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To identify the key influencing factors and analyze the internal relationship 

among the factors of individual interest in PE, we conducted a cross-sectional 

survey of a large sample of Chinese young students based on the decision 

tree model. A total of 3,640 young students (Mage = 14.16; 7–18 years; SD = 2.66, 

47% boys) were investigated by using six questionnaires, including individual 

interest in physical PE, self-efficacy, achievement goals, expectancy value in 

PE, PE knowledge and skills and PE learning environment. Results showed 

there were a total of seven variables entered into the decision tree model, 

which was 3 layers high, including 38 nodes. The root node was expectancy 

value which was divided by sports knowledge and skills and self-efficacy. 

The third layer included mastery-approach goal, family sports environment, 

performance-avoidance goal and gender. The results depict that expectancy 

value of PE was the most important influencing factors of adolescent students’ 

individual interest in PE in this study, and the other important factors were 

sports knowledge and skills, self-efficacy, mastery-approach goal, family 

sports environment, performance-avoidance goal, and gender, respectively. 

The implications for PE are: (1) Improve the status of the PE curriculum and 

enhance students’ recognition of the value of PE; (2) Strengthen the teaching 

of knowledge and skills to avoid low-level repetitive teaching; (3) Enhance 

success experience and foster sports self-efficacy; and (4) Establish reasonable 

sports goals to foster individual interest in sports learning.
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Introduction

To actively engage with and persist on a learning task, students need to be sufficiently 
motivated (Rotgans and Schmidt, 2017). Renninger and Hidi (2016) regarded interest as a 
powerful motivator variable that directs students’ attention to specific objects and stimuli 
and guides their engagement towards specific activities. In educational research, researchers 
conceptualized interest as situational and individual (Chen and Darst, 2002). Situational 
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interest is a relatively transient reaction to highly stimulating 
factors in the immediate environment, whereas individual interest 
is a relatively long-term preference for a particular subject or 
activity (Palmer et al., 2017).

In physical education (PE), systematic research on interest has 
mainly investigated SI and evidence has been accumulated 
regarding its sources, motivational function, and relationship with 
learning (Chen and Wang, 2017). Researchers concluded that 
individual interest has an important effect on performance and 
cognitive functioning, as students who are interested in a domain 
or task have been shown to pay more attention, persist for longer 
periods of time, and acquire more and qualitatively different 
knowledge than individuals without such an interest (Hidi, 1990; 
Palmer et al., 2017). Despite the role of individual interest has 
been general accepted, it has been subjected to limited empirical 
testing in educational settings (Chen and Wang, 2017).

Given that the most recent global estimates show that more 
than three-quarters (81%) of adolescents do not meet the 
recommendations for aerobic exercise, as outlined in the 2010 
Global Recommendations on Physical Activity for Health (Bull 
et al., 2020). More than about 60% of children and adolescents do 
not meet the recommended amount (Zhu, 2021). In the face of the 
problem of declining physical health and insufficient participation 
in physical activity among teenagers around the world, it is 
particularly important to deeply explore the influencing factors of 
individual interest. However, the influencing factors of individual 
interest in PE have rarely been studied. Consequently, it is not 
clear that to what extent each influencing factor will facilitate or 
hinder the development of individual interest in PE. And there is 
a lack of targeted strategies on how to improve students’ individual 
interest in PE in different situations, which makes it difficult to 
explain and improve the reality of low individual interest in PE 
among young people in China.

Research showed that the decision tree model analysis 
method could not only obtain a more intuitive relationship 
diagram between various influencing factors, but also identify 
the most critical influencing factors of individual interest in PE, 
construct a clearer classification standard, and dig deeper into 
the role of each factor (Henrard et al., 2015; Zhao et al., 2020). 
This method has an in-depth theoretical basis and more targeted 
practical guidance significance for cultivating individual 
interest in youth sports participation. Therefore, in view of the 
practical background of low individual interest in youth sports 
and lack of targeted promotion strategies, this study adopted 
decision tree model analysis methods to analyze 3,640 people 
based on comprehensive consideration of ethical issues 
(voluntary rights, the right to know, and privacy protection, 
etc.). A survey of young students aged 7–18 was carried out to 
reveal the key factors influencing young students’ individual 
interest in PE and the relationship among the factors, and to 
further explore the implications of the research results on the 
promotion of individual interest in young students, aiming to 
provide a useful reference for improving youth sports learning 
individual interest.

Social cognitive theory and individual 
interest

Bandura (1986) first proposed the social cognitive theory, 
then the theory was widely applied and carried out a large 
number of empirical studies. Social cognitive theory is widely 
used by researchers to analyze the influencing factors of 
individual behavior (Sumak et al., 2011; Zhou et al., 2020). 
This theory analyzes the influencing factors of individual 
behavior in detail and holds that the generation or change of 
individual behavior is not only affected by external 
environmental factors, but also influenced by their own 
internal psychological factors (Bandura, 1986; Li and Hua, 
2022). The social cognitive theory explains human behavior 
using a three-way model in which environment, personal 
factors, and behavior interact continuously (Shamizadeh et al., 
2019; Sebastian et al., 2021), and emphasize the role of self-
efficacy, expectancy-value, achievement goals, knowledge and 
other factors.

The relationship between environment 
factors and interest

Traditional behavioral theory points out that individual 
behavior depends entirely on external environmental stimuli, 
despite being greatly questioned and criticized, the role of the 
environment cannot be ignored. From the perspective of space, 
environmental factors include three aspects: family environment, 
school environment, and social environment. Results showed that 
parents impacted the trajectory of participants’ athletic careers 
and their general approach toward sport (Erickson et al., 2017). 
The local environment can affect an individual’s interest, and the 
space available for sports, the distance to facilities, and quality of 
the equipment all naturally impact willingness to participate 
(Gomes et al., 2016). Participants who lived in rural settings were 
less interested in recreational sports than their urban counterparts 
(Chen et al., 2017). Existing evidence suggests that the influence 
of environmental factors on interest is mediated or modulated by 
other variables, such as self-efficacy (Halim et al., 2021), and the 
action effect of environmental factors still needs further research.

The relationship between 
expectancy-value and interest

Motivated behavior is characterized by voluntary choices, 
persistent effort, and achievement, which are directly associated 
with students’ expectancy for success and perceived value in 
specific activities (Chen et  al., 2008). The expectancy-value 
theory argued that students’ expectancy-value motivation 
directly predicts their achievement and behavior choices, and 
that student achievement over time predicts their behavior 
choices (Eccles et  al., 1983; Eccles and Wigfield, 1995). 

https://doi.org/10.3389/fpsyg.2022.1015441
https://www.frontiersin.org/journals/psychology
https://www.frontiersin.org


Lin and Zhu 10.3389/fpsyg.2022.1015441

Frontiers in Psychology 03 frontiersin.org

Expectancy belief and task values have been identified as 
predictors for both physical activity participation intention 
(Xiang et al., 2003) and successful performances in physical 
education (Gao et  al., 2009). Findings in other areas have 
shown that task value (Bai et  al., 2020) and utility value 
(Hulleman et al., 2010; Akcaoglu et al., 2018) and interest are 
closely related.

The relationship between self-efficacy 
and interest

Self-efficacy is a positively focused ability belief that describes 
a person’s perception of his ability to successfully complete a 
specific task (Bandura, 1977). It was found to be as important as 
value in educational settings and was an important predictor of 
achievement (Fryer and Ainley, 2019; Nuutila et al., 2021). While 
the majority of self-efficacy research focused on task-level 
outcomes, Bandura (2011) has clarified that self-efficacy are also 
related to long-term pursuits such as skill development have 
developed over time and are not limited to individual events. 
Increasing empirical evidence supports the important role of self-
efficacy in benefits, with long-standing theories suggesting that 
the two are interconnected over time (Fryer and Ainley, 2019; 
Nuutila et al., 2020).

