �rst author trained a team of graduate and undergraduate
research assistants and provided master coding �les for the research assistants to test coding reliability.
The coding team met weekly to discuss any coding questions or disagreements. Twenty percent of the
interviews were double coded for inter-rater reliability.

Child Behavioral Checklist
Parental reports on children’s emotional and behavioral problems were assessed using the Child
Behavior Checklist for Ages 3 to 7 (Achenbach et al., 2001), a 99-item questionnaire on a 3-point rating
scale. The questionnaire includes a total of seven subscales as well as six DSM-oriented subscales.
Speci�cally, the sum scores of anxious/depressed (8 items), aggressive behaviors (19 items), DSM-
oriented affective problems (10 items), DSM-oriented anxiety problems (10 items), and DSM-oriented
ODP (6 items) subscales were used in the current study since these subscales measured similar
construct to the child-report depression, anxiety, and aggression symptoms in BPI. The internal reliability
of these subscales was all acceptable. At T1, Cronbach’s alphas for these subscales were .65, .89, .61,
.70, and .87, respectively for mothers and .66, .89, .64, .70, and .82, respectively for ACs. At T2,
Cronbach’s alphas were .73, .90, .60, .77, and .83, respectively for mothers and .74, .89, .71, .66, and .83,
respectively for ACs.

Children’s Behavioral Questionnaire
The Children’s Behavioral Questionnaire (CBQ) (Rothbart et al., 2001) assessed parental report on
children’s temperamental disposition, with 94 questions rating on a 7-point scale (1 = not at all frequently,
7 = very frequently). The sum scores of the subscales of anger/frustration (6 items), sadness (7 items),
and shyness (6 items), which measured similar constructs as the BPI symptom and social scales, were
used in the current study. The internal reliabilities of these subscales were acceptable. At T1, Cronbach’s
alphas for these subscales were .79, .69, and .87, respectively for mothers and .78, .63, and .84 for ACs.
At T2, Cronbach’s alphas were .73, .62, and .84, respectively for mothers and .75, .56, and .87 for ACs.

Parenting Behaviors and Dimensions Questionnaire
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Parental reports of their own parenting behaviors were assessed using the Parenting Behaviors and
Dimensions Questionnaire (PBDQ) (Reid et al., 2015), with 33 items on a 6-point rating scale (1 = never, 6 
= always). The mean scores of the emotional warmth (6 items), punitive discipline (5 items), permissive
(7 items), and democratic discipline (5 items) subscales were used in the current study as they measure
similar construct as the child report parenting behaviors in BPI. At T1, Cronbach’s alphas for these
subscales were .69, .71, .59, and .71, respectively for mothers and .76, .76, .69, and .74 for ACs. At T2,
Cronbach’s alphas were .81, .67, .54, and .80, respectively for mothers and .74, .77, .76, and .65 for ACs.

Demographic information
Mothers reported children’s age and sex as well as their own race, family income, and educational level,
while ACs reported their relationship with the child in the online survey.

Data analysis
Feasibility was evaluated by the percentage of children who completed the interview (less than 25% of
items were skipped) and the percentage of not codable responses on item level. We also assessed the
differences in mean scores of global impression code on the level of believability, consistency, social
desirability, concentration, and distress displayed by children during BPI across timepoints using paired
sample t-test. The inter-rater reliability of these scores were assessed with intra-class correlation (ICC).
Internal consistency reliability was reported using Cronbach’s alpha. Inter-rater reliability was reported
with ICC. Stability over time was assessed using Pearson’s bivariate correlation between the scores of
the same BPI scales at T1 and T2. To test cross-informant agreement, correlations between children’s
self-report on four broad scales and ten subscales in BPI and parental report on CBCL, CBQ, and PBDQ
were examined using Pearson’s correlation. The BPI scales under symptomatology were reversed coded
for these analyses (i.e., higher score indicates more problems) for easier interpretation. Study material
and analysis codes will be provided upon reasonable request. Data for this study are not available for
sharing because data coding has not been completed.

Results

Feasibility & Descriptive Statistics
The feasibility of the BPI was evaluated by the amount of codable data and children’s performance rated
by coders during the interview. At T1, all children were willing to do the interview. Of which, 80% of the
children �nished the whole interview, while the remaining 20% had more than 25% of the items skipped
due to time constraints or children losing focus to the interview. Across items, an average of 7.02% (SD = 
4.72%) of the children’s responses were determined to be not codable. The percentage of not codable
responses ranged from 1.60% (items 13, 16, 53, and 58) to 29.60% (item 18: My mom says she loves me)
for individual items. The high percentage of not codable responses in item 18 were due to large number
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of children responding “My mom loves me” rather than whether or not their mother says she loves them,
which the authors have decided that this response was not clear enough to code for mothers’ emotional
warmth. Global impression ratings of children’s performance by the coders indicated that children
showed moderate level of believability, concentration, understanding, and consistency as well as low
level of anxiety and distress (see Table 1). The inter-rater reliabilities for the global impression ratings
were within acceptable range (ICCs = .52 to .91 at T1 and .78 to 1 at T2).

