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Abstract

Background: Reflective practice is a key skill which can enable the development of teaching competence among Mindfulness-
Based Program (MBP) teachers.
Purpose: In this article, the Mindfulness-Based Interventions: Teaching and Learning Companion (TLC) is introduced. This new
tool is based upon the established teaching competence assessment tool, the Mindfulness-Based Interventions: Teaching
Assessment Criteria (MBI:TAC). The MBI:TAC has enabled benchmarking of international standards of MBP teaching which
helps ensure high fidelity to MBP curricula and contributes to the overall integrity of the field. This in turn, underpins the
potential of MBPs to be effective interventions for the enhancement of participants’ mental health and wellbeing.
Conclusions: The TLC aims to facilitate MBP teachers’ development by enabling active reflection focused on the key features
of MBP teaching skills.
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Introduction

This article introduces the rationale for, and potential uses of,
a recently developed tool designed to aid reflective practice
for teachers of mindfulness-based programs (MBPs). The
tool is called the Mindfulness-Based Interventions: Teaching
and Learning Companion (the TLC).

Development of the TLC

The TLC is structurally based upon the Mindfulness-Based
Interventions: Teaching Assessment Criteria (MBI:TAC).
The MBI:TAC was first published in 2013,1 and is now
widely used to assess the competency of teachers of MBPs in
both research and training contexts. It has been translated into
seven languages and is used by training organisations across
14 countries.2 The MBI:TAC is divided into six domains of
demonstrable skills needed to teach MBPs: (1) coverage,
pacing and organisation of session curriculum; (2) relational
skills; (3) embodiment of mindfulness; (4) guiding

mindfulness practices; (5) conveying course themes through
inquiry and didactic teaching and (6) holding the group
learning environment. The MBI:TAC has enabled bench-
marking of international MBP teaching standards, which
helps ensure teaching integrity (i.e. high fidelity to MBP
curricula and teaching competence3). This underpins the
potential of MBPs to be effective interventions for the en-
hancement of participants’ mental health and wellbeing
internationally.

The need for a reflective version of the MBI:TAC became
apparent from trainee feedback within teacher training or-
ganisations, including our own, and from a survey examining
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how teacher training organisations internationally used the
MBI:TAC.4 Trainee MBP teachers noted that although they
were strongly encouraged to reflect on their teaching practice
and development, there were no tools specific to MBPs to
help them. Second, the international survey found that 95% of
respondents (N = 79) had individually adapted the MBI:TAC
to help their trainees reflect upon their teaching practice.4

Third, the MBI:TAC had been reported to be an intimidating
tool for MBP trainees. This was both due to its necessary
length and detail; and also because it was designed as an
assessment tool and the concept of ‘assessment’ was reported
to evoke a pressured, fearful response for some trainees which
interrupted learning.

The TLCwas developed by Griffith et al,5 and the aim is to
offer a simple tool that can be used by MBP teachers at
various stages of development, from trainees who have just
started teaching, to experienced teachers. The TLC is based
upon the MBI:TAC’s structure of six domains – each with a
number of key features, and so far has been translated into
two languages.6 These domains and key features were
‘translated’ to a format that is simple and easy to use, with the
key features framed as points for reflection rather than as
standards to aim for, see Table 1 for an example taken from
domain 2: relational skills, which offers a comparison be-
tween the MBI:TAC and MBI:TLC descriptors. Great care
was taken to make the tool as easy to use as possible, with the
guidance emphasising how the user can use it with self-care at
the forefront. The tendency to negatively self-judge one’s
development and skills as an MBP teacher is highly preva-
lent. The TLC, whilst encouraging teachers to acknowledge
that tendency, invites them to allow themselves to be at the
stage they are, not where they think they ‘should’ be. This
aligns with the spirit of MBP teaching which is a training
process aimed to enable participants to work with challenges
from a non-judgemental present moment orientation. Addi-
tionally, because the TLC maps onto the MBI:TAC, it can be
used as a first introduction to the domains of the MBI:TAC,
without the emphasis of assessment which is necessarily
embedded within the MBI:TAC.

How the TLC Works

There are two sections in the TLC that can be used inde-
pendently or together. In the first section, the teacher is invited
to reflect upon and ‘map’ where they feel they are with
particular teaching skills represented within each key feature.
Six tables are presented – one for each domain. Each table has
reflective questions aligned with the key features. Users
indicate their felt ability in regard to each key feature on a
scale from ‘Yes, definitely’ – indicating that they feel con-
fident in their capacities for that key feature to ‘Not sure’ –
indicating that the key feature is new to them, or that they
have not yet had the opportunity to put it into practice. In this
way, the user can systematically reflect upon and map their
process as a teacher across the domains and key features.

Underneath the tables, users are encouraged to write down
notes under the headings ‘Strengths’ and ‘Areas of devel-
opment’, along with a strong encouragement to always put
something down under ‘strengths’ to enable balanced re-
flections. As, in our experience, MBP trainee teachers tend to
focus on where they need to improve rather than acknowl-
edge their current teaching skills. This enables the user to
clearly see areas in which they feel they have strengths, and
areas for development. The TLC then also offers practical
methods for focused skill development within each domain.

In the second section, there is a guide on how to reflect
upon any particular challenging experiences which the user
may have encountered while teaching an MBP. This section
of the TLC is based upon the model by Atkins and Murphy,7

which is well suited to the MBP teaching context. The TLC
invites the user to engage in a reflective process which
systematically unpacks what happened during a challenging
teaching moment. This includes a close look at any as-
sumptions that the teacher may have made about the situation
and to identify helpful learning from the reflective process. To
aid the user, an example of a challenging teaching situation is
given and worked through using a slightly adapted version of
the Atkins and Murphy7 model.

Potential Applications of the TLC

A clear potential application of the TLC is withinMBP teacher
training. By offering a framework for reflection which directly
maps onto the specifics of MBP teaching, it is ideally suited to
supporting the process of early skills development. Introducing
trainees to the TLC before the MBI:TAC also has advantages,
as it serves as a shorter, friendly introduction to the key features
and six domains of the MBI:TAC. Once trainees are familiar
with the TLC and wish for more detailed descriptors of the key
features, they can move on to the MBI:TAC.

The TLC may also have an important role to play in
mindfulness supervision.8 The supervision process is integral
to MBP teacher training programs9 and are usually one-to-
one sessions where the trainee can bring any learning themes
to be explored with their mindfulness supervisor. Four areas
of potential use of the TLC were identified7): (1) the tool
helps a staging process (i.e. introduce the TLC before the
more detailed MBI:TAC); (2) take away the pressure of
assessment; (3) encourage a specific focus on non-
judgemental but honest self-reflection and (4) empower su-
pervisees to be part of their learning process and the direction
of supervision. The TLC also can ensure that the whole
territory of the teaching process is systematically addressed
over time within supervision, rather than relying on the su-
pervisees self-report of the areas they are already tuned to.

Finally, the TLC is available as a book chapter in ‘Essential
Resources for Mindfulness Teachers’,10 and to enable repeat
use, it can be freely downloaded from the publisher’s website.5

The growing evidence base for MBPs confirms their trans-
formational potential. However, successful implementation
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across the globe relies on supporting MBP teachers to develop
their skills effectively. This freely available tool is a low-cost
method which has the potential to be an enabling ingredient
within the MBP teacher development journey.
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