The relationship between achievement 
goals and individual interest

Researchers have identified two types of achievement goals 
that students adopt: mastery and performance goals (Nicholls, 
1984; Dweck, 1986). Further studies subdivided these 
achievement goals into approach and avoidance components, 
presented four categories: mastery-approach goal, performance-
approach goal, mastery-avoidance goal, and performance-
avoidance goal (Elliot and McGregor, 2001). Numerous studies 
found a positive correlation between mastery-approach goal 
and individual interest, but the relationship between 
performance-approach goals and individual interest is still 
unclear (Hulleman et al., 2010; Linnenbrink-Garcia et al., 2013). 
Roure et al. (2021) found that the positive correlations between 
both mastery-approach and performance-approach and 
individual interest, and confirmed the key role played by 
students’ mastery-approach goal when considering its 
relationship with students’ individual interest (Roure and 
Lentillon-Kaestner, 2021). The meta-analysis results show that, 
relative to performance-approach and performance-avoidance 
goals and no-goals, induced mastery-approach goals enhanced 
performance (Huang, 2011, 2012), but not motivation (Noordzij 
et  al., 2021). Overall, more research is needed to clearly 
understand the relationship between students’ achievement 
goals and their individual interest.

The relationship between knowledge, 
skills and interest

Reviews have consistently pointed that prior knowledge is one 
of the most important individual difference brought to the 
learning experience (Lin and Chai, 2019; Fryer et al., 2021). Prior 
knowledge can account for 30–60% of the variance in future 
learning (Tobias, 1994). Knowledge refers to one’s understanding 
of a given domain in either a declarative (factual) or procedural 
(skillful execution) form (Alexander et al., 1991). A majority of 
studies showed that the relationship between interest and 
knowledge may be two-way, students with high individual interest 
in a field are likely to continue to acquire additional knowledge in 
that field as they are naturally drawn to the subject and are willing 
to spend more time and effort to learn more about the subject 
(Tobias, 1994). And in return, increased knowledge is likely to 
strengthen the interest, because the expanded knowledge affords 
the individual to extend the knowledge base on which interest is 
developed and sustained. Prior knowledge determines interest in 
learning in physical education (Zhang et al., 2016), interest is a 
by-product of knowledge (Rotgans and Schmidt, 2017).

The present study

Based on previous research, the purpose of this study was to 
explore the influencing factors of individual interest in PE from 
three aspects: demographic factors, environmental factors, and 
individual factors. Variables investigated include gender, school 
location, sports environment, expectancy value, sports knowledge 
and skills, self-efficacy, and achievement goals. As Henrard et al. 
(2015) argued, the decision tree model was an important 
classification technique in data mining, and optimal segmentation 
for multiple types of variables was an important function of this 
method. Therefore, this study chose the decision tree model as the 
main method to analyze the importance and internal relationship 
of each influencing factor. These analyses have theoretical 
implications for how individual interest develops across the PE 
learning process, and they are of practical concern to educators 
seeking to enhance students’ individual interest and sports 
participation independently.

Materials and methods

Participants

The present study sample consisted of 3,640 students 
(Mage = 14.16; 7–18 years; SD = 2.66, 47% boys) from 110 PE 
classes, taken from 11 cities located in the Northeast, East, Central, 
and West regions of China. Students were in grades 1–12. Class 
sizes ranged from 20 to 65 students per class. Permission to 
conduct the study was granted by the ethical board of the host 
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university, and agreement was also obtained from the principals 
of the participating schools.

Materials

Individual interest
The Chinese Individual Interest Scale in PE (Lin, 2019) was 

used to measure students’ individual interest. As Rotgans (2015) 
argued, the instrument of individual interest should measure at 
least the following three key components of the definition: (a) 
willingness to reengage with specific content, (b) positive 
emotions, and (c) increased value for the topic. Take willingness 
to participate (e.g., ‘I often take part in sports activities in my 
spare time’), emotional experience (e.g., ‘Participating in sports 
activities brings me a lot of fun’) and value embodiment (e.g., ‘I 
want to work in sports or sports-related industries in the future’) 
as three dimensions to compile the questionnaire of individual 
interest in PE. Each of these three dimensions consists of three 
items. These nine items were randomly arranged and each was 
rated on a five-point Likert scale, ranging from 1 = ‘strongly 
disagree’ to 5 = ‘strongly agree’. Lin (2019) established the 
construct validity of the Chinese Individual Interest Scale in PE 
using exploratory and confirmatory factor analyses 
(χ2/df = normed fit index (NFI) = 0.97, comparative fit index 
(CFI) = 0.99, Tacker-Lewis index (TLI) = 0.98, incremental fit 
index (IFI) = 0.99, and root mean squared error of approximation 
(RMSEA) = 0.045). The internal consistency (Cronbach’s alpha) 
and test–retest reliability factor for willingness to participate 
(0.81, 0.87), emotional experience (0.86, 0.84), value embodiment 
(0.73, 0.82) and for the total scale (0.90, 0.85) among the grade 
1–12 school students.

Environment factors for PE
Investigate the sports learning environment from three 

aspects: school sports environment (including school sports 
facilities, equipment, PE teachers, sports activities and sports 
curriculum development, etc.; e.g., ‘How is your school’s sports 
facilities?’), family sports environment (including family sports 
equipment, parents’ support, family sports atmosphere, etc.; 
e.g., What is the atmosphere of your family sports activities?’) 
and social sports environment (including social sports venues, 
social sports activities and clubs, etc.; e.g., How about the 
surrounding sports clubs and activity centers?’). The 
questionnaire consists of 16 randomly arranged items, and each 
was rated on a five-point Likert scale, ranging from 1 = ‘very 
bad’ to 5 = ‘very good’. The construct validity of the questionnaire 
was established by means of exploratory and confirmatory 
factor analysis (Byrne, 2001), χ2/df = 1.592, NFI = 0.94, 
CFI = 0.98, TLI = 0.97, ILI = 0.98, RMSEA = 0.048. The internal 
consistency (Cronbach’s alpha) and test–retest reliability factor 
for school sports environment (0.90, 0.92), family sports 
environment (0.86, 0.91), social sports environment (0.83, 0.88) 
and for the total scale (0.93, 0.90).

Expectancy-value
Students’ expectancy beliefs and task values were measured 

using a modified Chinese Expectancy-Value Questionnaire for PE 
(Eccles and Wigfield, 1995; Chai and Lin, 2019). The questionnaire 
is a 5-point Likert scale of 11 items. Five items were designed to 
measure expectancy beliefs and six items to measure attainment 
(importance), intrinsic (interest), and utility (usefulness) values. 
In completing the questionnaire, students were asked to respond 
to the items by indicating their preference on the five-point scale 
attached to each item. For example, in responding to the item 
“How important do you think PE is for you?” the student can 
choose a number between 1 and 5, with 5 indicating “very 
important” and 1 indicating “not important.” The descriptors 
“very important” and “not important” are printed explicitly on the 
EVQ to avoid confusion (Zhu et al., 2012). Chai and Lin (2019) 
confirmed its construct validity by means of confirmatory factor 
analysis and found that the measurement model of Chinese EVQ 
was well preserved with χ2/df = 2.73, NFI = 0.99, CFI = 0.99, 
TLI = 0.99, ILI = 0.99, RMSEA = 0.020. The internal consistency 
(Cronbach’s alpha) and test–retest reliability factor for expectancy 
beliefs (0.89, 0.88), attainment values (0.78, 0.89), intrinsic values 
(0.84, 0.91), utility values (0.84, 0.85) and for the total scale 
(0.80, 0.87).