At T2, all children were willing to do the BPI task and only one child was not able to complete the whole
interview. Across items, an average of 1.24% (SD = 1.10%) of children’s responses were not codable,
ranging from 0% (40 out of 81 items) to 3.33% (Q17, 31, 36, 38, 67). When comparing children’s
performance between T2 and T1, paired sample t-test showed that the global impression ratings of
children’s level of believability, concentration, understanding, and consistency were statistically
signi�cantly higher at T2 than T1 (see Table 1). The mean and standard deviation for the four broad
scales and each individual subscale were presented in Table 2.

Table 1
Global impression scores on children’s performance during BPI

  T1 (N = 123) T2 (N = 89) T2-T1 (n = 89)

  Mean SD Range Mean SD Range t p

Believability 4.96 1.10 2–7 5.70 0.84 2–7 4.72 0.000

Concentration 4.58 1.73 1–7 5.25 1.49 1–7 3.26 0.002

Understanding 5.25 0.97 2–6 5.63 1.01 3–7 2.67 0.009

Consistency 4.55 1.08 1–7 5.49 0.76 3–7 7.48 0.000

Distress (social) 5.16 1.03 2–7 5.28 1.13 3–7 0.87 0.390

Distress (parenting) 5.21 1.02 2–7 5.31 1.00 3–7 0.67 0.502

Note. Higher score indicated better performance and fewer problems

Reliability
Internal consistencies of all scales were measured with Cronbach’s alpha and presented in Table 1. At
both timepoints, all broad scales showed good reliability (Cronbach’s alphas > .70) except social scales
at T1. Overall, the internal consistencies of most subscales improved from T1 to T2, except overt
hostility/aggression and maternal hostility. At T1, most subscales had low reliability; only overt
hostility/aggression had Cronbach’s alphas above .70, while prosocial behaviors, father emotional
warmth, and mother hostility had a Cronbach’s alpha at or above .60. At T2, two individual subscales had
Cronbach’s alphas above .70, including prosocial behavior and mother emotional warmth and several
had Cronbach’s alpha at or above .60, such as separation anxiety, social inhibition, and peer acceptance.
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Inter-coder reliabilities assessed by ICC were above .90 for all scales at both T1 and T2 (full details are in
supplementary Table S2).
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Table 2
Mean Scores, Cronbach’s alphas, and correlations of scales and subscales at T1 and T2

  T1 (N = 123)   T2 (N = 89)   Stability

Scale Mean
(SD)

a   Mean
(SD)

a   r p

A. Internalizing 4.77
(0.83)

0.78   4.70
(0.82)

0.78   0.19 0.08

B. Externalizing 5.00
(0.83)

0.74   5.42
(0.70)

0.72   0.10 0.35

C. Social 4.58
(0.75)

0.54   4.70
(0.82)

0.78   0.34 0.00

D. Parenting 5.18
(0.61)

0.74   5.31
(0.55)

0.73   0.35 0.00

1. Depression 4.91
(0.89)

0.46   5.14
(0.83)

0.51   0.21 0.06

2. Separation Anxiety 4.54
(1.30)

0.57   4.18
(1.29)

0.64   0.26 0.02

3. Overanxious 4.84
(1.04)

0.57   4.79
(0.92)

0.59   0.07 0.53

4. Oppositional De�ant 4.85
(1.01)

0.35   5.29
(0.83)

0.60   0.06 0.62

5. Overt Hostility/aggression 5.16
(1.01)

0.72   5.51
(0.81)

0.60   -0.01 0.93

6. Prosocial Behaviors 4.08
(1.24)

0.67   4.90
(1.13)

0.75   0.39 0.00

7. Peer acceptance/rejection 5.14
(0.94)

0.26   5.25
(0.95)

0.61   0.03 0.83

8. Social inhibition 4.58
(1.09)

0.50   4.06
(1.20)

0.69   0.09 0.41

9. Mother Emotional Warmth 5.39
(0.84)

0.41   5.58
(0.82)

0.71   0.19 0.08

10. Father Emotional
Warmth

5.07
(1.17)

0.63   5.46
(0.94)

0.68   0.39 0.00

11. Mother Hostility 5.16
(0.91)

0.60   5.11
(0.83)

0.52   0.23 0.04

12. Father Hostility 5.06
(0.95)

0.51   5.05
(0.96)

0.54   0.08 0.46

Note. A higher score indicates more positive perception and fewer problems. Stability = correlation
between T1 and T2.; a = Cronbach’s a. *p < .05
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Stability Over Time
Pearson’s correlations between the same broad scales and subscales across T1 and T2 were presented
in Table 1. Correlations of .1 were considered weak, .3 moderate, and .5 or higher strong (Akoglu, 2018).
Social and parenting broad scales exhibited signi�cant moderate correlations over time (rs = .34 and .35,
respectively). Among individual scales, signi�cant weak to moderate correlations over time were only
found for separation anxiety, prosocial behaviors, father emotional warmth, and mother hostility scales
(rs ranged from .23 to .41).

Cross-informant Agreement
Cross-informant agreement was evaluated based on Pearson’s correlations between BPI scales and
children’s related emotional, behavioral, social problems as well as parenting behaviors rated by mothers
and ACs. The full correlation matrix was presented in Supplementary Table S3. In the following, only
correlations between related constructs were summarized.

At T1, more positive child-reports of general parenting experience were signi�cantly correlated with
maternal reports of lower levels of aggression (r = − .24, p = .008) and DSM-oriented ODP (r = − .25, p 
= .006). Similar associations were observed with child-reported AC emotional warmth and maternal
reported aggression and ODP (r = − .27, p = .003 and r = − .22, p = .015, respectively). Among the �ve
subscales under symptomatology, BPI separation anxiety scale was positively correlated with mother-
reported anxious/depressed symptoms (r = .20, p = .030) and DSM-oriented affective problems (r = .21, p 
= .020). Among the three social subscales, higher score (fewer problems) of BPI peer
acceptance/rejection was signi�cantly correlated with fewer mother-reported aggressive behaviors (r = 
− .19, p = .038) and DSM-oriented ODP (r = − .20, p = .030). However, none of the broad scales on BPI
were signi�cantly correlated with directly related constructs reported by mothers.

In terms of BPI association with ACs’ reports at T1, higher level of child-reported broad internalizing
symptoms scale and separation anxiety were signi�cantly linked to AC-report of higher level of
temperamental sadness (r = 0.21, p = .028 and r = .23, p = .017, respectively). BPI parenting broad scale
was signi�cantly correlated with higher level of emotional warmth reported by ACs (r = .20, p = .037).
Relatedly, for parenting subscales, child report of father emotional warmth was signi�cantly and
positively correlated with AC’s reported emotional warmth (r = .20, p = .044) and democratic discipline (r 
= .24, p = .012). Interestingly, children’s report of father hostility was negatively correlated with AC’s
report of punitive discipline (r = − .19, p = .047). Furthermore, child report of mother’s parenting was also
linked to AC report of parenting. Speci�cally, higher level of child-reported mother emotional warmth is
correlated with higher level of AC-reported democratic discipline (r = .23, p = .015), while child-reported
maternal hostility is positively linked to AC-reported permissive parenting (r = .025, p = .011).

At T2, there were some scales that demonstrated agreement among all three informants. Interestingly,
the BPI depressive scale was positively associated with both mothers’ and ACs’ rating on aggressive
behaviors (r = .35, p = .001 and r = .26, p = .020, respectively), DSM-oriented ODP (r = .36, p = .001 and r 
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= .40, p < .001, respectively), and temperamental anger (r = .26, p = .016 and r = .25, p = .022, respectively).
For social subscales, we found that higher level of social inhibition (lower score) in BPI was signi�cantly
related to more DSM-oriented anxiety problem reported by both mothers and ACs (r = − .23, p = .033 and
r = − .24, p = .031).

Some BPI scales were only signi�cantly associated with mother-report at T2, but not with AC report. For
examples, mother-report of DSM-oriented affective problems were signi�cantly related to more
symptoms reported by children in BPI internalizing broad scale (r = .34, p = .001), and four
symptomatology subscales, including depressive scale, separation anxiety, overanxious, and ODP (r = .24
− .29, p = .006 − .025), as well as more problems (lower score) in social inhibition (r = − .30, p = .005).
Child-reported ODP were also signi�cantly and positively correlated with maternal reports of aggressive
behaviors (r = .22, p = .046).

Interestingly, more BPI scales were signi�cantly correlated with reports by ACs only, but not with
maternal report, at T2. For instance, higher level of BPI externalizing broad scale was associated with
more AC-reported symptoms on DSM-oriented ODP (r = .36, p = .001). Higher level of separation anxiety
reported by children in BPI was signi�cantly related to higher level of AC reported temperamental
shyness (r = .26, p = .020). Likewise, higher levels of aggression and ODP reported by children were also
signi�cantly correlated with higher level of DSM-oriented ODP reported by ACs (r = .23, p = .039 and r 
= .32, p = .005, respectively); similarly, more child-reported problems (lower score) in peer
acceptance/rejection were related to higher AC-reported ODP and aggression (r = − .27, p = .020 and r = 
− .30, p = .008, respectively). Furthermore, lower score (more problems) in BPI social scale was
signi�cantly correlated with more aggressive behaviors (r = − .23, p = .037) and temperamental anger (r = 
− .28, p = .011). More problems (lower scores) of child-reported social inhibition were linked to higher
levels of AC reported DSM-oriented anxiety symptoms (r = − .24, p = .029) as well as temperamental
shyness (r = − .27, p = .015). For parenting scales, BPI parenting broad scale was positively related to AC-
reported permissive parenting (r = .37, p = .004). We also found a signi�cant positive correlation between
child-reported father emotional warmth and hostility with AC-reported permissive parenting (r = .29, p 
= .030 and r = .46, p < .001, respectively).