Self-efficacy
The Generalized Self-Efficacy Scale (GSES; Schwarzer and 

Jerusalem, 1995) was used to measure students’ self-efficacy. The 
questionnaire consists of 10 randomly arranged items, and each 
was rated on a five-point Likert scale, ranging from 1 = ‘strongly 
disagree’ to 5 = ‘strongly agree’. The internal consistency 
(Cronbach’s alpha) and test–retest reliability factors in this 
investigation were 0.86 and 0.89.

Achievement goals
The 2 × 2 Achievement Goals Questionnaire (AFQ-PE) 

compiled by Guan (2004) was used to measure students’ 
achievement goals. The scale includes four dimensions: master-
approach goal, master-avoidance goal, performance-approach 
goal, and performance-avoidance goal. Each of these four 
dimensions consists of three items. These 12 items were randomly 
arranged and each was rated on a five-point Likert scale, ranging 
from 1 = ‘strongly disagree’ to 5 = ‘strongly agree’. The internal 
consistency (Cronbach’s alpha) and test–retest reliability factors in 
this investigation were 0.89 and 0.88.

Sports knowledge and skills
Use a self-reporting questionnaire to evaluate students’ sports 

knowledge and skills. The questionnaire consists of six randomly 
arranged items, and each was rated on a five-point Likert scale, 
ranging from 1 = ‘strongly disagree’ to 5 = ‘strongly agree’. The 
items are as follows: (1) ‘I know more about sports knowledge 
than most of my classmates’; (2) ‘I am familiar with many sports’; 
(3) ‘I am familiar with many sports’; (4) ‘I have many sports skills 
better than most of my classmates’; (5) ‘At least one sports skill 
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I master better than most of my classmates’; (6) ‘I have many 
sports skills better than most of my classmates’. The internal 
consistency (Cronbach’s alpha) and test–retest reliability factors in 
this investigation were 0.89 and 0.91.

Procedure

Data came from a cross-sectional study investigating 
7–18 year-old teenage students’ individual interest in 
PE. Assessments were completed over two-month periods in 
spring 2019 and fall 2020. All questionnaires will be distributed, 
filled out, and collected by 11 graduate students who have 
undergone strict training immediately after the PE class. In order 
to ensure that all the students fully understand the meaning of the 
questions and options, the graduate students read the questions 
aloud to the first and second grade students in elementary school, 
making corresponding explanations. Then ask students to fill out 
the questionnaire and raise their hands whenever they encounter 
problems during the filling process. All in all, the testing of each 
child took about 20 min.

Statistical analyses

The data was analyzed using SPSS for Windows Version 22.0. 
Because all of the data in this study were gathered via 
questionnaires and all items were completed by young students, 
there may be common method bias in the research supporting this 
thesis (Gorrell et al., 2011; Mackenzie and Podsakoff, 2012). First, 
the Harman single factor test method was used to conduct 
common method bias. The specific method was to perform 
Principal Component Analysis (PCA) on all questionnaires and 
scale items. The results showed that there are 15 factors with a 
characteristic value greater than 1, and the variance explained by 
the first factor is 25.30%, which is less than the critical standard of 
40% (Cao and Chi, 2016). The results showed that there was no 
serious common method bias problem in this study.

Subsequently, create a decision tree model. According to the 
characteristics of the large sample, multiple indicators, continuous 
variables, and categorical variables in this study were compared 
to the accuracy of each model, finally determining the optimized 
CHAID model for decision tree analysis (Henrard et al., 2015). 
Among all the variables, gender, grade, and school location were 
category variables. The two grades of the gender variable “male” 
and “female” were marked as 1 and 2 respectively, the 12 grades 
of grade variable “1 ~ 12” were marked as “1 ~ 12” respectively, 
and the variables of the city and village where the school is 
located were marked as 1 and 2 respectively; other variables are 
continuous variables, and the best cut-off point is identified and 
split by the decision tree model. The model parameters were set 
as follows: the maximum depth of the decision tree is 5, the 
minimum number of cases of influencing factor nodes is 200, the 
minimum number of cases of sub-nodes is 100, the minimum 

change value of the Gini coefficient is 0.0001, and the recognition 
accuracy rate of the 10-level cross-validation model is adopted 
(Cao and Chi, 2016).

The rules for ranking the importance of various factors 
affecting individual interest in PE are: (1) sort according to the 
position of the node where the variable is located, the closer the 
variable is to the root node, the greater the impact on the target 
variable; (2) At the same level of branches, we compared the value 
of p and Chi-square of each variable. The smaller the value of p, 
the greater the impact on the target variable. If the value of p is 
equal, compare the chi-square value; (3) At non-terminal nodes, 
if the sample size of the variable is less than 10, the variable is not 
regarded as an important one.

Result

Descriptive statistics

Table  1 shows the descriptive statistics as well as the 
correlation matrix between the measures of the study for the 
whole sample across different grade students. The results show 
that the correlation among each variable and between each 
variable and individual interest have reached a significant level 
(p < 0.05).

Construction of decision tree model

The decision tree model of the influencing factors on 
individual interest in PE created by this research has 3 layers and 
38 leaf nodes (see Figure 1). The results showed that a total of 
seven variables entered the model, in order of importance. They 
are: (1) expectancy-value; (2) sports knowledge and skill mastery; 
(3) self-efficacy; (4) mastery-approach goal; (5) family sports 
environment; (6) performance-avoidance goal and (7) gender.

At the first layer of the decision tree structure, students’ 
individual interest in PE was divided into 8 nodes according to 
“expectancy-value,” and the difference between each node reached 
a significant level (F = 393.07; p < 0.05). The higher the students’ 
expectancy-value, the greater their individual interest in 
PE. Students whose expectancy-value score ≥ 4.45 had the highest 
individual interest, and students whose score ≤ 2.55 had the lowest 
individual interest.

At the second layer of the decision tree structure, 8 nodes of 
students’ expectancy-value in PE were divided into 20 nodes 
according to “sports knowledge and skills” and “self-efficacy” (see  
Figure 1). Students whose expectancy-value scores were ≥ 4.45 
and were between 3.36 and 3.55 were divided into 3 (self-efficacy 
scores: < 3.57, 3.57–4.5, > 4.5; F = 72.43, p < 0.05; the node no 
longer grows) and 2 (self-efficacy scores: ≤ 3.10, > 3.10; F = 58.98, 
p < 0.05) nodes, respectively, according to their “self-efficacy.” The 
higher the self-efficacy, the higher the expectancy-value score. In 
the self-efficacy score ≤ 3.10 group, there are gender differences in 
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the self-efficacy scores of students, and boys’ self-efficacy scores 
are higher than those of girls.

Students whose expectancy-value scores in the other six 
ranges were divided into 2 (sports knowledge and skills scores: 
≤ 2.00, > 2.00, F = 71.86, p < 0.05), 2 (sports knowledge and skills 
scores: ≤ 2.83, > 2.83, F = 82.04, p < 0.05), 4 (sports knowledge and 
skills: ≤ 2.50, 2.50–2.83, 2.83–3.33, > 3.33, F = 64.79, p < 0.05), 2 
(sports knowledge and skills: ≤ 2.83, > 2.83, F = 53.65, p < 0.05), 3 
(sports knowledge and skills: ≤ 3.33, 3.33–4.00, > 4.00, F = 111.07, 
p < 0.05) and 2 (sports knowledge and skills: ≤ 3.67, > 3.67, 
F = 91.11, p < 0.05) nodes, respectively, according to their “sports 
knowledge and skills,” the higher the sports knowledge and skills 
score of students, the higher the expectancy-value score. At the 
last layer of the decision tree structure, the sports knowledge and 
skills were divided into 8 nodes: (1) the sports knowledge and 
skills scores > 2.00 group were divided into 2 nodes (≤ 3.10, 
> 3.10, F = 17.59, p < 0.05) according to their family sports 
environment; (2) the scores between 2.83 and 3.33 group were 
divided into 2 nodes (≤ 3.47, > 3.47, F = 14.20, p < 0.05) according 
to their family sports environment; (3) the scores >2.83 were 
divided into 2 nodes (≤ 3.55, > 3.55, F = 14.76, p < 0.05) according 
to their performance-avoidance goal; (4) the scores ≤ 3.33 group 
were divided into 2 nodes (≤ 3.33, > 3.33, F = 36.27, p < 0.05) 
according to their mastery-approach goal. In each group, 
students’ sports knowledge and skill scores increase with the 
increase of branch indicators.