Discussion
The current study is one of the �rst studies that compare the BPI performances at ages 4 and 5 in the
same group of children to provide insight into how children’s performance in BPI could change
longitudinally. Furthermore, our multi-informant data allowed us to shed light on cross-informant
agreement. Our study revealed both similarities and differences in BPI performance as children aged
from age four to �ve. Children at both ages gave internally consistent responses within the internalizing,
externalizing, and parenting broad scales; the social and parenting broad scales also showed stability
over time. Good cross-informant agreement at both ages were found for the parenting broad scale. We
discussed the differences in BPI performance between the two ages considering important
developmental changes.
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Similarities and Differences in BPI Performances Between
Ages 4 and 5

Feasibility
The current study showed that there was a high percentage of children completing the whole interview
and low percentage of not codable responses in BPI not only when children were at 5 years old, but also
when they were at the age of 4. Coders also rated children at T1 with a moderate level of believability and
understanding of the items and that children only exhibited low levels of distress. Additionally, it is
encouraging to see that all BPI scales demonstrated good inter-rater reliability at both timepoints,
suggesting that the training and existing coding systems are applicable to responses from children at
both ages. As such, it is feasible to use the BPI even at the age of 4, which is in line with past studies that
used BPI with children younger than 5 years old (Kuntsche, 2017; Luby et al., 2002, 2007; Sessa et al.,
2001). Unsurprisingly, the completion rate and percentage of codable responses at age 4 were lower
than that at 5. Children at age 4 who could not complete the whole interview were generally distracted by
other objects in the room and hence could not focus on the interview. At times, they demonstrated
strong incompliance that led to ending the interview earlier. These behaviors could be explained by the
lower inhibitory control and shorter attention span observed in younger children, supported by the global
impression codes.

The higher non-codable responses at age 4 than one year later can be attributed to children’s poorer
ability in understanding more complex, compound sentences (Visser-Bochane et al., 2020). For
examples, several items under the social scales using the structure of “When/If…, I …”, which may be hard
for children to understand or remember. Researchers who are interested in using the BPI with younger
children may consider avoiding these items that may not be developmentally appropriate for 4-year-olds
given their language development.

Reliability
At both timepoints, all scales had good inter-coder reliabilities and broad scales of internalizing
symptoms, externalizing symptoms, and parenting scales revealed good internal consistency. This
suggested that children at both ages demonstrated the ability to provide consistent reports on their
symptomatology and perception of parenting. However, Cronbach’s alpha of the broad social scale was
considerably low at T1. A possible explanation behind this low internal consistency is that the theory of
mind of children at age four is still undergoing development (Wellman & Liu, 2004). Some of the items in
social scales may require children’s ability to distinguish own mental states and others (e.g., “I worry that
other kids don’t like me”) as well as ability to speculate others’ mental states (e.g., “other kids like to play
with me”). Although some of the items in the parenting scales may also have similar demands, children
at this age typically spend more time with their parents than peers, thus it may be easier for children to
draw onto their experience with their parents as compared to interactions with peers. In fact,
interviewers in our study sometimes had to help children think of contexts that they meet other kids (e.g.,
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when they go to the playground) since some of them did not attend preschool or kindergarten. The
limited social interactions could also potentially impact the children’s ability to report their self-
perception of social competence consistently. Hence, researchers who are interested in using the social
scales at this young age should consider the relevance of these questions in their daily experience.

Furthermore, as expected, more subscales demonstrated acceptable internal consistencies at T2 than
T1, while some subscales (e.g., depression, overanxious, ODP, and mother and father hostility) had poor
internal consistencies at both timepoints (Cronbach’s alpha < .60). The low internal consistency of
depression and parenting has been reported in previous studies, especially among younger children
(Albow et al., 1999; Coldwell et al., 2006). The internal consistency of the parenting subscales at T2 in
the current study may be lower than expected due to the smaller sample size and removal of some items
in the online data collection during the COVID-19 pandemic. To our knowledge, only one study has
reported the Cronbach’s alpha of overanxious (0.62) and none has reported that of ODP subscale. Hence,
more studies are needed to corroborate the �nding of poor reliabilities for these subscales.

Cross-informant Agreement
Child-report BPI symptomatology broad and subscales both demonstrated some levels of agreements
with caregivers’ reports across times. Speci�cally, internalizing symptoms broad scales showed
associations with AC’s reports at T1 and maternal reports at T2, whereas the externalizing broad scale
was only associated with ACs’ reports at T2. Among all the BPI symptomatology subscales, separation
anxiety showed the strongest cross-informant agreement, linking with both mothers’ and ACs’ reports at
both timepoints. Although ample past studies have already demonstrated of the agreement between
child-report via BPI and maternal report, our current study provided additional evidence by including AC
reports, which also indicated good agreement with children’s reports through the BPI. Given that anxiety
and ODP are among the most prevalent psychiatric disorder in early childhood (De Los Reyes et al., 2015;
Dougherty et al., 2013), it is encouraging to add evidence to the concordance between child-report via
BPI and parental report for assessing symptoms related to these disorders at an early age. At the age of
5, children’s reports of their own depression and social inhibition were signi�cantly related to reports
from both parents. Interestingly, depressive symptoms reported by children at age 5 were signi�cantly
related to parental reports of anger and aggression, which was in line with previous �ndings that
depression was associated with early onset externalizing behaviors in young children (Loth et al., 2014).
This highlights the importance of obtaining children’s perception of their own depressive symptoms,
which could be manifested as behaviors that are perceived as externalizing problems from adult’s
perspective.