Decision tree model evaluation

The accuracy recognition result of the 10-layer cross-
validation model shows that the accuracy of the decision tree 
model of the factors affecting individual interest in PE of primary 
and middle school students constructed in this research was 
90.88% (see Table 2).

Discussion

The purpose of the present study was to identify the key 
influencing factors of individual interest in PE among primary 
and middle school students in China. To rank the influencing 
factors according to their importance accurately, we selected a 
total of 13 variables as the influencing factors of individual interest 
in PE for decision tree analysis, including gender, grade, school 
location, school sports environment, family sports environment, 
social sports environment, expectancy-value, self-efficacy, sports 
knowledge and skills, master-approaching goal, master-avoidance 
goal, performance-approach goal, and performance-avoidance 
goal, and conducted a large sample of 3,640 students selected from 
11 cities. The selected questionnaires and scales have been tested 
for reliability and validity and could be used as measurement tools 
for this study. There was no common method bias among all the 
questionnaires and scales.T
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The decision tree adopts a top-down recursive approach to 
compare and evaluate the attribute values of nodes within the 
decision tree and determine the branch down from the node 
based on the different attribute values (Zhang et al., 2020). The 
decision tree algorithm has been widely used in different fields 
since its introduction (Tao et  al., 2016). Not only that, the 
decision tree analysis could also identify the key influencing 
factors of individual interest in PE of primary and middle school 

students in China, and make up for the shortcomings in the 
current research on many influencing factors of sports learning 
interests. Decision tree algorithm models include CHAID, C5.0, 
QUEST, and C&R. Combining the characteristics of the large 
sample, multiple indicators, and the simultaneous existence of 
continuous variables and categorical variables in this study, the 
accuracy of related models is compared, and the optimized 
CHAID model is selected (Zhao et al., 2020). The results show 
that the constructed decision tree model of the factors affecting 
individual interest in PE of primary and middle school students 
was 3 layers high, divided into 38 leaf nodes, and the decision tree 
model was lush and leafy. In addition, the accuracy of the model 
was as high as 90.88%, which is satisfactory for the needs of 
this research.

There was a total of seven variables entered into the 
decision tree model in this study. In order of importance, they 

FIGURE 1

The decision tree model of the seven influencing factors, including expectancy-value, sports knowledge and skill mastery, self-efficacy, mastery-
approach goal, family sports environment, performance–avoidance goal, and gender of individual interest. The asterisk indicates a statistically 
non-significant level of alpha. 05.

TABLE 2 Recognition accuracy rate of the model of factors affecting 
individual interest in PE of primary and middle school students.

N %

Accurate 3,380 90.88

Error 332 9.12

Total 3,640 100
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were: expectancy-value, sports knowledge and skills, self-
efficacy, mastery-approach goal, family sports environment, 
performance-avoidance goal, and gender. Among them, 
except for the two variables of family sports environment and 
gender, the other variables are all individual factors, which is 
consistent with previous research conclusions (Chai and Lin, 
2019). This result is in line with the ternary interactive 
determinism of social cognitive theory (Bandura, 1977), 
which argues that individual factors (expectancy value, self-
efficacy, knowledge, and goals are important individual 
factors), environmental factors, and behavioral factors are 
dynamic interactions (Bandura, 1989, 2001; Chiu et al., 2007; 
Jeng et al., 2022).

Previous studies have suggested that expectancy beliefs and 
perceived task values, a source of situational interest, were 
positively related to after-school physical activity (Chen et al., 
2014). In this study, expectancy value was located at the root node 
of the individual interest decision tree model, indicating that it 
was the most important factor affecting individual interest. Eccles 
et al. (1983) argues that students’ learning interest stems from 
their expectancy beliefs and the value of the task, collectively 
referred to as “expectancy value.” Expectancy beliefs are students’ 
perceptions of the possibility of success in the upcoming learning 
task, and task value, including achievement value, intrinsic value, 
utility value, and cost, is the student’s perception of the value of 
the learning task. Previous studies have suggested that expectancy 
is positively associated with interest (Xu et al., 2020), and task 
expectancy motivation could predict students’ future interest in 
math at the individual and class level (Ruiz-Alfonso et al., 2021). 
This also appeared to be the case in the present study. Not only 
that, this research further proved that expectancy value was the 
most important influencing factor of individual interest in PE 
among all the factors of social cognition theory investigated in this 
study. It is not difficult to find that the current reality of the 
implementation of the physical education curriculum in primary 
and secondary schools in China makes it difficult to improve the 
life expectancy value of students: (1) Poor attendance rate of PE 
courses, according to the survey conducted by the State Sports 
General Administration (2014), 53.9% of the fourth graders have 
less than three sessions of PE per week, the serious over-standards 
of Chinese, mathematics, physics, and other courses were in sharp 
contrast with this; (2) Poor PE teachers’ team. The number of full-
time PE teachers is seriously insufficient, and part-time PE 
teachers account for a large proportion. And these teachers mostly 
adopt the “shepherd type,” which makes it difficult to satisfy the 
students’ interest in classroom sports (Mao et  al., 2019); (3) 
Playground and ground equipment need to be further improved. 
All kinds of phenomena reveal that the attention paid to the PE 
curriculum of primary and middle school students in China is not 
up to standard, and still needs to be  improved. Therefore, 
we  appeal to improving students’ expectancy value of PE by 
enhancing the attention of PE curriculum, teachers’ literature, and 
teaching environment, so as to improve students’ individual  
interest.

The relationship between knowledge and interest has always 
received widespread attention. Almost all researchers take interest 
as an independent variable and individual interest as a dependent 
variable, believing that interest is the reason for acquiring 
knowledge (Schraw and Lehman, 2001, 2009; Tomlinson et al., 
2003). Rotgans and Schmidt (2017) examined the causal 
relationship between students’ individual interest and knowledge 
acquisition using cross-lagged panel analysis; results showed that 
individual interest was not the cause but the consequence of the 
process of learning: individual interest as an affective by-product 
of learning. In this study, there were 6 groups of students’ 
expectancy values classified according to their sports knowledge 
and skills. According to the findings, sports knowledge and skills 
were the second most important influencing factor of individual 
PE interests. At present, the phenomenon of low-level repetitive 
teaching in the PE curriculum is more common in China. After 
years of study, students still cannot master one or two sports skills 
proficiently, let alone form a stable individual interest (Mao et al., 
2019). Therefore, we  argue that while using novel teaching 
activities to stimulate students’ situational interest, we should also 
teach students some sports knowledge and skills to cultivate their 
individual interest, which is obvious, but often overlooked.

At the second level of the decision tree structure, there were 2 
groups of students’ expectancy values classified according to their 
self-efficacy. The results showed that students’ self-efficacy was the 
third important influencing factor of individual interest in PE. The 
results of previous studies show that individual interest and self-
efficacy are positively correlated (Armstrong et al., 2009). This 
growing body of empirical evidence supporting the important role 
of self-efficacy within an interest is buttressed by long-standing 
theory suggesting that the two are reciprocally linked over time 
(Fryer et al., 2016, 2019; Nuutila et al., 2020, 2021). Fryer et al. 
(2021) used the potential curve to analyze the role of self-efficacy 
between knowledge development and individual interest, which 
lends further support to the critical role played by self-efficacy 
beliefs within the development not only of knowledge but also of 
individual interest as a learning outcome. The role of self-efficacy 
in determining individual interest has been confirmed by a large 
number of research results. The emotional experience of sports 
participation, especially a successful experience, is helpful to the 
establishment of self-efficacy. Therefore, we appeal to strive to 
enable each student to obtain successful experiences in the process 
of sports participation and cultivate their sports confidence so as 
to obtain a long-term and stable individual interest in PE.

There are five branches in the third layer of the decision tree 
model, and master-approaching goal is the most important 
variable in this layer, followed by the family sports environment, 
performance-avoidance goal, and gender. The research of 
Harackiewicz et al. (2000, 2008) showed that achievement goals 
can predict students’ interest and academic achievement in the 
short term or long term. Among them, mastering goals can 
effectively predict students’ interest, but there was no predictive 
effect on academic achievement; on the contrary, achievement 
goals can effectively predict students’ academic performance, but 
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they cannot predict their learning interest. This research examines 
the influence of achievement goals on individual interest from 
four aspects: performance-approach goal, performance-avoidance 
goal, master-approach goal, and master-avoidance goal. The 
results showed that master-approach goal and performance-
avoidance goal could predict students’ individual interest in PE, 
and the effort of the master-approach goal was better than the 
performance-avoidance goal.

In addition, family sports environment and gender have also 
entered the decision tree model of students’ individual interest in PE, 
but school sports environment, social sports environment, grade, 
and school location did not correspondingly. The results of this study 
confirmed the important role of the family sports environment in 
the development of students’ individual interest in PE once again. 
Knight et  al. (2016) identified a number of individual and 
environmental influences on parental involvement in youth sports, 
and the results showed that parents were involved as supporters, 
coaches and managers, and providers of opportunities. Parents’ past 
experiences in sports and as a sport parent, their beliefs, goals, and 
values, the youth sport context, their concerns regarding others, and 
their own behavior can affect youth sports. Erickson et al. (2017) 
used a qualitative methodology to explore the role of significant 
others in this domain, and the results showed that the parent-athlete 
relationship influenced athletes’ lives in and beyond sport and could 
shape athletes’ attitudes, experiences, and behaviors toward doping. 
Parents are the most important part of the family sports environment 
for primary and middle school students, so we call on all children’s 
parents to pay attention to their attitudes towards sports activities 
and establish a positive family sports environment for their children. 
At the same time, we have also discovered the weak role of gender in 
the decision tree model of individual interest influencing factors. 
This is consistent with the results of previous research and is a 
current development trend of Chinese students’ individual interest 
in PE (Lin, 2019).

Conclusions, limitations and future 
directions

The current study investigates the factors affecting individual 
interest of primary and secondary school students based on social 
cognitive theory and ranks multiple influencing factors in order of 
importance using decision tree model analysis. It has been 
demonstrated that the most important factor influencing individual 
interest in PE is expectancy value, which is followed by sports 
knowledge and skills, self-efficacy, mastery-approach goal, family 
sports environment, performance-avoidance goal, and gender. The 
implications for PE are: (1) improve the status of the PE curriculum 
and enhance students’ recognition of the value of PE; (2) strengthen 
the teaching of knowledge and skills to avoid low-level repetitive 
teaching; (3) improve success experience and cultivate sports self-
efficacy; and (4) set reasonable sports goals to cultivate individual 
interest in sports learning.

This study adopted a large sample method to collect a total of 
3,640 primary school students nationwide, but for China, with a 
population of 1.3 billion, the sample size was still slightly 
insufficient. In addition, this study did not analyze the differences 
in factors affecting students’ individual interests in PE according 
to different grades or stages of learning. Future work might further 
expand the sample size to make the sampling more representative, 
and it might also analyze the differences in students’ individual 
interests in stages.

The second limitation lies in the lack of data; data consisted 
solely of self-reported measures, and all questionnaires and scales 
were filled out by student groups. However, we  focused on 
students’ subjective motivational perceptions of individual 
interest, and self-report was the rule rather than the exception. 
Nonetheless, we recognize the methodological problems that are 
likely to occur when relying exclusively on self-reported measures 
(Knogler et al., 2015). Self-reported data potentially suffers from 
inaccuracy, especially at earlier stages of interest development, 
when people may lack meta-cognitive awareness of their interest 
(Renninger and Su, 2012). Therefore, we encourage future work 
to use multiple sources of information, and to further determine 
the importance of influencing factors on individual interest in PE.

Data availability statement

The raw data supporting the conclusions of this article will 
be made available by the authors, without undue reservation.

Ethics statement

The studies involving human participants were reviewed and 
approved by Changchun Normal University work place. Written 
informed consent to participate in this study was provided by the 
participants' legal guardian/next of kin.

Author contributions

JL: conceptualization, methodology, software, investigation, 
formal analysis, and writing—original draft. SZ: data curation and 
writing—original draft. All authors contributed to the article and 
approved the submitted version.

Funding

This article is supported by the Humanities and Social Science 
Fund Project of the Ministry of Education of China (22YJC89057), 
the Humanities and Social Sciences Project Fund of the Jilin Province 
(2022C106 and 2021C100), the Humanities and Social Sciences  
Project Fund of the Jilin Provincial Department of Education 

https://doi.org/10.3389/fpsyg.2022.1015441
https://www.frontiersin.org/journals/psychology
https://www.frontiersin.org


Lin and Zhu 10.3389/fpsyg.2022.1015441

Frontiers in Psychology 10 frontiersin.org

(JJKH20210908SK and JJKH20180050SK), and the Humanities and 
Social Sciences Fund of Changchun Normal University ([2020]003).

Conflict of interest

The authors declare that the research was conducted in the 
absence of any commercial or financial relationships that could 
be construed as a potential conflict of interest.

Publisher’s note

All claims expressed in this article are solely those of the 
authors and do not necessarily represent those of their affiliated 
organizations, or those of the publisher, the editors and the 
reviewers. Any product that may be evaluated in this article, or 
claim that may be made by its manufacturer, is not guaranteed or 
endorsed by the publisher.

References
Akcaoglu, M., Rosenberg, J. M., Ranellucci, J., and Schwarz, C. V. (2018). 

Outcomes from a self-generated utility value intervention on fifth and sixth-grade 
students’ value and interest in science. Int. J. Educ. Res. 87, 67–77. doi: 10.1016/j.
ijer.2017.12.001

Alexander, P. A., Schallert, D. L., and Hare, V. C. (1991). Coming to terms: how 
researchers in learning and literacy talk about knowledge. Rev. Educ. Res. 61, 
315–343. doi: 10.3102/00346543061003315

Armstrong, P., Vogel, D. L., et al. (2009). Interpreting the interest-efficacy 
association from a RIASEC perspective. J. Couns. Psychol. 56, 392–407. doi: 10.1037/
a0016407

Bai, B., Nie, Y., and Lee, A. N. (2020). Academic self-efficacy, task importance and 
interest: relations with English language learning in an Asian context. J. Multiling. 
Multicult. Dev. 43, 438–451. doi: 10.1080/01434632.2020.1746317

Bandura, A. (1977). Self-efficacy: toward a unifying theory of behavioral change. 
Adv. Behav. Res. Therapy 1, 139–161. doi: 10.1016/0146-6402(78)90002-4

Bandura, A. (1986). Social Foundation of Thought and Action: A Social Cognitive 
Theory. Englewood cliffs; Hoboken, NJ: Prentice-Hall.