Child-report on the BPI parenting broad scale showed cross-informant agreement at both timepoints.
Interestingly, child reports of parenting behaviors were only signi�cantly associated with reports of ACs
but not of mothers. This is in line with past studies that suggest mothers’ report of own parenting
behaviors could be biased (Sessa et al., 2001) and that report of parenting behaviors from ACs such as
fathers and grandparents were more aligned with child-perception of parenting. Speci�cally, it is
intriguing that child-report of maternal parenting was signi�cantly correlated with AC’s reports of their
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own parenting behaviors. This could be re�ecting a similarity in parenting behaviors across both parents,
or at least that in the child’s perceptions of behaviors from both parents. The former is supported by the
positive correlations between maternal and AC’s reports of parenting (r = .22 − .47; see Supplementary
Figure S6 for full correlation heatmap), and the latter is supported by the high correlations between BPI
maternal and paternal emotional warmth as well as hostility (r = 0.54 and 0.56, respectively; Figure S7).
These �ndings support the value of obtaining multi-informant reports that provide converging but
different information that may be differentially linked to child-reports.

Stronger cross-informant agreement was found at age 5 than age 4 in numerous scales in the current
study, as indicated by the signi�cant associations between all four broad scales with similar constructs
reported by either one or both parents at age 5. This suggested that as children grew older, their
perception of their own symptoms and behaviors were more aligned with their parents’ perspective. This
is consistent with past �ndings that showed good construct validity of the BPI broad scales of
internalizing and externalizing problems with older children (Luby et al., 2007; Ringoot et al., 2013, 2017)
and extended the previous literature to show that the social broad scale also showed good construct
validity with children at age of 5.

To further our understanding of the changes or similarities in BPI outcomes across a one-year gap, we
capitalized on our longitudinal design to assess the stability of the BPI scales over time. We found that
social and parenting subscales showed signi�cant correlations over time, which was consistent with
past studies that examined stability over time or test-retest reliability of BPI broad scales (Arseneault et
al., 2005; Stone et al., 2014). Extending past literature, we also found that child-report of prosocial
behavior and father emotional warmth showed stability over time. In line with the literature on trajectory
of children’s symptomatology in early age (Basten et al., 2016), our �ndings indicated some instability of
children’s internalizing and externalizing symptoms. Notably, the COVID-19 pandemic occurred between
T1 and T2, which has been documented to affect children’s psychological adjustment (Foley et al., 2022).
Hence, these �ndings have to be corroborated by future studies outside of the context of the pandemic.

Recommendations for Using BPI with Young Preschoolers
We offered a number of recommendations to guide future researchers who are interested in using BPI
with children at age 4. First, given our �ndings that children at age 4 seemed to show lower level of
concentration during BPI, researchers should consider reducing the number of items asked in the
interview or allow more breaks to ensure children maintain a good level of concentration throughout the
whole interview (Ablow & Measelle, 2018). Second, our results suggested that broad scales had better
reliability (internal consistency and stability over time). Hence, it may be more appropriate to use broad
scales for analysis if possible. However, if researchers are more interested in using individual subscales
for speci�c research questions, we found that overt hostility appeared to show acceptable internal
consistency at age 4, while separation anxiety showed good cross-informant agreement and stability.
Lastly, social scales, including peer acceptance/rejection and social inhibition, may not be suitable for
assessing social behaviors at age 4 as it showed poor reliability and cross-informant agreement.
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Limitations
The current study extended the literature by comparing the feasibility, reliability, and cross-informant
agreement of self-reporting of children at age 4 and 5 using BPI. Our study had several strengths
including the use of multi-informant data and longitudinal design. However, several limitations should be
discussed. First, our sample was predominantly economically advantaged and highly educated White
American families, which limited the generalizability to families with different socioeconomic and racial
backgrounds. Also, our sample size was too small for advanced analyses such as factor analysis
(MacCallum et al., 1999), therefore we were not able to con�rm the factor structure of the scales.
Nonetheless, numerous previous studies have established the factor structure of the scales we used in
the current study (Agarwal et al., 2016; Ringoot et al., 2013). Future studies with larger sample size using
multi-informant data may also consider testing measurement invariance across informants to ensure
that any discrepancies between informants are due to actual differences rather than measurement
errors. Furthermore, although our samples included both depressed and nondepressed mothers, we did
not focus on the comparison of the BPI results between the two groups given the focus of the current
paper is to evaluate the methodological strengths and weaknesses of using the BPI at different ages. An
interesting future direction will be to investigate how child-report may differ between those with
depressed and nondepressed mothers.

Second, due to the global pandemic, our data collection for T2 was delayed and some participants
completed the T2 visit online, including BPI (n = 11). It is unclear how the psychometric properties of BPI
may be impacted due to the changes in data collection method. Nevertheless, when looking at
responses from the 11 children who completed BPI online, both the number of items that are skipped
(max. = 1 items) and not codable responses (max. = 2 items) were low. Third, different methods were
used for child reports (interview) and parental reports (questionnaire). Additionally, the items used in
child and parental reports were not the same even though they may assess similar underlying
constructs, especially for the symptomatology and parenting scales. There was no parental report that
directly measured the same constructs of children’s social behaviors as the BPI social scales, especially
peer acceptance/rejection and prosocial behaviors. Hence, the lack of signi�cant correlations between
child and parental reports for some of the BPI scales should be interpreted with caution. Future research
examining the construct validity of the social scales may include parental reports that assess the same
construct. Furthermore, the global impression codes captured subjective impression of the coders;
although an acceptable level of inter-coder reliability for these codes was found in the current study, it is
important to note that this scale was originally designed to monitor data quality and each dimension was
measured with only one item. Without further details of its psychometric properties and past data for
references, caution should be used when interpreting these results.

Conclusion
The current study was one of the �rst few studies that investigated the changes in BPI performance
across children of age 4 and 5 based on three criteria: feasibility, reliability, and cross-informant
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agreement. Although unsurprisingly children provided more reliable responses and showed signi�cantly
higher levels of concentration and believability at age 5, most broad scales and certain subscales
showed good reliability (e.g., Overt Hostility/aggression) and good cross-informant agreement (e.g.,
separation anxiety) at age 4. We also found that child-report was more often associated with report from
ACs than maternal report, which highlighted the importance of including perspectives from other
caregivers when studying socioemotional development and parenting in young children. More empirical
studies are needed to corroborate our �ndings and continue evaluating the possibility of using BPI with
young children. Nevertheless, our study supported the exciting and promising possibility of using
puppets to assess young children’s perceptions of own experience and behaviors, potentially supporting
earlier detection of symptoms or more child-centered understanding of social experiences to inform
appropriate interventions that may help prevent more severe problems in the future.

Declarations

Author Contribution
M.C. and X.F. contributed to the study conception and design. Material preparation, data collection, data
coding, and analysis were led by M.C., and assisted by Y.G. and K.I. The �rst draft of the manuscript was
written by M.C. and all authors commented on previous versions of the manuscript. All authors read and
approved the �nal manuscript.

Declarations of interest: none

This study was supported by a grant (R21HD095179-01A) from the Eunice Kennedy Shriver National
Institute of Child Health & Human Development to the second author. 

Correspondence concerning this article should be addressed to Meingold H. Chan, Department of
Medical Genetics & British Columbia Children’s Hospital Research Institute, University of British
Columbia, Vancouver, BC, Canada V5Z 4H4. Study material and analysis codes will be provided upon
reasonable request. Data for this study are not available for sharing because data coding have not been
completed. 

 

References
1. Ablow, J. C., & Measelle, J. R. (2018). The Berkeley Puppet Interview (BPI) Interviewing & coding

system manuals.

2. Ablow, J. C., Measelle, J. R., Cowan, P. A., & Cowan, C. P. (2009). Linking marital con�ict and
children’s adjustment: The role of young children’s perceptions. Journal of Family Psychology, 23(4),
485–499. https://doi.org/10.1037/a0015894



Page 22/25

3. Achenbach, T. M., Dumenci, L., & Rescorla, L. A. (2001). Ratings of relations between DSM-IV
diagnostic categories and items of the CBCL/6-18, TRF, and YSR. Burlington, VT: University of
Vermont.

4. Agarwal, S., Chen, V. Y. S., & Zhang, W. (2016). The Information Value of Credit Rating Action
Reports: A Textual Analysis. Management Science, 62(8), 2218–2240.
https://doi.org/10.1287/mnsc.2015.2243

5. Akoglu, H. (2018). User’s guide to correlation coe�cients. Turkish Journal of Emergency Medicine,
18(3), 91–93. https://doi.org/10.1016/j.tjem.2018.08.001

�. Albow, J. C., Measelle, J. R., Kraemer, H. C., Harrington, R., Luby, J., Smider, N., Dierker, L., Clark, V.,
Dubicka, B., Heffel�nger, A., Essex, M. J., & Kupfer, D. J. (1999). The MacArthur Three-City Outcome
Study: Evaluating multi-informant measures of young children’s symptomatology. Journal of the
American Academy of Child & Adolescent Psychiatry, 38(12), 1580–1590.
https://doi.org/10.1097/00004583-199912000-00020

7. Arseneault, L., Kim-Cohen, J., Taylor, A., Caspi, A., & Mo�tt, T. E. (2005). Psychometric evaluation of
5- and 7-year-old children’s self-reports of conduct problems. Journal of Abnormal Child Psychology,
33(5), 537–550. https://doi.org/10.1007/s10802-005-6736-5

�. Basten, M., Tiemeier, H., Althoff, R. R., van de Schoot, R., Jaddoe, V. W. V, Hofman, A., Hudziak, J. J.,
Verhulst, F. C., & van der Ende, J. (2016). The stability of problem behavior across the preschool
years: An empirical approach in the general population. Journal of Abnormal Child Psychology,
44(2), 393–404. https://doi.org/10.1007/s10802-015-9993-y

9. Best, J. R., & Miller, P. H. (2010). A developmental perspective on executive function. Child
Development, 81(6), 1641–1660.

10. Bretherton, I., & Oppenheim, D. (2003). The MacArthur Story Stem Battery: Development,
administration, reliability, validity, and re�ections about meaning. In Revealing the inner worlds of
young children: The MacArthur Story Stem Battery and parent-child narratives (pp. 55–80). Oxford
University Press.