Bandura, A. (2001). Social cognitive theory: an agentive perspective. Annu. Rev. 
Psychol. 52, 1–26. doi: 10.1146/annurev.psych.52.1.1

Bandura, A. (2011). On the functional properties of perceived self-efficacy 
revisited. J. Manag. 38, 9–44. doi: 10.1177/0149206311410606

Bandura, A. (1989). Human agency in social cognitive theory. Am. Psychol. 44, 
1175–1184. doi: 10.1037/0003-066X.44.9.1175

Bull, F. C., Al-Ansari, S. S., Biddle, S., et al. (2020). World Health Organization 
2020 guidelines on physical activity and sedentary behaviour. Br. J. Sports Med. Dec. 
54, 1451–1462. doi: 10.1136/bjsports-2020-102955

Byrne, B. M. (2001). Structural Equation Modeling With AMOS: Basic Concepts, 
Applications, and Programming (1st Edn.). Thousand Oaks, CA: Sage Publications, 
Inc.

Cao, L. Z., and Chi, L. Z. (2016). Group cohesion and internet addiction in 
athletes: the mediating effect of social support. Chin. J. Clin. Psych. 24, 302–306. doi: 
10.16128/j.cnki.1005-3611.2016.02.026

Chai, J., and Lin, J. B. (2019). Research on the influencing factors and mechanism 
of students’ learning interest in PE in China. J. Beijing Sport Univ. 42, 126–138. doi: 
10.19582/j.cnki.11-3785/g8.2019.11.013

Chen, A., and Darst, P. W. (2002). Individual and situational interest: the role of 
gender and skill. Contemp. Educ. Psychol. 27, 250–269. doi: 10.1006/ceps.2001.1093

Chen, A., Martin, R., Ennis, C. D., and Sun, H. (2008). Content specificity of 
expectancy beliefs and task values in elementary physical education. Res. Q. Exerc. 
Sport 79, 195–208. doi: 10.1080/02701367.2008.10599483

Chen, S., Sun, H., Zhu, X., and Chen, A. (2014). Relationship between motivation 
and learning in physical education and after-school physical activity. Res. Q. Exerc. 
Sport 85, 468–477. doi: 10.1080/02701367.2014.961054

Chen, C., Tsai, L.-T., Lin, C.-F., Huang, C.-C., Chang, Y.-T., Chen, R.-Y., et al. 
(2017). Factors influencing interest in recreational sports participation and its rural-
urban disparity. PLoS One 12:e0178052. doi: 10.1371/journal.pone.0178052

Chen, A., and Wang, Y. (2017). The role of interest in physical education: a review 
of research evidence. J. Teach. Phys. Educ. 36, 313–322. doi: 10.1123/jtpe.2017-0033

Chiu, C. M., Hsu, M. H., and Wang, E. (2007). Understanding knowledge sharing 
in virtual communities: an integration of social capital and social cognitive theories. 
Decis. Support. Syst. 42, 1872–1888. doi: 10.1016/j.dss.2006.04.001

Dweck, C. S. (1986). Motivational processes affecting learning. Am. Psychol. 41, 
1040–1048. doi: 10.1037/0003-066X.41.10.1040

Eccles, J. S., Adler, T. F., Futterman, R., Goff, S. B., and Midgley, C. (1983). 
Expectancies, Values, and Academic Behaviors: Perspective on Achievement and 
Achievement Motivation. San Francisco, CA: W. H. Freeman, 75–146.

Eccles, J. S., and Wigfield, A. (1995). In the mind of the actor: the structure of 
adolescents' achievement task values and expectancy-related beliefs. Pers. Soc. 
Psychol. Bull. 21, 215–225. doi: 10.1177/0146167295213003

Elliot, A. J., and McGregor, H. A. (2001). A 2X2 achievement goal framework. J. 
Pers. Soc. Psychol. 80, 501–519. doi: 10.1037/0022-3514.80.3.501

Erickson, K., Backhouse, S. H., and Carless, D. (2017). Doping in sport: do parents 
matter? Sport Exerc. Perform. Psychol. 6, 115–128. doi: 10.1037/spy0000081

Fryer, L. K., and Ainley, M. (2019). Supporting interest in a study domain: a 
longitudinal test of the interplay between interest, utility-value, and competence 
beliefs. Learn. Instruct. 60, 252–262. doi: 10.1016/j.learninstruc.2017.11.002

Fryer, L. K., Ainley, M., and Thompson, A. (2016). Modelling the links between 
students' interest in a domain, the tasks they experience and their interest in a 
course: isn't interest what university is all about? Learn. Individ. Differ. 50, 157–165. 
doi: 10.1016/j.lindif.2016.08.011

Fryer, L. K., Bovee, H. N., and Nakao, K. (2021). Self-efficacy latent growth 
trajectories' longitudinal links with achievement and interest: both baseline and 
growth rate are important for interest outcomes. Br. J. Educ. Psychol. 92:e12473. doi: 
10.1111/bjep.12473

Gao, Z., Lodewyk, K., and Zhang, T. (2009). The role of ability beliefs and 
incentives in middle school students’ intention, cardiovascular fitness, and effort. J. 
Teach. Phys. Educ. 28, 3–20. doi: 10.1123/jtpe.28.1.3

Gomes, C. S., Matozinhos, F. P., Mendes, L. L., Pessoa, M. C., and 
Velasquez-Melendez, G. (2016). Physical and social environment are associated to 
leisure time physical activity in adults of a Brazilian City: a cross-sectional study. 
PLoS One 11:e0150017. doi: 10.1371/journal.pone.0150017

Gorrell, G., Ford, N., Madden, A., Holdridge, P., and Eaglestone, B. (2011). 
Countering method bias in questionnaire-based user studies. J. Doc. 67, 507–524. 
doi: 10.1108/00220411111124569

Guan, J. (2004). Achievement Goals Among High School Students in Physical 
Education. College Station, TX: Texas A&M University.

Halim, L., Shahali, E. H., and Iksan, Z. (2021). Effect of environmental factors on 
students’ interest in STEM careers: the mediating role of self-efficacy. Res. Sci. 
Technol. Educ., 1–18. doi: 10.1080/02635143.2021.2008341 [Epub ahead of print]

Harackiewicz, J. M., Barron, K. E., Tauer, J. M., Carter, S. M., and Elliot, A. J. (2000). 
Short-term and long-term consequences of achievement goals: predicting interest and 
performance over time. J. Educ. Psychol. 92, 316–330. doi: 10.1037/0022-0663.92. 
2.316

Harackiewicz, J. M., Durik, A. M., Barron, K. E., Linnenbrink-Garcia, L., and 
Tauer, J. M. (2008). The role of achievement goals in the development of interest: 
reciprocal relations between achievement goals, interest, and performance. J. Educ. 
Psychol. 100, 105–122. doi: 10.1037/0022-0663.100.1.105

Henrard, S., Speybroeck, N., and Hermans, C. (2015). Classification and 
regression tree analysis vs. multivariable linear and logistic regression methods as 
statistical tools for studying haemophilia. Haemophilia 21, 715–722. doi: 10.1111/
hae.12778

Hidi, S. (1990). Interest and its contribution as a mental resource for learning. Rev. 
Educ. Res. 60, 549–571. doi: 10.3102/00346543060004549

Huang, C. (2011). Achievement goals and achievement emotions: a meta-analysis. 
Educ. Psychol. Rev. 23, 359–388. doi: 10.1007/s10648-011-9155-x

Huang, C. (2012). Discriminant and criterion-related validity of achievement 
goals in predicting academic achievement: a meta-analysis. J. Educ. Psychol. 104, 
48–73. doi: 10.1037/a0026223

Hulleman, C. S., Godes, O., Hendricks, B. L., and Harackiewicz, J. M. (2010). 
Enhancing interest and performance with a utility value intervention. J. Educ. 
Psychol. 102, 880–895. doi: 10.1037/a0019506

Jeng, B., Cederberg, K., Huynh, T. L., Silic, P., Jones, C. D., Feasel, C. D., et al. 
(2022). Social cognitive theory variables as correlates of physical activity in fatigued 

https://doi.org/10.3389/fpsyg.2022.1015441
https://www.frontiersin.org/journals/psychology
https://www.frontiersin.org
https://doi.org/10.1016/j.ijer.2017.12.001
https://doi.org/10.1016/j.ijer.2017.12.001
https://doi.org/10.3102/00346543061003315
https://doi.org/10.1037/a0016407
https://doi.org/10.1037/a0016407
https://doi.org/10.1080/01434632.2020.1746317
https://doi.org/10.1016/0146-6402(78)90002-4
https://doi.org/10.1146/annurev.psych.52.1.1
https://doi.org/10.1177/0149206311410606
https://doi.org/10.1037/0003-066X.44.9.1175
https://doi.org/10.1136/bjsports-2020-102955
https://doi.org/10.16128/j.cnki.1005-3611.2016.02.026
https://doi.org/10.19582/j.cnki.11-3785/g8.2019.11.013
https://doi.org/10.1006/ceps.2001.1093
https://doi.org/10.1080/02701367.2008.10599483
https://doi.org/10.1080/02701367.2014.961054
https://doi.org/10.1371/journal.pone.0178052
https://doi.org/10.1123/jtpe.2017-0033
https://doi.org/10.1016/j.dss.2006.04.001
https://doi.org/10.1037/0003-066X.41.10.1040
https://doi.org/10.1177/0146167295213003
https://doi.org/10.1037/0022-3514.80.3.501
https://doi.org/10.1037/spy0000081
https://doi.org/10.1016/j.learninstruc.2017.11.002
https://doi.org/10.1016/j.lindif.2016.08.011
https://doi.org/10.1111/bjep.12473
https://doi.org/10.1123/jtpe.28.1.3
https://doi.org/10.1371/journal.pone.0150017
https://doi.org/10.1108/00220411111124569
https://doi.org/10.1080/02635143.2021.2008341
https://doi.org/10.1037/0022-0663.92.2.316
https://doi.org/10.1037/0022-0663.92.2.316
https://doi.org/10.1037/0022-0663.100.1.105
https://doi.org/10.1111/hae.12778
https://doi.org/10.1111/hae.12778
https://doi.org/10.3102/00346543060004549
https://doi.org/10.1007/s10648-011-9155-x
https://doi.org/10.1037/a0026223
https://doi.org/10.1037/a0019506


Lin and Zhu 10.3389/fpsyg.2022.1015441

Frontiers in Psychology 11 frontiersin.org

persons with multiple sclerosis. Mult. Scler. Relat. Disord. 57:103312. doi: 10.1016/j.
msard.2021.103312

Knight, C. J., Dorsch, T. E., Osai, K. V., Haderlie, K. L., and Sellars, P. A. (2016). 
Influences on parental involvement in youth sport. Sport Exerc. Perform. Psychol. 5, 
161–178. doi: 10.1037/spy0000053

Knogler, M., Harackiewicz, J. M., Gegenfurtner, A., and Lewalter, D. (2015). How 
situational is situational interest? Investigating the longitudinal structure of situational 
interest. Contemp. Educ. Psychol. 43, 39–50. doi: 10.1016/j.cedpsych.2015.08.004

Li, M., and Hua, Y. (2022). Integrating social presence with social learning to 
promote purchase intention: based on social cognitive theory. Front. Psychol. 
12:810181. doi: 10.3389/fpsyg.2021.810181

Lin, J. B. (2019). “Research on the Characteristics and Development Mechanism of 
Learning Interests in PE”. Changchun: Northeast Normal University.

Lin, J. B., and Chai, J. (2019). Effect of sports preferences on exercise behaviors: 
the mediating effect of PE learning interests. J. XI’AN PE Univ. 36, 631–636. doi: 
10.16063/j.cnki.issn1001-747x.2019.05.021

Linnenbrink‐Garcia, L., Patall, E. A., and Messersmith, E. E. (2013). Antecedents 
and consequences of situational interest. Br. J. Educ. Psychol. 83, 591–614.

Mackenzie, S. B., and Podsakoff, P. M. (2012). Common method bias in marketing: 
causes, mechanisms, and procedural remedies. J. Retail. 88, 542–555. doi: 10.1016/j.
jretai.2012.08.001

Mao, Z. M., Zhang, Y. Y., and Ye, L. (2019). On the loss and return of sports fun 
in PE class. J. Chendu Sport Univ. 45, 31–37. doi: 10.15942/j.jcsu.2019.02.005

Nicholls, J. G. (1984). Achievement motivation: conceptions of ability, subjective 
experience, task choice, and performance. Psychol. Rev. 91, 328–346. doi: 
10.1037/0033-295X.91.3.328

Noordzij, G., Giel, L., and Mierlo, H. V. (2021). A meta-analysis of induced 
achievement goals: the moderating effects of goal standard and goal framing. Soc. 
Psychol. Educ. 24, 195–245. doi: 10.1007/s11218-021-09606-1

Nuutila, K., Tapola, A., Tuominen, H., Kupiainen, S., Pásztor, A., and 
Niemivirta, M. (2020). “Reciprocal predictions between interest, self-efficacy, and 
performance during a task,” in Frontiers in education. Frontiers Media SA, 5:36.

Nuutila, K., Tapola, A., Tuominen, H., Molnár, G., and Niemivirta, M. (2021). 
Mutual relationships between the levels and changes in interest, self-efficacy, and 
perceived difficulty during a task. Learn. Individual Diff. 92:102090. doi: 10.31234/
osf.io/pd528

Palmer, D., Dixon, J., and Archer, J. (2017). Using situational interest to enhance 
individual interest and science-related Behaviours. Res. Sci. Educ. 47, 731–753. doi: 
10.1007/s11165-016-9526-x

Renninger, K. A., and Hidi, S. (2016). The Power of Interest for Motivation and 
Engagement. New York, NY:Routledge.

Renninger, K. A., and Su, S. (2012). Interest and its development. The Oxford 
handbook of human motivation, 167–187.

Rotgans, J. I. (2015). Validation study of a general subject-matter interest measure: 
the individual interest questionnaire (IIQ). Health Prof. Educ. 1, 67–75. doi: 
10.1016/j.hpe.2015.11.009

Rotgans, J. I., and Schmidt, H. G. (2017). The relation between individual interest 
and knowledge acquisition. Br. Educ. Res. J. 43, 350–371. doi: 10.1002/berj.3268

Roure, C., and Lentillon-Kaestner, V. (2021). Relationships between students’ 
individual interest, achievement goals, perceived competence and situational 
interest: a cluster analysis in swimming. Eur. Phys. Educ. Rev. 28, 322–340. doi: 
10.1177/1356336X211045992

Roure, C., Lentillon-Kaestner, V., and Pasco, D. (2021). Students’ individual 
interest in physical education: development and validation of a questionnaire. Scand. 
J. Psychol. 62, 64–73. doi: 10.1111/sjop.12669

Ruiz-Alfonso, Z., Leon, J., Santana-Vega, L. E., and González, C. (2021). “Teaching 
Quality: An Explanatory Model of Learning in Secondary Education”. Psicol. Educ. 
27, 67–76. doi: 10.5093/psed2020a18

Schraw, G., and Lehman, S. (2001). Situational interest: a review of the literature 
and directions for future research. Educ. Psychol. Rev. 13, 23–52. doi: 
10.1023/A:1009004801455

Schraw, G., and Lehman, S. (2009). Interest. Available at www.education.com/
reference/article/interest/. Accessed December 23, 2009).