11. Coldwell, J., Pike, A., & Dunn, J. (2006). Household chaos—Links with parenting and child behaviour.
Journal of Child Psychology and Psychiatry, 47(11), 1116–1122. https://doi.org/10.1111/j.1469-
7610.2006.01655.x

12. De Los Reyes, A., Augenstein, T. M., Wang, M., Thomas, S. A., Drabick, D. A. G., Burgers, D. E., &
Rabinowitz, J. (2015). The validity of the multi-informant approach to assessing child and
adolescent mental health. Psychological Bulletin, 141(4), 858–900.
https://doi.org/10.1037/a0038498

13. Denham, S. A., Bassett, H., & Wyatt, T. (2015). The socialization of emotional competence. In J. E.
Grusec (Ed.), Handbook of socialization: Theory and research (pp. 590–613). Guilford Press.

14. Dougherty, L. R., Tolep, M. R., Bufferd, S. J., Olino, T. M., Dyson, M., Traditi, J., Rose, S., Carlson, G. A.,
& Klein, D. N. (2013). Preschool anxiety disorders: Comprehensive assessment of clinical,



Page 23/25

demographic, temperamental, familial, and life stress correlates. Journal of Clinical Child &
Adolescent Psychology, 42(5), 577–589. https://doi.org/10.1080/15374416.2012.759225

15. Eder, R. A. (1989). The emergent personologist: The structure and content of 3 1/2 -, 5 1/2 -, and 7
1/2 -year-olds’ concepts of themselves and other persons. Child Development, 60(5), 1218.
https://doi.org/10.2307/1130795

1�. First, M. B. (2014). Structured clinical interview for the DSM (SCID). The Encyclopedia of Clinical
Psychology, 1–6.

17. Foley, S., Ronchi, L., Lecce, S., Feng, X., Chan, M. H. M., & Hughes, C. (2022). Cross-cultural
equivalence of parental ratings of child di�culties during the pandemic: Findings from a six-site
study. International Journal of Methods in Psychiatric Research, n/a(n/a), e1933.
https://doi.org/10.1002/mpr.1933

1�. Greenspan, S. I. (2008). The clinical interview of the child. American Psychiatric Pub.

19. Hershkowitz, I., Lamb, M. E., Orbach, Y., Katz, C., & Horowitz, D. (2012). The Development of
Communicative and Narrative Skills Among Preschoolers: Lessons From Forensic Interviews About
Child Abuse. Child Development, 83(2), 611–622. https://doi.org/10.1111/j.1467-8624.2011.01704.x

20. Howland, M. A., Sandman, C. A., Glynn, L. M., Crippen, C., & Davis, E. P. (2016). Fetal exposure to
placental corticotropin-releasing hormone is associated with child self-reported internalizing
symptoms. Psychoneuroendocrinology, 67, 10–17. https://doi.org/10.1016/j.psyneuen.2016.01.023

21. Huber, L., Plötner, M., In-Albon, T., Stadelmann, S., & Schmitz, J. (2019). The perspective matters: A
multi-informant study on the relationship between social–emotional competence and preschoolers’
externalizing and internalizing symptoms. Child Psychiatry and Human Development, 50(6), 1021–
1036. https://doi.org/10.1007/s10578-019-00902-8

22. Jia, R., Lang, S. N., & Schoppe-Sullivan, S. J. (2016). A developmental examination of the
psychometric properties and predictive utility of a revised psychological self-concept measure for
preschool-age children. Psychological Assessment, 28(2), 226–238.
https://doi.org/10.1037/a0039403

23. Kuntsche, E. (2017). “Do grown-Ups become happy when they drink?” Alcohol expectancies among
preschoolers. Experimental and Clinical Psychopharmacology, 25(1), 24–30.
https://doi.org/10.1037/pha0000104

24. Loth, A. K., Drabick, D. A. G., Leibenluft, E., & Hulvershorn, L. A. (2014). Do childhood externalizing
disorders predict adult depression? A meta-analysis. Journal of Abnormal Child Psychology, 42(7),
1103–1113. https://doi.org/10.1007/s10802-014-9867-8

25. Luby, J. L., Belden, A., Sullivan, J., & Spitznagel, E. (2007). Preschoolers’ contribution to their
diagnosis of depression and anxiety: Uses and limitations of young child self-report of symptoms.
Child Psychiatry and Human Development, 38(4), 321–338. https://doi.org/10.1007/s10578-007-
0063-8

2�. Luby, J. L., Heffel�nger, A. K., Mrakotsky, C., Hessler, M. J., Brown, K. M., & Hildebrand, T. (2002).
Preschool major depressive disorder: Preliminary validation for developmentally modi�ed DSM-IV



Page 24/25

criteria. Journal of the American Academy of Child and Adolescent Psychiatry, 41(8), 928–937.
https://doi.org/10.1097/00004583-200208000-00011

27. MacCallum, R. C., Widaman, K. F., Zhang, S., & Hong, S. (1999). Sample size in factor analysis.
Psychological Methods, 4(1), 84–99. https://doi.org/10.1037/1082-989X.4.1.84

2�. Martel, M. M., Markon, K., & Smith, G. T. (2017). Research Review: Multi-informant integration in child
and adolescent psychopathology diagnosis. Journal of Child Psychology and Psychiatry, 58(2),
116–128. https://doi.org/10.1111/jcpp.12611