Schwarzer, R., and Jerusalem, M.(1995). “Generalized self-efficacy scale. Measures 
in health psychology: A user’s portfolio,” in Causal and Control Beliefs (Windsor: 
NFER-NELSON), 35–37.

Sebastian, A. T., Rajkumar, E., Tejaswini, P., Lakshmi, R., and Romate, J. (2021). 
Applying social cognitive theory to predict physical activity and dietary behavior 
among patients with type-2 diabetes. Health Psychol. Res. 9:24510. doi: 
10.52965/001c.24510

Shamizadeh, T., Jahangiry, L., Sarbakhsh, P., and Ponnet, K. (2019). Social 
cognitive theory-based intervention to promote physical activity among prediabetic 
rural people: a cluster randomized controlled trial. Trials 20:98. doi: 10.1186/
s13063-019-3220-z

State Sports General Administration. (2014). The results of the National Student 
Physical Fitness and Health survey are announced [EB/OL]. Available at http://www.
sport.gov.cn/n16/n1077/n1227/7328990.html.  (Accessed March 30, 2020).

Sumak, B., Hericko, M., and Pusnik, M. (2011). A meta-analysis of e-learning 
technology acceptance: the role of user types and e-learning technology types. 
Comput. Hum. Behav. 27, 2067–2077. doi: 10.1016/j.chb.2011.08.005

Tao, G., Song, H., Liu, J., Zou, J., and Chen, Y. (2016). A traffic accident 
morphology diagnostic model based on a rough set decision tree: transportation 
planning and technology. Transp. Plan. Technol. 39, 751–758. doi: 10.1080/ 
03081060.2016.1231894

Tobias, S. (1994). Interest, prior knowledge, and learning. Rev. Educ. Res. 64, 
37–54. doi: 10.3102/00346543064001037

Tomlinson, C. A., Brighton, C. M., Hertberg, H., Callahan, C. M., 
Moon, T. R., Brimijoin, K., et al. (2003). Differentiating instruction in 
response to student readiness, interest, and learning profile in academically 
diverse classrooms: a review of literature. J. Educ. Gift. 27, 119–145. doi: 
10.1177/016235320302700203

Xiang, P., McBride, R., Guan, J. M., and Solmon, M. (2003). Children’s 
motivation in elementary physical education: an expectancy-value model of 
achievement choice. Res. Q. Exerc. Sport 74, 25–35. doi: 10.1080/02701367. 
2003.10609061

Xu, J., Wang, C., and Du, J. (2020). Investigating factors that influence math 
homework expectancy: a multilevel approach. Sustainability 12:6586. doi: 10.3390/
su12166586

Zhang, T., Chen, A., Yli-Piipari, S., Loflin, J., Wells, S., Schweighardt, R., et al. 
(2016). Prior knowledge determines interest in learning in physical education: a 
structural growth model perspective. Learn. Individ. Differ. 51, 132–140. doi: 
10.1016/j.lindif.2016.08.039

Zhang, Z., Zhao, Z., and Yeom, D. S. (2020). Decision tree algorithm-based model 
and computer simulation for evaluating the effectiveness of physical education in 
universities. Complexity 2020, 1–11. doi: 10.1155/2020/8868793

Zhao, G. G., Lv, W. D., and Fu, J. M. (2020). Influence factors of physical fitness in 
preschool children: a decision tree analysis. China Sport Sci. 40, 32–39. doi: 
10.16469/j.css.202002004

Zhou, Q., Lee, C. S., Sin, S. C. J., Lin, S., Hu, H., and Muhammad, F. F. B. I. 
(2020). Understanding the use of youtube as a learning resource: a social 
cognitive perspective. Aslib J. Inf. Manag. 72, 339–359. doi: 10.1108/AJIM-10- 
2019-0290

Zhu, Z. (2021). Prevalence of Physical Activity and Physical Fitness Among Chinese 
Children and Adolescents Aged 9–17 Years Old. Shanghai: Shanghai University 
of Sport.

Zhu, X. H., Sun, H., Chen, A., and Ennis, C. (2012). Measurement invariance of 
expectancy-value questionnaire in physical education. Res. Q. Exerc. Sport 16, 
41–54. doi: 10.1080/1091367X.2012.639629

https://doi.org/10.3389/fpsyg.2022.1015441
https://www.frontiersin.org/journals/psychology
https://www.frontiersin.org
https://doi.org/10.1016/j.msard.2021.103312
https://doi.org/10.1016/j.msard.2021.103312
https://doi.org/10.1037/spy0000053
https://doi.org/10.1016/j.cedpsych.2015.08.004
https://doi.org/10.3389/fpsyg.2021.810181
https://doi.org/10.16063/j.cnki.issn1001-747x.2019.05.021
https://doi.org/10.1016/j.jretai.2012.08.001
https://doi.org/10.1016/j.jretai.2012.08.001
https://doi.org/10.15942/j.jcsu.2019.02.005
https://doi.org/10.1037/0033-295X.91.3.328
https://doi.org/10.1007/s11218-021-09606-1
https://doi.org/10.31234/osf.io/pd528
https://doi.org/10.31234/osf.io/pd528
https://doi.org/10.1007/s11165-016-9526-x
https://doi.org/10.1016/j.hpe.2015.11.009
https://doi.org/10.1002/berj.3268
https://doi.org/10.1177/1356336X211045992
https://doi.org/10.1111/sjop.12669
https://doi.org/10.5093/psed2020a18
https://doi.org/10.1023/A:1009004801455
http://www.education.com/reference/article/interest/
http://www.education.com/reference/article/interest/
https://doi.org/10.52965/001c.24510
https://doi.org/10.1186/s13063-019-3220-z
https://doi.org/10.1186/s13063-019-3220-z
http://www.sport.gov.cn/n16/n1077/n1227/7328990.html.
http://www.sport.gov.cn/n16/n1077/n1227/7328990.html.
https://doi.org/10.1016/j.chb.2011.08.005
https://doi.org/10.1080/03081060.2016.1231894
https://doi.org/10.1080/03081060.2016.1231894
https://doi.org/10.3102/00346543064001037
https://doi.org/10.1177/016235320302700203
https://doi.org/10.1080/02701367.2003.10609061
https://doi.org/10.1080/02701367.2003.10609061
https://doi.org/10.3390/su12166586
https://doi.org/10.3390/su12166586
https://doi.org/10.1016/j.lindif.2016.08.039
https://doi.org/10.1155/2020/8868793
https://doi.org/10.16469/j.css.202002004
https://doi.org/10.1108/AJIM-10-2019-0290
https://doi.org/10.1108/AJIM-10-2019-0290
https://doi.org/10.1080/1091367X.2012.639629

	The influencing factors of individual interest in physical education based on decision tree model: A cross-sectional study
	Introduction
	Social cognitive theory and individual interest
	The relationship between environment factors and interest
	The relationship between expectancy-value and interest
	The relationship between self-efficacy and interest
	The relationship between achievement goals and individual interest
	The relationship between knowledge, skills and interest

	The present study
	Materials and methods
	Participants
	Materials
	Individual interest
	Environment factors for PE
	Expectancy-value
	Self-efficacy
	Achievement goals
	Sports knowledge and skills
	Procedure
	Statistical analyses

	Result
	Descriptive statistics
	Construction of decision tree model
	Decision tree model evaluation

	Discussion
	Conclusions, limitations and future directions
	Data availability statement
	Ethics statement
	Author contributions
	Funding
	Conflict of interest
	Publisher’s note

	References