29. Measelle, J. R., & Ablow, J. C. (2019). The Berkeley Puppet Interview for child assessment. Puppet
Play Therapy, 29–47. https://doi.org/10.4324/9781315181349-3

30. Measelle, J. R., Ablow, J. C., Cowan, P. A., & Cowan, C. P. (1998). Assessing young children’s views of
their academic, social, and emotional lives: An evaluation of the self-perception scales of the
Berkeley Puppet Interview. Child Development, 69(6), 1556–1576. https://doi.org/10.1111/j.1467-
8624.1998.tb06177.x

31. Miller, P. H., & Aloise, P. A. (1989). Young children’s understanding of the psychological causes of
behavior: A review. Child Development, 60(2), 257. https://doi.org/10.2307/1130975

32. Nigg, J. T. (2017). Annual Research Review: On the relations among self-regulation, self-control,
executive functioning, effortful control, cognitive control, impulsivity, risk-taking, and inhibition for
developmental psychopathology. Journal of Child Psychology and Psychiatry, 58(4), 361–383.
https://doi.org/10.1111/jcpp.12675

33. Ordway, M. R. (2011). Depressed mothers as informants on child behavior: Methodological issues.
Research in Nursing & Health, 34(6), 520–532. https://doi.org/10.1002/nur.20463

34. Pike, A., Atzaba-Poria, N., & Kretschmer, T. (2016). Predictors of parenting: Family-wide and child-
speci�c factors. Parenting, 16(3), 147–163. https://doi.org/10.1080/15295192.2016.1158599

35. Reid, C. A. Y., Roberts, L. D., Roberts, C. M., & Piek, J. P. (2015). Towards a model of contemporary
parenting: The parenting behaviours and dimensions questionnaire. PLoS ONE, 10(6), 1–23.
https://doi.org/10.1371/journal.pone.0114179

3�. Renk, K. (2005). Cross-Informant Ratings of the Behavior of Children and Adolescents: The “Gold
Standard.” Journal of Child and Family Studies, 14(4), 457–468. https://doi.org/10.1007/s10826-
005-7182-2

37. Ringoot, A. P., Jansen, P. W., Graaff, J. S. de, Measelle, J. R., der Ende, J. van, Raat, H., Jaddoe, V. W.
V., Hofman, A., Verhulst, F. C., & Tiemeier, H. (2013). Young children’s self-reported emotional,
behavioral, and peer problems: The berkeley puppet interview. Psychological Assessment, 25(4),
1273–1285. https://doi.org/10.1037/a0033976

3�. Ringoot, A. P., Jansen, P. W., Rijlaarsdam, J., So, P., Jaddoe, V. W. V, Verhulst, F. C., & Tiemeier, H.
(2017). Self-reported problem behavior in young children with and without a DSM-disorder in the
general population. European Psychiatry, 40, 110–115.
https://doi.org/10.1016/j.eurpsy.2016.08.009



Page 25/25

39. Rothbart, M. K., Ahadi, S. A., Hershey, K. L., & Fisher, P. (2001). Investigations of temperament at
three to seven years: The Children’s Behavior Questionnaire. Child Development, 72(5), 1394–1408.
https://doi.org/10.1111/1467-8624.00355

40. Sessa, F. M., Avenevoli, S., Steinberg, L., & Morris, A. S. (2001). Correspondence among informants
on parenting: Preschool children, mothers, and observers. Journal of Family Psychology, 15(1), 53–
68. https://doi.org/10.1037/0893-3200.15.1.53

41. Stone, L. L., van Daal, C., van der Maten, M., Engels, R. C. M. E., Janssens, J. M. A. M., & Otten, R.
(2014). The Berkeley Puppet Interview: A screening instrument for measuring psychopathology in
young children. Child & Youth Care Forum, 43(2), 211–225. https://doi.org/10.1007/s10566-013-
9235-9

42. Teague, S., Youssef, G. J., Macdonald, J. A., Sciberras, E., Shatte, A., Fuller-Tyszkiewicz, M.,
Greenwood, C., McIntosh, J., Olsson, C. A., & Hutchinson, D. (2018). Retention strategies in
longitudinal cohort studies: A systematic review and meta-analysis. BMC Medical Research
Methodology, 18, 151. https://doi.org/10.1186/s12874-018-0586-7

43. Tyack, D., & Ingram, D. (1977). Children’s production and comprehension of questions. Journal of
Child Language, 4(2), 211–224.

44. Visser-Bochane, M. I., Reijneveld, S. A., Krijnen, W. P., van der Schans, C. P., & Luinge, M. R. (2020).
Identifying milestones in language development for young children ages 1 to 6 years. Academic
Pediatrics, 20(3), 421–429. https://doi.org/10.1016/j.acap.2019.07.003

45. Wellman, H. M., & Liu, D. (2004). Scaling of theory-of-mind tasks. Child Development, 75(2), 523–
541. https://doi.org/10.1111/j.1467-8624.2004.00691.x

Supplementary Files

This is a list of supplementary �les associated with this preprint. Click to download.

SuppmaterialBPI.zip

https://assets-eu.researchsquare.com/files/rs-4870307/v1/14cafc24a989d9d19261040d.zip

